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Pezume

Lenta Ha OBa UCTpaXXyBambE € J]a CE HCTIUTA e(eK-
TOT Ha €MOLIMOHAJIHATA MHTEJIUICHIWja BP3 IIPO-
OyleMHUTe BO OJHECYBAETO Kaj MOMUYHEHA CO H3-
Pa3eHo HapyIyBame BO OIHECYBAHETO BO OCHOB-
HUTE yUWIMINTA.

MeTtonosioruja: OBa KBa3HEKCIIEPUMEHTAITHO HC-
TPa)KyBambe € CIIPOBEACHO 3aeJHO CO MPETTECTH-
pame, IOCTTECTHpamke, CO KOHTPOJHA Ipyna U
TecT 3a cneneme. Kako mpumepok Oea m30paHu
40 y4yeHUIH UACHTH()UKYBAHH CO EKCTEpHAIN3H-
paHH TIpo0JIeMH BO OTHECYBam-eTO peKy Dopmy-
JapoT Ha HACTABHUYKWTE M3BellTau u Jlucrara 3a
NpoBepKa Ha OIHECYBamETO Ha Jelara, KoM Io
cirydaeH u3bop Oca moneneHu Bo nBe rpynu (20
BO eKcIlepUMeHTaIHa Tpyna u 20 Bo KOHTpOJHA
rpymna). Co ekcrnepuMeHTaliHaTa rpymna Oele u3-
BeZicHa 00yKa 3a eMOITHOHATHATA MHTEJIATCHITH]a
BO 17 cecnn (2 cecum HenmenHo 1o 60 MUHYTH), a
KOHTpOJIHAaTa Ipylia ja MOCETyBalle CaMoO PEry-
JapHarta yyuiadiiHa nporpama. Ilo aBa mecena, 3a
Ma ce wcnHTa crabwiHocTa (TIOCTOjaHOCTa) Ha
edexTuTe ox oOykara, Oelre CIpoBeleH TeCT 3a
creneme. Ha kpajot, mobuenute momaronu Oea
AQHAIM3UPAHU CO CTATUCTHYKH METOJ] HA TeHepa-
JIM3UPaHU PaBEHKH 32 MPOLICHKA.
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Abstract

The purpose of this study is to investigate the
effect of emotional intelligence on the behavior
problems of boys with Externalized behavior
disorder in Primary Schools.

Method: This quasi-experimental study was
conducted along with a pre-test, post-test, with
a control group and a follow-up test. For
sampling, 40 students identified with
Externalized behavioral problems through the
Teacher Report Form (TRF) and the Child
Behavior Checklist (CBCL) were chosen and
randomly divided into two groups (20 in the
experimental group and 20 in the control
group). The experimental group received
emotional intelligence training program in 17
sessions (2 sessions per week, 60 minutes per
session) and the control group received no
training beyond their regular school program.
After two months, in order to examine the
stability (durability) of training effect, the
follow-up test was conducted. Finally, the data
obtained were analyzed using the statistical
method of generalized estimating equations.
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Pe3yaraTu: Pesyntatute mokaxkaa iexa HHTEpP-
BEHTHATa Iporpama co3jaje 3HadajHa pas3iuka
Mery MMOCTUTambaTa Ha eKCIIepIMEHTalTHATA B Ha
koHTponHaTa Tpyma (p<0.001), a cramkara Ha
rmojaBa Ha OMXejBHOpAJIHU MPoOJieMu (arpecuja,
MpEeKpIlyBame Ha MpaBuiaTa) ¢ HamaueHa. Toa
ce MOTBPIU U CO PE3YJITATUTE OJI CIACACHETO.
3akayyonu: Moxe J1a ce 3aKiIydn JeKa o0yka-
Ta 32 EMOLMOHAJIHA UHTEIUICHIMja TH HaMaly-
Ba MpoOJIEeMUTE BO OJHECYBamHETO HA MOMYH-
BaTa CO EKCTepHAIM3MPAHO HapYyIIyBamke BO
OJIHECYBAaWHETO U IIOMara BO INIPEBEHIMjaTa Of
MojaBa Ha OBHE MPOOIEMHU.

Knyunu 360poeu: emoyuonanna unmenueenyuja,
npooIeMu 80 OOHECYBArEMO, eKCMEPHATUIUPAHO
HApYuLy8arse 60 00HECYBAILEMO

Boegeo

Bo TexoT Ha M3MHUHATHTE JENEHUH, CE TPOITHUPH
HMHTEPECOT 3a eMOIMOHATHHUOT pa3Boj. [Iperxon-
HO, HEKOW HCTpaXKyBadu BepyBaa JieKa IMmpooJe-
MUTE Ha Jierara ce MpeIu3BUKaHH 01 HeKOU pa3-
BOjHH TEIIKOTHU BO OBaa 00JAcT, KOWINTO MO-
JKar Jia ce moo0paT co TeKOT Ha BpeMeTo. Dakt
€ JieKa, MaKo Pa3BOJHUTE TPOLECH M TPOMEHHU
MOJKeOU HeMa Jia Ce 3a/IpKaT Kaj MOCTUHEIIOT 10
3penarta n00a, Tpeba nma ce 3a0eneku PU3UKOT
Kaj MHOTY Jiella BO paHHUTe TOJMHU U Tpeba 1a ce
norpmwxuMe 3a HuBHUTE Tipobiemu (1). Enen on
MPOOJIEMHUTE HITO TO Pa3riieyBaaT CTPYUHalluTe
3a MEHTAJIHO 3/IpaBje, € Toa MTo o 6 1o 25 mpo-
LICHTH OJl PacCIpOCTPAHETUTE HApYyIIyBama BO
OJTHECYBAETO CE CIydyBaaT BO AETCTBOTO (2).
Ogue HapyIlIyBama ce TOAEJICHH BO JIBE KaTero-
pUU: WHTCPHAIM3MPAHU U CKCTEPHAIM3UPAHU
mpobaeMu Bo ofHecyBameTo. [IpBara rpyma Ha-
pyllyBama, Kako MTO Ce: aHKCHO3HOCT, JETpe-
CHja, COIlMjaJIHA W30jarMja, ce el OIl caMara
anyHOCT. ExcTepHanmm3upanute HapyIryBama Ha
OJTHECYBAETO CO3/1aBaaT OOpas3er] Ha Hempuia-
TOJJTUBHU OJIHECYBarha, KOUIITO MPEIU3BUKYBaaT
koHGbMKTH co npyrure ayre (3). OBoj Bua Ha-
pylIyBame (EKCTepHATM3UPAHO) CE jaByBa KaKO
M3pa3eHo OJHECYBame Ha JETEeTO M JaBa JIoIa
CJIMKa 3a JICTETO BO Heropara okosuHa (4). Haj-
OUYUTJICTHY 3HAIM HAa EKCTePHAJIM3WPAHU Hapy-
IIyBamka Ha OJHECYBAETO CE arpeCUBHOTO OfI-
HECYBame BO OOJIMK HAa BUTUBO (DPHU3UIKO OJTHE-
CyBame, KOCIITO BOJIU KOH *keba Ja ce MmoBpe-
JaT Jyre Wik 00jeKTH, W MPEKpIITyBame Ha Ipa-
BUJIaTa, ITO MPETCTaByBa MOBpEIa Ha MpaBUiIa-

Results: The results showed that the
intervention program had created a significant
difference between the scores of the
experimental and control group (p<0.001) and
the rate of behavioral problems (aggression,
rule breaking) occurrence has dropped. This
was true for the follow-up results too.
Conclusions: It can be concluded that
Emotional Intelligence Training decreases the
behavior problems of boys with Externalized
behavior disorder and helps to prevent high
occurrence of these problems.

Keywords: Emotional intelligence, behavior
problems, Externalized behavior disorders

Introduction

Over the past few decades, interest in
emotional development has been expanded.
Previously, some researchers believed that
children's problems are caused by some
developmental difficulties in this area, which
could be improved over time. The fact is even
though developmental process and the
changes may not stay in individual until
adulthood, it should be noted that many
children are at risk in the early years and
should be looked out for their problems (1).
One of the issues considered by mental health
professionals is that 6-25 percent prevalence
of behavioral disorders happens in childhood
(2). These disorders are divided into two
categories: internalizing and externalizing
behavior problems. The first group of
disorders such as anxiety, depression, social
isolation, are in the person him/her self (3).
The externalized behavior disorders form a
pattern of maladaptive behaviors that causes
some conflicts with other people (3). This
type of disorder (externalizing) appears as
children's external behaviors and represent the
negative performance of the child in his/her
environment (4). The most obvious signs of
externalized behavior disorders are aggressive
behaviors in the form of overt physical
behaviors pretending to harm people or
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Ta ¥ HEYCIEIIHO YCOTIacyBambe CO COIMjATHUTE
HOPMH BO JIOMOT, YYWJIAIITETO MM BO OMINTEC-
TBOTO. BO mpwior Ha HUBHHTE OJMETHUYKH
edeKTH, THE HajBEpPOjaTHO Ke TNpeAn3BHKAAT
npoOJieMH BO OMNIITECTBOTO W Ke TOCTaBaT He-
KOH TIPEIM3BHIU TIPE]] CTPYUHALIUTE 32 MEHTAI-
HO 3JIpaBje U MpeJ aBTOPUTETUTE BO YUHIIHIITA-
Ta (5). OgHeCcyBameTO Ha OBHE YUYCHHIIH, KaKoO,
Ha mpuMep, 300pyBame BO yUMIHHUIA, HETTUIY-
Bame JIOMAITHA paboTH, BPECKambe, IBUKEHE BO
yUuITHHLATa Oe3 J03BOJIa M HAPYIIyBamhe Ha pe-
JIOT, MOKE J1a JIOBelle 10 HamalieHa copaloTka
CO YYCHUITUTE U JI0 MPOOIEMHU BO YICHETO (6).
[Iporao3ure on BakBUTE HapyIIyBama CE HEIIO-
CaKyBaHH, OMJICjKH JieliaTa KOMIITO CTpajaar Ke
OugaT M3JI0)KeHH Ha TIOHATAMOIIHH PH3HIHN O]
JOpYTH TpoOJieMH, Kako IITO €€ TEHIKOTHU BO
YYEHETO, MPOMEHH BO PACIIONIOKEHHUETO, aHK-
CHO3HOCT, 3J10ynoTpeba Ha CYyICTaHIUH, aJKO-
XOJIM3aM, BO3HEMUPYBAUKO OJJHECYBAHE U JEJIH-
KBEHIIMja BO ajoseciieHTHata noba (7, 8, 9).
OBaa kateropuja HapyIlyBama BO OJIHECYBambE-
TO BKJIy4yBa JAe(HUIUT BO EMOIIOHATTHOTO CaMO-
perynupame, KOTHUTUBHU JHCTOP3HH, cliaba
KOHTpOJIa Ha MMITYJICHBHOCTa M HHCKO HHUBO Ha
CrocoOHOCTHTE 3a pemraBame mpodmemu (10,
11). Ucto Taka, Jiyfero MmMTO MOKaX<yBaaT arpe-
CHja ¥ TW TIPEKpIyBaaT MMpaBuUjara, He Ce CIoCco-
OHM &a TH pa3depaT TOBOPOT Ha JIMIIETO U €MO-
UMTE Ha JPYyTHTE Jyfe, IMaaT HeraTUBHU eek-
TH O]l HUBHOTO OJIHECYBarme€, a BAaKBOTO OJHE-
CyBame BOAM KOH ciaba eMIiaTtuja 3a Ipyrure.
HaunHor Ha m3pasyBame Ha Jemara co Hapy-
IIyBaa BO OJHECYBAIETO IMPU CIIPABYBAHETO
CO JIMYHUTE W COITMjaTHUTE IPOOJIeMH, € 3Ha-
YUTETTHO OIpPEAETEH O] HUBHOTO €MOLMOHAIHO
MCKYCTBO W OJI Toa KaKo Ja OcTBapar cpenbda u
Jla ce MpUJIaroJiaT Ha HeKoj HaCTaH, a U 1a TH pe-
rymupaat HeratuBHuTe emoruu. Co apyru 300-
POBH, KamalUTeTOT Ha EMOLOHATHATA MHTEIH-
TeHIlHja TO OJpeAyBaaT OJHEeCyBama KakO IITO
ce MAacHBHHUTE PACIHONOKEHUja, eMOLMOHATHATA
COJPXXHMHA U CITOCOOHOCTa Ha TIOEAWHEIIOT A3 TH
KOHTpOJHMpa HenpujatHuTe eMonuu (12-13).

Bo mepuogot ox 1900 no 1969 roamna ce obp-
HyBaJIO BHIMaHHE Ha IOJIETO Ha eMOLMOHATHH-
T€ CIOCOOHOCTH, a OMII0 TpoydyBaHo on Salo-
vey P. u Mayer J. D. 3a xoHe4uHo na Ouze nper-
CTaBEHO KaKO EeMOI[MOHAIIHA WHTEIMTEHIH]a.
EmonmonanHara HHTEMICHIMjA € BU IPOLIECH-
pame WHGOPMALMN KOWINTO BKIyYyBaaT COO-
BETHO W3pa3yBame Ha €MOLUUTE, MPUIIaroayBa-
e KOEITO ToMara 3a paz0upame M MOCTOCHE

objects, and rule breaking which represent
violation of rules and failure to comply with
the social norms at home, school or in the
society. In addition to their effects on the
outlawed, they will probably cause problems
in the society and bring some challenges for
mental health professionals and school
officials (5). The behavior of these students
such as speaking in the classroom, not doing
the homework, screaming, moving in the
classroom without permission and not taking
turns, can lead to less cooperation with their
pupils and problems with their learning too
(6).

The prognosis of these disorders is
undesirable since children who suffer will be
exposed to future risks of other problems such
as learning disabilities, mood disorders,
anxiety, substance abuse, alcoholism,
behavioral disturbances and delinquency in
adolescence (7, 8, 9). This category of
behavior disorders includes deficit in
emotional self-regulation, cognitive
distortions, weak-impulse control, and low-
level of problem-solving skills (10, 11). Also,
people who show aggression and rule-
breaking are unable to understand the
conversation and emotions of other people’s
face, negative effects of their behaviors, and
these behaviors lead to having low empathy
for others. The performance of children with
behavior disorders in dealing with personal
and social problems are considerably
determined by their emotional experiences
and how-to-encounter and adapt to events and
regulate negative emotions. In other words,
the behaviors such as having passive moods
make the emotion content and the individual's

ability to control unpleasant emotions
specifies the emotional intelligence capacity
(12-13).

During 1900 to 1969, the field of emotional
abilities were paid attention to, and studied by
Salovey, P and Mayer, J. D. which finally was
introduced as  emotional intelligence.
Emotional Intelligence is a kind of
information processing that includes appro-
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MPUYXHH 33 COTICTBCHUTE EMOIMH U 32 EMOLIUH-
T€ Ha JIPYTUTE, a UCTO TaKa ja MOATOTBYBA JINY-
HOCTa J1a Ce CIPaBU CO CTPECOBHUTE M TEH3HWjaTa
BO JKMBOTHarta cpenuHara (14). EmormonamHara
WHTEIIUTEHIIMja € MYJNTHIUMEH3HOHATHA KOH-
CTPYKIIFja MOBp3aHa CO HIMPOK OIICeT Ha BapH-
jabJIi W MOCTCIUIM IIITO MOXAaT Jia BJIMjaaT Ha
MEHTAIHOTO 37paBje. OBue Bapujalbiu ce MOBp-
3aHH CO WHTPAINICPCOHAJHUTE ACTIEKTH HA E€MO-
[MOHAITHATA UHTEIUTeHIH]a (TI0100ap KBAJIUTET
Ha COILMjaJIHATa HMHTEPAKIMja) U HHTEPIIEPCO-
HAJTHUTE aCIeKTH Off €MOLMOHAIHATA WHTEIH-
reHiuja (emraruja, ynpaByBambe CO BPCKUTE U
peryimpame Ha pacnojioxenuero). Mayer, Di
Paolo u Salovey ja uctpaxuja cnocoOHOCTa 3a
OTKpHBaWkE Ha EMOIIMOHAJHATa COJAPKHWHA BO
MEPCOHATIHUTE aCIEeKTH Ha eMOIMOHAIIHATA WH-
TENUTEHIIMja; UCTO TaKa ja UCTPaKHja eMIIaTHja-
Ta KoH apyrute (15). Pesynrarure ox uctpaxy-
BameTo Ha Bar-On mocodyBaar eka KOM-
MOHEHTHTE Ha IOMYYyBambeTO 32 €MOI[OHAIHA
WHTENWNTeHIIMja, Kako IITO C€ HEe3aBUCHOCT,
3a7I0BOJICTBO O] KMBOTOT U CaMOINPEIU3BHKAH
CTpec, MoMaraar BO CIPaByBamETO CO PA3TUIHU
curyanuu. [logHecyBameTo Ha CTpPECOT ja
3rojieMyBa CIOCOOHOCTa 3a OTIOP Ha MPHUTHC-
okoT. [lomoOpyBameTo Ha ONTHUMH3MOT W Ha
YyBCTBOTO Ha Cpeka ro 3ajaKkHyBa OIIITOTO pac-
moJiokeHne Ha moenuHnuTe. CrocoOHOCTa 3a
peliaBame MpobiaeM M rmoMara Ha JIMYHOCTa Jia
Ce CIpaBH CO EMOIMOHAIHUTE cocTojon. Kcto
Taka, pa30MpameTo Ha EMOLUMHUTE TIPEKy Haarie-
IyBame M 3ajaKHyBamke Ha CTPAaTETHHUTE 3a CIIpa-
ByBam€, UM IIOMara Ha MOEAWHIHTE Ja TH I0-
noOpaT HWBHUTE HWHTEpPHEepCOHATHHU ofHocH. U
HEKOU JApYTrH ucTpaxyBama (16, 17) ro ymorpe-
OyBajie HCTHOT TTaKeT 3a 00yKa 1 JOOWIIe CITUIHA
pe3ynTaTH.

CriocoOHOCTa 32 KOPHCTEHE Ha eMOIIMOHATHUTE
BEIITHHH € Pa3lInvHa Kaj cekoj noeaunen. OBue
CTIOCOOHOCTY M HWBOATa Ha EMOIMOHAIHA WHTe-
JIMTEHIIMja MOKaT Jia MpUAOHEecaT 32 HAUMHOT Ha
n3pasyBamke Ha TOEAWHINTE, 3a Moe(HUKaCHO
(YHKIMOHUpAke U CIpaByBame CO MPUTHCO-
IIATE O )KUBOTHATa cpennHa (14, 15).
Pesyaratute 0f MHOTY HCTpakyBama IOCOUY-
BaaT JleKa HapyIIyBamara BO OJHECYBAaETO MO-
XKaT Ja Ougar Impeau3BHKAaHH Ol HEAOCTATOK BO
E€MOIIMOHATHUOT pa3Boj Bo merctBoTo (18-21).
Bo onHOC Ha 0Ba, OpOjHU HCTpaKyBamba ja MoKa-
KyBaaT Ba)KHOCTa Ha €MOIIMOHAJHATa WHTEIH-
reHIMja BO MOJETO Ha OMXEjBHOpPATHHTE MpO-
omemu. EqHo uctpaxysame (22) ja mcTpaxkyBa

priate expression of emotions, adaptive tuning
which helps to understand and have reason for
the emotions in yourselves and others, also
prepares the person to cope with environ-
mental stresses and tensions (14). Emotional
intelligence as a multidimensional construct
relates to a wide range of variables and
consequences which can influence the mental
health. These variables are associated with the
intrapersonal aspects of emotional intelligence
(the better quality of social interactions) and
interpersonal aspects of emotional intelligence
(empathy, relationship management and
mood-regulation). Mayer, Di Paolo, and
Salovey studied the ability to detect emotion
contents in the personal aspects of emotional
intelligence; they also examined the use of
empathy with others (15). The results of Bar-
On study conveys that teaching emotional
intelligence components, such as inde-
pendence, life satisfaction and self-induced
stress, help them to cope with different
situations. Stress tolerance increases the
ability of resisting pressure. Enhancing opti-
mism and happiness, strengthen the general
mood of individuals. The ability of problem
solving helps the person to cope with
emotional conditions. Also understanding of
emotions through monitoring and streng-
thening coping strategies helps the individuals
to enhance their interpersonal relationships.
Some other studies (16, 17) used this package
for training and had similar results.

The ability of using the emotional skills are
different in every individual. These abilities
and levels of emotional intelligence can
contribute to the performance of individuals,
functioning effectively and deal with
environmental pressures (14, 15).

The results of many studies indicate that
behavioral disorders can be caused by failure
of emotional development in childhood (18-
21). In this regard, a number of research show
the importance of emotional intelligence in
the field of behavioral problems. One study
(22) investigated the relationship between
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BpcKaTa Mel'y BOSHEMHPYBAuKUTE OJJHECYBamba U
€MOILIMOHAIHUTE CHOCOOHOCTH Ha Jelara BO Oc-
HOBHO y4WJMIITe. YuecTByBaa 1422 yyeHHKa Ha
Bo3pact oA 6 o 12 rogunu Bo 11 ocHOBHM y4H-
numrta. Pe3ynraruTe mokakaa Jeka MOJNOT U
€MOILIMOHAIHUTE BELITUHH (KOHTPOJIMpAEEe Ha
CTPECOT W KBAIUTETOT HA HHTEPIIEPCOHATHHUTE
OJTHOCH) C€ 3Ha4yajHO MOBP3aHU CO IECTPYKTHB-
HHUTE OJHECYBama; eMOIMOHATHUTE CIIOCOOHOC-
TH C€ TIOHHCKU Kaj MOMYHIbaTa OTKOJIKY Kaj Jie-
Bojunmara. Ox npyra crpaHa, Oemie pasrieny-
BaH 3rOJIEMEHUOT CTEIEH Ha HapyllyBamaTa BO
OJTHECYBAETO U JECTPYKTUBHUTE OIHECYBambha
Mery MOMuHMBbaTa. EBuneHnujara mokaxa moBp-
3aHOCT Mely EMOIMOHAIHUTE CIOCOOHOCTH U
ouxejBropanauTe mpodmaemu. O €THO UCTPaKY-
Bame IITO TO UCIIUTYBA OJHOCOT Mery KapakTe-
PHUCTHKUTE HA EMOLIMOHATHATA UHTEIUICHINjA U
HapylIyBamkaTa BO OAHECYBAKETO BO XOHIKOHT,
pe3yJITaTUTE TOKakaa JeKa ACBOjJUMIbATa ILITO
YUECTBYBaa BO HCTPAKyBambeTO MOCTHIHAA TI0-
BHCOKH PE3YJITATH O MOMYHHbATa 33 KapakTe-
PHCTHKHATE HA EMOIMOHAITHATA HMHTEJIHMTCHIIH]ja
(ocoOeHo BO 0OIHOC HA HUBHUTE COIIHMjaTHU BEIII-
THHU M KOHTpona Ha emoumute). Cenak, Oerre
3a0ene)kaHa 3HAYajHO HETaTHBHA Kopelnalmja
Mery eMOIMOHANHATa WHTEIUICHINja U Ouxej-
BUOpAITHUTE TIPOOIeMH, 0COOEHO Mely coIHja-
HHUTE BELITHHU U OIHECYBamaTa KaKo IITO CE ar-
pecwjata, aHKCHO3HOCTAa M JICIUKBEHIHjaTa.
Hcro Taka Oeme 3a0enexaHo neka ciadure eMo-
[MOHAITHY CIIOCOOHOCTH T BOJAT JIyI'€TO 10 T10-
BHCOKO HHMBO Ha aHKCHO3HOCT, JAEMpPEcHja, arpe-
chja ¥ JApyru OuxejBUOpamHK mpodiemu (23).
Jpyru ucrpaxyBauy, IaK, [IOKaXaa AeKa € I0-
MaJIKy BEpOjaTHO yYEHHLUTE KOMIUTO MMAaaT Io-
BHCOKO HMBO Ha EMOLIMOHAJIHA MHTEIUTCHIIMja J1a
OupaT oT(piaeHH U 1A TIOKaXKaT NETUKBEHTHO Of-
HEeCyBame, a Toa, CeKako, MMa edekr Ha abHOp-
MaJIHOTO OJTHECYBAam€ M Ha aKaJEMCKHOT yCIexX
Ha y4EeHMIUTE, OCOOCHO Ha OHME ILITO C€ PAHIMBU
(6, 17).

Moxe na ce moAydyBa 3a KOMIIOHEHTUTE Ha
eMOIMOHAIHATA HMHTEJIMIeHIMja (Kako LITO ce
CBECHOCTa 3a COICTBEHAaTa €MOLIMOHAJIHOCT,
eMOIIMOHAIHATa KOHTPOJIA, HHTEPIIEpCOHATHATA
KOMYHHKAIIMja W HEj3UHUTE BEIITHHHU) KaKo 00-
Pa30BEH MPHOJ 3a MOA0OpYBame Ha MPOLECOT Ha
JIOHECYBamke OAIYKH M MHTpAIepCOHAIHATA KO-
MyHHKanuja. EmonuonanHata HWHTEIMICHIH]a,
3a pa3iMKa O] KOTHUTHBHATA UHTEIMICHIIN]a, HE
€ MOCTOjaHa CIIOCOOHOCT, TYKY MOXE Jia ce pas-
BUBa. ENleH 011 U3BOpHUTE OCHOBAauM Ha TEOpH]ja-

disruptive behaviors and emotional abilities of
children in primary school. 1422 students
between the ages of 6 to 12 years old in 11
primary schools were participated. The results
showed that the gender and emotional skills
(stress  management and  quality of
interpersonal relationships) are significantly
associated with destructive behaviors; that
emotional abilities are lower in boys than
girls. On the other hand, increase of behavior
disorders and destructive behaviors among
boys has been observed. The evidences show
an association between emotional abilities and
behavioral problems. In a research which
examined the relationship between emotional
intelligence traits and behavioral disorders in
Hong Kong, the results indicated that girls
who participated in the study scored higher
than boys on emotional intelligence traits
(especially in their social skills and emotional
control). However, between the emotional
intelligence  and  behavioral  problems,
especially between social skills and behaviors
such as aggression, anxiety, and delinquency,
a significant negative correlation was
observed. Also it was noted that poor
emotional abilities led people to the high
levels of anxiety, depression, aggression and
other behavioral problems (23). Some other
researches have shown that students who have
higher levels of emotional intelligence are less
likely to drop out and show delinquency and
this feature clearly has some effects on the
abnormal behavior and academic performance
of students, particularly those who are
vulnerable (6, 17).

The components of emotional intelligence
(such as emotional self-awareness, emotional
control, interpersonal communication and its
skills) can be taught as educational approach
to improve the process of decision making and
intrapersonal ~ communication.  Emotional
intelligence, unlike cognitive intelligence, is
not a fixed ability, but it can be more
developed. One of the original founders of the
theory of emotional intelligence (16)
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Ta 3a eMOIMOHaNHA WHTenureHnuja (16) Benm
JieKa BEIUTHHUTE HA EMOLMOHAIHATA HHTEIIUTCH-
I[Mja MOXKaT Jia ce y4aT U Jia ce Haydar. 1oj Be-
pyBa ZeKa cO MOMOII Ha METOOM Kako IUTO ce
MCUXOTeparija U COBETYBamhe, OBUE BEIITHHU
MOXaT z1a ce noxoOpat. Mcro e kako u uzejara
Ha Bar-On 3a nony4yBame Ha OBHE BEIITHHH Kaj
neuara. Pa3BojoT Ha eMOLMOHANHATA HHTE-
JWUTEHIIMja 3al0YHyBa O] PAaHUOT CTaJUYM BO
XKHBOTOT, a IIPOJOJKYBa Jla ce OOJIMKyBa BO Te-
KOT Ha yYHUIUIIHHUOT nepuox. Cropen Toa, ako
OCHOBHOYYMJIMIIIHATA BO3PAcT C€ CMETa 3a paH
CTaJWyM Ha )KHUBOTOT M TIPETCTaByBa OCHOBA Ha
pa3BOjOT HA EMOLMOHAJHATA WHTEIUICHIN]a
(24), Toram e MOTpeOHO J1a MOCTOjaT MHTEPBEH-
LUCKMA TPOTrpaMH MOBP3aHU CO EMOLMOHATHATA
WHTEJIMTEHIIMja Ha JlerlaTa 1 HUBHUTE TPOOJIeMU
BO onxHecyBameTo. O Ipyra cTpaHa, OMXejBHO-
paJHUTE HApYIIyBamka HajuecTo MPBO ce 3a0eme-
XKyBaaT BO PaHUTE TOAWHHU OF OCHOBHOTO yYH-
JMIITE, a CBOjOT BPB I'O JIOCTUTHYBaaT Ha BO3-
pact mery 8 u 15 ToIWHY U aKo TPOJIOIKAT, OBOj
MOJIeTT Ha OJTHECYBaE BOJM J0 HEYCIICIIHA KOM-
NaTUOWIIHOCT Ha MOEIMHELOT CO ONKPYKyBarbe-
1O (24). Toa e eqHa 011 IPUYMHHUTE OBA UCTPAXKY-
Bame Ja Ce aJpecrpa IO OCHOBHOYYMJIMIIHATA
BO3pAaCT Ha jeuara. MiMajku ja nmpeaBua rojiema-
Ta PaclIpoOCTPAaHETOCT HA EKCTEpHAJIM3UPAHUTE
HapyllyBamka BO OJHECYBAHETO Kaj MOMYUEATA
W HUBHATA [OroJIeMa TeHICHIINja KOH arpeCUBHO
W JECTPYKTHBHO OJHECyBame (25), a UCTO Taka
UMajKd TH TIpeABHJ IMOHUCKHUTE MepPopMaHCH
BO €MOLIMOHAJIHATa WHTEJIMICHIMja Ha MOMYH-
WaTa 3a pa3jiuka oJ] JeBojunmara (26), Tu on-
OpaBMe MOMYHMIbATa 33 HUCTPaXYBamETO. 3aToa
TJIaBHA 11EJT Ha OBa UCTPAXYBambe € Ja Ce MCIHUTa
edexkToT Ha oOyKkaTa 3a €MOIMOHATHA WHTCIIH-
reHIMja Ha MpoOJIEMHTE BO OJHECYBAmETO Kaj
MOMYHEATa CO EKCTEPHANN3ZUPAHN HapyIlyBamba
BO OJJHECYBAHETO BO OCHOBHUTE YUMJIUIITA.

Memooonocuja

OBa uCTpaKyBame € KBa3HEKCIIEPUMEHTATHO CO
MIPETTECTHPAbE, MOCTTECTHPA/E CO KOHTPOIHA
Tpylna U TecT 3a cieneme. [IpuMepokoT e cocra-
BeH o1 40 MOMYMIbA - YYSHHUIIH O BTOPO IO MET-
TO omytenenue (o1 8 10 12 roauHM), KOHUIITO ydar
BO OCHOBHHM yumwiumTa BO Texepan. Ksamgu-
KallMUTe Ha OBHMC YYCHHUIM ce Oa3upaar Ha: BIIC3-
HUTE KPUTEPUYMH - J]a c€ Ha Bo3pact of 8 no 12
rogunau, omnenenue II, 111, IV, V, nocturHyBame
Ha T-pe3ynTar eqHakoB WJIM TIOBHCOK 01 63 i

expresses, emotional intelligence skills may
be taught and can be learned. He believes that
with the help of methods such as
psychotherapy and counseling, these skills can
be enhanced in individual. This is the same as
Bar-On idea which has focused on teaching
these skills to children. Development of
emotional intelligence starts from early stages
of life and continues to be shaped throughout
the school. Thus, if the primary school age
can be taken into account as the early stages
of life and as the base for the emotional
intelligence development (24), it is important
to have some intervention programs relate to
children’s emotional intelligence and their
problem behaviors. On the other hand,
behavior disorders are usually first observed
in the early years of primary school and reach
their peak between the age of 8 to 15 and if it
continues, these behavior patterns leads to
failure in individuals compatibility with their
surroundings (24). This was one of the
reasons needed to address elementary-aged
children in the present study. Given the high
prevalence of externalized behavior disorders
in boys and their tendency more towards
aggressive and destructive behaviors (25) also
considering the lower performance of
emotional intelligence in boys than girls (26),
we chose the boys for our study. Therefore,
the main objective of the present study is to
examine the effect of emotional intelligence
training on behavior problems of boys with
externalized  behavioral disorders in
elementary schools.

Method

The present study is quasi-experimental with
a pre-test, post-test with a control group and
a follow-up test. The sample consists of 40
boy students in second to fifth grade (8 to 12
years) studying in a primary school of
Tehran. The qualification of these students
were based on: entering criteria: having aged
8 to 12 years, grades (II, III, IV, V),
obtaining a T score equal or higher than 63
on Teacher Report Form (TRF) of
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noBeke Ha DopMynapoT 3a HACTABHUYKUOT H3-
BemTaj Ha Tector Ha AdeHOAd; KPUTECPUYMH 3a
UCKITyYyBamke - MEHTAIHa OO0JIeCT, Kako IITO ce
JIeTIpecHja, OTICECHBHOCT, IyOepTeT, (PH3UIKO Ha-
pYLIyBamke U HapyLIyBambe Ha 37paBjeTo, CeH30D-
HU mpoOnemMu (CIENOCT, TIyBOCT...). BpojoT Ha
npuMepoIH Oellie mpoLeHeT co hopMynara:

Achenbach test, exclusion criteria: having a
mental illness such as depression, being
obsessive, having signs of puberty, physical
and health disorders, sensory problems
(blindness, deafness, ...).

The number of samples were estimated from
the formula:

Bo oBa nctpaxyBame Oea ynorpedbeHu AueHnoa-
YEHOBHOT CHCTEM Ha EMIIMPHCKH 3aCHOBaHA
npouenka (ACEBA), npsara Bep3uja Ha Jlucra-
Ta 32 MPOBEpPKa Ha OJIHECYBAWETO Ha JIETETO
(LIBLY), M3BemTaj HA POMUTENOT U BTOPOTO M3-
manve Ha HacraBHmukwor wu3Bemrtaj (TPO).
Osue hopMmyrnapu I NOMOIHHUja POAUTEIUTE U
HactaBHUnUTe. CrioMeHaTUTE MPOOIEMHU IITO
ce BKJIYYCHH BO OBHE CKaIU C€ HapyIlyBama
criopen ICM-IV-TP: wm3omanmja / aemnpecuja,
AHKCHO3HOCT / JIeTIpecHja, COMAaTCKH MPOOJIEMH,
HEJOCTaTOK HAa BHUMAaHHE / XHUIIEPaAKTUBHOCT,
UTHOpHpame Ha 3aKOHOT U arpecuBHO OJHECY-
Bame. [Ipamamara ce oarosapaa: A. HETOYHO,
b. nenymHO mnu nonekorai, B. moTmonHo To4-
HO WJTM TOYHO BO ITOTOJIEMHOT JIeN, Ha KOJIITO
MOJKE COOJIBETHO Ja ce noOue pesynraT [Ba,
elIeH WIn HyJa. Pe3ynraTor 3a excTepHaIN3H-
paHuTe mpobaeMu € JoOHeH Of BKYIHHTE MOC-
TUTamka 32 arpeCUBHO M HACHITHUYKO OJJHECYBa-
we. Minaei (2005-2006) ro cranmapau3upaiie
AueH0a4eHOBHOT CUCTEM Ha €MITMPUCKH 3aCHO-
BaHa MPOIIEHKa Ha mpuMepok of 1438 cyOjextu
(689 xencku u 749 mamku) Bo Hpan. Brar-
pelHaTta KOH3UCTEHTHOCT Ha CKalaTa 3a KOM-
METEHTHOCT Ha AdYeHOAauYeHOBHOT CHCTEM Ha
EMITUPHUCKN 3aCHOBAaHA TPOLICHKA € PEeJIATHBHO
BHcOoKa. KponOaxosara anda u MeTogot Ha pe-
tecTupame 3a neere ckanu (L[BLl, TP®) ce 97%
u 95%, coomserHo. Koedwuruenror anda Ha
ckanute O0asupanu Ha JICM 3a TP® uznecysa-
ure o 62 1o 92 (3, 25, 26).

Bo oBa mcTpaxyBame ce ynoTpeOeHH reHepa-
nmusupanu paBeHku 3a mporieHka ([EE), xowm-
TO C€ TPOMOIDKCHHE Ha TEeHEePATU3UPAHHOT
muHeaped mozen (I'JIM) u moromeH u ommr

In this research Achenbach System of
Empirically Based Assessment (ASEBA), the
first version of the Child Behavior Checklist
(CBC), Parent Report and the second edition
of Teacher Report (TRF) have been used.
Parents and the teacher completed these forms.
The mentioned problems in these scales are
included based on DSM-IV-TR disorders:
isolation / depression, anxiety / depression,
somatic  problems, attention deficit /
hyperactivity, ignoring the law, and aggressive
behaviors. Questions are answered as: A: false,
B: partially or sometimes, C: completely or
mostly true which one could get the scores of
two, one, or zero respectively. From the total
scores of aggressive behaviors and behavior
violations, the score of externalized problems
is obtained. Minaei (2005-2006) standardized
Achenbach System of Empirically Based
Assessment on a sample of 1438 subjects (689
females and 749 males) in Iran. Internal
consistency of the competency scales of
Achenbach System of Empirically Based
Assessment is relatively high. Cronbach's
alpha and Retest Method for the two scales
(CBC, TRF) are 97% and 95%, respectively.
Alpha-coefficients of the scales based on the
DSM for TRF have been reported in the range
of 62 to 92 (3, 25, 26).

Generalized estimating equations (GEE) are
used in this study which is an extension of the
generalized linear model (GLM) and a
convenient and general approach to analysis of
several kinds of correlated data (Correlated
data are very common in the social sciences.
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MIPHCTAIl 10 aHAIM3HUTE Ha HEKOJIKY BHAA KOpe-
JAUCKHA TOJATONHN (KOPETAIMCKUTE TOJaTOIN
ce MHOT'Y YeCTH BO ONIITECTBEHUTE HAYKH; Haj-
yecTara ariuKalyja BKIy4YyBa JIOHTUTYIWHAI-
Ha W XHUEpapXuUCKa opraHusanuja). [naBHara
npenHocT Ha I'EE ce orniena Bo HempucTpacHa-
Ta MPOIEHKAa Ha MOMyJannjara - MPOCeYeH Koe-
(uIMeHT Ha perpecHja M MOKpaj HeOCTATOKOT
Ha  crenuduKanyja Ha  KOpeJanucKara
ctpykrypa. 'EE 00e30eayBa omimta pamka 3a
aHallM3a HA KOHTUHYHPAHUTE, PEIHUTE, IMOJIH-
XOTOMHHUTE, TUXOTOMHUTE U U30POjIUBUTE T10-
JaTOIM, a 0clI000/IeHa € O]l HEKOJIKY IMPEeTIoc-
TaBKH Ha TPAJUIMOHAIHUOT MOJIET Ha PeTrpecH-
ja, Kako INTO ce: Tpelika BO JUCTPUOYyIHjara,
BpCKa 3a OMKC Ha JIMHEapHaTa penanuja Mmery
3aBHCHUTE W He3aBUCHHTE Bapujabiau (Bosen
BO ['eHepanm3upaHuTe paBeHKH 3a MPOICHKA U
ATuMKanMja 3a TPOIeHKAa Ha CEJIEKTHBHUTE
e(heKTH BO JIOHTUTyAWHATHA CTYIHja Ha MHOTY
CTapu HHIUBUAYH).

[Mpouenypa: Ilo moOuBameTO COTrIACHOCT U
OJICKETO BO HM30pPaHOTO YUYWIIMINTE, IeNiTa Ha
UCTPaXyBamETO MM Oelie o0jacHeTa Ha IpeT-
CTaBHHIINTE HAa YYWIMINTETO. bea HampaBeHU
HEONXOTHUTE apaH)KMaHH CO TPETCTABHHUIIUTE
Ha YUYWININTETO U Oelle oApKaH KpaToK COCTa-
HOK CO POJUTEIUTE U HACTABHUIIUTE HA YUCHH-
IUTE INTO YYECTBYBaa BO OBa HCTPaXKyBameC.
Ponurenure W HacTaBHUIMTE TU IIOMOJIHHU]a
HBL[ u TP®. Yuecuumure (40 ydueHHUIH) 110
cirydaeH u300p Oea ImojaesieHH BO KOHTPOJHA U
eKCIiepUMeHTallHa Tpyma (cekoja rpymna, n=20).
ExcnepuMeHTaniHaTa Tpyna Y4YecTByBalle BO
oOyKkaTa 3a eMOIMOHATTHA HHTEIMTCHIIN]ja, KOja-
mro Oerie 3acHOBaHA Ha MoZeoT Ha porpama
3a 00yKa 3a eMOITMOHATHATA WHTEIUTCHIIM]a Ha
Bar-On Bo 1997 rogwna, a KOHTpOJIHATa TpyIa
Oelre MOUIOKEHA caMO Ha peJOBHATA HACTaBHA
nporpama. CoapKuHaTa Ha MAKETOT U UHCTPYK-
nuute Oea cpereHu co mncuxoior. Cecunte ce
OJIpXKyBaa 3a BpeMe Ha YYWINIIHUTE YacOBH W
peYnCH CHUTE YYEeHWIIM YYeCcTByBaa BO CHTE
CecHH, a 3a HEKOJKyTe IITO He MOXea J1a TpH-
CyCTByBaar Ha eJ[Ha cecHja, CecHjara 3a HUB Ce
ollp)KyBallle HapemnHuoT neH. [lo mociemnara
WHTEPBEHLIMCKA CecHja, co Ie Aa ce MPOLeHU
euKacHOCTa HA UHTEPBEHIMjaTa, HACTAaBHUIIU-
T€ W POAWTENHTE TOMONHMja TpammamHuk. [lo
IIBa Mecera, co IIeJl Jla C€ UCTPaKh CTaOMITHOC-
Ta Ha epHUKaCHOCTa OJl MHTEPBEHIIHMjaTa, IMpa-
IIATHUKOT Oellle MPUMEHET MO TpeTmnar. 3a na
Ce 3aJI0BOJIAT CTHYKU 0J00pyBamara, pOJHTe-

Most common applications include
longitudinal and hierarchically organized).
The main advantage of GEE resides in the
unbiased estimation of population-averaged
regression  coefficients despite  possible
misspecification of the correlation structure.
GEEs provide a general framework for the
analyses of continuous, ordinal, polychot-
omous, dichotomous, and count-dependent
data, and relax several assumptions of
traditional regression models; such as error
distribution, link function to describe linear
relation between dependent and independent
variables (An Introduction to Generalized
Estimating Equations and an Application to
Assess Selectivity Effects in a Longitudinal
Study on Very Old Individuals).

Procedure: After getting permissions and
going to the chosen school, the aim of the
present study was explained to school
officials. The necessary arrangements with
school officials were made and a briefing was
held for the parents and teachers of students
participating in this study. The parents and
teachers filled out the CBC and TRF. The
participants (40 students) randomly were
divided into control and experimental groups
(each group, n = 20). The experimental group
participated in emotional intelligence training,
which was developed based on Bar-On Model
of Emotional Intelligence Training Program in
1997 and the control group received only
routine school curriculum. The content of the
package and its instruction was arranged under
provision of a psychologist. The sessions were
held during school time and almost all of the
students participated in all sessions and for a
few who could not participate in a session, the
session was held the day after for them. After
the last session of the intervention, in order to
evaluate the effectiveness of the intervention,
the questionnaire was completed by the
teachers and parents. After two months, in
order to investigate the stability of the
effectiveness of the intervention, the
questionnaire was administered for the third
time. To meet ethical approvals, parents of
students were ensured that attending the
training sessions would bear no losses and
their information would be kept confidential
and emotional intelligence training was held
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JWUTE Ha yYEHHIUTE Oea yBEpPEeHH JIeKa MOCETy-
BamkETO HAa CECHUTE 3a OOyKa Hema Ja JIOHece
HHUKaBa 3ary0a M JeKka HUBHHUTE HH(pOpMaLUU
ke Ouaar JOBepiMBH, Ma oOyKaTa 3a €MOLHO-
HaJTHa MHTEeUreHnrja Oemre oapkaHa HaKpaTKo
3a KOHTPOJIHATA IrpyTa Bo JaBe cecuu. JJoOueHu-
Te pe3yaratu Oea aHAJIM3UPAHU CO CTATHUCTUY-
KAOT METOJ| Ha TCHEPaIU3HpPaHH PaBEHKH 3a
npoueHka. [TakeToT 3a 00yka BKIIyuyBa ceqyM-
HaeceT 60-muHyTHHM cecun. Cecumure 3a o0Oyka
Oea cocema mpakTHyHH. VcTpakyBayoT ycren-
HO TH TpeHece MHCTPYKIMHTE CO TMOMOII Ha
TICUXOJIOT (CO MCKYCTBO BO oBa moje). Ekcre-
pUMEHTaJHATa rpymna Oelle MOAETICHA BO 1B
rpynu no 10. 3a noxydyBame Ha BEIITHHUTE HA
eMOIOHaTHaTa MHTEIUTEHINja, Ha CUTe y4e-
HHULY KOMIITO MapTULUINPaa UM Oea MOHYACHH
WCTU aKTUBHOCTH U 3aJlay¥, KaKo IITO Ce Wrpa-
€ YJIOTH, YNTambe MPUKA3HU, KOpUCTEHE (o-
Torpadyuu U BUJIEO, a UM Oca JaleHN aKTHBHOC-
TH 3a JIoMaIrHaTa padoTa ol cekoja cecuja. Ko-
pucTeBMe BepOaiHu modandu U 1aBaBMe MOCHU
3a YYEHHIUTE ILITO Ce OJHecyBaa 100po BO OA-
HOC Ha KOHTPOJINPAKETO BO YUHITHHIIA.
KonrnenTor Ha cecunte 3a 00yKa ce COCTOELIE O
CeecrHocm 3a concmeeHama eMOYUOHAIHOCH:
LpTamke Pa3IMYHU JHLA (TaXKHO, CPEeKHO, BO30Y-
JICHO WTH.) Ha XapTuja, Ha jajiia, Ha OBOILIjE U 3a-
NHIIYBamkbe Ha HA3MBOT HA eMOLMjaTa MoJ JInIle-
TO 3a J1a ce pa30depe eMOIMOHAIHATA COCTOj0a;
Camonouumysarbe: YUTambe NPUKA3HU TIOBP3aHU
CO KOHIIENTOT, Ipallamka U OATOBOPH 3a JINKOBH-
Te BO MPUKa3HATA 32 J1a ce pa3depe OBOj KOHLICIIT.
Ilommuxuysarwe Hezagucnocm: 3a a ce pasdepe
HE3aBUCHOCTA, KOPUCTEBME (PUIMOBH U Pa3rosa-
paBMe 3a KapakTepUCTUKUTE Ha (UIMOT, a ce
CILy’KEBME U CO HIPAbE YJIOTH 32 IOKAXYBambe Ha
Pa3IMYHUTE OPYLITBEHU CUTYaIlUU BO (PHUIIMOT.
Concmesena camoysepenocm u pazouparee Ha ca-
MOYBEPEHOMO 0OHECYBAILE 60 UHMEPNEPCOHATHU-
me 00HOCU. TIOAY4YyBamke Ha CAMOYBEPEHH OJIro-
BOPH CO JIaBarbe TIPIMEPH KaKoO JIa c€ OTHeCyBaaT
Xpabpo M PELINTENHO, @ HE arpecBHO BO CHTya-
IIM KOTa CE M3JI0’KEHU Ha MaTPETUPAbE.
Emnamuja u uejzunama npumena 60 ummep-
nepcoHanHume 0OHOCU: TIPEKy YUeme caMOoyBe-
PEHU OATOBOPH, Ha MPHUMEP, BO CUTYAIH KOTa
ce M3JIOKEHH Ha MaJTPETHUPAmE J1a CE OJIHECY-
BaaT XpaOpo U PELIUTENIHO, a HE arPECUBHO.
Hnmepnepconannama KOMYHUKAYUja u eeuimu-
HUmMe no8pP3aHu CO Hed, KaKo WMo ce peulasa-
Fbe npobrem u OoHecysare 00LyKu: OBUE BEIIl-
THHHM C€ y4ea TaKa MITO yYeHHLIUTe Oea CTaBeH!

briefly for the control group in two sessions.
The obtained results were analyzed based on
the statistical method for generalized
equations-estimation. The training package
includes seventeen 60-minute  sessions.
Training sessions were quite practical. The
researcher with the help of a psychologist
(whom with some experiences in this field)
conveyed the instructions. Experimental group
was divided in two groups of 10. For teaching

emotional  intelligence  skills, students
participated were offered all the same
activities and assignments such as role

playing, reading stories, using pictures and
videos and have some activities by doing
homework in each session. We used verbal
praises and giving points to behaved students
for the management of the classroom.

The concepts presented in the training sessions
were included of:

Emotional self-awareness; drawing different
faces (sad, happy, excited, etc.) on papers,
eggs, fruits and write the name of these
emotion under the faces to understand the
emotional states.

Self-respect; reading related stories to this
concept, questioning and answering about the
characters of the story to understand this
concept.

Fostering independence; for understanding
independence we used movies and have some
discussions about the features of the movie
and used role playing for showing different
social situations of the movie.
Self-assertiveness and understanding the
assertive behaviors in interpersonal rela-
tionships; teaching assertive responses by
giving some examples such as situations where
they are bullied how to behave with courage
and decisiveness, rather than aggressive
behavior.

Empathy and its applying in interpersonal
communication; through learning assertive
responses, for example in situations where
they are being bullied rather than aggressive
behavior, how to behave with courage and
decisiveness.

Interpersonal communication and its related
skills such as problem solving and decision
making skills; these skills were taught by
putting individual in situations which he
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BO CHTYyaIldja BO KOjamlITo Tpebdarre aa omrydar
mTO Ke ImpaBar (Kako Ha TIpuUMep, Ia JoHecaT
OJUTyKa Jalid ke oJaT Ha 3abaBa WM Ke MUIIy-
Baar jomainHa pabora). [loToa Oemie muckyTH-
paHo 3a Pa3IUYHUTE U300PH U MOCICIUITUTE O]
HuB. Co 0OBa, THE HajI0a COOIBETHO PEIICHUE.
Hedunupare nHa cmpecom u pasiuunume Ha-
YUHU 30 CHPABY6Albe CO He2o: ONWIIYBamkbe Ha
CTPECOT MPEeKy pa3roBOp 3a HEKOH CHMIITOMH
(3acuieHo cplrieOueHe, MOTCHhE UTH.) U JaBamkhe
MIPUMEPH 332 CTPECHHU CHUTYAIlUH. YUCHETO KaKO
Jla ce COOYaT CO CTPECHH HACTaHH U KakKo Jia TH
KOHTPOITMPAAT CHIIHUTE EMOIIUH, K& UM MOMOTHE
Jla TO pa30epar | Jia ro KOHTPOJIHUPAAT CTPECOT.
Konyenm na enegom u Hauumu 3a Cnpagysarbe
CO He2o: 3al03HABAE CO MPUYMHHUTE 33 HEYC-
TeX BO MHTEPIIEPCOHATHHUTE OAHOCH (TIpHjaTen
U ceMejcTBO). Mcro Taka, JUCKycHja 3a THEBOT
W arpecvjaTa v MPUYUHKUTE IITO CE PE3YyJTaT HA
HEYCIeCUTe U KOHMIMKTHUTE.

Yyecmego na cpexka u onmumusam: aenara yqar
Ja OujaT ONTUMUCTH W Ja ce Oo0uayBaaT Ja
MMaatr MoBeke MO3UTHUBHH MHUCIH O] THEB, KOU
ce nmobpemojaeHu. 3a J1a ce MOCTUTHE OBa, TOC-
TAaBUBME HEKOJKY XWIIOTCTUYKH HACTaHH U
MPUMEPH 3a JiellaTa a TH HaydaT OBUE BEIITHU-
Hu. [loToa Gea 3amoiseHn nma 300pyBaar 3a THe
HACTaHM U 3a IMOCIEIUIIHTE.

Pezyimamu

Tabemure 1 w 2 U TOKaXyBaaT IPOCEYHUTE
BPEIHOCTH M CTaHIAapJHATa JIeBHjamrja Kaj KOH-
TpOJIHATA U Kaj eKCIIEpPUMEHTAIHATA TPYIia BO O
HOC Ha KOMIIOHEHTHTE Ha arpeCHBHOTO OIHECYBa-
€ U MPEKPIIYBamke HA TIPaBUiIaTa BO PETTECTH-
pambeTOo, MOCTTECTUPABETO U clieaemkeTo (hopMy-
JapuTe Ha pOAUTENUTE U HacTaBHUIMTE). Criopen
OBHE TIOJIATOIM, MPOCEYHaTa BPETHOCT Kaj KOH-
TpOJTHATa M Kaj eKCIIepUMeHTalIHaTa Tpyma He e
3HayajHa, HO TIPOCEUHHUTE PE3YIITaTH Kaj eKCTIepH-
MeEHTalTHaTa rpymna Oea HaMaJIeH! U 32 KOMITOHEH-
TUTE HA arpEeCHBHOTO OJHECYBAE W 32 KOMIIO-
HEHTHTE Ha TMPEKpIIyBakhe HA MpaBHIaTa BO
MOCTTECTUPAETO U clenemero. Cenak, He Oere
3a0ernekaHo 3Ha9ajHO HaMalTyBambe BO MPOCCUHH-
TE pe3yJITaTH Kaj KOHTPOIIHATA IpyTIa.

should decide what to do (like making a
decision about going to a party or doing
homework). Different choices and the
consequences of those were discussed. By
doing this, they found the appropriate solution.
The definition of stress and different ways to
deal with stress; describing stress by talking
about some symptoms ( increase of heart beat,
sweating, etc) and giving some examples of
stressful situations. Learning how to face
stressful events and how to control strong
emotions will help them understand and
manage the stress.

The concept of anger and ways to deal with it;
introduced Causes of failure in interpersonal
relationships (friends and family). Also
discussing about anger and aggression and the
causes that can result from failures and
conflicts.

Functions of happiness and optimism;
Children learn to be optimistic and try to have
positive thoughts rather than angry thoughts,
positive thoughts are welcomed. In order to do
this, we arranged some hypothetical events and
examples for the children to learn these skills.
Then they were asked to talk about those
events and the consequences.

Results

Tables 1, 2 show the mean and standard
deviation of both control and experimental
groups on aggressive behaviors and rule
breaking components in the pre-test, post-
test and follow-up (teacher and parent
forms). According to these data, the mean of
experimental and control group was not
significant, but the mean scores of the
experimental group on both components of
aggressive behavior and rule breaking in the
post-test and follow-up have been reduced.
However, no significant decrease in the mean
scores of the control group has been obser-
ved.
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Taobena 1. Ilpocex u cmanoapona Odesujayuja 3a
KOMNOHEHMuUme Ha azpecusHume Qopmu Ha 0OHecy-
8arbe 00 NEPCHEKMUBA HA POOUMENUME U HACMAG-
HUuYyume OA3UPAHU HA SPYNUME U HA MPUMe MePerba

Table 1. Mean and standard deviation of the
components of aggressive behavior from the
perspective of parents and teachers based on
groups and three measures

Jeckpun- Tperrectu- Hocrrectn- Cueneme o MperrecTn- MocrrecTu- Cuenemwe
pame Ha pame Ha
prna/ THBEH HACTAB- HACTAB- HacTaB- pame Ha pame Ha oa
HHIEKC / HUIHTE / poautenure / | poauTesuTe / | pPOIUTETUTE
Group e HHLHUTE / HULHUTE /
Descriptive Teacher Parents Parents / Parents
index Teacher Teacher follow-u retest osttest follow-u|
pretest posttest P P P p
Kontpoana / Hl“’q"::;“ / 14.10 14.10 13.95 12.70 13.00 12.90
Control CJ1/SD 0.91 0.91 0.88 0.86 0.85 0.64
Exenepi- Tpocer/ 14.25 11.60 10.80 12.35 9.25 8.80
MEHTaJIHA / Mean
Experimental CIa/SD 0.91 1.53 1.53 0.67 0.78 0.89
BkymHo / Hf\’l“::: J 14.17 12.85 12.37 12.52 11.12 10.85
e CJL/SD 0.90 1.77 2.02 0.78 2.06 2.21

Tabena 2. IIlpoceuna epednocm u cmanHoapona
oesujayuja na KOMnoOHeHmMume Ha 00HeCy8arve-
Mo HA Npekpuilysarbe Ha npasurama 00 nep-
CneKmuea Ha pooumenume U HACMAGHUYUME
basupanu Ha epynume u mpume meperoa

Table 2. Mean and standard deviation of the
components of law-breaking behavior from the
perspective of parents and teachers based on
groups and three measures

IIperrectu- | IloctrecTn- Caeneme Cuenemwe
Jleckpun- IIperrecTu- IHocTTecTH-
THBEH Pathe Ha parhe na on pame Ha pame Ha ot
prrla/ HAaCTaBHH- HacTaB- HaCTaBHH- poaurte-
nHIeKc / poAMTeIMTE | POAMTEIHTE
Group A nure / HULHUTE / nure / Jamre /
Descriptive / Parents / Parents
index Teacher Teacher Teacher retest osttest Parents
pretest posttest follow-up P P follow-up
KonTpouna / Hll\’q"::: / 3.65 3.50 355 2.55 2.65 2.70
Control CJ/SD 0.87 0.82 0.75 1.09 0.93 0.80
Excnepu- Tpocer/ 3.55 1.60 1.90 2.70 155 145
MEHTaJIHA / Mean
Eapcaunenil CJL/SD 0.94 0.75 0.64 0.65 0.60 0.51
IIpocex /
Biynno / Total Mean 3.60 2.55 2.72 2.62 2.10 2.07
CI/SD 0.90 1.23 1.08 0.89 0.95 0.91

Bo tabenara 3 ¢ manmena cropenda Ha MPETTECTH-
PamkETO HAa KOMIIOHEHTHTE MEly TPYIUTE, KOHIITO
HE YKa)XyBaaT Ha 3HA4YajHA Pa3ivKa BO MPOCEKOT
Ha MPETTECTUPAHNTE KOMITOHCHTH BO JIBETE TPYITHL.

Table 3 compares the pre-test of components
between groups and indicates that there was no
difference between mean of pre-test compo-
nents in two groups.
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Tabena 3. Cnopedda Ha npemmecmuparoemo
Ha KoMnonenmume mery spynume /

Table 3. The comparing pre-test components
between groups

p-BpenHoct / Cranj. nepujanmja /| Ilpocek / I'pyna/ IIperrecTupaHu KOMIOHEHTH /
p-value* Std. Deviation Mean Group Pre-test Component
0.91 14.10 Kontposna/ control | ArpecMBHOTO oiHeCyBam-€ 0/ IePCHEKTHBA HA
0.529 Excnepumenrasina / HacTaBHHLUTe / aggressive behavior from
0.91 14.25 X 5 q
experimental teacher's perspective
0.87 3.65 Kontpoana/ control | OxnecyBame Ha NpeKpUIyBame HA IPaBHJIATa
0.758 Excnepumenrasna / 0/l IepCNeKTHBA HAa HacTaBHUIHTe / law-
0.95 3.55 . . . ' .
experimental breaking behavior from teacher's perspective
1.10 2.55 Kontposna/ control | OxnecyBame Ha NpeKpUIyBambe HA PABHIIATA
0.495 Excnepumentaina/ |0 HepcneKTHBa Ha poauTeaute / law-breaking
0.66 2.70 . q . q
experimental behavior from parents' perspective
0.86 12.70 Kontpoana/ control | ArpecuBHO oxHecyBame 0/ MePCHEKTHBA HA
0.211 0.67 12.35 ExcnepumenTaina / |poautenute / aggressive behavior from parents'
i ’ experimental perspective

* Basupano Ha Man-Butau Y-tecrot / Based on Mann-Whitney U test

Pesynratute og I'EE-M0€10T HAa KOMIIOHEHTH-
TE 3a arpeCUBHO OJTHECYBALE OJ] ACTICKT HA Hac-
taBHUIMTE (Tabena 4) u o poautenute (Tadena
5), moKa)kyBaar JieKa IOCTOW 3HauajHa pa3jInKa
(p < 0.001) mefy excnepuMeHTallHATa W KOH-
TponHara rpyna. OOykaTa 3a eMOIIMOHATHA HH-
TEJUTCHIINja TMOKaKa peaylHpame Ha arpeCcHB-
HOTO OJIHECYBam€ Kaj eKCIIEpUMEHTAIHATA TPY-
na. [Ipukaxkanu ce pe3yiTaT 3a MOCTTECTUPA-
BeTo U cneaemeTo (p < 0.001).

Tabena 4. Pesynmamu 00 npunacodenuom I EE-
Mooen 3a KOMNOHEeHmUme HAd azpecusHOmo 00-
Hecyeatrbe 00 NEPCNEeKMU6a HA HACMAGHUYUME

Results of GEE model for the component of
aggressive behavior from teacher's perspective
(table 4) and parent's perspective (table 5),
showed that there was a significant difference
(p<0.001) between experimental group and
control group. The emotional intelligence
training was effective in reducing the
aggressive behavior in the experimental group.
This result was shown in the post-test, and
follow-up too (p < 0.001).

Table 4. Results of GEE model fitting for the
component of aggressive behavior from teac-
her's perspective

H3Bop / BannoBuor xu-kBajapar / p-BpenHoct / Henymen ETA-kBagpar /
Source Wald chi-squre g/ df p-value Partial Eta Squared
Ilpecek / intercept 7501.58 1 0.00
(KOHTPOJIHA, eKCIIEPUMEHATAIHA)
rpyna / (control, experimental) 36.54 1 0.00 0.477
Group
Tpu mepkn / Three measure 324 2 0.00 0.624

Tabena 5. Pesynmamu 00 npunacodenuom I EE-
Mooen 3a KOMNOHEeHmUme HA azpecUsHOmo 00-
Hecysare 00 NePCReKmuUea Ha pooumenume

Table 5. Results of GEE model fitting for the
component of aggressive behavior from pa-
rents' perspective

BangoBuor xu-xkBajapar / p-BpeaHoct / Henymen Eta-kBaapar /
Wssop / Source Wald chi-squre A/ df p-value Partial Eta Squared
IIpecek / intercept 11764.78 1 0.00
(KOHTPOJIHA, eKcnep{z{MeHaTam{a) 125.75 1 0.00 0.83
rpyna / (control, experimental) Group
Tpu mepkn / Three measure 26.48 2 0.00 0.716
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Cnopen pesyararure on I'EE-monenor 3a npe-
KpIIyBalk€ Ha TMpaBWiiaTa O] MEpPCIIeKTHBA Ha
HacTaBHHLUTE (Tabena 6) U of ponuTenure (Ta-
Oemna 7), MOXe [1a ce 3aKIIy4H [IOCTOCHE Ha 3Ha-
yajHa pa3uka Mery eKCIepHMEHTaTHaTa |
koHTponHaTta rpyma (p < 0.001). Pesynraror,
UCTO Taka, Oelle MCT ¥ BO MOCTTECTUPABETO H
cinenemero (p <0.001).

Tabena 6. Cosnararve na I'EE-mooenom 3a xom-
NOHEeHmMUme Ha 00HECY8Arbe HA NPEeKPULY8arbe Ha
npasuiama 00 NePcneKmuea Ha HaCMasHUYume

According to the result of GEE model for the
law-breaking  behavior  from  teacher's
perspective (table 6) and parent's perspective
(table 7), one can conclude that there was a
significant difference between experimental
group and control group (p < 0.001). This result
was the same in the post test, and follow-up too
(p<0.001)

Table 6. GEE model fitting for the component
of law-breaking behavior from teacher's per-
spective

BasngoBuort xu-kBaapar p-BpenHoct / Jenymen Eta-kBaapar /
Wssop / Source / Wald chi-squre AP/ df p-value Partial Eta Squared
Ipecek / intercept 795.83 1 0.00
(KOHTpOJIHA, eKcnepfamenaTaJma) 23.81 1 0.00 0.462
rpyna / (control, experimental) Group
Tpu mepku / Three measure 32.74 2 0.00 0.531

Tabena 7. Cosnararve na I'EE-vooenom 3a xom-
NOHEHMUme HA 0OHECY8Arbe HA NPEKPULYBarbe Ha
npasulama 00 NEPCREKMuUBA Ha POOUmenume

Table 7. GEE model fitting for the law-breaking
behavior from parents' perspective

. Baanosuor xu- Heaymen Era-
Source H3Bop / Source ‘zafaf-l;l- KBagpat / ag / df P-I;,p_il;llil?:ﬂ kBagpat / Partial Eta
q Wald chi-squre Squared
Intercept Ipecek / intercept 459.31 795.83 1 0.00
(control, eKcn?em:lll\Tal::‘l){J:T{:J’ma)
experimental) P 8.65 23.81 1 0.00 0.232
Group rpyna / (control,
experimental) Group
Three measure | | PYMePku/ Three 13.67 32.74 1 0.00 0.295
measure
Juckycuja Discussion
OsBa uctpaxyBame Ty ucnura edexrure Ha 00y-  This study investigates the effect of
KaTa 3a EMOLMOHAIIHA MHTEIUIeHIMja B3 Ouxej-  emotional intelligence training on the

BHUOpAJTHUTE MPOOJIEMH HAa MOMYHIbA CO EKCTEp-
HAJIM3UPAHH HAapyIIyBamka BO OIHECYBAHETO.
Co3zHaHHjaTa c€ BO COTJIACHOCT CO PE3YJITAaTHTE
o OpojHu uctpaxysama (4, 21-23). [loTBpreHo
€ Jleka NeUIMTOT BO BEUITHHHUTE 33 EMOIIMO-
HaJTHa UHTEJIUTCHIIMja MOXE J]a MPETCTaByBa OC-
HOBA 32 EKCTparojialyja Ha eKCTePHATM3UPAHUTE
HapyIIyBama BO OIHECYBAHETO, OCOOEHO arpe-
cujata. Bo cormacHocT co Toa, Oerre crpoBeneHo
UCTpaXXyBame 32 OMXejBHOPATTHUTE HApYIIyBamka
U eMOoIlMoHaiHaTa uHTenaureHimja Ha 420 (195
MOMYHEba M 225 JeBOjUMEba) CPETHOIIKOJIA BO
TpH ozpadja Bo TexepaH. Pesynrarure nokaxkaa
3HAYajHO HETaTUBHA KOopeJanvja Mery OMxejBHO-
palHHTE HapyllyBama MOBP3aHH CO BKyIHATa
EMOIIMOHAIHA WHTEIMTEHIIN]ja U HEj3UHUTE KOM-
TIOHCHTH, BKIYYyBajKd KOHTpPOJIa HAa EMOIMHUTE,

behavior problems of boys with Externalized
behavior disorders. The findings are
consistent with the results of numerous
studies (4, 21-23). It is confirmed that deficit
in emotional intelligence skills may become a
basis for extrapolation of externalized
behavioral disorders, particularly aggression
(23). In this regard, a study related to
behavior disorders and emotional intelligence
was carried out among 420 (195 boys and 225
girls) middle school students in three areas of
Tehran. The results showed that a significant
negative correlation was found between the
behavior disorders associated with total
emotional intelligence and its components
including emotion regulation, emotion expre-
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M3pazyBame Ha EMOIMNTE, TIPOIIEHKA Ha eMOIIHH-
Te W KOpHCTele Ha emormmte. Mcro Taka, ce
J0jie 0 CO3HaHHWE JieKa EMOIMOHAJHATa WH-
TeMIeHIWja M Mely Hej3UHUTE KOMIIOHEHTH,
KOMIIOHEHTaTa KOHTPOJIa Ha EMOLMUTE MOXeE /12
T'H TIPENBUIM 3HA4YajHUTE OMXEjBHOpATHU Hapy-
mryBama (29).

Enna on cumamTe CTpaHy Ha METOAOT Ha 00OyKa 3a
EU e tpajHocTa Ha HeroBaTa e(heKTHBHOCT TIO 3a-
BpLIYBAaKCTO Ha Mporpamara 3a oOyKa, Kako U
MpoMeHUTe BO CTaBOT Ha moeauuimre (30, 31).
Bapajku ru QyHmaMEeHTATHUTE IPUHIIUIT 1 KOM-
MOHEHTH Ha Tporpamara Ha oOyKara 3a eMOIIHO-
HaJIHA WHTEIUTCHITMja, BKITyUyBajKH ja COIICTBE-
HaTa CBEHOCT 32 E€MOLMHTE, IPENO3HABAE Ha
eMOLIMUTE BO HHTEPIEPCOHATHUTE OAHOCH, 3a-
MO3HAEGHOCTa CO KOHLENTOT Ha THEB U HAUMHUTE
3a CIpaByBambE CO HETO, TOJICPaHIIMjaTa Ha CTpe-
COT M KOHTPOJIMPAKETO Ha WMITYJICHBHOCTa, Oea
TOHYJICHHU CaMOIIOYHUTYBAakETO M CaMOYBEPEHOC-
ta (19). Bo paMkuTe Ha OoBHE MPUHIUIH Oea H3-
BEJICHW CIICJHUBE AaKTHBHOCTU: WIpame YJIOTH,
KopHCTeme (oTorpadun 1 ciiajqoBH, 3aMUCTYBa-
e IMariHAPHU CHTYAllMH CIIMYHH Ha PeaHOCTa
M pacKakyBame MPHUKa3HU CO TIOMOII Ha KyKITH.
CeTOT Ha KOPTHKATHUTE PETHOHH, OCOOCHO aMU-
rianara U Hej3uHaTa BpCKa CO MPETHHOT J00ycC,
Wrpa 3HauajHa yJora BO KOHTPOJMPAEETO HA
eMOLIMUTE M TIOBP3aHa € CO KOHTPOJIMPAKmETO U
uHMIeHIMjara Ha arpecrja (30). MmMajku ro npen-
BHJ 0BOj (PaKT, CO TIOAYIyBamHETO 32 KOMITOHEH-
TUTE Ha EMOIMOHAIHATa WHTEIHWTEHIINja, KaKo
IITO CE CBECHOCTA 3a cebecH, CIIocoOHOCT 1a ce
KOHTpOJNMpaaT E€MOLMUTE, UHIUBUIYUTE MOXKAT
nomo0po 1a v pa3depaT MO3UTUBHUTE U HETaTUB-
HUTE €MOLIMM BO HHMBHHUTE OIHOCH CO APYTHUTE
ayre (14, 22). Moxar 1a npoHajaaT J00pu HadH-
HU J]a T M3pa3aT HeraTUBHUTE YyBCTBA M EMOIHN
(kaKo mITO ce THEBOT W (ppycTpanyjara) u aa yc-
BOjaT MOMNPUIIATOIIUBO OJJHECYBAHE HAMECTO Ia-
CHBHUTE U arpecCUBHUTE YyBCTBA (23).

Bo paznuunn cutyanuy, pen Aa perupaar, Jryre-
TO ce OOMIyBaar Jia W3HajmaT pa3IndH HAYMH 32
OJITOBOP Ha IMOCTOCUKUTE pazou (24). OBa Moxke
Jla € BUCTHHA aKO CE 3Hae 3a Pa3IMYHUTE EMOIIHO-
HaJIHA COCTOjOM BO MHTEPIIEPCOHATHHUTE OIHOCH,
3a COLMjaJIHUTE BEIITHHH, aJaiTHBHUTE U KOTHU-
THBHUTE KOMIIOHEHTH Ha BepOaiHaTa W HEBEp-
OaHaTa KOMYHHUKITH]a, OHOCHUTE, 32 HAYMHOT Ha
TIpeHeCyBame, 3a Jo0paTa KoMyHHKanydja (23, 31,
33). OBa ke npean3BUKa TpajHa MPOMEHA BO HUB-
uHuot craB (30). CauyHO, UHAWBUAYUTE TH TpeE-
MO3HaBAaaT CBOUTE CabOCTH U 3aMI0YHYBaaT MO3H-

ssion, emotion assessment and emotion using.
It was also found that the emotional
intelligence and among its components, the
emotion regulation component have the
ability to predict significant behavioral
disorders (29).

One of the strength of the EI training method
was durability of its effectiveness after
completing the training program as well as
the change in the individuals' attitude (30,
31). Looking at the fundamental principles
and components of emotional intelligence
training programs, including emotional self-
awareness,  recognizing  emotions  in
interpersonal relationships, familiarity with
the concept of anger and the ways to deal
with it, stress tolerance and impulse control,
self-esteem and assertiveness are offered
(19). Activities that have been conducted
within the framework of these principles are
role playing, use of photographs and slides,
being in imaginary situations similar to
reality, and telling stories using puppets. The
set of cortical regions, especially the
amygdale and its relationship to the frontal
lobe, plays a significant role in the emotion
management and has an association with
controlling and incidence of aggression (30).
Due to this fact, by teaching the emotional
intelligence components such as self-
awareness, the ability to regulate emotions,
individuals can better understand the positive
and negative emotions of their relationship
with other people (14, 22). They can find the
good ways to express negative feelings and
emotions (such as anger and frustration) and
adopt more adaptive manner instead of their
rather passive and aggressive feelings (23).

In different situations, before reacting, people
try to examine so many ways for responding
to existing stimuli (24). This can come true
by giving the knowledge about different
emotional states in interpersonal relations,

social  skills, adaptive and cognitive
components of verbal and nonverbal
communication, relationships, ways of

transmission, good communication (23, 31,
33). This will create lasting change in their
attitude (30). Similarly, individuals recognize
their weaknesses and start positive interaction,
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THBHA MHTEPAKITHja U Ce OOMIyBaaT Ja Ce OJIHE-
CyBaaT KOJIKY IITO € MOXKHO TIOCOOJIBETHO Ha Oa-
pamara U Ha HeTATHBHOTO OJIHECYBAFLE OJ1 IPYTH-
OT. JIOTIOTHUTEITHO, BEIUTHHUTE KaKo IITO CE aBTO-
HOMHMja, HE3aBUCHOCT BO M300pOT Ha MHTEPIICPCO-
HAIHOTO OJTHECYBAE M JIOHECYBAE OIUTYKH CE
e(eKTUBHH 3a OJTYKHTE Ha UHIUBUIYUTE BO TIPO-
OnmeMaTHIHN cUTyanu. Bo omHOC Ha 0Ba, Kaj WH-
JuBHIyHTE co Bucoka EU, penyrmpano e n30erty-
Bam-ETO JIa CE JOHEcaT HeHaJejHU OMIYyKU U 3aMe-
HETO € CO aJIaNTHBHA CTPaTeryja 3a pelaBambe Ha
npoOIEMOT, TIOCTaBEHH ce LIeJM IITo Tpeda 1a ce
MOCTHTHAT M C€ W30ETHYBa HMITYJICHBHOTO OJI-
HECyBamhe¢ BO KOHQIVMKTHU CHTYallid M HEYCIeX
TPE/IM3BUKAHO OJ1 HOCEH-E MOTPEIHU OMTyKH (34).
Bo ogHOC Ha BTOpara XMIoTe3a, MOXKe Ja ce Kaxe
Jieka 00yKaTa 3a eMOIIMOHATHA WHTEJIUTCHIIMja Ke
ro HaMaJli OJHECYBAIETO 32 TPEKPIIyBamke Ha
npaBuiata. MiMajku ro oBa TpeaBHI, €IHA O I1e-
JUTe Ha Tporpamara 3a obyka 3a EW e ommrec-
TBEHATa OJTOBOPHOCT M BEITHHU 3a MPE3CMarbe
00Bpcku. EMonMoHamHaTa MHTEIUTCHITN]a MOXE
MHOTY Jia UM TIOMOTHE Ha JIyIeTO YCIHELIHO Ja ce
BKJIy4aT KaKO KOPHUCHH YJICHOBU BO COIII/Ija.HHI/ITe
rpynu (OpMHUpaHH BO YUHIMIITETO CO KOOIEepa-
THUBHUTE (PUPMH U JIa Ce ycoryiacar co BaKECUKUTE
npaswia u nporick (3). KommoHeHTata 3a peai-
HOCT BO 00yKaTa, Koja ce OJJHECYBa Ha KUBOTHH-
Te LIeNTH, MOXKE JIa C€ pa3BUBa 1O OAPEACH CTENeH
Kaj YUCHHUIIUTE NMOA00pYBajKH UM ja CIIOCOOHOCTA
3a MPOLICHKA U criopeida Ha eMOIIMOHAIIHOTO HC-
KyCTBO CO TIOCTOCUKHTE WJICHTHTETH, a W Jia ce
NOAPIKYBAaT YYCHHUIMTE Ja HE Ce U3MOpYBaaT
0]l laBare JOBOJHO HAMOPH 32 OCTBApyBame Ha
JKUBOTHHUTE 1ICM M KPEHUPAEEe PaMHOTEXA Mery
criocoOHocTUTE U M30panute nenu (34). Pa3oupa-
BCTO HA TIOCTABEHHTE AKTUBHOCTH W IICN HA
oOyKkara ¢ Ba)KHO 3a H30eTHYBab¢ HETTPOMHUCIICHH
OJTHOCH, 0COOCHO 32 KPUMHUHAIIIUTE U OJMETHH-
IIUTE, UM TIOMara Ha UHJMBUAYHTE J]a TO N30ErHy-
BaaT CIEJCHETO Ha TPYMUTE IITO TO MPEKPLIyBa-
at 3akoHOT (33). Exen on 006pa3oBHUTE MpUCTATA
BO KOHTPOJIMPAHETO Ha OJTHECYBAKETO CO KOE Ce
NpEeKpINyBaaT MpaBwiaTa € Ja ce UHdopMUpaaT
WHJMBUIYUTE 32 MOCIICTUIUTE O HUBHOTO OJIHE-
cyBame. [Ipeky WHTEpBEHIMCKaTa mporpama 3a
EMOIIMOHAIHATA WHTEIUTCHIN]a, JIy[eTO MOXaT
Jia ja nooujat notpeOHara o0yka. Bo criopezaba co
Ka3HEHHOT TPHCTAIl BO CIPaBYBamkbE CO WHIWBH-
Iynte co ciaba eMOITMOHAIHA WHTEIHNTCHIIN]a,
OBOj TIpUCTan MOXe Aa Oujie MHOTY moeduKaceH
(30, 34, 35).

OrpannvyBama: [71aBHO OrpaHuuyBame Ha OBa

and try to have more appropriate behavior to
other’s negative behavior and requests. In
addition,  skills such as  autonomy,
independence in the selection of interpersonal
behavior and decision-making are effective in
improving some aspects of the behavior
problems (23, 33). The ability to solve
problems have some effects on individual
decisions in problematic situations. In this
regard, in individual with high EI, avoidance
of making sudden decisions is reduced and
more adaptive problem-solving strategies are
replaced, the obtainable goals are set and
impulsive behaviors in situations of conflict
and failure caused by wrong decisions are
avoided (34).

In relation to the second hypothesis, it might

be said that the emotional intelligence
training will reduce the rule breaking
behavior. Given this fact, one of the

objectives of the EI training programs is
social responsibility and commitment skills.
Emotional intelligence may be more effective
to help people to participate in social groups
formed in school as a helpful member with
cooperative enterprises and to comply with
governing rules and regulations (3). Reality
component in the training relating to life
goals can be developed in some extent in
students by improving the ability to evaluate
and compare emotional experiences with
existing identities and giving supports to
students not to be tired from giving enough
efforts to life targets and create a balance
between the ability and the selected goals
(34). Understanding the activities and
objectives embedded in this training are
important in avoiding thoughtless
relationships, particularly for the criminal and
outlaws, it helps individual from -careless
following such law-breaker groups (33). One
of the educational approaches for controlling
the rule breaking behaviors is to inform the
individual about the consequences of his/her
behavior. Through emotional intelligence
intervention program, People could get the
training they need. Comparing the punitive
approaches dealing with individuals with low
emotional intelligence, this approach could be
much more effective (30, 34, 35).
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UCTPaXXyBarmbe € HEIOCTAaTOKOT Ha O0pa3oBaHHE
BO CEMEJCTBaTa, MOPaJIH TO Oea MOTPEOHU TTOBE-
Ke CecHH 3a jacHO Jia ce 00jacHU HCTPaXKyBambETO
M KaKo J1a TO TIOTOJIHAT MpallaHuKoT. J{pyro or-
paHMYYBamkE Ha 0BAa HCTPAKYBAE € HEMOYKHOCTA
Ila ce MPOHAjJe COOJIBETEH MHCTPYMEHT 3a Mepe-
€ Ha eMOLIMOHATHATA UHTEJIMICHIIN]a Ha YUCHH-
IIUTE ¥ Bep3Hja 32 CAMOTIOMOITI.

Mpemmo3n: Mmajku ja mpeABWa BaKHOCTA HA
nporpamara 3a o0yka 3a eMOLMOHATHA WHTEIH-
TeHIHja BO MOI00PYBakETO Ha OMXEjBUOPATTHUTE
npoOIeMy Ha Jerara co eKCTepHAM3UPAaHH Ha-
pyllyBama BO OIHECYBamETO, NPEIJIOKEHO €
OBaa MporpaMa Jia ce MPHUMEHH BO KOHTEKCT Ha
IPOTpaMUTe HAMEHETH 33 POJHUTEIUTE HA OBHE
Jielia 3a IpUMeHa Bo JoMariHu ycinoBu. Co u3aj-
HHUpambe M UMIUICMCHTAIMja Ha TaKBHTE Hporpa-
MH, MOJKE J1a C€ OYEeKyBaaT BETyBauKH Pe3yJITaTH.

3axknyuok

Nako MHOTY (pakTopn MOXKaT Aa WMaaT TIaBHA
yJiora Bo OOJIMKYBamhETO HA arpeCHBHOTO OJJHECY-
Bame M OJHECYBAH-EC Ha TPEKPIIYBAmhE HA IIPABH-
JaTa, pe3yJITaTUTe O]l OBa HCTPAKYBAE YKAKyBa-
ar Jieka JOKOJIKY YUEHHUIIUTE ce TIOJI0KAT Ha Ipo-
rpamata 3a EM, HUBHUTE WHTEpPIIEPCOHAIIHU BEIll-
THHHU M KOHTpOJIaTa Ha EMOLIMHUTE Ke ce oao0parT,
a HUBHOTO HHMBO Ha arpecdja W MpeKpIIyBame Ha
npaBwiaata ke Oume pemyimpano. CMmerajku v
TaKBHUTE TPOrPaMHu Kako A00pU MPOrpamu 3a jaB-
HOTO OOpa3oBaHHE, TMPEUIOKEHO ¢ oOykara 3a
EMOILIIOHAITHA MHTEJIUTCHIIN]ja Ja ce TNPUMEHH U
Ha MIPUMEPOK OJ1 JACBOjUYHEba U BO JIPYTH OJ|IeNie-
HUja BO yuywimimrara. Mcro Taka, oBaa mporpama
MOXke Ja Ouae KOpHCHAa W 3a DPasiuYHU TPYNU
JIeTia BO peXaOMIMTAICKUTE TICHTPU KO OU Mo-
KeJe J]a KOPUCTAT BAaKOB BUJI TPOTPAMHL.

Kongpruxm na unmepecu

ABTOpHTE U3jaByBaaT Jieka HeMaaT KOHQJIUKT
Ha UHTEPECH

Limitation: The main limitation of this study
was the lack of family education which took
more sessions of explanation for the clarity of
study and how they could fill out the
questionnaire. Not finding the appropriate
instrument to measure the emotional
intelligence of students and self help version
were other limitations of our study.
Suggestions: Considering the importance of
emotional intelligence training program in
improving behavior problems of children with
externalized behavior disorders, it is offered
to apply this program in the context of
family-centered programs attended by the
parents of these children for using in their
home environment. By designing and
implementing such programs, promising
results can be expected.

Conclusion

Although many factors may play an important
role in shaping aggressive and law-breaking
behaviors, the results of this study indicated if
students are entitled to the EI program, their
interpersonal skills and emotions control could
be improved and their aggression levels and
rule breaking behavior could be reduced.
Considering such programs as one of the good
programs for public education, it is suggested
that emotional intelligence training to be
applied for a sample of girls and in other grades
in schools. Also this program can be beneficial
for different groups of children in
Rehabilitation Centers whom could use these
kinds of programs.
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