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Pezume

Lenrta Ha oBaa cTynWja € la TH UCTPaXH CIIAY-
HOCTHUTE M Pa3IUKUTE Ha ABE TPYMHU CTYICHTH—
HACTaBHULIM O] PA3M4d KyIATypH: Tpyma Of
Uzpaenuu u rpyna on Cropamu. J[Bere rpymnu
Oea moJeNeHH BO NAapOBH KOM KOMYHHIIHpaa
IPEKy eIEeKTPOHCKA MOIITa Ha TeMa: Mukny3uja
Ha yueHuyu co nocebHu nompeobu 80 pedo8HO-
mo obpasoeaHue. AHanu3aTa Ha COJpPKUHATA
Ha o0jaBHUTE ce OJHECyBalle Ha TPH KaTerOpHU:
TEOPETCKO M NMPAaKTHYHO 3HACHE 3a MMOCEOHHTE
noTpedu, cTaB KOH MOCEOHHTE MOTpeOu U HH-
KITy3HjaTa, CTPAaTETHH 3a CIIPaByBambe CO pa3iv-
KUTE BO XETepOreHH KiIacoBU. Pesynrarure mo-
Ka)kaa CJIMYHOCT BO TTO3UTHUBHUTE CTaBOBH KOH
HWHKITy3WjaTa momery asere rpynu. Cenak, rpy-
IHTE Ce Pa3MKyBaa BO HUBHOTO TEOPETCKO U
MIPAaKTHYHO 3HACHE, 3aT0a IITO CIOBAaYKaTa Ipy-
na uMailie MajkKy pabOTHO HCKYCTBO M HeMalle
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Abstract

The goal of this study was to explore the
similarities and differences in the attitudes of
two groups of student-teachers from different
cultures: a group of Israelis and a group of
Slovaks.The two groups were divided into pairs
who carried out an e-mail correspondence on
the topic The Inclusion of Students with Special
Needs in Mainstream Education. The content
analysis of the posts addressed three categories:
Theoretical and practical knowledge of special
needs, Attitudes towards special needs and
inclusion, Strategies for coping with differences
in heterogeneous classes. The findings yielded a
similarity in the positive attitudes towards
inclusion between the two groups. However,
the groups differed in their theoretical and
practical knowledge because the Slovak group
had limited teaching experience and no academic
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CIIEZICHO aKaJeMCKH KypCEeBH 3a WHKITy3uja. Pe-
3yJITaTHTE ja MPEKHHaa II0CTOeUKaTa BpCKa Mery
aKaJIeMCKHUTE KypceBr/pabOTHOTO UCKYCTBO U T10-
3UTUBHHTE CTABOBH 3a MHKITy3HjaTa U Ipejyiaraar
MOMHAKOB HAYMH Ha pa3MHCIyBame. THe, UCTo
Taka, ja MCTAaKHyBaaT rortpedara Ja ce HCTPaXu
KOHIIETITyaJTHaTa pa3iuKa Mely KyJITypuTe.

Knyunu 360poeu: unxiysusno obpazosanue,
nocebHu  nompebdu, XxemepoceHu  KIACO8U,
CMyOeHm-HaACMAasHUK, CMAasosu

Boegeo

Ogaa ctynuja npaBu criopeada Ha JIBE TPYIH CTy-
neHTH-HacTaBHUIM of M3paen u CrioBauka BO Of1-
HOC Ha CTaBOBHUTE KOH MOCEOHUTE IMOTPEON 1 WH-
KITy3HjaTa Ha YYCHHUIUTE CO ITOCCOHM MTOTPeOr BO
PEIOBHOTO 0Opa3oBaHUeE.

Bo Mzpaen, amaHaMaHOT Ha akTOT 3a IMOCEOHO
obpazoBanue on 2002 roguHa WCTakHyBa IeKa
ydeHunmre tpeba aa Ounmar ondareHu co moced-
HO 00pa3zoBaHKe CaMo TOTAall KOra € HEBO3MOXKHO
THE Ja TIOCEeTyBaaT pemoBHO oOpazomanme (1).
Kako nocenenuiia Ha Toa, 3a pa3iuKa o IIOPaHo,
JeHec MMa TOBeKe YUSHHUIIN CO MoceOHM oTpedn
BO pPENOBHOTO oOpaszoBaHue. M3paenckure cry-
JICHTH-HACTABHHIIA y4arT 32 OBOj aKT U 3a HeroBa-
Ta WMIUIEMEHTaIFja BO MporpamMu 3a oOyka Ha
HACTaBHUIIATE.

Bo CrnoBauka, moroieMuoT JieJ1 Off YYEHHUIIUTE CO
noceOHU 00pa30BHU MOTPEOU MOCeTyBaaT noced-
Hu yurmmra (2). [IpemioroT 3a uaTerpanyja Ha
VUEHHIIUTE CO MOCEOHU TOTpeOW BO PEIOBHOTO
obpazoBanme on 2006 ToaWHA HMCTaKHYBa AcKa
Jerara MoXKaT Ja OumaT WHTETpUPaHu BO 110Ce0-
HU KJIaCOBH WITM BO peloBHUTE KiacoBH. [loceo-
HUTE OOPa30BHHU IJIAHOBU TH BKIIy4yBaaT UCTUTE
CTaHIapJ¥ CO MHHUMAIHU IMPOMEHH, a lielara
00pa3zoBHa mpolieaypa Tpeba 1a ce MpUIaro Iy Ha
HUBHUTE TIOTPEOH.

IIpezneo na numepamypama

Daxkmopu wimo enujaam
Ha cmaeogume 60 00HOC HA UHKTY3Ujama

Eq)eKTOT Ha TIO3UTHBHUTC CTABOBU HA HACTaB-
HUIIUTE 3 YCIEeX Ha MHKIY3UBHUTE MPOTPAMHU €
BO rojieMa Mepa JUCKYTHpaH BO JMTeparypara
(3). [IpoHajaeHa e MOBP3aHOCT Mery MCKYCTBO-
TO ¥ MO3UTHBHUTE CTABOBU BO OJJHOC HA WHKITY-

courses on inclusive education. The findings
break the existing link between academic
courses/teaching experience, and positive
attitudes towards inclusion, and suggest a
different way of thinking. They also highlight
the need to explore conceptual differences
between cultures.

Keywords: inclusive education, special needs,
heterogeneous classes, student-teachers,
attitudes

Introduction

This study introduces a comparison between
two groups of student-teachers from Israel and
Slovakia, with regard to attitudes towards
special needs and the inclusion of learners
with special needs in mainstream education.
In Israel, the Amendment to the Special
Education Act from 2002 states that pupils be
placed in special education only when it is
impossible to include them in mainstream
education (1). Consequently, there are more
pupils with special needs nowadays in
mainstream education than in the past. Israeli
student-teachers learn about this Act and its
implementation in  Teacher  Training
Programs.

In Slovakia, most children with special
educational needs attend special schools (2).
The Proposal for the Integration of Learners
with Individual Needs in Mainstream Primary
Schools from 2006 states that children can be
integrated in special classes or in mainstream
classes. The individual educational plans
include the same standards with minimal
changes, and all educational procedures need
to be adjusted and modified to their needs.

Literature Review

Factors that affect
attitudes towards inclusion

The effect of teachers' positive attitudes on
the success of inclusion programs has been
largely discussed in the literature (3). A link
has been found between experience and
positive attitude towards inclusion (4). The
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3ujata (4). @akTopu WITO BIMjaaT HA CTABOBHUTE
Ha HACTaBHUIIUTE ce: PaOOTHOTO MCKYCTBO, TIO-
JIOT, TJMYHOTO MCKYCTBO CO YUEHHIIM CO IOTpE-
YEHOCT ¥ HCKYCTBOTO BO YUMJTHHIIUTE 32 TOCE0-
HO obOpasoBanue (5). 3HauM, HACTABHUITUTE KOU
He ce o0y4yeHH 3a moceOHO oOpa3oBaHME, HH-
KITy3djara ja riemaat kako mretHa (6). [Ipexy
yUEHE Of UCKYCTBO, UCTPAXKyBaYUTE yIaTyBaar
Ha eKCIIEPUMEHTATHO YYeHe, IITO, TaK, € CBECEH
HArop J1a Ce W3BJIeYE 3HAUYCHE O] MCKYCTBOTO
(7). HactaBHunuTe ce moBeke HAKIOHETH KOH
WHKITy3Wja Ha YYEHHWIH CO HE MHOTY CEpHO3HH
HapylIyBama, a HAKIIOHETOCTa KOH MHKITy3ujaTa
Ha YYEHUIM KOW TIOKa)XyBaaT OMXEjBHOPAIHU U
EMOIIMOHAITHU TIOTEIKOTHH € Tlomana (8). dpyr
(bakTOp IITO MOXKE HETaTUBHO JIa BJMjae HA CTa-
BOBHTE BO OHOC Ha WHKIy3HjaTra € CTPaBOT OJf
HEITO3HATOTO, OCOOCHO KOTa O] HACTABHHIIUTE
O]l PEIOBHUTE YYUIIMINITA KOU He ce 00ydueHH /ia
paboTar co mema co moceOHH TOTpeOH ce Oapa
Jla T 3aJI0BOJIAT MOTPEOHWTE HAa OBUE YYCHUIIM
(9). Winship (10) ro uctpaxu edekTor mrTo ro
MUMaaT TPUTE METOJOJIOTHH Ha CTABOBHTE BO OJI-
HOC Ha MHKJIy3WjaTa Ha CTyJIEHTUTE KOH CE TOJ-
TOTBYBaaT Jla OWJaT HACTABHMIIA: METOOJIOTH]a
Ha npedasarbe, UHMEPAKMUBHU UHCMPYKKYUU,
KOMIITO BKJIy4yBaaT UCKYCTBO CO WHIWBUIYHTE
Y HUBHHTE CEMEjCTBA, U eKCHEePUMEHINATHA, UH-
MepaKmusHa memodoaozuja, MTo € HajeeKTHB-
HUOT METOJI 33 CO3/[aBarbe MPOMeHa BO OJHOCOT
Ha CTAaBOT KOH JIMIIATa CO IOMNPEYECHOCT Mery
CTYACHTHTE KOH Ce MOATOTBYBaaT Aa OMJaT Hac-
TaBHUIIH.

OcBeH To0a, Oelle OTKPUEHO M JIeKa CTEKHATOTO
3HaeHE 3a Hadesara v 3aKOHUTE, KaKo M CTeTle-
HOT Ha caMoJioBepOa MpH MoydyBamke Ha y4e-
HUIM CO HApYyIIyBama € TIOBP3aHO CO TIO3UTHB-
HHUTE CTaBOBH. Kako ¥ 1a e, MoJoT W BO3pacTa
HEMaaT BJIMjaHHE Ha CTAaBOBHTE BO OJIHOC Ha
nukiy3ujara (11).

Hoozomoexa na UHKIIY3UG6HA cpeduna 60
npozpamume 3a 06yl<a Ha Hacmasnuuume

Kaxko pesynrar Ha mpoMeHaTa KOH IOMHKITY3UBHU
YUMIIHULIM, WHCTUTYTUTE W YHHBEP3UTETUTE 32
00yKa Ha HACTaBHHULIM BKJIy4yBaaT HOBEKE Kypce-
BH 33 MHKIIY3UBHO 00pa3oBaHUE BO HUBHUTE HAC-
TaBHHU IUTaHOBU. [IpeTxomHu cTy Uy TBpAAT JeKa
HMBOTO Ha WMHKJIY3MBHA IPaKTUKa 3a BpeMe Ha
MOATOTBUTENHATA (Da3a TH OJpeayBa WHKITY3UB-
HHUTE MMPAaKTHUKH BO TeKOT Ha Kapuepata (12). Ce-

factors that impact teacher’s attitudes are:
teaching experience, gender, personal
experience with students with disabilities,
and experience in special education
classrooms (5). Thus, teachers who are not
trained in special education are more likely
to view inclusion as detrimental (6). By
learning from experience researchers refer to
experiential learning, which is a conscious
effort to elicit meaning from experience (7).
Teachers tend to be more favorable towards
the inclusion of students with less severe
disabilities and the lower level of tendency
towards inclusion is given to students who
exhibit behavioral and emotional difficulties
(8). Another factor that may negatively
affect attitudes to inclusion is fear of the
unknown, especially when mainstream
teachers with no training on special needs
are requested to address the needs of these
students (9). Winship (10) explored the
effect of three methodologies on pre-service
teachers' attitudes towards inclusion:
lecture-based  teaching  methodologies,
interactive instruction which incorporates
experience with individuals and their
families, and experiential, interactive
methodology which is the most effective
method to create a favorable attitudinal
change towards individuals with disabilities
among pre-service teachers.

In addition, perceived knowledge of policy
and legislation, and reported levels of
confidence in teaching students with
disabilities were also found to be related to
positive attitudes. However, gender and age
had no impact on attitudes towards inclusive
education (11).

Preparation for inclusive settings in
teacher training programs

As a result of the shift towards more inclusive
classrooms, teacher training
universities include more courses on inclusive
education in their curricula. Previous studies
argue that the level of inclusive practices during
the preparation phase determines the inclusive
practices throughout the teaching career (12).

institutes and
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TaK, MpaIameTo Jadu IPOrpaMUTe 3a HACTABHU-
1M HyJaT COO/BETHA ITOJrOTOBKA KaKO JIENM Of
HUBHATa Mporpama, OCTaHyBa HeoaroBopeHo (13).
l'onem Opoj HOBH HACTaBHUIIM ITOKAXYBaaT CTPaB
¥ BO30y/1a M BUHATA ja nipedpiiaat Ha MPOrpaMuTe
3a MOAroToBKa Ha HactaBHUIM (14). YdecTBOTO
BO BOBEIHH KypCEBH 3a MHKIY3WBHO 00pa3oBa-
HHE TIPHJOHECE 32 YYBCTBOTO HA HECHT'YPHOCT U
CTpaB Kaj HACTaBHWIIUTE, KOH HUBHATa CaMOJIO-
BepOa M MO3UTHBHUTE CTABOBU BO OIHOC Ha IIO-
ceOHMTE OTPeOU U KOH HUBHATA CIIOCOOHOCT J1a
ce crpasat co mipodiemort (13, 15). Apyru cryawm
TBp/IAT JieKa €IeH BOBE/ICH Kypc UMa MHOTY MaJio
BMjaHWE Ha CMOCOOHOCTa Ha HACTABHUKOT Ja
MMIUTEMEHTHPA WHKTY3UBHH TTPaKkTUKA (16) 1 Ha
YqyBCTBaTa Ha HacTaBHUKOT (17), U ja McTakHyBa-
aT moTtpedara 3a pa3Boj Ha MporpaMa 3a WHKITY-
3UBHU CTYIHMH BO CAMUTE MPOIPaMH 3a TIOATOTOB-
Ka Ha HacTaBHUIM. OCBEH aKaJeMCKHUTE KYPCEBH,
Leatherman u Niemeyer (18) TBpmar nekxa tpeba
MOCTOjaHo Jia paboTaT CO YYCHHUIM CO Pa3IUYHH
motpedu 3a BpeMe Ha MOAroTBUTENHaTa (hasza.
OBa MOKe J1a ce TIOCTHTHE TPEKy MOCETH Ha YIH-
JdImTa BO KoW mMma WHKIy3wja. Crymujata Ha
Hemmings m Woodcock (11) ykaxxyBa neka 3Ha-
YHTENeH OPOj CTYACHTH KO Ce MOJArOTBYBaar Ja
OWJaT HACTaBHUIIM C€ YyBCTBYBaaT HEMOATOTBE-
HU Jla y4yaT Jielia co Pa3iMyHu MOoTpeOu. ABTO-
pHTE BOBEyBaaT NPEIO3H 3a CTYICHTUTE KOU CE
MOJTOTBYBAAT J1a OMIaT HACTaBHUIM 33 TOAa KaKo
MoJI00pO J1a Cce MOJAroTBAT, Kako, Ha MPUMED, UC-
KyCTBO BO YYIJIMIITE, TIOMHKIY3UBHH OOpa30BHH
MpeAMETH U cTpaTerucku oOyku. HeanexkBaTHaTa
MOJIrOTOBKA Ha HACTABHUIIUTE C€ jaByBa Kako
BTOpa BakHa Oaprepa 3a yCIelnHa HHKITy3Hja.

Humepnayuonanno ucmpasxicysare 3a
cmaegosume Ha cmyoeHmume Kou ce noo-
comeyeaam o0a Ouoam HACMAGHUUU 60
00HOC Ha UHKTY3Ujama

KommnaparusHara crymuja Ha Loreman, Forlin, u
Sharma (19) 3akaydyBa /leKka CTaBOBUTE Ha CTy-
JIEHTUTE KOW C€ IMOATOTBYBaaT Ja OuWpaT Hac-
TaBHHUIM BO OJHOC Ha WHKIY3UBHOTO 00Opa3oBa-
HUE ce pazukyéa Bo pazmuuHu 3emju (Kanana,
Asctpanuja, Cuaramyp U XOHTKOHT) BO TpH (hax-
TOPH: aKaJIeMCKH M (PU3WYKH, COIMjalieH U Onxej-
BropaieH. CTyZIeHTHTE KOU Ce MOATOTBYBAaT 1a
OujaT HaCTABHUIIM, OJ CUTE JIpyKaBH, UMaa yIITe
MOHETaTHBEH CTaB BO OJJHOC HA YYEHHIUTE CO
3HAYUTENIEH aKaJIeMCKH 3acToj. Bo oqHOC Ha aka-

However, the question of whether teaching
programs offer adequate preparation as part of
their program remains unresolved (13). Many
new teachers express fear and apprehension and
place the blame on the teacher training
programs (14). Participation in introductory
courses on inclusive education has contributed
to the teachers' feelings of uncertainty and fear,
to their confidence and positive attitudes
towards special needs, and to their ability to
cope (13, 15). Other studies claim that a single
introductory course has very little impact on
teachers' ability to implement inclusive
practices (16) and on teachers' feelings (17),
and emphasize the need to develop a program
for inclusive studies within teaching programs.
Apart from academic courses, Leatherman and
Niemeyer (18) argue that there should be a
hands-on and continuous exposure to students
with diverse needs during the training phase.
This can be achieved by visits to schools with
inclusive settings. Hemmings and Woodcock's
study (11) indicates that significant numbers of
pre-service teachers felt unprepared to teach
learners with diverse needs. The authors
introduce pre-service teachers' suggestions on
how to better prepare them, such as experience
in schools, more inclusive educational subjects,
and strategy training. Inadequate teacher
training appeared as the second important
barrier to successful inclusion.

International research on pre-service
teachers’' attitudes towards inclusion

Loreman, Forlin, and Sharma's comparative
study (19) concludes that pre-service teachers'
attitudes towards inclusive education differ

between  countries  (Canada,  Australia,
Singapore, and Hong Kong) across three
factors:  academic and  physical, social,

and behavioral. Pre-service teachers from all
countries had much less positive attitudes
towards students with significant academic
delays. On the academic and physical factor

10
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demckuom u ¢husuuxkuom ¢paxmop TOCTON jacHa
moJ1eNt0a Mery a3uCKUTE CTYACHTH KOH CE TTOATOT-
ByBaar Jia OMJaT HACTABHHUIIM W HUBHHUTEC KaHA]-
CKH W aBCTpaIUCKU Koneru: Bo Kanana u ABcrpa-
JIMja CTaBOT BO OJIHOC HAa WHKITY3HjaTa Ha YUCHHITH
CO aKazieMCKH 3acToj U (PU3MYKU HapylIlyBama €
1mo7100ap OTKOJIKy BO XOHTKOHT M CHHTramyp, Be-
pOjaTHO 3aT0a IITO WHKITY3UBHOTO 0Opa30BaHHUE Ce
MPaKTHKYBa TOJMONT TEPUOA M 3aToa INTO Hac-
TaBHUILIUTE CEe CPETHAJIE CO BAKBU YYEHHII BO HUB-
HUTE KJIACOBU Kora Tue ojienie Ha yumuiire (20).
Cemnax, CTyJIEeHTHTE KOU ce MOArOTByBaar aa Ou-
JIaT HACTABHHMITH O CHTE JIPXKABH JICNaT OJIpEACHH
CIUYHOCIU: TUC TIOKKYBAAT HAJIIO3UTHBECH CTaB
BO OJIHOC Ha BKIYYyBarhCTO HA YUCHUIIU CO COYU-
jannyu poOIeMy, a HajMAJIKy MO3UTHBEH 3a BKITY-
qyBambe YUCHUIU CO MPOOJIEMH BO 0O0HECY8aibe-
mo. OBa 3Ha4u JieKa THE ce MOMaJIKy HaKJIOHETH
KOH BKIYUIyBam¢ YUYCHUITH CO OWXESjBHOPATHH
poOIeMH, 0COOCHO YUCHHUITM CO (pH3HUKa arpe-
cuja. OBHE pe3ysITaTi ce BO COTTIACHOCT CO MPET-
XOIHOTO UcTpaxyBame (21, 22). [dpyru crynun
yKa)KyBaaT Ha OININTATa 3arpwkKEHOCT, KakKo, Ha
npHUMeEp, 32 BpEMETO Ha HACTABHUKOT Ha IITeTa Ha
OCTaHATHTE YYCHUIIH, TOJIEMHHATA Ha KIJIACOBUTE,
HEJIOBOJIHATA 00YKa U 32 HEJJOCTATOKOT Ha pecyp-
cu (23).

CryauuTe IOKaXXyBaaT U pa3iuKu Mery KyIaTypH-
TE W HAIMUTE BO OJHOC HAa MHKITYy3HBHOTO 0OOpa-
3oBaHue. Ha npumep, crynentute on Jopaan kou
ce TIOATOTBYBAaT Jia OWJaT HACTABHHIIM MMaar
MO3UTUBEH CTAaB, 33 Pa3liMKa O] HUBHHUTE KOJErd
B0 ObenuHerute Aparickn Emupatu (24). Makity-
3Wjara Ha YYEeHHIH CO MoceOHU MoTpeOn uMa pas-
TUYHU GOpMHU BO PA3IMYHU ApKaBH (25) U moHe-
KOTalll € TIOBP3aHO CO PA3JIMKHUTE BO KOHLETITYal-
HOTO pazdbupame. Beymmoct, @uncka 1 Hopser-
Ka, KO ce reorpadcku ONMCKy, ce pa3IidHA BO
KOHIICNITyATHUTE W MPAKTUYHUTE PAMKH 33 WH-
KTy3HjaTa Ha y4YEHHLUTE CO TOceOHHM MOTpedu
(26): moneka nocebromo obpazoearue on PUHCK-
HOT 00pa30oBEeH cUCTeM ce mpudaka Kako oopa-
306HA NOOOPWIKA 33 YISHHUIIUTE CO TTOTIIPOCCUHHI
MIOCTUTHYBAakba, ¥ 3aT0a € BAXKHO 32 00pa30BHHUOT
cucteM, Bo HopBenika KynTypHarta Tpaauipja €
Ia ce usbecHysaam nocebnu 06pazo6Hu uHmMep-
6eHyuu 3aToa LITO ce BepyBa JIeKa HHTEPBEHIINH-
TE ja HAMaJyBaaT CIIOCOOHOCTAa Ha YYEHHKOT Ja
naprurmpa. CIMdHO, €1eH OJ HajroJIeMHUTe
MPEIM3BUIIA BO HOPBEIIKHOT OOPa30BEH CHCTEM €
Jla ce HaMAaJlM Hamnpeeapyéarsemo, noaeka QpuH-
CKOTO OOpa3oBaHME ro oxpadpyBa Hamnpesapy-
sarwemo (27). Barton u Slee (28), ucto Taka ru

there is a clear division between the Asian pre-
service teachers and their Canadian and
Australian  counterparts: in Canada and
Australia attitudes towards the inclusion of
students with academic delays and physical
impairments are higher than in Hong Kong and
Singapore,  probably  because inclusive
education has been practiced for longer periods,
and the teachers have experienced such students
in their classes when they were in school (20).
However, pre-service teachers from all
countries also share some similarities: they
demonstrate the most positive attitudes towards
including students with social issues, and the
least positive attitudes towards including
students with behavior issues. Thismeans that
they are less favorable towards including
students with behavioral problems, especially
those with physical aggression. These findings
are consistent with previous research (21, 22).
Other studies indicated common concerns such
as teachers’ time at the expense of the rest of
the students, class size, or lack of training and
resources (23).

Studies demonstrate differences between
cultures and nations with regard to inclusive
education. For example, Jordanian pre-service
teachers had more positive attitudes than their
counterparts in United Arab Emirates (24). The
inclusion of students with special needs takes
different forms in different countries (25) and
sometimes it is related to differences in
conceptual understanding. Indeed, Finland and
Norway which are close geographically, turned
out to be different in their conceptual and
practical frameworks of the inclusion of
students with special needs (26): while special
education is perceived by the Finnish
educational system as educational support for
students that perform below average, and is,
therefore, crucial to the educational system, in
Norway the cultural tradition is fo avoid special
educational interventions because it is believed
that interventions reduce the student’s ability to
participate. Similarly, one of the major
challenges in the Norwegian school system has
been to reduce competition, whereas the Finnish
school encourages continuous competition (27).
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r7ielaaT HaTIpPEeBAPYBAmbETO W MHKIIY3HjaTa KakKo
HEKOMMATHOMITHH BO YUHJIAIITHAOT CHCTEM.

Ileau na cmyoujama

Llenra Ha oBaa crymuja Oemie Ja TH HCTPAXKH
CIIMYHOCTHTE U Pa3IMKUTE BO OJJHOC HA WHKITY3H-
jaTa Ha YYeHHIH CO IMOceOHU MOTpeOr BO PEIOB-
HOTO 0O0pa3oBaHHE Mery JBE TPYIH CTYICHTH-
HACTABHHIM O PA3IMYHU KyJITypH: Tpyna on 17
W3PAEJICKU CTYICHTH-HACTABHULM U rpymna of 19
CJIOBAYKH CTY/ICHTH-HACTAaBHUIM. berre Hanpase-
HO WCTpaXXyBame 32 HUBHOTO 3HACH-C, HUBHUTE
CTABOBH M HUBHUTE MPAKTHKU Ha TIPEaBabe.

Hpamarba 60 ucmpasricyearbemao

1. Kou cnuuHoCTH W pa3nuku Oea uaeHTH(U-
KyBaHH Mery WU3paelickaTa W CcJoBavkara
rpyna BO OJHOC Ha TEOPETCKOTO U MPAaKTHY-
HOTO 3HacHe 3a MoceOHUTE MOTPeOn?

2. Kom cmuyHOoCTH W pa3uku Oea MaeHTH(U-
KyBaHM Mery H3paelickaTa W cJoBaykara
rpyna BO OJHOC Ha CTaBOBUTE 32 MHKIY3Hja
Ha YYEHHUIIUTE CO TOCEOHU TOTpedm BO pe-
JIOBHOTO oOpa3oBaHue?

3. Kowu cnmmuHOCTH M pa3nuku Oea HASHTU(HKY-
BaHU Mely M3paeiickaTa M CJIOBayvkara rpyrna
BO OJIHOC Ha CTpaTeTHUTE 3a CIPaByBame CO
PA3IUKUTE BO XETEPOTCHUTE KIIaCOBH?

Memoou

Honynauyuja na ucmpaosicysaremo

W3paenckara rpyna ce cocroemie ox 17 cryaeH-
TH-HACTAaBHHIIM KOW Y4aT BO TpOrpama co3fajie-
Ha 32 CTYJeHTH KO OJUTyYFJIe Jla CTaHaT HACTaB-
HUIA BO OCHOBHM YUMJIHIITA KAKO BTOpa Kapue-
pa. CuTe CTyIeHTH BO OBaa Tpyma Owie o jKeH-
CKH T10J1 Ha TIpocevHa Bo3pact oj 32 roauuu. [1o
3aBpIllyBamb¢ HA MHTCH3MBHATA JIBETOTUIIIHA TIPO-
rpama 3a MoJIrOTOBKa, THE TOOMBAAT CepTU(UKAT
3a TpefaBamke BO PEAOBHM OCHOBHHU YUFIIHINTA
CO crenujanu3anyja Ha €lICeH TJIaBEH IpPEIMET:
MaTeMaTHKa, ja3uK, Hayka Wi Oubiuja/eBpejcka
Tpaauija. OBaa royiHa THE OJaT Ha Mpakca U
MpeaaBaaT BO OCHOBHH YUMIIHINTA (CHTE TIpeIMe-
TH) €IHall HEJEJHO, J0/IeKa HapeaHaTa TOIUHa
ke ce (hoKycHpaaT Ha eJIeH O]l TJIABHHUTE TIpeMe-
tH. Ha cekoj map cryneHTa My ce oapenyBa efeH

Barton and Slee (28), too, view competition and
inclusion as incompatible in the school system.

Goals of study

The goal of this study was to explore the
similarities and differences with regard to the
inclusion of students with special needs in
mainstream education, between two groups of
student-teachers from different cultures: a
group of 17 Israeli student-teachers and a group
of 19 Slovak student-teachers. The exploration
was conducted on their knowledge, attitudes,
and teaching practices.

Research questions

1. What similarities and differences were
identified between the Israeli and Slovak
groups with regard to theoretical and
practical knowledge on special needs?

2. What similarities and differences were
identified between the Israeli and Slovak
groups with regard to attitudes towards the
inclusion of students with special needs in
mainstream education?

3. What similarities and differences were
identified between the Isracli and Slovak
groups with regardto strategies for coping
with differences in heterogeneous classes?

Methods

Research population

The Israeli cohort consisted of 17 student-
teachers who study in a program designated for
academics who have made a decision to
become teachers of elementary schools as a
second career. All the students in this specific
cohort were female and their average age is 32.
Upon completion of an intensive two-year
training program they receive a teaching
certificate for mainstream elementary schools
with a specialization in one core subject:
Mathematics, Language, Science, or
Bible/Jewish tradition. This year they do
generic practice teaching in elementary schools
(in all subjects) once a week, while next year
they will focus on one of the core subjects.
Each pair of students belongs to a practice
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KJIac BO KOJjIITO MpeaBaat eJIeH 9ac JHEBHO U TO
HaOJbylyBaaT HUBHUOT MPOQecop BO TEKOT Ha
OCTaHATHOT JieJ1 O JCHOT. [lemaromkuoTr WH-
CTPYKTOp TH HaOJbyIyBa CTyIEHTUTE JojeKa
TpeaBaaT HEeKOJIKyIIaTH BO TEKOT Ha aKaJeMcKa-
Ta TOJIMHA, a TIIaBHUOT npodecop T HabJby1yBa
CTYICHTUTE CEKOja Heflena.

W3spaenckara rpyma ydecTByBamle BO Kypc 4UHj
(hokyc Oellie HapyIllyBamba BO YUCHETO U MHKITY-
3Wja Ha YYEHHLH CO MOoceOHH MoTpedu BO peoB-
HOTO oOpazoBanme. Co KypcoT Oea IMMOKpHUEHH
CIIEZIHUBE TEMH: Pa3IMKH Mel'y HapylIlyBama BO
YYEHETO U TEIIKOTHU; HEBPOPA3BOjHUTE OCHOBH
3a JIJI; moceOHHM cTpaTernu Ha TIpenaBame 3a
YYCHHUI CO TTOCEOHH TOTpeOH; THjarHOCTHITHPA-
€ Ha TIOCEOHNTE MOTPEOH.

CrnoBaukaTa rpyma ce cocrtoemie o 19 mpakrtu-
KaHTH KOW Oea Jen Oj MacTep-lporpaMa M co
TJIaBeH MpeMEeT aHTIUCKH ja3uK W JAPYT Tpe.-
MET, Ha TIpuMep: jasulm, pumozoduja, eTuka, ec-
TETHKa, HCTOpHja, nH(popMaTrKa UTH.). Ha mode-
TOKOT Ha ITPOEKTOT, THe Oea MpBa roJrHa Ha Mac-
Tep-niporpaMata. HuBHUTE cepTHU(HKATH ce 3a
PEIOBHO OCHOBHO WK cpeaHo yuwiumre. Cio-
BayKWTE MPAKTUKAHTH Ce 3amuiraa Ha (akynrer
BEJIHAIII 110 3aBPIIyBame Ha CPETHOTO 00pazoBa-
HUE U Ce Ha BO3pacT of 22 ToauHu (eIeH O]l HUB
uma 27 rogunn). On 19 yuecuuny, 14 ce xKeHcKH
U 5 ce Mamku. YUYeCHHIUTE IOCETyBaa Ipakca
TIOCIIEIHUTE JIBE HEAETH Ol 3MMCKHOT CeMecTap
BO CPEHM YYWIIMIITA U YIITE JIBE HEIENHU BO JIET-
HHUOT CEMECTap BO OCHOBHU WKW CPCOAHU YUH-
JMINTA CO MOHW30K cTeneH. lIpakTukaHTHTE Ce
HaOJBYyBaHH OJf HUBHUTE NMPOG)ECOpr U HUBHH-
OT TEAArOIKA HHCTPYKTOP.

CroBaukaTa Tpyma HE YIeCTBYBAIlE BO TTOCCOHH
KyPCEBH 32 MMOIydyBamke HHIUBUIYH CO TTOCEOHH
MOTpeOU ¥ HUBHA UHKITy3Hja BO PEIOBHOTO 00pa-
30BaHUE.

Memooonozuja u ananuza Ha peynmamume

ITopagu mHTEpmpeTaTHBHATA NPHUPOJAA HA CTY-
njara, Oemre M30paHa KBaJUTATHBHA MApaJInT-
Ma, 3aT0a IITO JO3BOJIyBa LIEJIOCHO J1a ce pa3de-
pe GEeHOMEHOT U J1a ce co37aaaT HHINBUIYaTHU
npoduin Bo paMkuTe Ha rpymnara (29). [eman-
HAmMa ananusa Ha coOpICUHaAma Ha pe3yIaTaTu-
te (30), mTo Oemnre mpuMeHeTa BO CTyIUjaTa, ce
Oasupaie Ha HeCTPYKTyHMpaHaTa U OTBOpEHATa
KOpECHOo/CHIIMja 10 eNeKTPOHCKa TOIITa Mery

teaching class where they teach one lesson per
day and observe the Master teacher the rest of
the time. The pedagogical instructor observes
the students teaching several times during an
academic year, and the Master teacher observes
them every week.

The Israeli cohort participated in a course
whose focus was learning disabilities and the
inclusion of students with special needs in
mainstream education. The following topics
were covered in the course: differences between
learning disabilities and difficulties; the neuro-
developmental basis for LD; specific teaching
strategies for pupils with special needs; the
diagnosis of special needs.

The Slovak group consisted of 19 trainees who
study a full-time master degree program and
major in English and another school subject
(e.g. Languages, Philosophy, Ethics, Aesthetics,
History, Computer Science, etc.) At the time of
commencing the project, they were in the first
year of the master’sprogram. Their teaching
certificate is for mainstream primary or
secondary school. The Slovak trainees entered
University straight after graduation from high
school, and they are 22 years old (one of them
is 27). Out of 19 participants 14 are female and
5 are male. The participants did one series of
teaching practice during the last two weeks of
the winter semester in secondary schools, and
another series of two weeks in the summer
semester in primary or lower secondary
schools. The trainees are supervised by their
supervising Master teachers and observed by
their pedagogical instructor.

The Slovak group did not participate in a
specific course on teaching learners with
individual needs and their inclusion in
mainstream education.

Methodology and analysis of findings

Due to the interpretative nature of the study,
the qualitative paradigm has been chosen
becauseit allows for understanding of a
phenomenon in its entirety, and for the
creation of individual profiles within a group
(29). The conventional content analysis of the
findings (30) which was applied in the study
was based on the student-teachers'
unstructured and open-ended email
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CTYICHTUTE-HACTABHUIIN Ha Tema: Mukuysuja
Ha yuenuyu co nocebHu nompedu 60 pedo6Ho-
mo obpasosanue. CoApXKUHATA Ha EJIEKTPOH-
cKkaTa TmomTa Oelle KaTeropu3upaHa CIope
TPHTE Tpaliama 3a HCTPaKyBambe, 0/IeKa TJIaB-
HaTa 1ej Oerle Ja ce OBO3MOXKM HOB HAa4MH Ha
riename (31) co HOB MpUCTAl Ha CIIOPEIyBaE
Ha JBETE TPYNH CTYyACHTH-HACTABHUIM O pa3-
JIMYHU JIP>KABH.

IIpoyeodypu na ucmpasicysarsemo

ABTOpHTE Ce KOJIeTH KOW CE 3aro3Haa Ha KOH-

¢depennuja Bo Hutpa, CnoBauka, BO ceNTeMBpH

2012 roauHa ¥ pelyja 1a CpoBeaaT 3aeIHUY-

KO HCTPaXyBame CO HUBHUTE KiacoBU. U nBaj-

11aTa aBTOPU C€ METOJI0JIO3M BO MPOTPAMHTE 32

MOJrOTOBKa Ha HacTaBHUIM. [IBeTe rpymnm Oea

CTYICHTU O] KJIaCOBUTE Ha aBTOPHTE, 3HAYH,

HeeqHAKOB Opoj ydecHur. CorylacHOCTa OJ

CTY/ICHTHTE-HACTaBHUIIM 32 YYECTBO BO OBaa

cTynuja Oemre moOWeHa o IBajaTa HHCTPYKTO-

pH BO HUBHHUTE KJIAaCOBH, 00jaCHYyBajKM UM TH

MOXKHUTE JIMYHH W TPOPECHOHATHU HTOOMBKHU

0]l OBaa TEKOBHA, BUpTyenmHa cpenda. CrymeH-

tuTe Oea mojieNieHd Bo 15 mapa u JBe Maiu rpy-

M CO MO Tpojua cryaeHTH (eneH M3paerer,

neajia Ciosanu). KoMyHuKalijara Ha mapoBu-

Te Oele MpeKy eNIeKTPOHCKA IOIITa M BO HEKOU

CIydan Ha CKajm (pa3roBopure Oea TpPaHCKpPH-

Oupann). [Ipex moyeTokoT Ha MPOEKTOT, FPYyTHU-

Te Tpebale a mpodnTaaT craTHja 3a mpeaaBa-

€ BO XETEPOTeHH KJIACOBH.

[TapoBure moToa Oea 3aMOJNEHH Ja 3alOYHAT

KOPECTOICHITHja CO CBOJOT MapTHEpP, MPHU IITO

ce OYeKyBallle THE Ja TH CHOJETyBaaT CBOUTE

MUCJIEHa BO OJHOC Ha MPAKTUKUTE IITO MPEOB-

JamyBaaT BO HuUBHHTE ApxaBu. Cekoja Kopec-

MOJEHIIMja CE COCTOelle O HajMajlKy 4 enek-

TPOHCKH TIOPAKH O] CeKoja CTpaHa W Tpedarre

Jla ce MCIpaTH jacHa mopaka/uzeja (na/He/moo-

po — He Oea mpudarnusu unen). OBa Oea BO-

JCYKUTE TIpaliama;

1. lany y4eHUIIMTE CO TEUIKOTUH BO YUYECHETO
Oea TMOWHAKy TpeTUPaHW OJ CTpaHa Ha Ha-
CTaBHHIIMUTE KOW T'M HaOipynayBaBte? Jlamm
Tpeba na OugaT TpeTHUpPaHH MTOMHAKY ?

2. Kako Bue, kako HacTaBHUK, OM MM IIOMOI'Ha-
Jie Ha OBHE YUCHHULU?

correspondences on the topic The Inclusion of
Students with Special Needs in Mainstream
Education. The content of the email
correspondence was categorized according to
the three research questions inductively, while
the main goal was to allow new insights to
emerge (31) with a novel approach of
comparing between two groups of student-
teachers from different countries.

Research procedures

The authors are colleagues who met at a

conference at Nitra, Slovakia, in September

2012 and decided on a joint research with their

classes. Both authors are methodologists in

Teacher Education Programs. The two cohorts

were the students in the authors' classes, thus,

the unequal numbers of participants. The
consent from the student-teachers to participate
in this study was obtained by the two
instructors in their respective classes, by
explaining the possible personal and
professional benefits from this ongoing, virtual

encounter. The students were divided into 15

pairs and 2 small groups of 3 students (1 Israeli,

2 Slovaks). The communication in the pairs was

carried out by e-mail correspondences and in

some cases by Skype (chats were transcribed).

Before commencing the project the groups had

to read an article on the subject of teaching in

heterogeneous classrooms.

The pairs were then asked to start a

correspondence with their counterpart, in which

they were expected to share their opinions
while relating to prevailing practices in their
country. Each correspondence consisted of at

least 4 emails of each party and had to deliver a

clear message/idea (yes/no/OK - were not

acceptable ideas). These were the guiding
questions:

1. Are learners with learning difficulties treated
differently by the teachers you observed?
Should they be treated differently?

2. How would you, as a teacher, help these
learners in class?
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Pesynmamu

A.Teoperck0 M TPAKTUYHO
noce0HUTE NOTPeOHU:

Kako mito e omummano morope, JOAeKa H3paei-
CKUTE CTYJICHTU-HACTABHUIIA UMAaT IICJIOTOMIII-
HO MCKYCTBO BO XETEPOTCHHU KJIACOBH M TIOMHHY-
BaarT 10 C/ICH JICH HEJICNTHO Ha TPaKca, CIIOBAYKH-
T€ CTYACHTU-HACTABHUIIM TIOMHHYBaaT YETHPH
WHTEH3MBHU HECH MpaKca 3a BpeMe Ha aKaJieM-
ckara roauHa. Cenak, CIeTHATEe [Ba IIUTaTa yKa-
JKyBaaT Ha CIUMHOCHMU METy CTYJICHTHTE O] JIBE-
Te TPYITH: THE MTOKAKYBaaT SHTy3Hja3aM 3a MOMy-
YyBame YUCHHIU CO TIOCEOHH MOTPEOU KaKo U 3a-
JTIOBOJICTBO O] HUBHAaTa npodecuja:

Eden 00 moume ywenuyu, 13-eoouwino momue,
UMa npoodeM co YUMarbemo Ha CloBAYKU — He20-
BUOM MAjUUM jasuk, na mogiceme 0a 3aMuUciume
€O KOu npobremu ce coouyea Ha anenucku. Muoey
My e mewKo 0a 2u npouuma peveruyume u 0d 2u
cnou 36oposume. Ce 0budysam oa o6udam enmy-
3ujacm 0o0exka 20 NOOYuysam u 20 0Xpaopysam.
Ilo Hexoe epeme 20 y8UO08 HE208UOM PA36O] U
moa me HANpAasu MHOSY 3A0080NEH U CPEKeH.
(Cnosax)

Mojom macmep-npogpecop Ha nouemoxom Ha 2o-
ouHama He Mu Kaxica KOu YYeHuyu umaam me-
WKOMULU 80 YUEREmo 3amoa wimo caxkaule cam
Oa eu uoenmughuxyeam. Bo mojom xnac uma osa
jacuu cnyuwau na deya co noceonu nompeou. Tue
MOMUUFA MOHCea ed8aj 0a cedam, NOCMOJjaHo ce
osudicea u UM npevea Ha HusHume opyeapu. Hue
He ce omKadicasme, HUMy 80 eoer momenm. Om-
Kaxo bea oujacnocmuyupanu co A/[X/] nounaa da
3emaam Pumanun u ceea modceme 0a euoume
KoKy ce namemnu. O8a ce MoOMeHmume Koaa ce
yyecmey6as Oaazo0aper wmo cym 0ei 00 HAc-
masHuukama npoghecuja. (MUszpaeney)

I'maBHUTE paznuKu Mery JBeTre Tpymu Oea OT-
KPHEHH BO OJTHOC HA TEOPETCKHUTE U NPAKTUIHUTE
rnequmita. Pesynrarure nmokaxaa nexa CroBaiu-
TE YyBCTBYBaaT HEIOCTATOK BO OJHOC HA HUBHO-
TO aKaJIeMCKO 3HACHe, KAKO M BO MPAKTUIHOTO
MCKYCTBO CO MOCEOHU MOTPEOH:

Jac nemam Hukaxea obyxa 3a moa Kaxo da ce
cnpasam co ogue noceoru deya. (Cnosax)

Bo Cnosauka, nue ne dobusame mMHoey npakca u
00YKa Wmo Ke Hé N0020MmeU 3a 8aK8U CUMYayuiL.
HUcmo maka, He oobusame uHCMpyKyuu Kako od
uoenmuguxysame deya co nocedbnu nompeodu.
Hawemo 3naerwe e 00 camomo ,,uckycmeo".
(Cnosax)

3HACH€ 3a

Findings

A. Theoretical and practical knowledge of
special needs:

As depicted above, while the Israeli student-
teachers have a year-long teaching experience
in heterogeneous classes, and spend one day
every week in their practice teaching, the
Slovak student-teachers spend four intensive
weeks of practice teaching during the academic
year. Yet, the next two citations indicate a
similarity between students from the two
groups: they expressed enthusiasm towards
teaching pupils with special needs as well as
satisfaction from the teaching profession:

One of my students, a 13 year old boy, has a
problem with reading in Slovak language- his
mother tongue, so you can imagine the
problems he is facing in English. It is really
hard for him to read the sentences and put the
words together. I try to be enthusiastic when [
teach him and encourage him. After some time [
could see his development and this made me
extremely satisfied and happy. (Slovak)

My Master teacher did not tell me at
the beginning of the year which pupils have
learning disabilities as she wanted me to
identify them by myself. In my class there are
two very clear cases of children with special
needs. Those boys could hardly sit down; they
kept walking around and interrupting their
friends. We did not give up on them, not even
for a single moment. After they had been
diagnosed with ADHD they started taking
Ritalin, and now we can see how smart they
are. These are the moments when [
feel grateful to be part of the teaching
profession. (Israeli)

The main differences between the two groups
were detected with regard to theoretical and
practical stances. The findings demonstrate that
the Slovaks feel deficient with regard to their
academic knowledge as well as practical
experience with special needs:

I haven't had any training in how to deal with
these special children. (Slovak)

In Slovakia, we don’t get much practice and
training which would prepare us for these
situations. We are also not instructed how to
identify pupils with special needs. Our
knowledge is "on the job training". (Slovak)
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Bo nocneonume 0ee nedeiu umas npaxKca 60 oc-
HOGHO YUUTUWIMeE U UMAS Wanca oa pabomam co
maxkeu yuenuyu. Oa Me usHeHaou 3amod wmo He
bes nodzomeen 3a moa. 320pa Ha moa, Hemagme
Makos npeomem Ha paxyimem, maka wmo moa
beute yenocHo Hoso uckycmeo. (Cnosax)

Hemam 0060110 uckycmgo co ogue deya 3amoa
WMo mMoemo npeodagarbe 80 OPAHCAGHO YUUIUUME
mpaewie camo 08e Hedelu 80 eOeH cemecmap 3d
8peme HA npeama 200UHA 00 Moume CHYOUU.
(Cnosax)

CnpoTHBHO o1 OBa, M3paenmuTe ce 4yBCTBYBaaT
TMOTIOJITOTBEHU 3aT0a IITO UMaje MOMHTCH3UBHH
MpaKch M TOCETYBAIC TOJMINCH aKaJeMCKU KypC
32 WHKITy3H1ja U MOTEIIKOTHH BO YUCHETO:

Ilo memoouxa yueeme 3a OughepeHyuparo yuerve:
KaKo 0a 20 OyeHuMe KIacom u HUBOMO HA YYeHU-
yume u KaxKo 0a ce 00Hecy8ame co 08eme HUBOA.
HUcmo maxa yuesme Kako cnoped moa 0a co3oa-
deme mamepujan 3a yuerve. (M3paeney)

Mene mu e yyoHo wWmo Hemaus UCKYCME0 80 pa-
bomama co ,,nocebno‘ oeme. Mucnam oexa 6o
Uspaen umame Hajmanky eoHO unu 06e 6aKe6u
deya 6o cexoj knac. Kaxo u 6o Cnosauxa, oopazo-
BaHUEMO € 3A00NHCUMETHO U KIACOSUME Ce Xeme-
pozenu. Ha nawume uacosu no memoouxa yuume
KAKO 04 NO020meuUMe MAMEPUjany 3a pasiuyhu
HUu6oa 60 yuunnuyama. (Mspaeney)

Bb. CTaBoBH BO 0THOC HA MOCEOHNTE MOTPEOH H
HHKJIy3UjaTa

[{utatute MOAOMY O U3PACTICKUTE CTYICHTH-HAC-
TaBHUILM TOKA)XYBaaT MO3UTUBEH CTaB BO OJHOC
Ha MHKITy3WjaTa U CBECHOCT 3a yJjorara Ha Hac-
TaBHHUKOT BO OJTHOC Ha OBa:

Tewxomuume 60 yuernemo ce 2onem npooiem 6o
Hawiama oOyKka, budejru umame deya co mewKo-
muu 60 MHOZY, aKo He 60 cume Kiacosu. Bo dsa-
ma Mou Kuaca umam Y4enuyu co meuwkomuu 60
yuervemo, A/IX/ u eden co I[IPH. Moja Odomnic-
HOCM KaKo HACMABHUK e 0a Hajoam HauuH od
donpam 0o HU8 3a 0a budam u mue Oei 00 Kid-
com. (Uspaeney)

Moja donxicnocm e da najoam coo08emno peuie-
Hue 3a yyenuxom co mewxomuu. Moocam da 2o
3AMONAM YHEHUKOM 0a u3ie3e Ha 08e MUHYMU U
0a ce spamu wmom ke ce 4yecmeysa no020meet,
HaMecmo 0da 20 KA3HAM 34 JIOWO OOHECYBAlbe.
(HUspaeney)

[Ipsuom uexop da My ce NOMO2He HA YHEeHUKOM
CO mewiKomuy e 0a My ce CImagu Ha 3Hdaerbe 0exa
sue ja npughakame Hezosama paziuka/npoonem.

In the last two weeks I had a teaching practice
in primary school, and I had a chance to work
with such students. This surprised me because |
was not prepared for that. Moreover, we didn’t
have such a subject at university, so it was a
totally new experience. (Slovak)

[ don't have enough experience with these
children because my teaching at state schools
lasted only 2 weeks in one semester during the
first year of my major studies. (Slovak)

In contrast, the Israelis feel more prepared as
they had a much more intensive practice
teaching and studied a yearly academic course
on inclusion and learning disabilities:

In  the Methodology we learned about
differentiated teaching: how to map the class
and the level of the pupils, and how to address
the two levels. We also learned how to design
learning materials accordingly (Israeli)

[ find it peculiar that you haven'’t experienced
working with a 'special’ child. I think in Israel
we probably have at least one or two in every
class. Like in Slovakia, education is obligatory
here and classes tend to be heterogeneous. In
our Methodology class we learn how to prepare
materials for different levels in the class room.
(Israeli)

B. Attitudes towards special needs and
inclusion

The citations below of the Israeli student-
teachers express positive attitudes towards
inclusion and awareness of the teacher's role in
this respect:

Learning disabilities (LD) is a big issue in our
training since we have children with LD in
most, if not all classes. In both my classes 1
have students with LD, ADHD, and one with
PDD. It is my duty as a teacher to find a way to
reach out to them and make them part of class.
(Israeli)

It is my responsibility to find a suitable solution
for students with difficulties. I may ask the child
to go out for two minutes and return when he is
ready, instead of punishing him/her for
misbehavior. (Israeli)

The first step to help a student with difficulties
is to let him know that you accept his
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Cneonuom uexop e 0a My noxajceme Oexda ce
2pudicume 3a He20; U Mpemuom Yekop e 0d 20 0X-
pabpume oa ne ce omxadcysa. (Uspaeney)
[{uratute MOJONY HA CIOBAYKUTE CTYACHTH-HAC-
TaBHHUIM TIOKa)KyBaaT MO3UTHUBHU CTABOBH BO O/
HOC Ha MHKJTy3HUjaTa co aKICHT Ha MpaBaTa Ha UH-
JUBHUTyaTa U COITHjaTHATE OcHepuTH:

Yuenuyume co nocebnu obpaszosnu nompebu
mpeba da oobusaam noceben mpemman. Hac-
mMasHuKom mpeba oa 20 mpemupa y4eHuUKom Ha
NOUHAKOB HAYUH 00 HAYUHOM HA KOj 2U mpemupa
ocmanamume YueHuyu, 3amoa wmo HuM um e
nompebna nounaksa epudica. (Crnosar)
Hajsasicnama npednocm 8o unkmysujama e moa
wmo odeyama co nocebHu nompedu Hema Oa ce
yyecmeysaam UH@epuopHo 80 cnopedda co Hug-
Hume opyaapu. /la ce uma unmezpuparo deme 60
KIACOM, € COYUjanHa npudodUsKa 3a OCManamu-
me 60 KIAcom, 3amoa wimo opyaume oeya yuam
da ce npugparkaam eoHu co opyeu be3 npedpacyou
u yuam oa nomazaam. (Cnogax)

3a epeme ma mojama npakca, Koea eu npawias
MOume HACMABHUYY OAIU UMAAM Y4eHUYU CO No-
cebHu nompebu, mue 002080pUja NOZUMUBHO, HO
MU 0a00a HACOKU CO HUB Oa ce OOHeCy8am UCmo
Kaxo u co ocmanamume. M noxpaj moemo oecpa-
HUYEHO UCKYCMEO, He e cucypeH 3a 080] npuc-
man. (Cnosax)

Bo nBere rpynmu HEkoM CTyAEHTHU-HACTABHUIH
MOJKaT J1a ja BUIAT JIOIIaTa CTpaHa Ha HHKITy3Hja-
Ta: V3paenuTe ro UCTaKHyBaaT COIMjATHHOT ac-
nekt, nojeka CroBanuTe OOpHYBaaT BHUMAaHHE
Ha TICJIaTOUIKUTE W EMOIOHATHUTE acIeKTH Ha
WHKJTy3HjaTa;

00 moume HabwYOy6arba, osue yueHuyu 0OUUHO
Hemaam npujamenu co Kou mMoxicam 0a 20 noMu-
Ham 00MOpom, U 3amoa Hanopume 0a ce peuam
npoonemMume 60 NPoyecom Ha yyere He ce 00He-
Cy8aam Ha HUGHUME COYUJATHU MeuKomuu, 0ypu
U AKO HACMABHUKOM 0asa ce 00 cebe 60 0OHOC Ha
moa. (U3paeney)

Boobuuaeno e 6o xemepoceHume Kiacosu 0a ce
HAMAAU HUBOMO HA JA3UKOM U COOPICUHAMA HA
yacom nopaou nocrabume yuenuyu. Muciam
0deKa 084 He e NPasuiHa neddzouika 00IyKd, 3a-
moa wmo u dobpume u crabume ywenuyu cmpa-
daam, budejru He MoAHcam 0a 20 NOCMUSHAM C80-
jom nomenyujan. Moeaino, nonuckume u noguco-
Kume Hueoa mpebda oa 6uoam oodenenu. He ce
co2nacyeam co UHKIy3ujama 3amoa wmo yyeHu-
yume KOu ce Ha 8UCOKO HUBO ce 3aDaseHu nopaou
nocnabume yuenuyu. (Cnoeax)

difference/problem, the next step is to show that
you care about him; the third step is to
encourage him not to give up. (Israeli)

The citations below of the Slovak student-
teachers express positive attitudes towards
inclusion with emphasis on the individual's
rights and the social benefits:

Learners with special educational needs should
receive a special treatment. The teacher should
treat students with special needs in a way that
is different from the way s/he treats the other
students because they need a different care.
(Slovak)

The most important advantage to inclusion is
that children with special needs will not feel
inferior in comparison with their friends.
Having an integrated child in class is socially
beneficial for the rest of the class as well,
because the other children learn to accept each
other without prejudices and learn to help.
(Slovak)

During my teaching practice when I asked my
teachers if they have students with special
needs they answered positively, but they
instructed me to treat them just like the others.
Despite my limited experience, I was not sure
about this approach. (Slovak)

In both groups some student-teachers could see
the downside of inclusion: The Israelis
emphasized the social aspect, whereas the
Slovaks addressed pedagogic and emotional
aspects of inclusion:

From my observations, these students often do
not have any friends to spend time with during
break time and so efforts to solve problems in
the learning process do not address their social
difficulties even if the teacher does her/his best
in this respect. (Israeli)

It is very common in heterogeneous classes to
lower the level of the language and content of
the lesson because of the weaker students. 1
don't think this is the right pedagogic decision,
because both strong and weak students suffer as
they cannot reach their potential. Ideally, lower
and higher levels should be separated. |
strongly disagree with inclusion because high-
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Kaxo nacmasnuyu, mpeba 0a 2o usgneueme Haj-
0dobpomo 00 nocrabume yuenuyu, HO He NPeKy
AAACHO (hanerve u UCMAKHYBATbe HA HUCKUME NO-
cmuenysarea. Tpeba da eu Hamepame oa pabo-
mam nogeke u 0a dodcuseam ycnex. Tue He mpe-
ba 0a nomxieKkHysaam npeo penymayujama wmo
um ja dasa onwmecmeomo. Hawa euna e wmo
crabume yyenuyu He ce bopam, He ce 0budysaam
u ja npughakaam penymayujama ua ,,cradu’.
(Cnosax)

OunrneqHo € eka MOCICAHUOT CTyICHT-HACTaB-
HHK HE MOXE JIa HalpaBy pas3liiKa Mery HapyIry-
Bamba U TEIIKOTHU BO YYCHETO, HajBEpPOjaTHO 3a-
paav HEOCTATOKOT Ha aKaJeMCKH Kypc 3a moce0-
HU TTOTpeOH.

B. UHcTpyKIIUM BO XeTeporeH KJac

Enen wu3paencku CTYICHT-HACTABHUK HAIMIIA:
Bepysam, sadicno e 0a nocmojam xemepoeeHu
KIACOBU, 3amMoa Wimo maxa QyHKYUOHUpa pean-
Huom oicugom. BCYIIHOCT, CTyIEHTHTE-HACTaB-
HHULIM OJ JIBETe Tpymu ja pa3Opaa morpebara 3a
Pa3Boj Ha CTpATEruy 3a CIPaBYBAE CO Xemepo-
2eHocma BO KJacoT. Pa3HOBUIHOCTA Ha HUBHUTE
nyien Oerlie KaTeropusupana BO CTPATEruy Ha IM0-
TydyBambe:

1. I'pynua paboma:

1.1 Xomozenu epynu. Ha nawama obyxa 2o no-
denugme KIacom 60 XOMOEHU epynu Chopeod Cno-
cobrocm. O8a My 0a8a MONCHOCI HA HACMAGHU-
KOm 0a um 0803MOCU HA NO00Opume epynu od
Hanpedysaam co HACMABHUOM MAMepUjai 000e-
Ka moj mModce oa pabomu co nociabume spynu.
(Uzpaeney)

1.2 Mewanu zpynu. bu caxan oa ja ucmaxuam
ylio2ama Ha Kiacom 60 npoyecom Ha yuere. He e
0080IHO HACMAGHUKOM Oa UM NOMA2A HA YYeHU-
yume co nocebHu obpazoenu nompebu. Axo yye-
HUuyume 2u mpemupaam KaKo eOHAK6U YNeHOBU
Ha epynama, ROCMOU NO20JeMA WAHCA YUEeHUKOM
da ce uUPAMHU CO OCMAHAMUME 60 KIACOM.
(Cnosax)

2. Ilo3nasarwe na cmuiosume Ha yuerse:

2.1 Hacmasnuxom mpeba O0a npumenysa pas-
JUYHU MEXHUKU HA ROVYYBAse NOPAOU PA3HOBUO-
Hocma na cmunosume Ha yderve. Cmpamezuume
Ha nooyusarbe Kako epynHa paboma, paboma 60
nap, UHOUBUOYAIHa paboma ce 3a00XHCUMETHIL.
Camo moeawr HacmasHuxom modice 0a 2u amea-
arcupa dobpume u cradbume yueHuyu noOeOHaKeo.
(Cnosax)

2.2 Mojama cmpamezuja e da ce Hanpasu wacom

level students are slowed down because of
weaker ones. (Slovak)

As teachers, we should get the best out of the
weaker students but not through false praise
and putting up with low performance. We
should make them work harder and experience
success. They should not succumb to the label
society gave them. It is our fault that the weak
students do not fight, do not try and accept the
label of 'the weak'. (Slovak)

It seems that the last student-teacher
cannotdifferentiate between learning disabilities
and learning difficulties, probably due to the
lack of academic course on special needs.

C. Instruction in heterogenuous classes

One Israeli student-teacher wrote: / believe it is
important  to heterogeneous
because that's the way it works in real life.
Indeed, the student-teachers from the two
groups understood the need to develop
strategies in order to cope with heterogeneity in
class. The variety of their ideas was categorized
into teaching strategies:

1. Group work:

1.1 Homogeneous groups: In our training class
we divided the class into homogenous ability
groups. This allows the teacher to let the
stronger groups advance with the learning
material while s/he can work more closely and
slowly with the weaker groups. (Israeli)

1.2 Mixed-ability groups: [ would like to
emphasize the role of the class in the learning
process. It is not enough that the teacher helps
students with special educational needs. If
pupils treat them as equal members of the
group, there is much chance for the student to
allign with the rest of the class . (Slovak)

2. Awareness towards learning styles:

2.1 The teacher should use different learning

have classes

techniquesdue to the variety of learning styles.
Teaching strategies such as group work, pair
work, individual work is a MUST. Only then
can the teacher engage good and weak students
equally. (Slovak)

2.2 My strategy is
"colourful"” by using diverse activities related to

to make the lesson
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,,PA3HO00EH  cO Kopucmerbe HA DA3HU AKMUG-
HOCIMU HOBP3AHU CO GUZYETHUOM, AYOUMUBHUON U
KuHecmemckuom cmusl Ha yuerve. (Cnogax)

3. IToemopysara:

Bo moume nabmyoysarna na kiacom 3abnedxncas
oexka mexHukama ,,e0eH Ha eoeH’ co nomous Ha
Oehexmonoe 3a épeme Ha obuueH uac, e 00 no-
mouwt. /lechexmonocom eu noemopyea uHCmpyK-
yuume Ha HACMAGHUKOM 3a 8PEMe HA 4aACOm U U
objacnysa 3adayume wmo mpeba O0a ce 3a6p-
wam. (M3paeney)

4. /ugpepenuyupano nooyuysare:

4.1 Jac co30a0os ,,yenmap 3a yuerbe'* 3a mojom
kaac. Llenmapom codpoiceute MHO2Y OeMOHCMPa-
yuu, uepu, alamKu U aKmMUGHOCIU NPE3CHMUPAHU
Ha paznuuno Hueo. Llenmapom Ha yuerbe e MHOY
NOUHAKO8 00 Qpoumarnomo nooyuyearse. Iu
BKIVUYBA YYeHUYUme 80 PA3IUYHU aKMUEHOCHIL,
u mue pabomam co concmeena opsura. bes usne-
HAOeH KOJIKY UM ce OONAOHAd aKMUSHOCHuUMe Ha
Odeyama. bewe ybaso da ce sudu kako ciabume
VUeHUYU UMAA HACMEBKA HA C8OUme auyd U UCKpPU
60 HugHume ouu... (M3paeney)

4.2 Bo peanHuom scueom, 60 YUUIHUYA UMame
VUeHUYU HA PA3TUYHU HUBOA U CO PA3IUYHU NO-
mpebu. Ilopaou moa nHacmasHukom mpeba cexo-
2aw 0a bude nod2omeer u 0a UMAa AKMUeHOCU
3a cume euoosu yuenuyu. (Cnosax)

5. Hoenmudghuxayuja na nompeoume na yue-
Huyume:

5.1 Xemepoecenocma na yuenuyume ce basupa Ha
NPA3HUHA Mery ROMEHYUATHAma cnocooHoCm 3a
yuerve u usgedysarbemo. 3amoa, jac noo2omeus
npogun Ha ,,Moj * yueHUK, wmo ce cocmou 00 He-
208ume jaku cCmpanu u ciabocmu 3a 0a MOMICAM
0a My nomocHam Ha Hajcooosemen Hauu. (H3-
paeney)

5.2 Ilpsama paboma wmo Hacmaguukom mpeba
0a ja Hanpaeu co HO8a epyna y4enuyu e od 2u om-
Kpue cume peneeanmuu ungopmayuu. Osue un-
Gopmayuy My 0803M0AHCYBAAM HA HACMABHUKOM
0a uzbepe u 0a Kopucmu mMemoou U MexHuUKu Ha
yuerve u nooyuysarve. (Ciosax)

6. Yuenuyume Kako oen 00 npoyecom:

Ce coenacysam dexa 0a ce 6ude nouHaKos modice
0a 2o nanpasu yuenuxom magicen. Cenax, yueHu-
Kom mpeba 0a ja npugpamu cumyayujama 3a o
bapa 00 HacmasHukom nomows. Peuucu e negos-
MOJCHO O0a UM ce NOMO2He HA YYeHuyume co no-
cebHu nompebu 6e3 0a ce Hanpasu mue 0a ce
YY8CBYBaam 0eKa ce NOUHAKBU, HO HAJBAJICHO e
0a um ce noxasice 0eka HOUHAKBO He 3HAYU JIOUO
unu caaoo. (Cnosax)

visual, auditory,
styles. (Slovak)
3. Repetitions:

and kinaesthetic learning

In my class observations I noticed that the
"one-on-one" technique by a special education
teacher during an ordinary
helpful This teacher repeats the
instructions during the lesson, and explains the
tasks that need to be performed in the lesson.
(Israeli)

4. Differentiated teaching:

4.1 I built a "learning centre"” for my class. The
center contained many demonstrations, games,
tools and activities presented at different levels.

lesson is
teacher's

The learning center is so different from frontal
teaching. It engages the students in different
activities and they work at their own pace. 1
was surprised at how much the kids loved the
activities. It was lovely to see how the weak
learners had a smile on their faces and a
sparkle in their eyes... (Israeli)

4.2 In a real life classroom you have students of
different levels and needs. This is why the
teacher should always be prepared and have
activities for all types of learners. (Slovak)

5. Identification of needs of individual
students:

5.1 Heterogeneity among learners is based on
the gap between the potential learning ability
and the performance. Therefore I prepared a
profile of "my" student which consists of his
strengths and weaknesses, so that I can help
him in the most suitable way. (Israeli)

5.2 The first thing the teacher has to do with a
new group of learners is to find out all the
relevant personal information. This information
allows the teacher to select and use teaching
methods and techniques. (Slovak)

6. Making the student part of the process:

[ agree that to be different can be a sad feeling
for a pupil. However, the learner has to
acknowledge the situation in order to ask the
teacherfor help... it is almost impossible to help
students with special needs without making
them feel that they are different, but most
importantly is to show them that different does
not mean bad or weak. (Slovak)
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7. Oxpabpysarse:

Eden yuenux 006u 0a copabomysa u nokpaj mou-
me nanopu oa 2o uncnupupam. Ce 06udos da 2o
ameadicupam 0aeajrku My JeCcHU U UCHOTHUMETHU
3a0auu. 1o anes xoea Ke nanpageute Heuimo
000po co yen oa eo momusupam. Ha xpajom 00
8Mopuom 4ac moj oypu eoHaw ce jagu 0a 0020-
8opu Ha eoHo 00 moume npawared. (Crosar)

8. Bpcka yuenux - HaCmMagHUK:

Emnamujama e eona 00 Hajeadicnume enemenmu
60 pabomama co deya, 0cO6eHO oHUue cO NOceOHU
nompebu. Bpckama mery nHacmasHuyume u yue-
Huyume mpeba 0a 6KIYy4yeda OANAHCUPAHA KOMOU-
Hayuja Ha noyum, 0osepda u oucyuniuna. lozu-
MUGHUMe UHMePaKyul Ke 2u oxpadpam yuyeHuyu-
me oa yuam u oa ycneam. (M3paeney)

9. Paboma co epchunu:

9.1 Jla um ce 003601 Ha ycnewiHume yueHuyu 0a
um buodam ,, HacmaeHuyu “ Ha ciabume yuenuyu e
,,nobednuuxa‘ cumyayuja. Ha ycnewnume yue-
HUYU He UM e 3000e6HO U NOCMOJAHO Ce AH2ANCU-
panu da eu axmugupaam opyeume. Tue moocam
da eu objacHyeaam HACMABHUME MAMepujatu u
da nomazaam 60 UHOUBUOYATHAMA U SPYNHAMA
paboma. Hacmasnuxom re ja nabmyoysa pabo-
mama u Ke Hyou noMouil Koea e moa nompeoHo.
(Cnosax)

9.2 Mu ce donara meojama udeja dobopume yye-
HUYU 0a um nomazaam Ha cradoume, Ho 00 MOEmo
UCKYCIMBO MOJICAM Oa Kadxicam 0eKka moa e ycne-
64 cexoeaut, 3amoa Wmo eOHo oeme Wmo 20 pas-
bupa npeomemom He 3Hauu u 0eKa 3Hae 0a 20 00-
jacuu. (Mzpaeney)

Ananuza na pezyimamume

MoMeHTanHaTa CTyadja MUMalie 3a e Ja Td
UCTPAXKU CAUYHOCUME WU PAsIuKume Mery JBe
IPyIH W3PaeiCKH M CIIOBAYKH CTYICHTH-HAC-
TABHUIIM 32 HUBHOTO 3HACH:-E, 32 CTABOBHUTC U
MPAaKTUKUTE BO OJHOC HA WHKIy3WjaTa Ha yde-
HUIU CO MOCEOHH MOTPEeOH BO PEIOBHOTO 00pa-
30BaHUeE.

PesynratuTe ja mpekUHyBaaT BpcKaTa mTo Oe-
e HajacHa BO TMPETXOAHHUTE CTYIUH Mery
e()eKTOT HA BOBEIHUTE KYPCEBU 3a MOCCOHU T10-
TpeOH BO MOATOTBUTETHATA (pa3a 3a MO3UTHB-
HUTE CTABOBU HA CTYACHTHTE KO CE IMOATOTBY-
BaaT jJa OuJaT HACTaBHUIIM BO OJTHOC HA MHKIIY-
smjara (8, 10, 16), u morpebarta 3a mocTojaHa
paboTa CO YYCHHIM CO pa3IvyHH MOTpeOU 3a
BpeMe Ha ToAroTBuTenHaTa dasza (2, 3, 5, 15,

7. Encouragement:

One student refused to to cooperate despite all
my efforts to inspire him. [ tried to engage him
by giving him easy and rewarding tasks. 1
praised him when he did something well in
order to motivate him. At the end of the second
lesson he even raised his hand once to answer
one of my questions. (Slovak)

8. Student-teacher relationship:

Empathy is one of the most important elements
in working with children, especially those with
special needs. Relationships between teachers
and students should involve a balanced
combination of respect, trust, and discipline.
Positive interactions will encourage students to
learn and succeed. (Israeli)

9. Peer-work:

9.1 Allowing successful achievers become
“teachers” for weak pupils is a 'win-win'
situation. Successful students do not become
bored and are permanently engaged in
activating others. They can explain teaching
materials or help with individual or group
tasks. The teacher will monitor the classwork
and offer help where necessary.(Slovak)

9.2 1 like your idea of strong students helping
weaker ones, but from my experience it doesn’t
always work, because a child that understands
the subject doesn’t necessarily know how to
explain it. (Israeli)

The analysis of the findings

The current study aimed at exploring the
similarities and differences between two groups
of Israeli and Slovak student-teachers on their
knowledge, attitudes, and teaching practices
with regard to the inclusion of students with
special needs in mainstream education.

The findings break the link which was found in
previous studies between the effect of
introductory courses on special needs in the
preparatory phase on positive pre-service
teachers' attitudes towards inclusion (8, 10, 16),
and also the need for continuous exposure to
learners with diverse needs during the training
phase (2, 3, 5, 15, 16). The student-teachers in
both groups showed positive attitudes towards
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16). CtyneHTHTe-HACTaBHUIIU BO Ogeme TPYIU
MOKa)kaa TIO3UTHBHU CTABOBH KOH YYCHUIIHTE
co moceOHHM moTpedH, Bojja a UM [IOMOTHAT U
€HTy3Hja3aM, U TOKpaj OrpaHU4YEeHOTO PabOTHO
HCKYCTBO M HEJOCTATOK Ha aKaJeMCKU KypCeBU
3a MHKJIY3WBHO 0O0pa3oBaHUE Kaj cCloBadkara
rpyma.

Enen ox maumHuTE 1a ce oOjacHAT OBHE PE3yIl-
TaTH € JIa ce pasriielia 3HACHETO MPE3CHTHPAHO
BO cioBaukuTe o0jaBu. Mako CrnoBauute T0 He-
MaaT yCBOEHO (OPMAITHUOT ja3uK 3a Ae(eKTO-
JIOTHja, HUBHUTE IIOCTOBU IOKAXYyBaaT IO3Ha-
Bakbe Ha TEMUTE MOBP3aHU CO MPEAaBamkE BO
XEeTEepOTeHH KJIACOBHU, M Oea Aed Of KypcoT IO
metoauka. OBHUe TeMH ce JaJleHH BO IOCIIEIHHU-
OT JIen o1 pe3ynrartute: Mucmpykyuu 60 xeme-
poeen xknac. Hekoun on TemMuTe ce: MelIaHa rpy-
1a ¥ HUBHUTE COLMjalHU UMIUIMKALWK; afanTa-
[1ja Ha CTPATErMHTe Ha MOIyYyBamke Ha pa3Ho-
BUJHUTE CTUJIOBU Ha yUE€H-C; COLMjaJHH acleK-
TH Ha [IPOLECOT Ha yuyewme. OBHE pe3ynTaTH Io-
Ka)XyBaaT HOBa HAacOKa Ha MHCICHE CO Koja
KypCeBUTE TI0 METOJOJIOTHja KOW C€ OIHECY-
BaaT Ha YYCHETO, MOAYYBAKETO M MEHaLupa-
HBETO BO yUMJIHHIIA, MOXKE 12 ja 3T0JIEMH CBECTa
3a MOCEOHHUTE MOTPeOU U Ja MOBEAC N0 TO3H-
TUBHH CTaBOBU 32 MHKIIy3MBHOTO 00pa3oBaHUE
0e3 oduiMjanHO &a TMpoaAHpa BO KaTeropujara
Ha Ha3HAYCHH KYPCEBH M0 deghexmonozuja.
Jpyr HauuH na ce objacHaT OBUE pe3yiTaTH €
JeKa CIMYHO Ha Pa3IUKUTE Ha HAYMHOT Ha KOj
nedekTonorujara Oemre careHa Bo Hopemka
u OunHcka (26), MHKITy3HjaTa MOXe JIa Ce CMeTa
nouHaky Bo W3paen u CioBauka oX cTpaHa Ha
OHHUE LITO T IOHECYBAaaT IPOIUCHUTE U Of €Idy-
katopure. OBa MOXe Jla TOTEKHYBa OJI HCTOPH-
jata Ha Uzpaen u CroBayka U HUBHATa HCTOPH-
ja Ha obOpazoBanuero. Bo U3paen, nakimy3ujara
Ha JMLA CO HapyllyBama BO OOPa30BHUOT CHC-
TEM U BO OIITECTBOTO MIpa BakHAa YJIOTa BO
JaBHHOT M 00pa3oBHHOT Auckypc. On cioBau-
KHTE 00jaBH, cemak, u3rieaa aeka Toa He € CITy-
4aj Bo CnoBauka. Kako nocieania Ha oBa, cTy-
JEHTUTE-HACTaBHULIA BO JBETE TPYMH MOXKeOU
ja pa3Opaa TemMara W KOHIICTITUTE IITO Tpedarie
Ja TH JAUCKYTHpaaT MMOWHAKYy, ¥ OBHE KOHIIEII-
TyaJHH pa3IUKH MOkebu cozfanoa ,JiakHa
CIIMYHOCT BO HUBHUTE OATOBOPH.

learners with special needs, willingness to help
them and enthusiasm, despite the limited
teaching experience and lack of academic
courses on inclusive education of the Slovak
group.

One way to resolve these findings is by looking
at the content knowledge represented in the
Slovaks' posts. Although the Slovaks have not
acquired the formal language on special
education, their posts demonstrated knowledge
on topics which are related to teaching in
heterogeneous classes, and were part of their
Methodology course. These topics are
presented in the last part of the findings:
Instruction in heterogeneous classes. Some of
the topics are: mixed-ability groups and their
social implications; the adaptation of teaching
strategies to the diversity of learning styles;
social aspects of the learning process. These
findings indicate a new direction of thought by
which Methodology courses which address
learning, teaching, and classroom management,
can enhance awareness towards special needs
and lead to positive attitudes on inclusive
education without officially pertaining to the
category of designated special education
courses.

Another way to account for these findings is
that similarly to the difference in the way
special education is perceived in Norway and in
Finland (26), inclusionmay be perceived
differently in Israel and Slovakia by policy-
makers and educators. This may derive from
the history of Israel and Slovakia and their
history of education. In Israel, the inclusion of
individuals with disabilities in the educational
system and in society plays an important role in
public and in educational discourse. From the
Slovaks' posts, however, it appears that this is
not the case in Slovakia. Consequently, student-
teachers in the two groups may have understood
the topic and the concepts they had to discuss
differently, and these conceptual differences
might have created a 'false similarity' in their
answers.
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Ozpanuuyeara u npeonosu 3a
HOHAMAMOWIHU UCMPANCYBAtbA

['maBHOTO OrpaHMYyBamke Ha OBaa CTy/Hja € Ma-
auoT Opoj Ha ydecHunM. Jpyr mpobiem e pas-
JIuKara Bo mpoceyHaTa Bo3pacT (M3paeniu 30+,
CrnoBauu 20+), mro Moxe J1a ce peiekTupa Ha
HUBHATa BH3Hja 3a HHKITy3ujata. [loHaTtamy, Ou-
IejK1 aBTOpUTE O0ea U HHCTPYKTOPH Ha KypCoT,
yuecHHIIUTE Oea BO roieMa Mepa MOTTHKHATH
Jla y4eCcTByBaar BO CTy/HjaTa.

Bp3 ocHoBa Ha pesynrarute, MOTPEOHO € HC-
TpaXyBame Ha JBe mpamama: 1. Edekror Ha
KYPCEBHTE 110 METOJIOJIOTHja BO TIPOTPaAMUTE 32
oOpa3oBaHMe Ha HACTAaBHWIIM 3a Pa3Boj Ha BH-
3MjaTa Ha CTYJICHTUTE-HACTABHHUIM Hacrpema
OJIpelICHUTEe KypceBH MO jAedekTonoruja; 2.
Edexror Ha KOHIENTyalHUTE pa3UKA Mery
WHKITy3HWjaTa ¥ WHKITY3WBHOTO oOpa3oBaHHE Ha
CTaBOBHUTE BO OJHOC Ha MHKIy3HjaTa.

Kongnuxkm na unmepecu

ABTOpHUTE HU3jaByBaaT JAeKa HeMaaT KOH(IUKT
Ha UHTEPECH.
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