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Pe3ume

Ocnosa: Bo T'epmanmja MokeMe Ja KaxkeMe JIeKa,
Y TIOKpaj CUTE HAIOPH 3a MHKITY3UBHO 00pa3oBa-
HUE, TTOCTOM TEHJCHITH]a 3a M3IBOCHO 0Opa3oBa-
HHE LITO ce OHECYyBa JO ,,eMOIMOHATIHUOT B CO-
UjanauoT pas3eoj. Bo beprmun Oeme pasBuen
npoektor Tpansuyuja. Co 0BOj BHJ TMOIIPIIKA
Oerre OBO3MOXKEHO CUTE JIeTla-yUeCHHUIIH J]a OCTa-
HaT BO HUBHWTE OCHOBHH yUHJIMIITA.

Lenu: VIcTpakyBarmeTo uUMallle 3a 1eNl JIa OTKpHe
Ha KOj Ha9WH TOMIPIIKATA, BO KOHTEKCT Ha MPOEK-
ToT Tpanzuyuja, TpUOOHECE 3a YCIENIHO WH-
KIIYy3MBHO YYCHC HAa YYCHUIUTE CO 3HAYMTCIIHU
Mpo0OJIeMH BO HUBHOTO OTIIITECTBEHO OTHECYBAbE.
Memoou: betre yrotpeOeH Moy cTaHaapIu3npaH
MpAIITHUK 32 UHTEPBjyUpamhe Ha HACTABHUIIUTE
BO pENOBHUTE YUWIHWINTA W, 3ropa Ha Toa, Oea
OLICHETH YYWIIUIITHATE CEpTU(HKATH (CBHICTEN-
CTBara) BO BPCKa CO PENOBHOTO IOCETYBame Ha
YUUITHIITETO, KaKO ¥ CIIOCOOHOCTUTE TI0 MareMa-
THKa W TEPMAHCKU ja3uk. Bo wucTpaxkyBameTo
ydecTByBaa JieBeT yuunuiTa o bepnuH. Crarka-
Ta Ha oaroBop Oerrie 96%.

Pezynmamu: TEKOBHOTO HCTPaKyBambe MOKaAXKY-
Ba Jleka WHKIIY3MBHOTO OOpa30BaHHE BO CITy4aj
Ha 3HAYUTEITHH MPOOJIEMH BO OIMIITECTBEHOTO
OITHECYBam€ MOXKE N1a Ouje yCIenHO caMmo CO
COBCTYBalb€ Ha POAUTCIIMTE W HACTAaBHULUTE,
co copaboTKa Ha YYHIIUINTATa U CO TOMAarame
Ha MJIQJINTE, KaKO W CO TMPHUBPEMEHO TPYITHO
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Abstract

Background: in Germany we may state that
despite all efforts of inclusive education there
is a tendency towards segregated education as
far as “Emotional and Social Development” is
concerned. In Berlin, the “Transition” project
could be developed. By the help of this support
approach it was possible all participating
children to stay at their primary schools.

Aims: the survey was meant to find out in
which way the support, in context of the

“Transition” project, has contributed to
successful inclusive learning of students with
considerable problems in their social
behaviour.

Methods: a semi-standardized questionnaire for
interviewing class teachers of regular school
classes was used, and furthermore school
certificates were assessed concerning regular
school attendance as well as performance in
Mathematics and German. Nine Berlin schools
took part in the survey. The response rate was
96%.

Results: the current survey shows that inclusive
education in case of considerable problems in
social behaviour may be successful by
counselling parents and teachers, by
cooperation with school and by youth aid, as

Anpeca 3a KOpeCIOHICHIH]a:

bexep YIIPUKE

Awm Crejubepr ITapk 59, [T - 13437 Bepnun

tex: 0049/016090282775;00493022503511 (xanuenapuja)
e-momTa: ubecker@rz.uni-potsdam.de

Corresponding Address:

Becker ULRIKE

Am Steinbergpark 59, D -13437 Berlin

Phone: 0049/016090282775; 00493022503511 (office)
E-mail address: ubecker@rz.uni-potsdam.de

24

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2014, 15(1-2): 24-42
DOI: 10.2478/JSER-2014-0002



HEDEKTOJIOUIKA CTPYYHO-HAYYHA ITIPOBJIEMATHKA

DE GRUYTER

[ oe |
=g oren
G|

0cJ10001yBame 07l YUeHe, KaKO Ha YUECHHIIUTE CO
npoOIEMaTHYHO OTHECYBAaME Taka M Ha LEJOKYTI-
HaTa rpylna ¥ Ha HaCTaBHULIUTE - IPBUTE yCIeBa-
ar co MPaKTUKyBamke Ha MPHU3HABakE U NpHdaka-
e, IyPU U TIOKPaj CEPHO3HUTE MPOOTIEMH CO OIT-
HECYBabETO BO YUIJIHIIITE.

3axnyyox: Pesyararure jacHO MOKaKyBaaT JeKa
MHTEPAKLjaTa HACTABHUK — YYCHUK M MHTEpaK-
[yjara Y4eHUK — YYEHUK 3HAYUTEITHO CE MOI00-
pyBaarT BO CyOjeKTHBHaTa IepleNuuja Ha Ofie-
JICHCKUTE HACTaBHHLM. 3a Ia OMmar yCHemHH
OBHE OIHOCH, Ha CUTE MM € MOTpebHa ,,lToceOHa
cpeaurHa‘“.

Knyunu 360poeu: cosemysarve, UHKTY3IUGHO
obpaszosanue, HapyueHo 0OHeCYBarbe

Boeeo

Co parudukyBameto Ha KoHBeHIMjaTa 3a mipaBa-
Ta Ha JIAIA CO TOMpeYeHOCT, Ha 24 QeBpyapu
2009 roauna, ['epmanuja ce 06Bp3a 10 2015 ro-
JIMHA Ha CHTE YYCHHIIM CO MOMPEYCHOCT Ja UM
Owme 3arapaHTHpaH OeCIUIaTeH IMPHCTAIl 10 OIl-
mToTo obpasoBanue. Bo 2010 roanHa nponeHToT
Ha TIOAJpINKA HA JIMIATa CO TIOCEOHH IMOTpedn
nojne o 6%, ma 20,1% on y4eHHIHTE CO MOoTpe-
YEHOCT TPrHaa B YUWIMINTE ITO 00e30eryBa om-
mro obpazosanue (1, 2). Pa3Bojor Bapupa momery
paznuuHHTe (henepanHu ApkaBH. J{o neHec, mose-
KETO COjy3HH Jp)KaBH BOCIIOCTaBHja JIBOCH CHC-
TeM, KOj CE€ COCTOH O OZIBOCHA HACTaBa BO OJIBOE-
HY TI0CEOHH YUMIMINTA U ,j3aeJHHYKA HAcTaBa‘’
BO PEIOBHUTE YUMIIAIIITA.

Ha nonr pok, 3aeqHuIiaTa Ha CUTE COjy3HH JApiKa-
BU BO OJJHOC Ha LIeNUTe Je(UHUPAHU O]l 3aKOHOT
Oapa TpaHchopMalnja Ha PEAOBHHUTE YUHIIHMINTA
BO ,,yunnmiuTe 3a cute”. Co paTuduKyBameTo Ha
KonBenmmjata 3a mpaBara Ha JMIa CO
WHBAJIMIHOCT, OBHE HANOpH BO 0Opa3oBHATa
noJuThKa ce uHTeHsuBupaa ox 2009 roauHa,
kora Cojy3na PermybOmmka I'epmanmja ce oOBp3a
1o 2015 ronuHa Ha cHUTe Jela co MONPEUEHOCT J1a
uM 00e30eqn OecriaTeH TpUCTal 10 jaBHUTE
pemoBan  yuwnuinra. OBa  3HauM  JieKa
00pa30BHHOT CHUCTEM MOpa Jla UM OCHTypa Ha
CHTE JIeTia W THHEjUIepH, KaKo W Ha CHTE OHHE CO

well as by way of a temporary learning group
relieving both students with difficult behaviour
as well as the overall group and the teachers,
one succeeds with practicing recognition and
acceptance, even despite serious behavioural
problems at school.

Conclusion: the results clearly show that the
teacher - student interaction and the student -
student interaction improves significantly in the
subjective perception of class teachers. For this
relationship to work, all those participating in it
need “a specific environment”.

Keywords: counseling, inclusive education,
behavioral disorder

Introduction

By ratifying the Convention on the Rights of
Persons with Disabilities, on the 24" of
February 2009, Germany obliged that by the
year 2015 all disabled students will be
guaranteed free access to general education. In
2010 the percentage of special needs support
came up to 6 % and 20.1% of students with
disabilities went to a school providing general
education (1, 2). The developments vary
within the different federal states. By now
most federal states have established a twin
system, which consists of separated teaching at
segregated special schools and “joint
teaching”' at mainstream schools.

In the long term, the unity of all federal states,
with regard to the objectives defined by law,
demands transformation of a mainstream
school into a “school for all”. With the help of
the ratification of the Convention on the
Rights of Persons with Disabilities, these
efforts in education policy are accelerated
since 2009 as the Federal Republic of
Germany has thereby obliged to ensure all
children with disabilities free access to public
mainstream schools by 2015. This means that
there must be an educational system which
ensures that all children and teenagers, those

I, 3aennuuka HacTaBa“ ce oHeCyBa Ha (JOPMa Ha MOLYYyBamke BO OCHOBHUTE YUMIIMINTA, BO KOMIITO YUEHUILIUTE CO

noceOH1 00pa30BHHU MOTPEOU Ce MOAPKaHK BO TEKOT Ha MPEAaBAKBETO U y4yaT 3ae/HO CO Jielara [TO HeMaaT TaKBU
notpebu / “Joint teaching™ refers to a form of teaching at primary schools, in which children with special educational
needs are supported within the lessons and who are taught together with children who do not have these needs (3).
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MOIIPEYCHOCT, CIIPOBEYBakh¢ HA HUBHOTO IMPABO
nma mobujat oOpazoBaHue Oe3 MUCKPUMUHAIIM]A H
Ha MPHUHIIUATIOT Ha eTHAKBH MOKHOCTH (3, 4).
Enen ox HoceukuTe CTONMOOBH Ha ,,yUUITUINTE 32
cUTe™ € CaMOTO Toarame Ha YUIIIUINTE: 3aBUCHO
O]l MHIMBUTyaJTHUOT CTEIICH Ha pa3Boj Ha JETETO,
JIO3BOJICHO MM € JIa ja TIOMUHAT (hazaTa Ha BOBE-
NyBamkbe BO YUWIIHUINTE TOMEy €IHA W TPU Y4H-
muian romuHU. [IprcycTBoTo BO OBaa (hasza mo-
JIOJITO OJ] APYTUTE HE CE CMETa 3a 3a0CTaHYBambe
3a efHa roauHa. HamamyBamero Ha BO3pacta 3a
TPTHYBam€ Ha YUIIHIITE HA TIET W MOJ TOAWHH,
Kako M BOCIIOCTaBYBamETO OOPA30BHU MEPKH 32
TMOJI/IPIIIKA BO OCHOBHUTE YUHJIHIITA, ja JIOTIOJHY-
Ba OBaa MOHyAa BO PaMKHUTE Ha TPaJoT-IpXKaBa
Bepnun. Prengel 3akiyuyBa Jeka MOJEIUTE IIITO
onApKyBaar (uiekcnOmimHa ¢asa 3a TPTHYBambe
Ha YYWJIUIITE BO XETEPOTCHH TPYITH 32 YUCHE ce
MOTO/THU 32 Jiella CO WHBAJMIHOCT, OWUACjKU THE
OBO3MOXKyBaaT arMocepa Ha mpudakame (5),
VHJIMBUYIyaIu3upaHa JHjarHOCTUKA ¥ ITOJUIPII-
Ka, KaKo U COIMjaJlHa WHTErpaIja momMery yde-
HUITUTE BO €/HA Tpyma. 3a 1a ce TPrHe Ha y4u-
numTe Oe3 MPUTHCOK 3a rep(opMaHCH, ce ToIIp-
JKyBaar ,,COITHjalTHaTa MPUIATHOCT  Ha AeraTa (6)
¥ HUBHOTO ,,33J10BOJICTBO na y4ar® (7). I mBata
(akTa 3Ha4ajHO TO TOAOOpYBaaT YCIEXOT BO
YVYEHETO BO OCHOBHOTO yumuiite (7).

U nokpaj ¢akTor aeka ce HapaBeHU HAIOPH 32
Ila ce BOCIOCTAaBM WHKITY3WBHO OOpa3oBaHHE H
(aza 3a TPrHyBame HAa YUYWIMIITE BO ITOBEKETO
COjy3HU [pkaBW, HaOJbyIyBaHW c€ JIBE TEHIICH-
IIMH IITO CE OJHECYBAaT Ha IPUOPUTETOT Ha MO~
JpIIKara ,,eMOIMOHAJIeH M COLHWjaleH pa3Boj
Naxo 6pojor Ha yduenurm Bo [ 'epmaHuja reHepa-
HO omara, OpojoT Ha YYSHUIIN Kaj KOU € OTKpHEHa
notpeda 3a mojyIpInKa, ce 3roaeMu ox 48217 Bo
2006 roguna Ha 59200 Bo 2010 rommna (2). Bo
2000 roauna, 25702 y4eHUIM ofiea BO YUMIHUILTA
IITO HyJIaT MTOMOII BO 00pa30BaHUETO, OAEKA BO
2010 romuna Beke mmarie 36595. McroBpemeHo,
OpOjoT Ha yUYCHUIIM KO Tpedalre na ce 3100ujar
CO MIPUOPHTET Ha TOAPIIKA BO OHOC HA HUBHU-
OT €MOLMOHATHO-COLMjAJIeH Pa3B0j c€ 3rojieMH
01 9200 no 22605 Bo 3aeaHMIKa HacTaBa (2).
Cymupajku, MoXke Jia ce Kaxe JieKa TIOBEKeTO COo-
Jy3HU IpyKaBU ce CTpeMar KOH TOHYy/a Ha OJ[BOE-
HO 00pa3oBaHMe BO OJHOC HA KIyYHHUOT acIeKT
Ha COIWjaJicH U eMouuoHaleH pa3Boj (2). Oco-
0€HO TMOYETHHUIM BO YYWJIWIITE CO HapyIIyBama
BO OJTHECYBAHETO YECTO CE UCKITYUCHH OJf OCHOB-
Hoto yuwmnumre (8). [lo npBudyHUTE CpoBeneHH

with disabilities too, are guaranteed to
implement their right to receive education with
out discrimination and on the principle of
equal opportunities (3, 4).

One of the supporting pillars of a “school for
all” is the very beginning of school: depending
on the child’s individual stage of development,
they are allowed to pass the school entrance
phase within one and three school years.
Attending this phase longer than others is not
considered as to be staying down a year.
Reducing the school entrance age to five and a
half years as well as establishing educational
measures of support at primary schools
completes this offer within the city-state of
Berlin. Prengel concludes that models
promoting a flexible school entrance phase
within heterogeneous learning groups are
qualified for children with disabilities, for they
allow an atmosphere of acceptance (5),
individualized diagnostics and support as well
as social integration among learners of a
group. To begin school flexibly without
performance pressure the “social affiliation” of
children (6) and their “pleasure to learn” are
supported (7). Both these facts considerably
improve the learning success at primary school
(7).

Despite the fact that efforts have been made to
establish inclusive education and a school
entrance phase in most federal states, two
tendencies concerning the support priority
“Emotional and Social Development” have
been observed: although the number of
students is generallydecreasing in Germany,
the number of students, who have been found
to have a need for support, has increased from
48217 in 2006 to 59200 in 2010 (2). In 2000,
25702 students went to schools offering
educational aid, whereas in 2010 there were
already 36595. At the same time the number of
students who needed to gain support priority
concerning their emotional-social development
increased from 9200 to 22605 in joint teaching
(2).

To sum up, it can be said that most federal
states tend to offer segregated education in
relation to the key aspect of social and emotion
development (2). In particular school
beginners with behavioral disorders are often
excluded from primary school (8). After
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UCTpaKyBama 3a pa3BOjOT HA paHHUTE (a3 Ha
yuuiaMImHO oOpasoBanue, Faust mnpenympeau
ymre Bo 2005 roamHa: pe3ynTaroT Ha HOBAaTa
(asza 3a TprHyBame Ha YUWJIHUIITE, KAKO M J1a €,
MOKaKa JIeKa MOJIENIOT IITO € TECHO TOBP3aH CO
0Baa TPOMEHA 3a TPTHYBambe¢ HA YUHJIMILTE U KOj
€ HAaBUCTHHA IOTOJCH 33 HMMIUIEMEHTHPAmhE Ha
OBHE MEPCIICKTUBH, HE € HMMIUIEMEHTHPaH HU3
1ejaTa Ap)kaBa M C¢ yLITe TM HEMa NOTpeOHUTE
yCI0BH. VICTOBpEMEHO, MEpPKHUTE 3a YUMIWIITHU
MOATOTOBKU CE€ 3aloCTaBeHH. AKO HeE ce Jaze
yCIIEIHA MOJIPIIKA, IPOLEHTOT Ha YYEHHUIM KOU
Tpeba Jla MOBTOPYBaaT roJMHa BO MPBUTE TOAWHU
BO OCHOBHO YUMJIMIITE U Oaparsara 3a MOBTOPHO
o0OpazoBaHKe BO OJIBOCHUTE MOCEOHW YUMJIHINTA
ke mopacHe. Faust TBpau eka nepcoHanoT e npe-
JyCJIOB 3a UMIIEMEHTHpabE Ha 0Baa ¢asa 3a Tp-
THyBame Ha yuunumre (9).

Kako pesynrar Ha Toa, MOJIPKYBamkETO JIeLa Co
CEpPHO3HHU INPEYKU BO HUBHUOT EMOLMOHAJICH U
COLMjaJieH pa3BOj WIpa pellaBayka YJIora BO
Bpcka co (pazara 3a TprHyBame HA YUMJIMILTE.
Mery npyrure, 3a oOBaa TeMa MpHUIOHECE
Petermann (10), koj ce 3aHMMaBa CO MPOTpamMH 3a
o0yKa IITO ce TeMeJaT Ha TEOPHH 3a ydeme 3a
YUYEHHLIM BO TMpBaTa M BTOpaTa y4eOHa TOIUHA.
Krowatschek (11) nma pazBueno mporpama 3a -
jarHo3a M MoJUIPIIKa, Koja ce ynotpeOyBa Bo (ha-
3aTa 3a TprHyBame Ha yuriuiTe. OBaa mporpama
ce GoKycupa Ha CAMOMHCTPYKTHBHU MeToan (12)
U, Mery Apyrorto, Oelie oLEHETa O CTpaHa Ha
Teumer (13). Bp3 ocHOBa Ha amepHKaHCKaTa Ipo-
rpaMa 3a mojpuika ,,OaroBop Ha MHTEPBEHIIU-
ja‘“, MOZIENIOT Ha MHKJIY3Hja, KOj € Hay49HO HOAAp-
kaH o Hartke, ce nmruremenTupa Bo ¢aszara Ha
TPrHYBambE B YUWINIITE Ha OcTpoBOT PyreH (14).
Bo bepnun, pasBuen e npoekrotr Ipanzuyuja —
npHcTan 3a MOIIPIIKA Ha JieraTa co mpobiieMa-
THYHO OJIHECYBathe¢ M HUBHUTE peepEeHTHH JIHLIA,
KOj Ce CIIPOTHBCTaBYBa Ha TPEHJOT 3a OJBOCHA
HacTaBa Ha Jieliata co CEPUO3HH TPEYKU BO OI-
IITECTBEHOTO OIHECYBame, U KOj UCTO Taka ro
0XpabpyBa yCIIeX0T Ha WHKIY3UBHOTO 00pa3oBa-
HHE BO TOTJIe]] Ha Jelara co IPEYKH BO OIILITEC-
TBEHOTO onHecyBame. [lopagm o0Boj mpucrar,
CeKOoe TIOIIPIKAHO JIETE UMAIIe MOYKHOCT Ja OCTa-
HE BO HETOBOTO OCHOBHO yuuiuiuTe (2, 3).

Bo bepmin, paruTe erarmu Ha OCHOBHO 00pa3oBa-
HHE ce KapaKTepH3HUpaaT co HACTABHU YacOBU HA
XETepOreH! BO3PACHU TPYIH, KOU WU CE COCTO-
jaT ol YYCHWIM KOHM TOCETYBaaT NPBO M BTOPO
OJUIeTICHHE, WM O YYEHHLH Of MPBO A0 TPETO

having done some first research on the
development of the early stages of school
education, Faust has already given a warning
in 2005: the result of the new school entrance
phase, however, has shown that the model,
which is closely connected to this change of
the beginning of school and which is
genuinely suitable to implement these
perspectives, is not implemented across the
whole country and still lacks the necessary
conditions. Simultaneously, school preparing
measures are abandoned. If successful support
is not achieved, the percentage of students who
have to repeat a year in the first years at
primary school and the requests for re-
education at segregated special schools will
increase. Faust states that personnel resources
are prerequisites to implement this school
entrance phase (9).

As a result, supporting children with serious
impairments in their emotional and social
development plays a decisive role concerning
the school entrance phase. Among others this
subject has been contributed by Petermann
(10), who deals with training programs based
on learning theories for students in their first
and second school year. Krowatschek (11) has
developed a diagnosis and support program,
which is used for the school entrance phase.
This program focuses on self-instructive
methods (12) and amongst others was
evaluated by Teumer (13). Based on the
American support program “Response to
Intervention”, the model of inclusion has been
implemented for the school entrance phase on
Riigen Island, which has scientifically been
supported by Hartke (14).

In Berlin the “Transition” project has been
developed — an approach to support children
with difficult behavior and their reference
persons, which counters the trend of teaching
children with serious impairments in social
behavior separately and which also encourages
the success of inclusive education regarding
children with impairments in social behavior.
Due to this approach, each supported child was
able to stay at his/her primary school (2, 3).

In Berlin, early stages of primary school
education are characterized by teaching classes
of heterogeneous age groups, which either
consist of students attending grade one and
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oanenenne. OTBOpeHUTE METOAM Ha HAacTaBa CO
roJieM MHTEPEC 32 CaMOOPTaHU3UPAHO YUEHE J10-
MUHHpaaT BO aTMmocdepara 3a ydeme, BO Koja
HACTaBHHUKOT WI'PA YJIOTa HA COBETHHK 32 yUCH-eC.
HUctpaxyBameTo 3a 00pazoBaHue 3a MOCEOHH T10-
Tpedu (15, 16) noara 1o 3aKiIydoK JeKa aerara co
HapylllyBakba BO OJHECYBAHETO IPBEHCTBEHO
MMaat KOPUCT Off BUCOKO CTPYKTYHpPaH 4ac KOj o
BOJM HACTaBHHUKOT, OJIP>KaH BO Majll U XOMOTe-
HU BO3pacHH rpymu. Bo oBoj Tpya Hue camo TH
Npe3eHTUpaMe PE3yATATUTE Ol HCTPAKYBAHETO
LITO C€ 3aHMMaBa CO MPOEKTOT Ipan3uyuja, Koj ce
OJIHECYBa Ha WHKIYy3MBHOTO 0Opa3oBaHHE O
MPBO 10 TPETO OAAEIEHHUE, CO LeT Ja CE HITyCTPH-
pa Kako JAerara co IPEeYKH BO OMIITECTBEHOTO Of-
HECYBam€ MOJKAT Jla MaaT KOPHUCT Of OTBOPEHA
HacTaBa ¥ HACTaBa BO XETEPOTCHU BO3PACHU IPY-
M Ha HAYMH IITO UM OBO3MOXKYBa a OCTaHaT BO
HUBHOTO PEIOBHO YUYWJIMIITE, aKO C€ 3eMEHU
TIPEIBUT OKOJMHOCTHTE Ha IToceOHa oOpa3oBHA
cpenuHa.

IIpoekmom Tpanzuyuja — npucman 3a
noO0OpuiKa Ha UHKIY3UGHOMO 00pazoea-
Hue 3emjaKu 2u npeoguod HAPyuiyearsama
60 COUUjatHOMO 00HECyBarve

TeopemCKa OCHO6a

[Ipoekrot Tpanzuyuja mpBEeHCTBEHO ce Oazupa Ha
Jenata Ha OpPUTAHCKUOT TICMXHWjarap 3a Jiela U
amorrectienT: Winnicott (17), koj ja pa3Bu TeopH-
jata Ha ,,TpaH3WIUCKA 00jekTH. OBOj IPOEKT
TeXKHEee KOH TMPHUCTAM MTO He ce (POKycHpa Ha Co-
IpKMHATA Ha TOJJpIIKA, TYKy Ha CpeluHara,
KaKO ¥ Ha WHTEPaKIMUTE IITO CE jaByBaaT BO Taa
cpenuna. CpeavHara ja COUMHYBaaT MPOCTOPHH-
TE, BPEMCHCKUTE U KaJIPOBCKHUTE YCIIOBU Ha Tepa-
MIEBTCKA ITOMOIII MM TIOAPIIKATA O TIOMOIIITA 32
minaad. Bo mpoekror Tpausuyuja, cpeauHara ja
cMeTaMe 3a paMKa 3a TOIPIIKA Ha Jela co Mmpo-
OneMaTHYHO OJTHECYBame. Bo TakBa cpemuna, mo-
3UTHBHUTE aCIICKTH HA OJTHOCOT HACTABHUK — yue-
HHUK UMaaT eeKT cO KOj YUECHETO BO YUMIIUILTE
CTaHyBa MOBTOPHO BO3MOXKHO M HapyIlyBamara
Ha OJHECYBamETO C€ 3HAYUTEIHO HaMaJeHH:
Mannoni Bo Hej3WHUTE Jieja OKaKyBa KaKo cpe-
IIMHATAa CO3/1aBa J0BepOa W TH HaMalyBa CTPaBO-
BUTE Ha JleliaTa Jia OMJaT IMOJUIP)KAHU, KaKo H
OHHE Ha HUBHUTE POIUTENH U HacTaBHUIM (18).
Ha Toj HauuH, arpeCMBHOTO OIHECYBAE Ha JCTIa-

two or attending grades one to three. Open
teaching methods with great interest in self-
organized learning dominate the learning
atmosphere in which the teacher plays the role
of a learning adviser. A research on special
needs education (15,16) comes to a conclusion
that children with behavioral disorder
primarily benefit from a highly structured and
teacher-centered lesson, which is given in
small and homogenous age groups. In this
paper I solely present the results of the survey
dealing with the “Transition” project that
refers to inclusive education in grades one to
three in order to illustrate how children with
impairments in social behavior can benefit
from open teaching and teaching in
heterogeneous age groups in a way they are
able to stay at their mainstream school, if
circumstances of a specific educational
environment are considered.

The “Transition” project — an Approach to
Support Inclusive Education Considering
Impairments in Social Behavior

Theoretical Background

The “Transition® project is primarily based on
the works of the British childhood and
adolescent psychiatrist Winnicott (17) who
developed the theory of “transitional objects”.
This Project pursues an approach which does
not focus on the content of support, but rather
on the setting as well as on the interactions
arising in the setting. The setting constitutes the
spatial, time and personnel conditions of
therapeutic assistance or of the support by
youth aid. In the “Transition“ project I consider
the setting to be the frame for the support of
children with difficult behavior. Within such a
setting, positive aspects of the teacher — student
relationship have the effect that learning at
school becomes possible again and behavioral
disorders are considerably reduced: in her
works Mannoni shows how the setting creates
trust and reduces the fears of children to be
supported as well as the fears of their parents
and teachers (18). Thus aggressive behavior of
children, which is a form of fear - defense, is
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Ta, Koe e (popma Ha ogOpaHa of1 CTpaB, € HaMalle-

HO (19-21).

Pesynratu Ha nenata Ha Winnicott 1aBaaT npudu-

Ha J1a ce 3aKITy4H JIeKa BOCIIOCTaBYBAmbETO CPeI-

Ha MITO OBO3MOXKYBa TIOIVIPXKYBAYKH OJJHOC HAc-

TaBHUK — YIEHHK CO TIO3UTHUBEH NPEHOC, € PpyH/a-

MEHTAJTHO 32 yCIIEXOT Ha MHKIY3UBHOTO 00pa3o-

BaHue. [Ipucranor Ha npoekroT Tpanzuyuja nma

3a meN Jla T HaMaJd HeraTHMBHUTE IMPEHOCH H

CIIPOTUBHUTE MPEHOCH, KOM OOMYHO CEe OTKPHUBAAT

BO OIHECYBAamETO HA ,,IpoOJIeMaTHYHUTE  Jena,

3arpo3yBajku ce cebecH WM JPYruTe, ako U BO

Oapamara Ha HACTABHUIIUTE 3a MCKIydyBame Ha

OBHE JIela, ¥ J1a TH CMEHH BO OJHOC TTO3UTHUBEH

TpeHoC — crpoTHBeH TipeHoc (17, 22).

IllTo ce omHecyBa J0 TCHUXOAHAJIUTHYKUTE TEO-

pHH, aBTOpUTE TO HariacyBaaT (DakToOT JeKa pas-

BOjOT Ha CBECTa 3a MPOLIECUTE Ha HETaTHBEH Mpe-

HOC | CIIPOTHBEH MPEHOC € OTydyBauku (paxTop

3a HUBHOTO HamaiyBame (3, 15). Taka, cnemauBe

ACTIeKTH TTOMaraar BO OTCTpaHyBambe Ha HETaTHB-

HUTE U CIIPOTUBHH IPEHOCH Ha Yac:

- COBETYBam€ W HA/30p HAa HACTABHHITUTE, BOC-
MUTYBAYHUTE U COLUjaJTHUTE PAOOTHUIIN, KAKO U
Ha HAJIBOPEIITHUTE IIOMOIITHHITY;

- 3eMame MPEABU BXKHOCTA Ha TPOIIECHTE HA
MIPEHOC W CIIPOTHBEH MPEHOC BO IMPOTPAMHUTE
3a 00yKa Ha HACTaBHHIIM TOPaaW COOJBETHA
COIp>KMHA M HAJ[30p HAa HACTaBHATA IPOTpama;

- KpeWpame YUYWIUIIHA CpPEIUHA KaKo IITO €
NPETCTABEHO BO MOBP3aHOCTA CO MPUCTAIOT HA
NPOEKTOT Tpan3uyuja, Koj TH peryimpa npore-
CHTE Ha MPEHOC, 3eMajKU TH NPEIBH]I yUFITHIII-
HHUTE MEPKH 3a MOJIPIIKA U MTOCTOjaHO TH Ha-
MaJlyBa HETaTHBHUTE IPEHOCH BO 3Ha4YajHa Me-
pa (3, 18), mpuToa BoaejKHU 10 TO3UTHBHU TIpe-
HOCH; aKo JIeTEeTO yCIiee J1a MOOHMIM3HUpa MO3HU-
TUBHH TIPSHOCU HAMECTO HETaTWBHH TPEHOCU
CO TOMOLITa Ha IOceOHa MOHY/Ia Ha CpelrHaTa
BO YUYWIMIITETO, KaKO IITO € IMOHYASHO BO
MIPOEKTOT 1paH3uyuja, AETETO BO TOJIeMa Mepa
ke MoXxe 1a yuu 0e3 cummromu (3).

Kako pesynrar Ha TOa, MOCTUTHAaBME NPHUCTAIT

IITO CE OJUTMKYBa CO JIOBEPJIMBH OTHOCH TIOMEryY

YUSHHUINTE, HACTBHUIINTE, HAIBOPEIITHUTE ITOMa-

radyd M POAWTENUTE Ha TET Pa3IUYHH HUBOA.

OBwe HHBOA CE KapaKTepu3npaaT co IMOCTOjaHO U

JIOBEPIIUBO ,,j0afa™ u ,,0qu‘‘ co 1ed Aa TH MOJ-

QKA YYESHHUITUTE CO MPEYKH BO HUBHHUOT €MO-

IMOHAJIEH W conrjayieH pa3Boj (23). Co Toa moTt-

pebaTa Ha YUEeHHUIMTE Jia ce 0J0paHaT OJ1 HUBHH-

reduced (19-21).

The results of Winnicott’s works give reason to

conclude that establishing a setting, which

enables a supportive teacher — student
relationship with positive transference, 1is
fundamental for the success of inclusive
education. The approach of the “Transition‘
project aims to reduce negative transferences,
and counter transferences, which are usually
revealed in the behavior of “difficult” children
endangering themselves or others as well as in
the teachers’ request to exclude these children,
and to change them into a relationship of posi-

tive transference-countertransference (17, 22).

Authors, who refer to psychoanalytical

theories, emphasize the fact that developing

the awareness of negative transference and
countertransference processes is the decisive
factor to their reduction (3, 15). Thus, the
following aspects help to dissolve negative

transferences and counter transferences in a

class:

- counselling and supervision of teachers,
educators and social workers as well as
external helpers

- considering the importance of transference
and countertransference processes in teacher
training programmes due to respective
curriculum content and supervision

- creating a school setting like it has been
presented in connection to the approach of
the ‘“Transition” project, which regulates
transference processes by taking into account
supportive school measures and consequently
reduces negative transferences in class to a
remarkable extent (3, 18) while leading to
positive transferences; if the child succeeds
to mobilise positive transferences instead of
negative transferences with the help of a
specific setting-offer at school like it is
offered by the “Transition” project, he/she
will be able to learn free of symptoms to a
large extent (3).

As a result we achieved an approach that

features reliable relationships between students,

teachers, external helpers and parents at five
different levels. These levels are characterized
by a continuous and reliable “come” and “go”
in order to support students with impairments in
their emotional and social development (23).
Thereby, the students’ necessity to defend their
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TE CTPABOBH € 3HAYMTEITHO HAMaJICHa, a JielaTa co
MpoOJIEMATUYHO OTHECYBarhe, HUBHUTE HACTaB-
HUIY, POJUTENH, BOCIUTYBAYd W HAJBOPEITHU
roMarayu JoOMBaaT MprcTarn 10 yueme (3).

Konyenmom u wiupersemo Ha npoekmom
,» Ipanzuyuja “

[Ipucranor Ha mpoekToT Tpau3uyuja TPBUYHO
Oelie pa3BHECH BO YUWJIMINTE 3€MajKd TH TIpea-
BUJI MHTEPHALMOHAIHUTE M HALMOHAIHUTE HC-
TpaKyBama M HCKYCTBa CIIOMHATH morope. 3a
npBHar Oemie UMIIEeMEHTUpaHo Bo 1997, 3a na
I'H WHTETPHpa M JIa T TOAAPKU YUCHHUIIUTE CO
TEIIKH MPEYKH BO OMIITECTBEHOTO OAHECYBAHE
Bo Werbellinsee-Grundschule (ocHOBHO yuH-
mumre). OBOj YMH € 3aeTHUYKH MIPOEKT Ha YII-
paBata Ha CeHaroT 3a oOpazoBanue, Miagu u
CTIOpTOBH, IHCTUTYTOT 32 HHTEPKYATYpHO 00pa-
3oBanue Ha Cio0OIHHMOT YHUBEP3UTET BO
bepnuH, ydwiuiiHata ICHUXOJOIIKA CIyx0a BO
bepmua-Temmenxod-11lynebepr, kako u llenTa-
pOT 3a MoJJApLIKa BO YYWiIMIITETO [IpurHmTL.
Co nomorra Ha OBOj TpHCTal, BKYIHO 96 yde-
Hulm Oea momapykanu nomery 1998 u 2008 Bo
bepmus (3).

[poektoT Tpansuyuja ce hokycupa Ha copadoT-
KaTa, COBETYBamETO, NPU3HAHUETO U ,,BMPEXY-
BameTo (3, 5, 24, 25). ller pa3nu4Hu mpucTanu
3a y4deme onJaT 3aeiHo, mpen c¢ Ha HHUBO Ha
cpeauHata. OBue ce: MPUBPEMEHHUTE TPYNH 3a
yueme ,,TPaH3ULUOHEH Yac*, COBETYBAETO HA
poauTeny, copaboTkaTa oMery YYWJIHIITETO U
MIOMOIIITA 32 MJIaJU U COLMjajHaTa UHTETpaIuja
Bo ojzenenuero (24, 26, 27). IlpuBpemenara
rpyma 3a y4eme Ce COCTOM OJ YEeTHpH Aela 3a
KOHM ce CMeTa JieKa ce HaBHIYM ,,HeTIOATOTBEHU
3a y4ymiammrTe, T.e. HE Ce CIOCOOHH Ja
MPUCYCTBYBaaT M Y4YECTBYBaaT BO YacCOBHUTE.
OBue nema NpuUCYCTBYBaaT Ha HPUBPEMEHHTE
TpyMH 3a yuewe yeTupunata Heaenano oz 10.00 -
11.30 npernnaane, ¥ 3aT0a TPOLIAT MOTOJIEM JEI
O]l HUBHOTO BpPEME 32 YUEH:-€ BO O/IIEIICHHUETO.
Bo yuebnara 2011/2012 roawnHa 0BOj mpuCTaIl
Oelre ycrenHo NpakTHKyBaH BO CEIyM 00JIacTH
Ha bepnuH u Oerie NpuIaroieH Ha LEJIOKYTTHHOT
KOHLIENT Ha ,,MHKIY3UBHO 0Opa3oBaHME", HaIlU-
mrad off Ympasata Ha CeHaToT 3a 0Opa3oBaHHE,
Hayka M HCTpaxyBame. Bo MmelyBpeme, okomy
2500 HacTaBHMLIM Y4YEeCTBYBaa BO MPOrpaMuTe 3a
o0yka. MHOTy O]l HAaCTaBHHLIUTE HMILUIEMEHTH-
paaT OAAENHH JENOBH O TPHCTAllOT H BO
2011/2012 romuHa Ha okomy 190 ydeHWITN UM €

fearsis considerably reduced and children with
difficult behavior, their teachers, parents,
educators and external helpers gain access to
learning (3).

The Concept and the Dissemination of the
“Transition* Project

Initially, the approach of the ‘“Transition®
project was developed at a school considering
international and national surveys and
experiences, which have been mentioned
before. It was first implemented in 1997 to
integrate and support students with severe
social  behavioral impairments in the
Werbellinsee-Grundschule (primary school).
This act was a joint project of the Senate
Administration for Education, Youth and
Sports, the Institute for Intercultural Education
at the Freie Universitdt Berlin, the school
psychological service in Berlin—-Tempelhof-
Schoneberg as well as the Forderzentrum
Prignitz-Schule. With the help of this approach,
a total of 96 students were supported in Berlin
between 1998 and 2008 (3).

The  “Transition” project focuses on
cooperation, counseling, recognition and
“networking” (3, 5, 24, 25). Five different
learning accesses come together, above all at
the level of the setting. These are: the
“transitional class” temporary learning groups,
parent counseling, cooperation between school
and youth aid and the social integration into
class community (24, 26, 27). The temporary
learning group consists of four children who are
considered to be apparently “unfit for school”,
i.e. not being able to attend and participate in
school lessons. These children attend the
temporary learning group four times a week
from 10.00 — 11.30 am and therefore spend a
major portion of their lesson time in a class
community.

In the school year 20011/2012 this approach
was successfully practiced in seven districts of
Berlin and has been adapted to the overall
concept of “inclusive education” written by the
Senate Administration of Education, Science
and Research. Meanwhile approximately 2500
teachers have participated in the training
programs. Many of the teachers implement
single parts of the approach and in the school

30

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2014, 15(1-2): 24-42
DOI: 10.2478/JSER-2014-0002



HEDEKTOJIOUIKA CTPYYHO-HAYYHA ITIPOBJIEMATHKA

P o cruvter
=
G

OPEN

OBO3MOJKEHO YYECTBO BO PEIOBHATA HACTaBa O]
TIPBO JI0 OCMO OJIIEIEHHE BO PEIOBHUTE YUHIIAIII-
Ta B0 bepaun. Kako u 1a e, mo1eTalHOTO UCTIUTY-
Bamhe MIOKa)KyBa JieKa MHOTY YUYHJIHIITA HE TO UM-
TUIEMEHTHPAAT IEIHOT KOHIIETIT, TYKYy CaMmo JIeNo-
BHM OJ] HEro. YUWIMIITaTa MOXaT CJIO00ZHO Ia
OIUTydaT Ay cakKaaT Jla TO WMIUIEMCHTHpPAaT
MPUCTANIOT Ha TPOEKTOT TpaH3uyuja WA He.
Hekon yumnmuimnTa ja WMIUIEMEHTHpaaT camMo
MpUBpeMeHaTa rpymna 3a yuyeme. OBre yUIIHIITa
HE C€ 36MEHU MPEIBUJI BO OBA UCTPAKYBAILE.

Memoou
Ucmpaoicysarve

HcrpakyBameTo Tpebare 1a Th UcuTa eheKTH-

TE O MOJIPIIKaTa BO PAMKUTE Ha MPOEKTOT

Tpanzuyuja, BO TIOTJIEA HAa yCHEXOT HA MHKIY-

3MBHOTO 00Opa30BaHUE KOj CE OJHECYBa Ha yue-

HUIIUTE CO TEIIKH MPEYKH BO HUBHOTO COIHja-

HO OJHECYBame. VICIHUTYBAamETO MPETSIKHO Ce

3aHMMaBa CO MPANIAKETO JATH YYCHHITUTE MO-

JKaT Ja OCTaHAT BO OCHOBHHUTE YYHJIMIITA BO

HUBHOTO COCENICTBO U Jia YUEeCTBYyBaaT BO 00pa-

30BHaTa moHyga. OBa mpamame Beke Oere

OpeMEeT Ha HCTPAXKYBamkbe Ha MPUCTANOT Ha

npoeKToT Tpanzuyuja, Koe Oele CpoBeICHO BO

2006 roaHa U Oerle IeTaaTHO OMUIIAHO BO OpOj-

HU nuouKanmu (3).

Bo peoBHUTE yUWITHIITA MPOIIECUTE HA Pa3JIBO-

jyBame 00MYHO ce CIIPOBEyBaaT Ha TPU HAUUHU:

- YUYCHHIIMTE CE MPATCHH BO UHCTHUTYIIH]a 3a MO0-
MOIII Ha MJIAJIA WJIH BO OJIBOCHH TIOCEOHU y4H-
JIMIIITA,

- YYCHHIIUTE C€ OJyIaliedyBaaT OJ YUHIIUIITETO
Y MMOBEKe HE MPUCYCTBYBAAT HA YaCOBH;

- YYCHHIIMTE HE CE CIIOCOOHH Ja TO HaJIMHHAT
JONTOTPAJHOTO HApyIIyBame Ha HHUBHATA
e(hUKaCHOCT BO YUCHETO U HE MaTypHpaar.

Bo TekoT Ha (¢a3ara Ha TPTHYBakE B YUMIHIITE

Pa3/iBOjyBamETO MPBEHCTBEHO CE OJIBUBA BO OJI-

HOC Ha mpBaTa ctaBka. OBa 3HAYW JieKa HACTaB-

HUIIUTE C€ YYyBCTBYBaaT MPEONTOBAPEHO Jia Ce

CTIpaBaT CO Jiela KOU Ce HABUIYM ,,HEMIOATOTBE-

HU® 38 YUHJIMINTE M TPEopadyBaar MPEeMeCTy-

Bamke BO CIENUjaTM3UpaHa OJIBOCHA MHCTUTYIH-

ja, BO Koja netero Tpeda 1aa Hajae moaoopa mo-

JIPIIKa, TIOPaTd CTPYKTYHPAHUTE TPEIaBama BO

MaJIi OJIJICIICHH]a.

Xunomesa

Criope1 HaleTo COMCTBEHO MCTPAKYBAhE U HC-
KycTBara INTO TW JOOMBME OJ YUYMJIMIIHATA

year 2011/2012 approximately 190 students are
enabled to participate in lessons of regular
teaching in  gradesone to eight at
mainstreamschools in Berlin. However, closer
examination shows that many schools do not
implement the whole concept but only parts of
it. Schools are free to decide whether they want
to implement the approach of the “Transition”
project or not. Some schools solely implement
the temporary learning group. These schools are
not considered in this survey.

Methods
Survey

The survey was supposed to examine the
effects of the support within the “Transition*
project with regard to the success of inclusive
education dealing with students with severe
impairments in their social behavior. The
examination predominantly deals with the
question, whether students can stay at their
neighborhood primary schools and participate
in the educational offer. This question has
already been subject to an enquiry of the
approach of the “Transition” project, which
was conducted in 2006 and has been described
in detail in numerous publications (3).
In mainstream schools segregation processes
are usually carried out in three ways:
- students are sent to a youth aid institution
or to a segregated special school
- students develop a distance towards school
and do not attend lessons anymore
- students are not able to overcome their
long-lasting learning performance
breakdown and do not graduate from
school.
During the school entrance phase segregation
primarily takes place corresponding to the
first item. This means, that teachers feel
overburdened to cope with children that are
apparently “unfit” for school and recommend
moving to a specialised segregated
institution, in which the child is supposed to
find better support due to structured teaching
in small class sizes.

Hypothesis

According to my own research and the
experiences [ have gained from school
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MPaKTHUKa, ja W3HECyBaMe CJIeHABAa XWIIOTE3a:
YCIIEXOT Ha MHKITY3MBHOTO 00Opa3oBaHMeE IITO ce
OJTHECYBa Ha JellaTa CO MPEYKH BO OIMIITECTBE-
HOTO OJTHECYBaH-¢ 3HAYUTEITHO 3aBUCH O] KBaJIH-
TETOT Ha WHTEPaKIMjaTa HACTABHHK - YUYCHHK.
AKO HACTaBHHIIUTE MOXaT Jia IO 3aMEHAT HHB-
HOTO Oaparm¢ 3a 0JIBOjyBam¢ Ha Jerara co mpoo-
JIEMaTHUYHO OJTHECYBamE, CO BOJja Ja TH BKJIy4ar
BO OISNIEHHETO, WHKIY3UBHOTO OOpa3oBaHHE
MOJKE JIa yCIlee CO Jierara ITo ce KapaKTepu3u-
paar co TEIIKH MPEYKH BO OMIITECTBEHOTO OJTHE-
cyBame. Kako pesynrar Ha Toa, 0BOj TpyH ce ¢o-
KyCupa Ha MpaIlameTo, KaK0 OJHECYBAETO Ha
Jerarta ITO ce CMeTaaT 3a ,,HeNMOATrOTBEHH 3a
VYUIMIITE 1 HUBHUOT OJHOC KOH HUBHHUTE Hac-
TaBHHUIM CE MEHYBa CO TEKOT Ha MEPUOJOT Ha
MOJIIPIIIKA BO TIPBO /IO TPETO OAJEIICHHE, CIIOPEN
CyOjeKTHBHATA TEPIICIIUja Ha HACTABHUIIMTE.

Excnepumenmanna epyna u
Memoo Ha npubuparee nooamoyu

3a 1a oIroBopuMe Ha OBa IMpallamke, Ke ce 0CBp-
HEME Ha HCTPaXXyBambETO IITO Oelle CIIPOBEICHO
Bo MapT 2012 roguna. OBa UCTpaXKyBame CE OA1-
HEeCyBa Ha YYCHHUIM KOH OWie MOIAPIKaHU CO T10-
MOII Ha TMpPOeKTOT Tpanzuyuja BO ydeOHara
2010/2011 roguna u Bo yuebHata 2011/2012 ro-
IHa, W TOpaayl Toa, MOXKea Ja Y4eCTBYBaaT BO
WHKITy3UBHA HAacTaBa BO HHUBHOTO PEJOBHO
yammiire. OBa UCTpaxyBambe T'H 3eJe MTPEIBHI
CaMo YYWJIMINTATA IITO I'M MIOYUTYBAAT CUTE TET
NPUCTANK 32 y4yeme, T.e. TO HMIUIEMEHTHpaJe
LEJIMOT KOHIENT Ha TPOEKTOT Tpausuyuja, co
Hen Ja T JIOKaxaT e(EeKTHTE O] MPHUCTAIIOT.
OBa ce onHecyBa Ha [IEBeT YYHIHUINTA BO
BepmuH, xom ycmeaja ma uM oBo3MoXkaT Ha 50
YUYEHHUIIH CO TEIIKU MPEYKH BO HUBHOTO OIIITEC-
TBEHO OJIHECYBAamE€ /la y4eCTBYyBaaT BO HHKITY-
3MBHA HACTaBa CO MOMOII Ha BaKBHOT HaYHMH Ha
nojyipika Bo yueOHara 2011/2012 roguna. Yde-
HUIIATE O eKTIIEPIMEHTAIHATA TPyTa ce Ha BO3-
pacT oA LIECT A0 TPUHAECeT FOAWHH M OIAaT BO
PEIOBHO YUWIIMIITE, KOSIITO TO HYAW MPUCTAIIOT
Ha TipoekToT 1panzuyuja. 90% on yueHUIIUTE ce
Mmamku. HajBepojaTtHo cekoj yd4eHHK Tpebaio ia
ce Tmpedpau Bo mocebHAa 0Opa3oBHA IMporpama
MOHYZIeHa O]l MHCTUTYILMja 3a OMOILI Ha MIIaJu
2).

Beme ynotpebeH monycranaapAM3UpaH mpariai-
HHK, CO LIEN Jla Ce HHTEPBjyHpaaT OAJCICHCKUTE
HACTaBHULM BO PEJOBHUTE YUWJIMINTA; Oea ore-
HETH YYWIHIIHNATE cepTU(UKaTH (CBUIETEICTBA-

practice, 1 put forward the following
hypothesis: the success of inclusive education
considering children with impairments in
social behavior remarkably depends on the
quality of teacher — student interaction. If
teachers can substitute their request to
segregate children with difficult behavior by
the willingness to include them in to class
community instead, inclusive education can
also succeed with children that feature severe
impairments in social behaviour. As a result
this paper focuses on the question, how
children’s behavior considered as being “unfit
for school” and their relationship towards their
teachers’ changes over the period of support in
grades one to three according to the subjective
perception of teachers.

Experimental Group and
Method of Collecting Data

To answer this question I refer to a survey
that was conducted in March 2012. This
survey considers students, who have been
supported with the help of the “Transition”
project in the school years 2010/2011 and
2011/2012 and therefore could participate in
inclusive teaching at their general public
school. This survey solely takes into account
schools that have respected all five learning
accesses, i.e. they have implemented the
whole concept of the “Transition” project, in
order to prove the effects of the approach.
This applies to nine schools in Berlin, which
succeeded to enable 50 students with severe
impairments in their social behavior to
participate in inclusive teaching with the help
of this kind of support in the school year
2011/2012. The students of the experimental
group are aged between six and thirteen years
and go to a mainstream school which offers
the approach of the “Transition” project. 90%
of the students are male. Most likely each
student would have had to change to a
segregated education program offered by a
youth aid institution (2).

In order to interview class teachers of the
mainstream schools, a semi-standardized
questionnaire was used; school certificates
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Ta) BO BPCKa CO PEIJOBHOTO MMOCETYBAE HA YUH-
JIUIITETO, KaKo ¥ Tep(OpMaHCHUTE TT0 MaTeMaTH-
Ka ¥ TepMaHCKH ja3uk. HacraBHummTe Moxea
CIIO00ZHO J]a yuecTBYBaaT. Y4ecTByBaa HacTaB-
HUIIUTE IITO CIy4ajHO MpeaBaa Ha MO IpiKaHH-
Te JIelia BO paMKHUTE Ha MPOEKTOT Tpan3uyuja Bo
HUBHHUTE OCHOBHH yumimmTa. 10% ox HacTaB-
HuuTe Oca Mamku. [Ipoceunara Bo3pact ox 50
TOJIMIHU OJIrOBapallle Ha MpOoceYHaTa BO3pacT Ha
HacTaBHunute Bo bepmun Bo 2012 romuna. [o-
MIOJIHUTENHY MOAATOLM 32 HACTaBHULMTE He Oea
coOpaHH.

JleBeT yumnuinTa y4ecTByBaa BO HCTPaXKyBambe-
To Bo bepimu. Crankara Ha on3uB Oemie 96%
(2). Bo nedopmanHa AUCKycHja HACTABHHULIUTE
KOHM paboTaT BO PaMKHUTE Ha MPOEKTOT 1paw3u-
yuja peIoOBHO MCKaXKyBaaT JIeKa ce MHOTY 3aJ0-
BOJIHM CO (PaKTOT IITO OBOj MPHCTAIl MIOCTOU BO
HUBHOTO yumiumre. [IpeTnocraByBaM aeka oBa
3aJI0BOJICTBO € M3Pa3eHO MPEKy BHCOKAaTa CTaIKa
Ha 0/13UB. YTIOTpeOEeH € MpoIiec O] YeTHPH YEKO-
PH CO Pa3NHMYHHU JUIA 32 Ja Ce OLEHH Ipariai-
HUKOT, TakKa IITO Ke Ce TIOKPHjaT pe3yITaTUTe BO
TOTJIeNT Ha JOBEPIMBOCTA TPEKy HMHTEPCyOjeK-
TUBHA TPUAHTYJIAIH]ja.

Lenmpannuu npawarea na Ucmpasicysaroemo 2012

HctpaxyBameTo ce KOHLEHTPUpA Ha CIICIHHUBE
OCHOBHH TIpalllarba: KaKo ce pa3BUBaaT OIHOCH-
T€ Ha HUBO HACTABHMK - YUCHUK M HA HUBO yye-
HUK - YICHHK BO COTJIACHOCT CO CyOjeKTHBHATa
nepleniyja Ha oeneHckure HactapHunu? Kou
BU/IOBU TIOAAPIIKA BO PAMKUTE Ha HPOEKTOT
Tpanzuyuja ce cMeTaat Kako KOPUCHH O] CTpaHa
Ha HactaBHMUUTE? Kako ce pazBuBaar cmoco0-
HOCTHUTE Ha JleliaTa [0 MaTeMaTHKa U TepMaHCKU
jasuk? Kako ce pa3BuBa pelOBHOTO MPHCYCTBO
BO YUMJIMLITE Ha MOJIPKAHUTE YUCHHULIU?

Bo 0BOj TpyZ HUE caMO Y OTIHIITYBaMe H JICKY-
THpaMe 3a Pe3yJATaTHTE Ol HCTPaKYBambETO KOU
ce OJHECyBaaT Ha IIPBOTO Ipamame. JleraneH
OITMC M JMCKYCHja BO OJHOC HA BTOPOTO, TPETO-
TO M YETBPTOTO MpaLIamke € BeKe 1aieH Ha JPYTro
MecTo (2). Bo mornen Ha oBHE OCHOBHH Iparia-
Ba, 0ea UCTpaKyBaHH CIICAHUTE TTOJ00IACTH: J1a
IpEeTCTaByBall OIACHOCT 3a cede U 3a APYIuTe,
peliaBambe Ha KOHQIIMKTH, HHTEPaKIfja co Hac-
TaBHULMUTE, PEAOBHO NMPUCYCTBO HA YUMIHUINTE,
OJIJICUyBakE O] YUMIHUIITETO, KAKO U O CIIO-
COOHOCTHTE MO MaTeMaThka M FePMaHCKH ja3uK
(3, 24).

were assessed with regard to regular school
attendance as well as performances in
Mathematics and German. Teachers were free
to participate. The teachers, who chanced to
teach the supported children in the context of
the “Transition” project at their primary
schools, took part. 10% of the teachers were
male. The average age of 50 years
corresponded to the average age of teachers
in Berlin in 2012. Further data of the teachers
were not collected.

In Berlin nine schools took part in the survey.
The response rate of the questionnaires was
96% (2). In informal discussion the teachers
that work within the context of the
“Transition” project, regularly express to be
very satisfied with the fact that this approach
exists at their school. I assume that this
satisfaction is expressed by the very high
response rate. A four-step process with
different persons is used to evaluate the
questionnaires, so as to cover the results in
terms of reliability through inter-subjective
triangulation.

Central Questions of the Study 2012

The survey concentrates on the following
primary questions: how do relationships at
teacher-student level and student-student level
develop according to the subjective perception
of class teachers? Which kinds of support in the
context of the “Transition project are
perceived as being helpful by teachers? How
does the children’s performance in German and
Mathematics develop? How does the regular
school attendance of supported students
develop?

In this paper I solely describe and discuss the
results of the research that deal with the first
question. A detailed description and discussion
considering the results of the second, third and
fourth question has already been given
elsewhere (2). Regarding these primary
questions, the following sub-fields have been
researched: being a danger for others and for
oneself, conflict solution, interaction with
teachers, regularity of school attendance,
distance towards school as well as performances
in Mathematics and German (3, 24).
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Bupejku omneneHCKUTe HACTABHUIIM BO OCHOB-
HHUTE YYWINIITA TO CHOCAT IJIaBHHOT TOBAp HA
WHKITY3UBHOTO 0Opa3oBaHue (6) 1 HUBHHOT CTaB
ce TIoKaXka KaKo perraBadyku (pakTop Kora CTaHy-
Ba 300p 32 YCIEXOT Ha MHKIY3UBHOTO 00pa3oBa-
HHE, 1 IPETEKHO Ce aHAIM3Upa Pa3BOjOT HA HUB-
HHOT CTaB KOH y4YEHHK KOjIITO ,,HE € ITOATOTBEH
3a BO yumnuiure. MHKITy3UBHOTO 00pa3oBaHue
Ha YYCHHUIIU CO MPEYKH BO HUBHOTO OMIITECTBE-
HO OJIHECYBamE€ MOJXE Ja yCIiee caMO aKo MHTe-
paKLyjaTa HaCTaBHUK - YYEHHUK Ce pa3BHBa IO3H-
THBHO Ha HAUYMH Ha KOj CAMHUOT HACTaBHUK MMa
BOJja Jla TO 3aJpKd BO OJAIEICHHETO U Aa IO
HOJIPKH YYEHHUKOT KOj C€ CMeTa 3a ,,HEeMOroT-
BEH 3a TPrHYBarkh€ B YUMJIHUIITE,

Bo mornex Ha HAYYHOTO HCTpaXKyBambe U MPaK-
THYHOTO MCKYCTBO O YUWJIUIITE, HCTPaXKyBambe-
TO Ce OJIHECYBa Ha KPUTEPHUYMH KOU BOAAT 1O
UCKITydyBame Ha YYCHULUTE CO MPEYKH BO OI-
IITECTBEHOTO OJHECYBamE O OCHOBHOTO Y4H-
mamre (3, 16, 28, 29). Toa ce: na ce Ouzae onac-
HOCT 3a JIPYTHTE U 3a ceOe, arpeCUBHOTO OJHE-
CyBambe BO OJJHOC HA pellaBambe KOH(IUKT U
0COOCHO HETaTHMBHHOT CTaB Ha HACTABHUIIUTE,
KOj Ce pa3BHBa O]l HETAaTUBHU HCKYCTBa CO yde-
HHUILW KOM MOKa)KyBaaT MpoOIeMaTHdHO OJHECY-
Bame. Bo oHOC Ha TOa, yIenor Ha HecTaHaap-
JM3MpaHaTa u3jaBa Ha HACTABHUKOT (OopMyIHpa-
Ha BO TpyNa KpUTEPUYMH, BO KOja MOCeOHO ce
HaBEJCHHU CHTE pa3indyHu (a3w Ha pa3Boj BO Of-
HOC Ha IOJIETO Ha pa3BOj, HU3 KOH JETETO CO
TEIIKN NPEYKH BO OIIITECTBEHOTO OIHECYBAaHE
Ou Tpebasio Ja MOMUHE BO TEPANEBTCKUOT TPO-
nec. Tyka 300pyBaM 3a ICHXOJIOIIKATa MMILIE-
MEHTAIIVja Ha TPaH3UIUCKATE TipeamertH (22, 23,
30), co koja ce 00eIeKyBa elHA O]l TPUTE TEO-
PETCKH OCHOBU Ha MPOeKTOT 1pansuyuja (3).

Pezynmamu

3a 51a 0JroBOpHME Ha TIpaiiamara BO OBOj TPY.
'l Ipe3eHTUpaMe HCKITyYHBO PE3yATaTUTE O UC-
TPaXXyBabETO IITO CE OJHECYBAaT Ha MPOMEHNTE
BO OINILITECTBEHOTO OJIHECYBame Ha 25 neua u
MOJUIPIIKATa HA HUBHHUTE HACTaBHHIIM BO XeTe-
POreHU BO3PAcCHU TPYIHU CO OTBOPEHH METOIM Ha
HacTaBa BO (ha3aTa Ha TPrHYBambE B YUWIMIITE,
Kou Oea TOJIP)KaHU U OX TIPOEKTOT 1pansuyuja
oxn asryct 2010 romuna a0 aBryct 2012 roguna.

Pesynrarture ox mporeHkara Ha CIIOCOOHOCTHTE
MO MareMaTHKa M TePMaHCKH ja3uK Beke Oea BO
LEJIOCT OMUIIaHu Ha Apyro mecro (2). OBa ce

As class teachers at primary schools bear the
“main burden” of inclusive education (6) and
their attitude has turned out to be a decisive
factor when it comes to the success of inclusive
education, predominantly the development of
their attitude towards a student who is
apparently “unfit for school” is to be analyzed.
Inclusive  education of students  with
impairments in their social behavior can only
succeed if teacher-student interaction develops
positively in such a way that the teacher him-
/herself is willing to keep and support a student
considered “unfit for school” in a class
community.

Regarding scientific research and practical
experience at school, the survey refers to
criteria which lead to the exclusion of students
with impairments in social behavior from
primary school (3, 16, 28, 29). These are: being
a danger for others and for oneself, aggressive
behavior in relation to conflict solution and in
particular a negative attitude by teachers, which
develops from negative experiences with
students that show difficult behavior. With
regard to this, the non-standardized teacher
statement share formulated into a set of criteria,
in which the different stages of development
concerning each field of development are listed
and which a child with severe impairments in
social behavior would have to pass through
within the therapeutic process. Here I refer to
the psychological implementation of transi-
tional objects (22, 23, 30), which marks one of
the three theoretical backgrounds of the
“Transition” project (3).

Results

To answer the questions of this paper I
exclusively present the results of the survey
that consider the changes in social behavior
of 25 children and the support of their
teachers in heterogeneous age groups with
open teaching methods in the school entrance
phase and who were supported by the
“Transition” project from August 2010 until
August 2012.

The results of the evaluation of the school
performances in Mathematics and German
have already been fully described elsewhere
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LCHTPAIHUTE PE3YJITATH: BP3 OCHOBA HA KOHKPET-
HU TIOKa3aTelld, WCKOPHCTEHH C€ BHATPEIIHU
KPUTEPUYMH 3a OILICHYBAHE BO TPBO J0 TPETO O
JieTieHre. 3a OBUe OfieIeHja HeMa Ia/IeHH CTaH-
JApAU3UPAaHA  KPUTCPUYMH 33  OLICHYBakbe.
OTTyKa, OIICHYBAaKETO HA CIIOCOOHOCTUTE O]
TIPBO 0 TPETO OJUIEIICHHE € TEIIKO J]a CE CIIope-
nar. [TotpeOHO € moHATaMOIITHO HUBHO UCIUTYBA-
e CO YyNoTpeda Ha CTaHIapaJu3upaHo OLEHYBa-
e, OlieHyBambeTO Ha Pa3BOjOT HA CIIOCOOHOCTH-
T€ O YETBPTO JIO OCMO OJUICIICHHE IOKaXyBa
JleKa CHUTE YYeHHITH TH TofoOpriie HUBHUTE WH-
JIMBUJIYaJTHH CIIOCOOHOCTH 1O TEPMAHCKH ja3uK U
MareMaTrHuKa.

AKko op nemata ce 6apa ma ce pedpiat ox peraos-
HO YYWJIMINTE BO MoceOHA MHCTHUTYIMja 3a II0-
ceOHM TTOTPeOH, TITABHUTE MPUYNHI HABEICHU O]
HACTaBHUIMTE ce (DAKTHTE JeKa THE MOKaKyBaar
OJTHECYBamke CO KO€ CE BOBEIyBaaT BO OMAaCHOCT
camuTe ceOe WM APYTWTE, WM JeKa HHUBHATa
UHTEpaKIMja Ce KapaKTepuU3upa CO arpecuBHO
OJTHECYBam¢ KOH HUB Kako Bo3pacHu (16, 31). On
OBaa TMpWYMHA, K& TH WIYCTpHpaM CaMo
pe3ynTaTuTe KOM Ce OJHECyBaaT Ha CIIEAHOTO
Tparname OJf WCTPAKyBAETO: Croper CyOjek-
TUBHATA MEPIICTIIHja Ha OJUICIICHCKUTE HACTABHU-
I, KaKO CE€ Pa3BHUBaaT OJHOCUTE HAa HHWBO HAC-
TaBHUK - YYCHHUK U HA HUBO YUCHUK — YUCHHUK?

Pazeoj ma oomuecysarmwemo co Koe ce
3azpo3yeaam cefecu unu opyzume 60 meKom
Ha hazama mpzHysare Ha yuunuwme

Pesynratute Ha MCTPaXKyBameTO jaCHO IMOKaXKY-
Baar JieKa CIope]l MepliernipjaTa Ha HaCTaBHHIIU-
TE, PEUKCH CHTE YUYCHHUIIM BO MEPUOJOT Ha IO
JIPIIKa 3HAYMTETHO TO Hamallija HUBHOTO OJHE-
CYBamh€ CO KOE CE 3arpo3yBaar ce0ecH WU JIPYTH-
te: Bo aBryct 2010 roauHa, Ha MOYETOK OF HUB-
HUOT MEpUoJ] Ha mojupiika 50 y4eHHIM YecTo
MOKa)KyBaa 3HAIlM Ha OJIHECYBAaHE CO KOE CE 3a-
rpo3yBaaT ceOecH WM OMIe M3JIOKEHH Ha PH3HK
Jla TH 3arposar apyrure. [|Bajia y4eHuIm MHOTY
PETKO MOKaKyBaa BAKOB HAYMH Ha OJJHECYBAmbE, a
OCYM YYEHHIIU HE I'O IPUMEHYBaa BOOIIIIITO.

[lo mommpuikara o OCyMHAaeCeT MECEIH, OJiie-
JICHCKUTE HACTaBHUIM 3abenexane aeKka caMo
TpOjlIa YUCHHUIM OWJIe YeCTO M3JIOKEHU Ha PU3UK
Jla ce 3arpo3ar ce0ecH WM OCTaHATUTE, JeceT
YUCHHUIM OUJIe MHOTY PETKO M3JIOKCHH Ha PU3UK
Jia ce 3arpo3ar ceOecH WM OCTaHATUTE U JIBaHae-
CeT YYEHHMITH BOOIIIITO HE MOKa)Kajle 3arpo3yBad-
KO oJjHecyBame (cimka 1; Tabema 1). 3emajku ro

(2). These are the central results: based on
indicators, internal assessment criteria are
used in grades one to three. For these grades
there are no standardized assessment criteria.
Hence, assessments of the performances in
grades one to three are difficult to compare.
Further, enquiries using standardized school
performance assessments are necessary. The
evaluation of the development of the
performances in grades four to eight shows
that all students have improved their
individual school performances in German
and Mathematics.

If children are required to change from a
mainstream school to a segregated institution
for special needs, the main reasons given by
teachers are the facts that they show behavior
endangering themselves or others or that
their interaction is characterized by
aggressive behavior towards them as adults
(16, 31). For this reason, I solely illustrate
the results concerning the following question
of the survey: according to the subjective
perception of class teachers, how do the
relationships at teacher—student level and at
student—student level develop?

The Development of Behavior Endangering
Oneself or Others during the School Entrance
Phase

The results of the research clearly
demonstrate that according to the perception
of the teachers, almost all students
considerably  decreased their  behavior
endangering themselves or others within the
period of support: in August 2010, at the
beginning of their support period fifteen
students frequently showed signs of behavior
endangering themselves or were at risk of
endangering others. Two students scarcely
showed this form of behavior and this did not
apply at all to eight students.

After having been supported for eighteen
months, class teachers observed that only
three students frequently were at risk of
endangering themselves or others, ten
students were scarcely at risk and twelve
students did not show endangering behavior
at all (fig. 1; table 1). Considering the
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MIPEABHU]I OIICHYBAkHETO, YTBPJICHO € JIeKa ,,peTKO™
ce OJTHECYBa Ha €JIeH JI0 YeTHPU MHIIMICHTH He-
JIEITHO U JIEKA ,,9€CTO" WITyCTpUpa TET WU MOBEKe
WHIUICHTH HENICITHO.

evaluation, it has been determined that
“seldom” refers to one to four incidences per
week and that “often” illustrates five or more
incidences per week.

25

15

O Hukoraw / not at all
W peTko / seldom

10

M yecTo / often

2010 2012

Cnuxa 1: Pazsusare oouecysare co Koe ce
3azposyeaam cebecu uau Opysume 60 MeKom
Ha ghazama mpeHysarbe Ha yuunuume

Tabena 1: Hnousudyarnuom paseoj Ha ooHecy-
6aremo co Koe ce 3azposyeaam cebecu UlU
Oopyeume 80 meKkom Ha azama mpeHyearse Ha
yuuauuwime

Figure 1: The Development of Behavior
Endangering Oneself or Others during the
School Entrance Phase

Table 1: The Individual Development of Beha-
vior Endangering Oneself or Others during the
School Entrance Phase

yuenuk/ student 2010 2012
4yecTo/ petko/ HHUKOTaI/ 4yecTo/ petko/ HHUKoTamy/
often seldom not at all often seldom not at all

1 X X
2 X X
3 X X
4 X X
5 X X

6 X X

7 X X
8 X X
9 X X
10 X X
11 X X
12 X X
13 X X
14 X X
15 X X

16 X X

17 X X

18 X X

19 X X

20 X X

21 X X

22 X X

23 X X

24 X X

25 X X
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Pewasarse KOH¢J'lul<m 60 mexKom Ha d)azama
MmMpZHyédarse Ha yduiuuime

Crnukara 2 mokaxysa Jieka BO Ieplierniyjara Ha
HUBHUTE HacTaBHUIM (17, 22), enuHaeceT yIeHH-
M TO HaJMHHAJE arpeCUBHOTO OIHECYBamE BO
OCYMHAECETMECEUHHOT MEPHO]] Ha TTOUIPIIKA.

Bo 2010 ronuna, yeTuprHaeceT y4eHHUIH ce 00u-
Jere a pemaT KOH(QIMKTH cOo MpUMeHa Ha (u-
3WYKO arpecMBHO OIHECYBAWbE U IIECT YYCHHUIIH
ce o0uerne a ro HampasaT Toa CO INPUMEHa Ha
BepOaTHO arpecCHBHO OIHECYBAHE, KAaKO BUKAHE
W HaBpeyBame. /[Bajua yueHum Oune criocoOHn
Jla CTaBaT Kpaj Ha KOH(QIMKTUTE HAa HAYMHHU COOJI-
BETHHM Ha HUBHATA BO3PACT M TPOjLa YYCHHIIN TH
peliaBajge KOH(QIUKTUTE COOJBETHO HAa HUBHATA
BO3PACT CO JINYHA TTOJUIPIIKA O/l BO3PACceH, Ha Ip.,
HapTHEP 3a YUTAHE.

Criopen cy0jekTHBHATA TIEpIIETIIFja Ha HACTaBHH-
LTe, CAUHACCET YUSHULM Oujle CIIOCOOHH Ja TH
pemiaT KOH(IWKTUTE Ha HAa4YWH COOJABETEH Ha
HHMBHATa BO3pAacT, Ha TIPHMEP, CO MOMOIII Ha U3BH-
HyBame WIM IUCKYCHja 32 BpeMe Ha HEIEIHOTO
,»,COBETYBAIb€ Ha OAJEICHUETO , OTKAKO UM Omna
JIaJeHa ocyMHaeceTMeceuHa mnonzpiika. Illect
Jela ycreaje Ja IO HampaBaT Toa CO IOMOIL.
[Mokpaj Toa, TpH Jeta OATOBOPHIIEC Ha KODIHUKTH-
Te co (pU3MUKa arpecMBHOCT, KaKO TETambe U TPH-
3eme, a IeT Jela OAroBopuie co BepOaHa arpe-
CHBHOCT.

Conflict Solution during the School Entrance
Phase

Figure two points out that in the perception of
their teachers (17, 22), eleven children
overcame physical aggressive behavior within
the support period of eighteen months.

In 2010 fourteen children tried to solve
conflicts by means of physical aggressive
behavior and six children tried to do so by
means of verbal aggressive behavior, like
shouting and offending. Two children were
able to end conflicts in ways appropriate to
their age and three children solved conflicts
corresponding to their age if they received
personal support from an adult, e.g. a reading
partner.

According to the subjective perception of the
teachers, eleven children were able to solve
conflicts in a manner appropriate to their age,
e.g. with the help of an apology or a discussion
during a weekly “class council”, after they had
been supported for eighteen months. Six
children managed to do so through help.
Furthermore, three children responded to
conflicts with physical aggression, like beating
and biting, and five children responded with
verbal aggression.

25

',
",

Ed coopBeTHa Bo3pacT /
age appropriate

20

[J cooaoBeTHa BO3pacT
ako e nogapxaHo /
age appropriate
if supported

15

B Bep6GanHo arpecuBeH /
verbally aggressive

B cusmnukm arpecuBeH /

10

physically aggressive

2010 2012

Cnuka 2: Pewasarwe xongauxm 6o mexom Ha
(azama mpenysare Ha yuuruuime

Figure 2: Conflict Solution during the School
Entrance Phase
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OoHnecysamwe 60 KOMyHUKaAyujama co HACMAG-
HUYUMe 60 MEKOM Ha hazama mpzrysarse Ha
yuunumwime

Jeer HacraBHHIM 3a0enexane JeKa HUBHUTE
YUSHHUIH, KOW TOOMBAaT MOJIPIIKA O] TIPOEKTOT
Tpan3zuyuja, Ha TIOYETOKOT HA MTPOSKTOT KOMYHH-
IIUpaaT co HUB €IUHCTBEHO CO BepOaTHO arpecuB-
HO oxHecyBame. Bo 2010 rommna, ocym nena
BOOIIIITO HE MOKa)Kajie HUKaKBa jkenda 3a KoMy-
HUKallija CO HUBHUTE HacTaBHUIM. M3riiena aeka
TPU O JleriaTa HazaayBaje, a €IHO JeTe OMIIo
MHOTY BO3HEMHPEHO, IIITO CE YHMHU JeKa € Kapak-
TEpUCTHKA Ha HETOBaTa CPaMeXIHBOCT. YeTnpu
Iena ce obunene Ja KOMyHHULIMpaaT cO HUBHUTE
HACTAaBHUIIM HAa HAYUH COOJIBETCH HA HHBHATa
BO3pacT.

Criopen miepriennyjaTa Ha HACTaBHUITUTE, OCYM
yaeHunM Oea CIOCOOHW Ja TO HaJIMHHAT arpe-
CHUBHOTO BepOaJTHO OJIHECYBamkE 32 CMETKa Ha OIl-
LITECTBEHO TMOMPU(ATIMBOTO OIHECYBAkE BO
TEKOT Ha OCyMHaeceTMecedHaTa MOAAPIIKA: BO
2012 roauHa HaCTaBHUIIUTE COTJIEaa IeKa OCyM-
HAaeceT Jela MOKa)kKaa COONBETHO OHECYBAambe
IITO OJroBapa Ha HMWBHATA BO3PAcCT, MPUTOA OC-
TBapyBajKH KOHTAaKT. [IBe Jema c€ yuire He KOMy-
HHULIMpaaT coO HUBHUTE HAacTaBHUIM. YeTnpu aena
Oea perpecBHH U €IHO JIeTe MPOJOIDKH Aa TOKa-
KyBa arpecHMBHO BEpOATHO OIHECYBAHE KaKo
(hopMa Ha KOMyHHUKAIHja CO HETOBUTE HACTABHU-
ITH.

Communication Behavior towards Teachers

during the School Entrance Phase

Nine teachers observe that their students who
receive support by the “Transition” project,
communicate solely with them by the means of
verbal aggressive behavior at the beginning of
the support. In 2010 eight children did not
show any desire to get in communicate with
their teachers at all. Three of the children
appeared to have regressed and one child was
highly anxious, which appeared to be a
characteristic of his/her shy behavior. Four
children attempted to communicate with their
teachers in a manner appropriate to their age.
Within the perception of the teachers, eight
students were able to overcome verbal
aggressive behavior in favor of a more
socially acceptable behavior within eighteen
months: in 2012 the teachers perceived that
eighteen children showed  appropriate
behavior corresponding to their age while
establishing contact. Two children still did
not communicate with their teachers. Four
children were regressive and one child
continued to show verbal aggressive behavior
as a form of communication to his/her
teachers.

25
20 B coonseTHa Bo3pacTt/
age appropriate
E Koarpecuja/coaggression
15 O BoonwTo He/
not at all
B Bep6anHo HECOOABETHO
10 opHecyBak-e/
verbally inappropriate
behaviour
5 B nHxnbupaHo ogHecyBarse/
inhibited behaviour
0

2010 2012

Cnuxka 3: Oonecysarbemo npu KOMYHUKAyuja
co HacmasHuyume

Figure 3: Communication Behavior towards
Teachers
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OoHnecysamwe 60 KOMyHUKauujama
co HacmagHuyume

Pesynrarire om MCTpaKyBameTo IITO CE OTHECY-
BaaT Ha MOJI00JACTUTE ,,3aTrPO3yBAYKO OJHECYBAFHE
3a ce0e WM 3a OCTaHATHTE™, ,,0HECYBAamE MPH
pelaBame KOHQUIUKTU U ,,0THECYBAkE BO KOMY-
HHKaIMjaTa CO HACTABHMIIMTE OTKPHBAaT jacHa
MOBP3aHOCT TOMeEry MOAPINKATa O IMPOSKTOT
Tpanzuyuja m TieprieNIrjaTa Ha HACTABHUIIUTE 3a
nmetara. Ilo ocymHaeceTmecedHara MOJIPINKA,
BTOPHUTE HE CaMo IITO COTJIe/[aa OIMITECTBEHO TI0-
npudatirea hopMa Ha OTHECYBAE TOKaXKaHa OJf
Jieriara, TyKy, MCTO Taka TOBEeKe HE MHCHCTHpaa
Jieriata co mpo0JIeMaTUYHO OJHECYBame Ma Oujar
nipedpIeHN BO MHCTUTYITHjA 33 TIOCEOHU MTOTPEOH.
Jypu u 1O 3aBpUIyBamEeTO HAa TOIIPIIKATA O
MPOEKTOT Tpan3uyuja, CUTE IBaeceT W TEeT Jera
Oca CIOCOOHM J]a OCTaHAT BO HHUBHHTE OCHOBHHU
YUHJIMIITA, KO THE C€ YIITe ' moceTyBaa Bo 2013
TOJIUHA.

Huckycuja

Bo 0Boj Tpyn ru mpeTcTaByBame pe3yiaTaTUTe Of
HCTPa)KyBameTO IITO IO CIIPOBEAOBME BO OAHOC
Ha WHKIY3MBHOTO OOpa3oBaHWE BO CIIy4aj Ha
NPEYKH BO COLMjaTHOTO OJHECYBAHE O MPBO 10
TPETO OJJIETICHHE U KOEIITO CE OHECYBa Ha CIIeI-
HOBO HCTpayKyBauKo Tpamame: Kako ce pa3uBa-
aT OJHOCHTE Ha HMBO HACTABHMK - YUYEHUK U Ha
HUBO YYCHHK - YYEHUK CIIOpe/ CyOjeKTMBHATA
HepLenLyja Ha OIeTICHCKUTE HACTaBHULIU?
HcxonuTe 1mITo ce ofjHeCyBaaT Ha IPOEKTOT T pan-
3uyuja TIPe3eHTUPaHH BO OBOj TPYJ, ja MOTBPAY-
BAaT UMIIPECHBHATA XUIIOTE3a JIEKa MHKIIYy3UBHO-
TO 00pa3oBaHKE MOXe Ja Ouze yCIemHO Iypy U
aKo IPEYKUTE BO COLHjATHOTO OJHECYBAHE MO-
JKaT J1a ce MIPOHAjIaT BO IPBUTE HEKOJIKY TOAUHU
Bo yumnmiure. [IpemycrnoBu 3a Toa ce: COBETyBa-
€ Ha HACTABHULM M POIUTENH, COPAOOTKA ITOMe-
Iy YYHJIMIITETO W MOMOII 33 MJIaJIM, KaKO U BOC-
MIOCTaByBam€ MPUBPEMEHA Ipyla 3a yueme, Koja
UM OJIECHYBa Ha YYCHHUIIUTE CO MPOOJIEMAaTH4HO
OJJHECYBamC, HA IOroJieMara Ipyla W Ha Hac-
TaBHHULIMTE, CO LIEJ J]a C€ MPAKTUKyBa MPU3HAHHUE
u npudakame (24). [log oBHe OKOIHOCTH, HCTO
Taka Jenara co NPOOJIEMAaTHYHO OAHECYBaEe
MMaaT KOPUCT OJ] HacTaBa BO XETEPOr€HH BO3pac-
HH TPYIH CO OTBOPEHH METO/M Ha HACTaBa, KaKo
HenerneH IiaH (3), HA TMOYETOKOT Ha HHUBHATA
yawmiHa kapuepa (3).

Communication Behavior
towards Teachers

The results of the survey concerning the sub-
fields “Behavior Endangering Oneself or
Others”, “Behavior of Conflict Solution” and
“Communication Behavior towards Teachers”
reveal a clear connection between the support
of the “Transition* project and the perception
of the children by teachers. After eighteen
months of support, the latter have not only
perceived a more socially acceptable form of
behavior shown by the children, but also have
not insisted upon children with difficult
behavior to be transferred to an institution for
special needs anymore. Even after the support
by the “Transition® project had finished, all
twenty-five children were able to stay at their
primary school, which they still attended in
2013.

Discussion

In this paper I represent the results of surveys
I have carried out with respect to inclusive
education in the case of impairments in social
behavior in grades one to three and which
refer to the following research question: how
do relationships at teacher-student level and
student-student level develop according to the
subjective perception of class teachers?

The outcomes that have been presented in this
paper concerning the “Transition“ project
confirm the impressive hypothesis that
inclusive education can be successful even if
impairments in social behavior can be found
in the first couple of years at school. The
prerequisites in this respect are: the
counseling of parents and teachers, the
cooperation between school and youth aid as
well as the establishment of a temporary
learning group, which relieves the students
with difficult behavior, the larger group and
the teachers, in order to practice recognition
and  acceptance  (24). Under these
circumstances children with difficult behavior
also benefit from teaching in heterogenecous
age groups with open teaching methods like
weekly plan (3), at the beginning of their
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OBa HCTpaxKyBame, KAKO U UCTPAKYBAKBETO Ol
2008 roauMHa, UMIIPECUBHO TMOKaXyBa JieKa HH-
TEH3UBHOTO COBETYBAbC Ha POJUTEIUTE M HEJET-
HOTO COBETYBamk€ 32 HACTABHUIIUTE, KOCIITO UMa
3a [eJl MEHYBame Ha CTaBOT HAa HACTaBHUIIUTE
KOH Jlerata co MPEYKU BO OIIITECTBEHOTO OFHE-
CyBame, IPUIOHECYBaaT KOH (haKTOT JeKa THE He
TH COIJIeAyBaaT MpOOJIEMHUTE BO OMNIITECTBEHOTO
OJTHECYBambe, PBEHCTBEHO, KAKO HApYIIyBamka Ha
9acoT, TYKY, HAMECTO T0a, KaKo MOBHK 32 MOMOIIL.
OBa BOJM KOH MHKITY3MBHO OOpa3oBaHHE U KOH
(bakTOT JEKa THE TTOBEKE HE cakaaT Jla TH OIICITy-
Baar sieriata. COBETYBamETO 33 PONUTENH, KOe Ha
MOYETOKOT € BO (hopMa Ha HENENTHW WU JAypU H
IHEBHU JOMAITHN TTOCETH, TPEII3BUKYBA JA0JTO-
TpajHu e(heKTH, KaKo MOYKHOCTA 32 MCHYBambe Ha
CTaBOT Ha POJUTEINTE KOH HACTABHUIIUTE U HIB-
HUTE Jiella Ha MO3UTHMBEH HauuH. Kako pesynrar
Ha TOa, BOCTaHOBEHaTa copabOoTKa MoMery Hac-
TaBHUIIUTE W POAWTENHNTE yImaTyBa Ha (HaKToT
JIeKa Jieriata KoM TOKaXyBaaT MPEYKU BO COILHU-
JATHOTO OJHECYBam€ MOXKAaT Ja HCKycaT JeKka
CHTE BO3PACHU J[aBaaT CIIMYHHM TIE/IArOIIKU OJIro-
BOpH 32 HapYIIEHOTO OJHECYBAHhE¢ BO YUUITUILTE
u noma. [lokpaj Toa, moIp>kaHa € CaMOMHTeTpa-
I[MjaTa Ha JIETETO U MPaBU arpeCUBHOTO OHECY-
Bame Jla CTaHe HenmoTpeOHO BO rojema mepa (3,
17,22).

OBa ce OBO3MOXKYBa CO COIJICAYBAHETO HAa HAC-
TaBHUIIUTE JIeKa JIeraTa To 0cTaBaar 3aj cebe of-
HECYBamETO CO KOE ce 3arpo3yBaaT ceOecH Win
OCTaHATUTEe, arpecHBHUTE ()OPMU Ha pellaBare
KOH(IMKTH U (PopMH HAa MHTEPIEPCOHAIIEH KOH-
TaKT HECOOJIBETCH Ha BO3pacTa Ha JCTETO W, Ha-
MECTO TOa, Pa3BHBaaT COIHjATHO TPH(ATIMBO
olHecyBame. [IpermocTaByBam jieka O3UTUBHUTE
MIPOMEHH BO TIEPIIETIIIjaTa Ha HACTABHUIINTE CTa-
HyBaaT BO3MOXKHH CO TpPajielb¢ OJTHOC ITOMery
YUWIUIITETO ¥ POAUTEINUTE, YUHIUIITETO U TIO-
MOIIITa 32 MIIQ/IM, KaKO U TIOMEel'y HACTaBHUITUTE U
YUYCHHULIUTE CO IMPOOJIEMATUYHO OJJHECYBAHHE BO
CEKOjTHEBHUOT YYMITUIITEH KUBOT. DyHKIIMOHU-
pameTo Ha OBOj OMHOC Oapa CHUTE YUYECHHIH Ta
r“Maart roceOHa cpe/ivHa, Koja € WIyCTpupaHa BO
npoekToT Tpanzuyuja (3). Kako mro e memoH-
CTPUPAHO CO PE3yJTaTUTE Ha OBA HCTPAKYBAILC,
0apameTo Ha HACTABHUIINTE 332 MCKITydyBamke Ha
JeTe co MPOOIEMAaTHIHO OJIHECYBAmbE, MOXKE Ja
Ce CMEHH BO BOJIja 32 BKIIyUyBamkhe Ha OBa JICTE.
Bo oBaa cmmcia, pe3ynTaTiTe Ha OBa HCTPaXKyBa-
e CE 3aJlaraar 3a UMIUIEMECHTUPAEe HA OpraHu-
3aIUCKUTE CTPYKTYPH BO YUIJIMIITATA IITO TO Ta-

school career (3).

This survey as well as the survey from 2008
impressively shows that weekly counseling
for teachers and intensive counseling for
parents that deals with a change of the
attitude of teachers towards children with
impairments in social behavior contributes
the fact that they do not perceive social
behavioral problems to be disturbances in
class, but a call for help instead.

This leads to inclusive teaching and to the
fact that they do not want to segregate the
children anymore. Counseling for parents,
which at the beginning takes the form of
weekly or even daily home visits, causes
long-lasting effects as parents can change
their attitudes towards teachers and their
children in a positive way. As a result of that,
the cooperation between parents and teachers
is given and opens out into the fact that
children showing social behavioral
impairments can experience how all adults
give similar pedagogical answers to
disturbing behavior at school and at home.
Furthermore the self-integration of the child
is supported and makes aggressive behavior
become needless to a large extent (3, 17, 22).
This becomes possible as teachers perceive
that children leave behind behavior
endangering themselves or others, aggressive
forms of conflict solution and forms of
interpersonal contact inappropriate to the
child’s age and develop socially acceptable
behavior instead. I assume that the positive
changes within the teachers’ perception
become possible by building up relationships
between school and parents, school and youth
as well as between teachers and students with
difficult behavior in everyday school life.
This  relationship  work requires all
participants to have the specific environment,
which is illustrated in the “Transition® project
(3). As demonstrated by the results of this
survey, the teachers’ request to exclude a
child with difficult behavior can change into
willingness to include this child.

In this sense the results of this enquiry argue
for the implementation of organizational
structures at schools, which guarantee the
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paHTHpaaT QpyHKIHOHUPAKETO Ha OJJHOCOT ITOME-
Iy YYWIAIITETO W POJUTENUTE, YUMIHIITETO H
MJIaJUTE JIyTe, KaKO U MOMEry HACTaBHUIIUTE W
YVYSHHITUTE CO TPOOJIEMAaTHYHO OJTHECYBAEhE BO
CCKOJJHEBHUOT YYWJIMINTEH J>XUBOT. KpuUTHYKH
Tpeba 1a ce cMeTa JeKa pe3yaTaTUTe O OBa HC-
TpaXyBame He Ce Perpe3eHTaTHBHH, ITOpagy Ma-
JIMOT OPOj EKIIEPUMEHTAIHH TPYIIH.

bunejku nomynanyjaTa Ha YYEHUIN KOH MTOKAXKY-
BaaT nmotpeda 3a moceOHO 0Opa3oBaHHUE € MaJia BO
HeJIMHa, CUTE UCTPaKyBama Ha OBaa TeMa Ce Of-
HecyBaaT Ha MaJia Tpylia Ha UCTIMTAHUIIN BO 3€M-
jute BO KoM ce 300pyBa Ha repMaHCKH jasuk. Mc-
TpaXyBamETO ja 0XpadpyBa UejaTa MmoHaramy fa
ce Mmpe3eMar MeryYHapOIHU HCTpaXKyBama Oa3upa-
HU Ha Pa3lUYHA MCTPAXYBAUKU TPEAJTIO3H CO
yrnorpeba Ha KOHTPOJIHH TPYIH WA TOJIEMH TPY-
Y HA UCTIUTAHUITH (2).

Kongpauxm na unmepecu

ABTOpHTE H3jaByBaaT JeKa HeMaaT KOHQIJIUKT
Ha UHTEPECH.
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