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Pe3zume

Bosen: Enen o HaunHUTE 32 TpaJieHkhe U pa3BH-
Bame 1MOJ00pa copaboTKa MOMETy POIUTEIIUTE
Ha JIMIa CO Telka W AnaboKa WHTEJeKTyallHa
MOTIPEYCHOCT U CTPYYHHUOT Kajap € WHKIYy3Hja-
Ta Ha POIWTENINTE BO TPYMH 3a MOJAPIIKA Ha
pOAMTENH, & Ha BpaOOTEHUTE BO TPYIH 3a IOJ-
JIPIIIKa Ha BPaOOTCHH.

Hen: /la ce ncnura KopenanyjaTta Ha HUBOTO Ha
copaboTKa Mel'y pOAUTEINTE Ha JIUIA CO TEIIKa U
JUIa00Ka UHTENIEKTYaIHA MOMPEYCHOCT U CTPYY-
HHUOT KaJap CO MHKJIy3WjaTa Ha POIUTEIHNTE BO
TpyNH 3a TOAPIIKA Ha POAWTENH, a Ha Bpabo-
TEHHUTE BO IPYITH 32 MOAJPIIKA Ha BPaOOTCHHU.
Metononoruja: Hcnumanuyu: pomutenu (296)
Ha JIWIA CO TEHIKU U JTA00KU WHTENEKTyallH!
npevky U BpaboTeHu (298) BO meT UeHTpH HU3
CrnoBeHuja; Memoou: NECKPUNTHBHA CTaTUCTH-
Ka, TECT Ha XOMOTEHOCT, METO/I Ha paHTHUpPa’ke,
€IHOHACOYHA aHaJWM3a Ha BapHjaHCa; npoyedy-
pu: TIPalIaTHALM 32 POAUTENN 1 BPaOOTEHH.
[Momaronure Gea 0OpabOTEeHN CO KOPUCTEHE Ha
SPSS-codtBep 3a mecpoHATHN KOMITjYTEPH.
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Abstract

Introduction: One of the ways of building and
developing a better cooperative relationship
between parents of people with severe and
profound intellectual disabilities and
professional staff is the inclusion of parents in
support groups for parents and staff in support
groups for staff.

Goal: To examine the correlation of the level of
cooperative relationship between the parents of
people with severe and profound intellectual
disabilities and professional staff with the
inclusion of parents in support groups for
parents and staff in support groups for staff.
Methodology: Respondents: parents (296) of
people with severe and profound learning
disabilities and staff (298) in five centres across
Slovenia; Methods: descriptive statistics, test of
homogeneity, the rankit method, one-way
analysis of wvariance; Procedures: survey
questionnaires for parents and staff. The data
was processed using SPSS software for
personal computers.
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PesysraTu: Paznukara momery BapujaHcuTe Ha
rpynurte (pOAMTEN) € CTaTUCTHUYKH 3HadajHa (F
=6.16; p = 0.01). BpabGoTeHure BKIyYCHH BO
IpyNUTE 3a MOJJAPIIKA MMaaT 3HAYUTENHO MO-
MaJio HHBO Ha copaboTka co poamrenute (f =
10; M = - 0.12) ox BpaboTeHHTE KOH HE Ce
BKJIydeHH Bo oBHe rpynu (f=191; M = 0.04).
3akay4dok: 3a pazmuka 01 TEOPETCKUTE 3aKITy-
YOIIM, pe3yJITaTUTE MTOKAXKaa TIOMAJIKY YCIeIIHa
copaboTKa 3a CTPYYHHOT KaJxap BKIY4YeH BO
rpynuTe 3a noaapiika. Vicro Taka, pesynraTure
HE MOTBPAMja KaKBHU OHMIIO Pa3IMKU BO copaboT-
Kara Ha POJUTENNTE BKIYYEHH BO TPYIUTE 32
HOIPIIKA ¥ OHHE KOW He ce BKiydeHu. [Ipexn-
JaraMe IaOWHCKa aHaum3a Ha JCjHOCTHTE Ha
TPYIHTE 32 TOIPIIKA.

Knyunu 360poeu: pooumenu na muya co mewika u
0N1a60KA UHMENEKMYAIHA NONPEYEHOCH, CIPYYeH
Kaoap, epynu 3a nooopuKa, copabomxa

Boeeo

Copabomka nomery pooumenume
U cmpyuHuom Kaoap

MHory e BakHa copaboTKaTa moMery poJIuTesn-
TE Ha JIWIA CO TelIKa 1 JnaboKa MHTENeKTya Ha
MOTIPEYEHOCT (BO TIOHATAMOIITHHUOT TEKCT: POIH-
TeNM) ¥ CTPYYHHOT Kajgap O Pa3iIudHd MpOoQH-
JH: OKYNAalMCKU TepamneBTH, (PU3MOTEepareBTH,
Joromnenu, ne(exTono3u, CorujaHl padOTHUIH,
MCUXOJIO3H (BO MOHATAMOIIHHOT TEKCT: Bpado-
TEH) 3a J1a MOJKaT Ja ce pa3depar | Ja ce MoAIp-
KaT JIMAaTa co TeIKa 1 11a00Ka HHTEeNeKTya Ha
MOTIPEYEHOCT — JIMIA CO MOCEOHM TOTpedu (BO
noraramorrHuoT TekcT: JIIIIT) Bo HUBHOTO mO-
HECyBame OJUTYKH ¥ WHKITY3Hja BO OMIITECTBOTO.
[lo3Haro e mexa mopagy HUBHHUTE CHEU()UIHA
moTpedHu The UMaaT morpeda oj MmorojeMa Ipo-
(ecroHaTHA TIOMOII O/ PAa3NMYHU Kajpu, Ha
HUBHHUTE DPOJWTENH MM € MOTpeOHa morojema
MOJJIPIIKA, U Ha KAJPUTE UM CE MMOTPEOHHU TIOBE-
Ke CICITHjaTu3UPaHo 3HACHE M BEIITHHH. Y CITy-
rute 3a JIIII BriryuyBaaT BpabOTEeHHU Of] pa3nny-
HU nipouru 1 Gapaar MeryceOHa KOOpAHHAIIH]ja
Ha HWBHHTE aKTWBHOCTH. Pesymrarure of cry-
muute (1, 2) moTBpAyBaar Jeka jgo0para copa-
00TKa TIOMETy POJIUTEIIUTE W CTPYIHHTE JIMIA €
3HAYajHO MOBp3aHa CO MOJ00PH UCXOAU BO yue-

Results: The difference between the variances
of the groups (parent) found is statistically
significant (F = 6.16; p = 0.01). Staff included
in support groups have a significantly lower
level of cooperative relationship with parents (f
= 10; M = - 0.12) than staff not included in
these groups (f=191; M =0.04).

Conclusion: In contrast to theoretical findings
the results indicated less successful cooperation
for professional staff included in support
groups. The results furthermore did not confirm
any differences in the cooperative relationship
of parents included in support groups and those
who are not. We suggest an in-depth analysis of
the workings of support groups.

Keywords: parents of people with severe and
profound intellectual disabilities, professional
staff, support groups, cooperative relationship

Introduction

Cooperation between the parents and
professional staff

Cooperation between the parents of people

with severe and profound intellectual
disabilities  (hereinafter:  parents) and
professional staff of different profiles:
occupational  therapists, physiotherapists,

speech therapists, special teachers, social
workers, psychologists (hereinafter: staff) is
important to be able to understand and support
people with severe and profound intellectual
disabilities — persons with special needs
(hereinafter: PSN) in their decision-making
and inclusion in society. It is known that
owing to their specific needs they require
more professional help from various staff,
their parents need more support, and the staff
need more specialist knowledge and skills.
Services for PSN include staff of various
profiles and require mutual coordination of
their activities. The results of studies (1, 2)
confirm that good cooperation between
parents and experts is significantly correlated
to better learning outcomes and personal
satisfaction of PSN. This finding is also
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BETO U JMYHO 3amoBosictBo Ha JIIIII. OBoj 3a-
KITyJOK MCTO Taka ce peduextupa u Ha CioBe-
HEUYKHUTE aKTH 32 CMECTyBambe Ha Jenara co Io-
ceOHu notpedu (3), MTO Ha POTUTEUTE UM Ja-
Ba MMpaBo Ja OMAaT BKIYYEHH BO MOATOTOBKATA,
UMIUICMCHTAIlMjaTa ¥ TPOLICHKATa Ha WHIWBH-
Myaln3upaHaTa MporpaMa Ha HHBHOTO JIETE
(UID). U cTpyuyHHTEe NMIIa U POAUTENUTE UMaaT
pa3MYHU TOTIIEN Ha OBa MPaBo, a Jallil Ke ce
OCTBAapH, 3aBUCH OJf HUBHOTO 3HACH-€, BELITHHA,
BOJIja, CIOCOOHOCT u moTpeda Jia OuaaT BKIyde-
HU (4, 5). 3aKOHCKOTO TIPaBO Ha POJUTEIHTE Aa
ydecTByBaar BO pa3BuBameTo Ha UII e MoxHOCT
3a 3aeqHUYKK OCBPT Ha paszpojor Ha JIIIII, Ha
(hakTOpHUTE BO HUBHOTO OIKPYKYBambe, 3700He-
HUTE BCIITHHUA M HAJUICKHOCTH, ILIAHUPAETO
Ha HUBHOTO y4eme, MMIUIEMEHTaIfjaTa BO po-
[ECOT Ha yUYeHe M NMPOICHKA HA JOCTUTHYBamba-
ta. OBa momara ga ce 06e30enat nmoe)eKTUBHH
yeiyru 3a JITITL

OnroBopHOCTa 3a PaKOBOACH-E€ Ha OBOj MPOLIEC €
3aKOHCKa JIOJDKHOCT Ha cTpy4HuTe numa. Copa-
0OoTKaTa pOIUTEI—BPa0OTEH € MO/ BJIMjaHHE Ha
rojeM Opoj dakTopH, 0COOEHO HHTEPAKTHBHHAOT
CTHJI I CEMEJHUTE HAIJIC)KHOCTH BO CEME|CTBATa
Ha POJUTEIINTE M BpabOTCHUTE, 3HACHETO, HUB-
HUTE JIMYHH KapaKTePUCTUKU U BEPyBama, KO-
MYHHUKAIIMCKH BEIITUHU 3a BepOajiHa M HEBEp-
OaTHa KOMYyHHKaIUja, CIIOCOOHOCT 3a allanTupa-
€, KallaluTeTOT BO JABETE TPYyNH 32 HA/JIBOPEII-
HO M BHATPEIIHO HaOJhbyTyBamhe U HUBHO CIIOPE-
IyBame, BEIITHHH 3a pellaBambe Ha MPOOIIEMH,
OpraHU3aIMCKU BEIITHHHA U Mel'yceOHa MOIIpIII-
ka. MefyceOHa moBepOa U HCKpPEHOCT, Meryceo-
HO TIOYHWTYBame, MO3UTHBHA KOMYHHUKaIlHja W
pa3MeHa Ha TIOMOIII U 3HACHE BO OIHOCOT POJIH-
TeI—BpabOTEeH ce KIyYHUTE KBATUTETH W BPE-
HOCTH Ha MO3UTHBHA copaboTka (6-9).

IMopagu morpeOHaTa MOMOII M TPUCIIOCOOYBa-
we, ponurenute Ha JIIIIT 3aBucaT ox copaboTka-
Ta co BpabOTEHHWTE MHOTY IOBEKE OJ] IPyrUTe
pomurenu. McrpaxkyBamara MOKaXXyBaaT Jeka
THE C€ YyBCTBYBaaT o0ecXpabpeHu O] CTEIICHOT
Ha OATOBOPHOCT Koja Tpeba Aa ja mpe3emar BO
OJTHOC Ha MHOTYTE IMOCEOHN WHTEPBEHIINN U MO-
JKe Jla ce MOYYBCTBYBaaT BUHOBHH JieKa HE TIpa-
BaT nMoBoNHO 3a HuBHUTE jaena (10, 11). Copa-
borkara Ha pomutenute Ha JIIIII e mcto Taka
TpeMEeT Ha MHOTY JpyTd (pakTopH, BKIYIyBajKu
TO TIPOIIECOT Ha aIalTHpame Ha MMPOMEHeTa -
HaMHKa Ha ceMeeH kuBOT (12), Koj e mpociieieH
CO MHOTY EMOIIMOHAJHA M COIIMOCKOHOMCKH

reflected in the Slovenian Placement of
Children with Special Needs Acts (3) which
gives parents the right to be involved in the
preparation, implementation and evaluation of
their child's individualized programme (IP).
Both staff and parents have different views on
this right and whether it is exercised depends
on their knowledge, skill, will, ability and
need to be involved (4, 5). The parents'
statutory right to participate in developing the
IP is an opportunity for a joint review of the
development of PSNs, the factors in their
environment, achieved skills and
competences, planning of their learning, the
implementation of the learning process and
achievement evaluation. This helps ensure
more effective services for PSNs.

The responsibility for managing this process
is the statutory duty of staff. Parent-staff
cooperation is influenced by a number of
factors, particularly the interactive style and
family competence in the families of parents
and of staff, knowledge, their personal traits
and  beliefs, verbal and non-verbal
communication skills, adaptive ability, the
capacity in both groups for external and
internal observation and their comparison,
problem-solving skills, organisational skills
and mutual support. The key qualities and
values of a positive cooperative relationship
include mutual trust and sincerity, mutual
respect, positive communication and an
exchange of assistance and knowledge in the
parent-staff relationship (6-9).

Due to the assistance and adjustments
required, parents of PSN depend on
cooperation with staff much more than other
parents do. Studies show that they feel
daunted by the extent of the responsibility
they have to shoulder in the light of the many
special interventions and they may feel guilty
of not doing enough for their child (10, 11).
The cooperation of parents of PSN is also
subject to many other factors, including the
process of adapting to a changed family life
dynamic (12), which is associated with many
emotional and socio-economic difficulties and
greater temporal and physical demands.
Moreover, the experts often look to the home
environment to discover the causes of
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TCIIKOTHU U TIOTOJIEMM BPEMEHCKU U (PU3UUKU
Oapama. [lokpaj Toa, CTpyJIHHTE JTUIA YECTO ja
pasriienyBaar AoMalllHaTa CPeIMHA 3a Ja TH OT-
KpHjar npuuuHUTE 32 npodnemu kaj JIIII, xown
CHJIHO BJIMjaaT Ha CTABOBUTE HA POAUTEIIHTE Ja
pabotart co uuB (13, 14). Yecto, copaboTkara co
POAMTENNTE € UCTO TaKa MOIMpEYeHa OJ CTPY-
HUTE JIMIA KaKO PE3yJITaT Ha HUBHUTE HEPEIICHU
YyBCTBa, CTPABOBH, JIATEHTHH MpPEAPACYAH WA
MOJKHa aBep3uja Ha (heHoMeHOT Ha JIIIIT u cnnu-
HO. OxroBopure o1 npogecnoHaIHaTa MPAKTHKA
u pomurenure Ha JIIII ja omecHyBaaT mMHTETpa-
[1jaTa Ha IPOMEHU W BOCIIOCTaBYyBamb€ HA HOBU
TpaHHI BO paboTara Ha cTpy4yHuTe Jmma (15).
Bo 10j KoHTEKCT, HanmoHamHOTO 3ApyKeHHe 3a
oOpasoBanue Ha Manu jaena (16) ucrakHyBa Ko-
IEKC Ha eTWYkW npaBmia. KomOwHamwjata Ha
nepcrekTuBu of rprkata 3a JIIII, demumnuc-
THUYKUTE WU, KpUTHUYKATa TICHXOJIOTH]a | ,,KOH-
CTHTYyTHBHATa eTHorpadwuja‘ HU 1momara Ja Hay-
yuMe U Ja pasbepeMe MoBeke 3a KMBOTUTE Ha
JITIIT n auBHUTE cemejctBa (17-19). Read (20)
Runswick Cole (21) ykaxxyBaaT Ha MaTOJIOIIKA
HauYMHM Ha eTUKeTHpame Ha cemejcTBo Ha JIIIII
Kako He(yHKIIMOHAHO, HApYyIIEHO CEME|CTBO.
MHory 3eMju CIpOBeIyBaaT HCTpaKyBama U
pa3BHBaaT HOBU MPOEKTH HACOUCHHU KOH OTKPH-
Bame, 00e30eMyBambe U KOOPAUHHPAE Ha II0-
mornra 3a JITIIT u 3a HuBHUTE cemejcTBa (21, 22).
KoncrpykTrBHaTa copaboTka € UCTO Taka Ba)KHa
3a YCIIEITHO Pa0oTeme Ha CTPYYHHUTE THUMOBH,
TPYIIUTE POJWTENN, WHTETpaIija BO JIOKAIHATA
3ae[THHILIA, TTOJIUTAe Ha jaBHATA CBECT M MpOIia-
THpamke U MIUPCHE HA PEJICBAHTHU MPOTPaMU U
Mpexu 3a oaapinka Ha JIIIT n auBHATE cemej-
crBa. OCBeH TOa, THE CE€ COOUYYBaaT CO Pa3HU
MIPEU3BHIN, KaKO TOJeMa Pa3IMIHOCT TOMery
JIIII, yecto pa3nuyuHu OYEKyBamba Ha POJUTENN-
Te, 3a€AHO CO 0apameTo 3a HEelPEeKUHATa UHTEp-
IVCIUIUIFHAPHA W THMCKa paboTa ¥ TOHATaMOIII-
Ha npoecroHanHa o0yka. CeBo oBa Gapa MHOTY
rorosieMa OATOTBEHOCT, TIOBEKe 3HACHE U BEIll-
THHA BO COpabOTKaTa KaKo O POIUTEINTE TaKa U
oJ BpaboteHute. Pecypcure kon uM nomaraaT Ha
pPOAWTENUTE W CTPYyYHHTE JHIA Ja M3rpajar u
pa3BHjaT KOOTEpaTHBEH OJHOC U JIa TH HaJMUHAT
MPEYKHTE, MPOOIeMUTEe U KOHPIMKTHUTE CUTYa-
IIUF BO OBOj MPOIIEC, BKIIydyBaaT TPYIH 3a TOA-
JPIIKA Ha POTUTEIUTE U TPYIH 32 MOIJPIIKA Ha
JUYHUOT W MPOGECHOHATHUOT pa3Boj Ha Bpabo-
TeHUTE (Haa30p HA BPCHUILIU U HAZ30D).

problems in PSN, which heavily affects parent
attitudes to working with them (13, 14).
Frequently, cooperation with parents is also
hampered by the experts as a result of their

own unresolved feelings, fears, latent
prejudices, or possible aversion to the
phenomenon of PSN and similar. The

responses and answers of both professional
practice and parents of PSN facilitate the
integration of changes and establishment of
new boundaries in the work of professionals
(15). In this context, the National Association
on the Education of Young Children (16)
emphasises a code of ethical rules. A
combination of perspectives from PSN care,
feministic ideas, critical psychology and
"constitutive ethnography" helps us to learn
and understand more about the lives of PSNs
and their families (17-19). Read (20) and
Runswick Cole (21) point at pathological
ways of labeling a PSN family as a non-
functional, disturbed family. Many countries
are carrying out studies and developing new
projects aimed at discovering, ensuring and
coordinating assistance for PSN and their
families (21, 22).

A constructive cooperative relationship is also
important for the successful work of expert
teams, parent groups, integration into the local
community, public awareness raising and the
propagation and spread of relevant support
programmes and networks for PSN and their
families. In addition, they face wvarious
challenges such as high diversity among PSN,
frequently different parent expectations, along
with the requirement for continuous
interdisciplinary and team work and further
professional training. All this requires much
greater willingness, more knowledge and skill
in cooperation from the parents as well as the
staff. Resources that help parents and experts
to build and develop a cooperative
relationship and to overcome obstacles,
problems and conflict situations in this
process include support groups for parents and
support groups for the personal and
professional growth of staff (peer supervision
and supervision).
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I'pynu 3a nooopwika na pooumenume u zpynu
3a HOOOpUIKa Ha 8padomeHume

3a 1a UM ce MOMOTHE Ha POAUTENUTE U Ha Bpado-
TeHuTe Momo0po aa ce cdarar cedecH U moceo-
HHUTE OKOJIHOCTH KOH BIIMjaaT Ha HUBHUOT CEKOj-
JTHEBEH UCIIPEIUICTEH OJHOC U BO JIMYHATA U BO
npodecroHaTHaTa 00J1acT, TPYMUTE 3a MOIIPII-
ka Bo CJI0BEeHH]a ITOCTOjaT PEUNCH TBAECET TOIH-
Hu. EnHa ox menuTe Ha OBHE TPYNH € J1a UM I10-
MOTHE Ha POAMTEINTE U Ha BpaOOTEHHUTE Ja pa-
Ootat eukacHoO Mely cebe U 1a TU CIoeTyBaaT
HUBHUTE JHEBHU HCKYCTBa. TakBUTE POIUTEIN
CC jacHO WBJIOKEHH HAa MaTepHjaJTHO IIOTOJeM
CTpec TIPenu3BHKAH O] Mpa3HUHATA ToMery Oa-
pamara Ha CEKOjJIHEBHUOT KHMBOT KaKO pe3ynTar
Ha HeJopa3oupame, yrHeTyBambe 1 MapruHaIN3a-
[Mja Of OMLITECTBOTO M CIIOCOOHOCTAa Ha €IHa
WHIHBHU/Iya Jla ce crpasu co HUB. OBaa HapyIie-
Ha BHATpeIlHa paMHOTEXa MOXeE Ja ja HaBene
MHIVMBUIyaTa WM [la e MOBJeYe WIK Ja ce 60pu
Ila ja HamMUHE cuTyanujara (24). Jluteparypara
cyrepupa JieKa IpynuTe 3a MOJJIPIIKa MpUIOHE-
cyBaar 3a mooopa copabotka (25-27).

LenTa Ha rpymuTe 3a MOAAPIIKA HA pa3HU Bpabo-
TEHU € Ja T HaydaT M Ja T UCTpaxKyBaaT pas-
JIMYHUTE TEPCIEKTHBU 3a OJpelieHu Ipodecuo-
HaITHW TPOOJeMH, ITO TH 30IMKyBaaT, Oapaar
O]l HUB J]a TH KOOpJMHHUpaaT HUBHUTE ITOCTAITKU
Y OZIrOBOPH, ¥ Jia OAPKYBaaT paMHOTEXa oMery
Cy0jeKTHBHOTO U OHA IITO € 3aeIHIYKO 3a TpymHa-
ta. Ho HajMHOTY 011 ¢¢, TpyIHTe 32 MOAIPIITKA M
OBO3MOJKYBaaT Jla ce BKIy4aT 10 OAPEIEH CTe-
IIeH, TaKa IITO ke OMIaT JOBOJHO, HO HE IIPEMHO-
Iy YyBCTBHUTEIHH, 1A IOKAXKAT TOBOJIHO EMIIATH-
ja ¥ Ja MocTaBaT I'PaHMIM TOYHO OHaMy Kaje
mro ¢ notpedHo (28). ITomery cnenndpuuHUTe
NpUIOOMBKY, aBTOPUTE alyAupaaT Ha pa3MeHa
Ha MHUCJICHa, HOBU BEIITHHY, aHAJIM3a HA HeuHja
pabota u nmogoOpyBame Ha TUMCKaTa KOMyHHKa-
mja (29, 30). Hekonky cTpy4HH JHLA ja CIIOM-
HyBaaT Ba)KHOCTa Of pa3Oupame Ha BHIOBHUTE
OJTHECYBAWE BO HMHTEPIICPCOHAIHHUTE OJHOCH U
KOMYHHUKaIijata Bo padotHata armocdepa (31).
HanrnenyBameTo o BPCHUIIM M HaJTJIEAyBabe-
TO TO BexkOaaT cure BpaboreHH Bo CroBeHHja
xou paborar co JIIIII. Koopaunauujara Ha mor-
JieuTe Ha NPoeCHOHATHH 1 JIMYHU TPEAU3BULIN
BOIU 10 e(heKkTHBHA TUMCKa padota Ha JIIII, Ha
pomurenute u BpaboTeHn. OBa 3a BO3BpaT MpH-
JIOHECYBa 3a JIMYHO 3aJI0OBOJICTBO M 0e30emHOCT
Ha CUTE BKIIyYCHH CTPaHH.

Support groups for parents and support
groups for staff

To help parents and staff better understand
themselves and others and the specific
circumstances affecting their intertwined daily
relationship, both in the personal and
occupational sphere, support groups have been
in use in Slovenia for almost twenty years. One
of the aims of these groups is to help parents
and staff work with each other efficiently and to
share their daily experiences. Such parents are
clearly exposed to materially greater stress
caused by the gap between the demands of
daily life as a result of a misunderstanding,
oppression and marginalization by society and
the ability of an individual to cope with them.
This disrupted inner balance may prompt the
individual either to withdraw or fight to
overcome the situation (24). The literature
suggests that support groups contribute to a
better cooperative relationship (25-27).

The aim of various staff support groups is to
learn and to explore different perspectives on
specific occupational issues, which brings them
closer, requires them to coordinate their actions
and responses, and to maintain a balance
between the subjective and what is common to
the group. But most of all, support groups
enable them to get involved to just the right
extent so as to be sufficiently but not overly
sensitive, to show enough empathy and to set
the boundaries exactly where needed (28).
Among specific benefits, authors refer to an
exchange of opinions, new skills, analysis of
one's practices and improvement of team
communication (29, 30). Several experts men-
tion the importance of understanding types of
behaviour in interpersonal relationships and
communication in an occupational setting (31).
Peer supervision and supervision is practiced in
Slovenia for all staff working with PSN.
Coordination of views on occupational and
personal challenges leads to effective team
work PSN, parents and staff. This in turn
contributes to the personal satisfaction and
security of all the interacting parties.
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I/Icmpaofcyealmu npauwiarea u xunomes3u

LlenTa Ha HCTPAKYBAKHETO € J]a C& UCITUTA KOPE-
JanyjaTta Ha HABOTO Ha copaboTKa Mery poau-
TENUTEe ¥ BPaOOTEHHUTE CO BKIIyUyBame Ha pPO-
JIUTEITUTE BO TPYIU 3a TOJIPIIKA Ha POJAUTEIIH,
a Ha BpabOTEHWTE BO TPYNH 3a MOIIpIIKA Ha
BpabOTECHH.

CaMOTO HCTpaxXyBame ja UCIIHTYBa BKIIy4EeHOC-
Ta Ha POJUTEIMTE M BPaOOTCHHUTE BO TIPYIHTE
3a MOJIPIIKA BO CIIOBEHEYKHUTE IICHTPU U JaJIN
TOa MPHUIOHECYBa 3a moaobpa copaboTka. Bp3
OCHOBa Ha pE3yNTAaTUTE OJl UCTPaKyBambeTo,
MPEIUIOKEHN Ce aKTUBHOCTH 3a TOJ00pyBame
Ha copaboTKaTa BO WIHUHA.

Bo cornmacHOCT co 1enTa Ha UCTPaxKyBameTo,
Oca GpopMyIHpaHu CIICTHUBE XUIIOTC3H:

X1: Mma 3HaYUTETHW Pa3UKH BO HUBOTO Ha
copaboTKa Ha POJUTENUTE BKIyUYeHH BO TPYIIH-
Te 3a MOJAPIIKA M Ha POJIUTENNTE KOW HE Cce
BKITy4CHHU.

X2: Mma 3HAYUTENHU DPA3NHUKHA BO HUBOTO Ha
copaboTka Ha BpabOTeHHTE BKIY4YEHH BO TPY-
MUTE 32 TOJ/IPIIKA U Ha BpaOOTEHUTE KOU HE Ce
BKITyYEHH.

Memoo na ucmpasicysarve

OBa ucTpaxkyBame € JeNl O] MOIIUPOK HCTpa-
JKyBavKH MPOeKT (32) BO KOj ce MPUMEHYBa HC-
TPKYBAaUYKHOT KBAJIUTATHBEH METOJ. 3a Ja ce
TECTUPA 3HAYAJHOCTA HA XUITOTCTHUKUTE Pa3iIv-
KW KOPHCTEH € CTATHCTUYKHOT METOJ Ha €JIHO-
HACOYHA aHAJIM3a Ha BapujaHca.

3emarse npumepox, 3a8UCHU U HE3ABUCHU 6a-
pujadau u memoou Ha aHanu3a

3a 1enmTe Ha OBaa CTyAWja, Oca hopMupaHH JBE

Ipymnu:

e rpyma ox 296 ciydajHO H30paHH POAUTENH,
TaTkoBUY U Majku Ha JIIII1 cMecTeHn BO LieH-
Tpu HU3 CrnoBeHuja, o kou 180 Oea >keHW U
116 maxwu na sospacm 00 30 do 72 200unu, co
npoceuna go3pacm 00 52,38 eoounu; 67 wnm
22,7% Gea BKITy4eHH BO TPYIMHUTE 32 HOIPIIKA,;

e rpyma on 298 ciny4ajHo uM30paHU BpPabOTCHU
(pazmmuan mpodrim) KoW paboTaT JUPEKTHO
co JIIII Bo ropeHaBeaeHUTE LEHTPH, O KOU
239 Gea xxenu u 59 Maxu Ha gospacm 00 20 0o
54 eo0unu, co npoceyna eozpacm 00 38,10 co-
Ounu, on xou 104 mmu 35,3 % Gea BKIIydeHH BO

Research questions and hypotheses

The aim of the study was to examine the
correlation of the level of cooperative
relationship between parents and staff with the
inclusion of parents in support groups for
parents and staff in support groups for staff.
The study itself examines the inclusion of
parents and staff in the support groups of
Slovenian centres and whether it contributes to
a better cooperative relationship. Based on the
study results, activities are proposed to
improve the development of their cooperative
relationship in the future.

In keeping with the study’s aim, the following
study hypotheses were formulated:

HI1: There are significant differences in the
level of the cooperative relationship of parents
included in support groups and parents who
are not.

H2: There are significant differences in the
level of the cooperative relationship of staff
included in support groups and staff who are
not.

Research method

This study is part of a wider research project
(32) which applied an exploratory quantitative
research method. The statistical method of
one-way analysis of variance was used to test
the significance of the hypothesized differren-
ces.

Sampling, dependent and independent vari-
ables and the methods of analysis

Two sample groups were formed for the

purposes of this study:

e a group of 296 randomly selected parents,
fathers and mothers of PSN placed in centres
across Slovenia, of whom 180 were women
and 116 men aged from 30 to 72 years, with
an average age of 52.38 years; 67 or 22.7 %
were included in support groups.

e a group of 298 randomly selected staff
(various profiles) who work directly with
PSN in the above centres, of whom 239 were
women and 59 men aged from 20 to 54
years, with an average age of 38.10 years; of
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TPYIHMTE 3a HOLAPIIKA.

Bo crymmjara G6ea ymoTpebeHu aBa mpariaHuKa
3a POAWTENN U BpaOOTEHH, U J1BaTa NPEBEACHU U
aJlanTHPaH! 3a LIEIUTE Ha HCTpaxyBameTo. [Ipa-
MIATHHUIIATE CE COCTOEja OA NiBa rena. Bo mputor
Ha OIIITHTE Mpalllafka, BO MPBUOT Je] € BKIyYeH
U [IPEBEICHHUOT NpaIlaTHUK 0 buBepcoBroT cuc-
TeMckH Mozen (33) co Gokyc Ha Iparnramara ImTo
I'Ml ICIIUTYBAAT CEMEJHUTE KOMIIETEHIMH 1 UHTEP-
AKTUBHUOT CTWJI BO CEMeEjCTBaTa Ha BpabOOTEHUTE
M BO ceMejcTBaTa Ha pOAWTENUTE, a conpxu 40
npaniama. BTOpHOT Aen of HMpallaJHUKOT, Ha-
MEHCKH COCTaBeH, coapxu 21 mpamame hoKycH-
paHH Ha copaboTKara Mer'y POAUTEIINTE W BPado-
terute. OnroBopute Oea oleHyBaHH co 1 (HajMa-
Ja BpenHocT) Ao 7 (Hajronema BpemHocT). MHc-
TpyMeHTHTe Oea MUIIOT-TEeCTUPaHU U TH COApIKea
CIICTHABE KapaKTEePUCTHUKH:

® HE3aBHCHH BapHjadIIH: pOUTENH, BpaOOTEHH;

® 3aBHCHHU (KOMIIO3UTHH) Bapujadind M Bepoaoc-

TOJHOCT:

— CEMEjHM KOMIIETEHIINH - ONPEIEIeHH CIIO-
pen aBe Bapujadmu:

o opHoc: KponOaxoBata anga Oemie
0.89 3a pomgurenute u 0.88 3a Bpabo-
TEHUTE;

o BoxactBO: KponbOaxomara anda Oere
0.80 3a pomgurenure u 0.81 3a Bpabo-
TEHUTE;

— HHTEPaKTUBEH CTHJ Ha CEMEjCTBOTO — OII-
pemenen criopen CP u CF cemeen crw:
Kponbaxosara anda Gerre 0.84 3a poaure-
nute u 0.81 3a BpaboteHwuTe;

— copaboTka Mel'y poIUTeNnTe U BpabOTCHH-
Te - OTpeeIIcHa O] YSTHPH BapHjalITH:

o  noBepba Ha poautenute — Kponbaxo-
Barta ainda oerre 0.92;

o noBepba Ha BpaboreHute — KponOa-
xoBara ajida oemre 0.87;

O KOMYyHHKallMja Ha pOJHUTEIHTE —
KponbaxoBara anda oerie 0.87;

O KOMyHHUKalija Ha BpaboTeHHTE —
Kponbaxosara anca 6emre 0.80.

Bapujabnute 3a 1oBepOa Ha poAUTENUTE U Bpabo-
TEHUTE TO MCIUTYBAAT MPUCYCTBOTO HA BPEIHOC-
TH W3Pa3eHO Off POIUTENNTE W BPaOOTEHHUTE BO
PaMKHTE Ha HUBHUOT OIHOC, KaKO IITO C€: IIOYHUT,
MOMOIL, UCKPEHOCT U 3HAaCHe, KOUILUTO CE OIpe-
JeJIEHN CIIOpEel] COOIBETHHU MCKas3u. Bapujabiute
3a KOMYHHKalllja Ha POJUTEINTE U Ha BpaboTe-
HHTE TO UCITUTYBAAT MPUCYCTBOTO HA TUMEH3UH U
BPEIHOCTH M3Pa3eHU Of POAUTEIUTE W BpadoTe-

whom 104 or 35.3 % were included in su-

pport groups.
Two survey questionnaires for parents and staff
were used in the study, both translated and
adapted to its research purpose. The
questionnaires consisted of two parts. In
addition to general questions, the first part
included the translated Beavers systems model
questionnaire (33) with a focus on questions
examining the family competence and
interactive style in the families of the staff and
the families of the parents, and consisting of 40
questions. The second part of the questionnaire,
developed in this work, comprised 21 questions
focusing on the cooperative relationship
between parents and staff. The answers to the
questions were scaled from 1 (the minimum
value) to 7 (the maximum value). The
instrumentation was pilot tested and had the
following characteristics:
e independent variables: parents, staff

e dependent (composite) variables and
reliability:
— family competence — determined by two
variables:

o relationships: Cronbach’s alpha was
0.89 for parents and 0.88 for staff;

o leadership: Cronbach’s alpha was
0.80 for parents and 0.81 for staff;

— family interactive style — determined by
the CP and CF family style: Cronbach’s
alpha was 0.84 for parents and 0.81 for
staff;

— cooperative relationship between parents
and staff — determined by four variables:
o parent trust: Cronbach’s alpha was

0.92;
o staff trust: Cronbach’s alpha was
0.82;
o parent communication: Cronbach’s
alpha was 0.87;
o staff communication:
alpha was 0.80.
The parent and staff trust variables examine the
presence of values experienced by parents and
staff within their relationship, such as respect,
assistance, sincerity and knowledge, which are
defined by the relevant items. The parent and
staff communication variables examine the
presence of dimensions and values experienced
by parents and staff within their relationship,

Cronbach’s
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HUTE BO PAMKHTE Ha HUBHHOT OIHOC, KaKO IITO
ce: BpeMe, KOHGUINKT, CITyIIamke U 01aroqapHOCT.
Wcnuranunure oaroeapaa Ha mpalnamara of 7-
CTEICHATa CKaJa, Ha KOjamTo 1 3HauM ,,cexoram‘,
a 7 ,Hukoram'. 3a ja ce 0BO3MOXH HHTEpIIpeTa-
IMja Ha pe3yJITaTUTE, OATOBOPHUTE 32 HEKOW HCKa-
3u Oea GopMyNIMpaHH TaKa IITO Ja MOXKAT CHTE Jla
T W3MepaT HEeraTHBHUTE KAapPaKTEPUCTHUKH CO
BpeOHOCT | WM TIO3UTHBHHUTE KapaKTePHCTHKH
co BpeaHocT 7. OBa 3HauM JIeKa TOBUCOKOTO HU-
BO Ha cOpabOTKa Mery POJMTEINUTE U BpabOTeHH-
TE KOPECIIOHIUpA CO TIOBHCOKUTE BPEITHOCTH Ha
OJITOBOPUTE HJIH CO ITOBHCOKOTO HUBO Ha JJOBEpOa
(ompenenHO criopen BpeAHOCTHTE KaKO INTO Ce:
TTOMOIII, TIOYUT, WCKPEHOCT W 3HACH-E) 1 Ha KOMY-
HHKaIuja (onpeesHa Copea BPeAHOCTUTE U [TH-
MEH3UHTE KaKo IITO ce: OJIaroJapHoCT, CIyIIamke,
BpeMe, KOH(IIMKT) Kako CIIPOTUBHOCT Ha TIOHUC-
KHATE BPEIHOCTH Ha OATOBOPHTE WM TOHHUCKOTO
HUBO Ha copaboTKa, IMTO yKaXyBa Ha IOMaia
JoBepOa ¥ TIOHKUCKA MTO3UTHBHA KOMYHHKAIIH]a.
Kommo3utHute Bapujabny ykakyBaaT Ha MPOCEY-
HaTa BPEJHOCT Ha OJTrOBOPUTE BO Ipymara, IITO
3HAYM JIeKa BPEAHOCTUTE Ha OJITOBOPHTE MOKAT
na OMIaT MOBHMCOKH WITH TIOHWCKH OJ1 ITPOCEYHATa
BpenHocT. Bo anammzara Ha pesynratute Oea
YIOTPEOECHHU TIOMMUTE TIOHHCKO W IIOBUCOKO HUBO
Ha copaboTKa.

[MomaTtouute Oea HOOMEHH AUPEKTHO O MCIIHTA-
nummre. beme obe30eneHa 3amTiTa Ha JIMYHATE
MOJATOLM  CHOpeA  TPUMEHIMBHOT  3aKOH.
[Nomaromure Gea obpadorenn co SPSS-codrre-
pOT 3a TIepcoHaHU KoMmjyTepH. bea npumeneTn
CIIETHIBE CTATUCTUYKH METOJIH: JIECKPHUIITHBHATA
CTaTHCTHKA 32 J]a CE OIUINIAT CUTE MPUMEPOINH Ha
MPOMEHJIMBHTE: OYEKyBaHUTE PE3YJITaTH OX JeC-
KPHUIITUBHATA CTATHCTUKA M (DPEKBEHIIMjaTa, Me-
pemara Ha TJIaBHaTa TeHACHIIN]a; IPYyTH OCHOBHH
WH(OpPMAIIIH 332 CUCTEMOT Ha IPUMEHETHUTE BapH-
jabmu u uHpOpMAaLUK 3a TOa KOU BapHjaliiu Biie-
ryBaaT BO HapeIHHUOT IUIAHMPaH YEKOp Ha TPeT-
MaHoT; KpoHnOaxoBata ainda 3a TecTupame Ha Be-
POIOCTOJHOCTA Ha MEPHATA METO/IONIOTH]ja 1 U3Be-
IyBamkETO Ha MUAJIOT-UCTPAYKYBAETO Ha COPabOT-
KaTa Mery POIUTENNTE U BPpaOOTEHNUTE; TECTOT 32
XOMOTEHOCT 3a CHUTE BapHjadmm; Oerre yrmoTpeOeH
METONOT 32 paHTUpamke 332 HOPMAIM3HPAlkEe H
CTaHIApAM3Upake Ha BapHjabiuTe; eIHOHACOY-
HaTa aHaJM3a Ha BapWjaHCUTE 32 Jla Ce OIpesieNar
pa3NHKHUTE BO HUBOTO Ha COpabOTKaTa.

such as time, conflict, and
acknowledgment.

The respondents answered the questions by
using a 7-point answering scale, where the
value 1 meant "this is always the case" and 7
meant "this is never the case". To help interpret
the results, the answers in some of the items
were phrased so that all of them measured a
negative characteristic with the minimum
answer value at 1, or a positive characteristic
with the maximum answer value at 7. This
means that a higher level of cooperative
relationship  between parents and staff
corresponds to a higher value of answers or a
higher level of trust (defined by values such as
assistance, respect, sincerity and knowledge)
and communication (defined by values or
dimensions such as acknowledgment, listening,
time and conflict resolution) as opposed to a
lower value of answers or a lower level of
cooperative relationship which indicates less
trust and less positive communication.

A composite variable indicates the average
value of answers to questions in a group, which
means that the values of the answers may be
higher or lower than the average value. The
terms lower and higher level of cooperative
relationship were used in the analysis of the
results.

The data was collected directly from the
respondents. Personal data protection was
ensured in accordance with the applicable
legislation. The data was processed using SPSS
software for personal computers. The following
statistical methods were applied: descriptive
statistics to describe the overall sample of
variables: the expected results of descriptive
statistics are frequency, measures of central
tendency; other basic information about the
system of variables used and information about
which variables may enter the next planned
steps of treatment; Cronbach’s alpha to test the
reliability of the measuring methodology and
the performance of a pilot study of the parent-
staff  cooperative  relationship;  test of
homogeneity for all wvariables; the rankit
method was used to normalize and standardize
the variables; one-way analysis of variance to
determine differences in the level of
cooperative relationship.

listening
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Pezynmamu

UcrtpaxxyBameTo ro MCnmuTa HUBOTO Ha copaboT-
KaTa Ha POJUTEIINTE U BPaDOTCHUTE BO OJJHOC Ha
BKJTy4€HOCTa BO TPYIHTE HA POTUTENHN U TPYITUTE
Ha BpaboreHn. H¢ mHTEpecupaa cpemHuTe Bpe-
HOCTH Ha OJITOBOPUTE TOOMEHH Of TPAIIaTHUIH-
T€ ¥ AUCTPHOYIMjaTa Ha TOPECIIOMEHATUTE BapH-
jabmu. 3a ma ce MpUMEHHM aHaIHM3aTa Ha Bapu-
jaHca, BapujaHCUTE Mely rpynuTe Tpeba 1a ounar
enHakBu. [lanu BapwjaHCUTE BO JBETE TPyNHU
UMaaT 3HA4YajHA pa3uKh Oerie OmpeAeiieHO CO
JIeBEHOBHOT TECT 32 XOMOTEHOCT Ha BapHjaHCHTE.
Bpennoctute 3a p nonucku ox 0.05 ykaxyBaar
JIeKa BapyjaHCUTE Ce Pa3NIMuHU U JeKa aHaIn3aTa
Ha Bapujancute (AHOBA) He MOoXke 1a ce ipuMe-
HU. Bo TOj ciydaj, ce mpuMeHyBa HelapaMeTpuc-
KHOT TeCT Ha Pa3uKy Ha Bem.

Tabena 1. Jleseroe mecm / Tecmom na Beau

Results

The study investigated the level of the family
and staff cooperative relationship in relation to
their inclusion in parent groups and staff
groups. We were interested in the mean values
of answers obtained from the questionnaires
and the distribution of the above variables. To
apply the analysis of variance, variances across
groups should be equal. Whether the variances
in the two groups differ significantly was
determined by using Levene’s test for
homogeneity of variance. Values of p lower
than 0.05 indicate that the variances are
different and that analysis of variance
(ANOVA) may not be applied, in which case
the non-parametric Welch test of differences
was used.

Table 1. Levene's test / Welch's test

F p

F p

6.16 0.01

0.44 0.50

Kako mro moxe na ce Bunu off Tabenara 1, pas-
JvKaTta Mery BapHjaHCHTE € CTATHCTHUYKH 3HA-
yajaa (F = 6.16; p = 0.01). Pa3znukure Bo HUBO-
TO Ha POJUTEIUTE IITO C€ W POIAUTEIUTE IITO
HE Ce BKJIYYCHHU BO POJUTEICKUTE TPYIH, HE CEe
cratuctaky 3Hadajuu (F = 0.44; p = 0.50). Pe-
3yJITATUTE TMOKAKYBaaT JleKa BKIYYEHOCTa BO
IPYNUTE 3a MOMAPIINKA HA IIEHTPUTE HE TO 3ro0-
JeMyBa HUBOTO Ha COpabOTKa METy POUTEITATE
u BpaboreHute. Ce TpeTmocTaByBamie eKa
BKIIyUYCHOCTA HAa POJIUTEIUTE BO TPYNUTE 3a
MOJ/IPIIIKA TPUIOHECYBa KOH MOBHCOKO HHBO
Ha copaboTka u momodpa copaboTKa POIUTET—
BpaOOTEH, KaKo IITO € aHTHIMIIMPAHO U IIPET-
CTaBEHO BO xHmoTe3ara 1. Pasmukure He ce cTa-
TUCTUYKY 3HAYajHH, TAKa IITO OBaa XUIOTe3a €
MOTIIOIHO OT¢pIICHA.

Tabena 2. Jlesernos mecm / AHOBA

As evident from Table 1, the difference
between the variances found is statistically
significant (F = 6.16; p = 0.01). The differences
in the level of the cooperative relationship of
parents included in parent groups and parents
who are not, carry no statistical significance (F
= 0.44; p = 0.50). The results show that parent
inclusion in the support groups of centres does
not increase the level of cooperative
relationship between parents and staff. It was
presumed that inclusion of parents in support
groups contributes to a higher level of
cooperative relationship and thus to better
parent-staff cooperation, as anticipated and
projected in Hypothesis 1. The differences are
not statistically significant, so this hypothesis
was fully rejected.

Table 2. Levene's test / ANOVA

F p

F p

0.71 0.39

6.77 0.01

Pesynratute on Tabenata 2 MOKaxXyBaaTr JeKa
BapHjaHCHTE BO TPYIHTE HE Ce Ha HHMBO Ha
CTaTHCTUYKA 3HAYajHOCT, CIOpex Toa, Oele
NpUMEHETa aHATH3aTa Ha BapHjaHCH.

The results in Table 2 show that the variances
of the groups do not differ to a statistically
significant degree and, accordingly, the analysis
of variance was applied.
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Tabena 3. Cpeona eépeonocm Ha 002080pume
3a copabomkama 60 00HOC HA 6KIYYEHOCMA HA
epabomenume 80 epynu

Table 3. The mean value of answers on
cooperative relationship with respect to staff
inclusion in groups

ITocera Ha rpyna / Group attendance f M SD
Ja/ yes 10 -0.12 0.52
He /no 191 0.04 0.52
BxymHo/ Total 295 -0.01 0.52

Pesynrature on tabemara 3 ykaxkyBaaT Ha IOC-
TOCHC CTATUCTUYKY 3HAYajHU pa3iuku. Bpabore-
HHUTE BKIYYEHU BO IPYIHTE 32 MMOJJIPIIKA HMaaT
3HAYajHO TIOHUCKO HHBO Ha copaboTKa Cco
pomuTeNnuTe 01 BpaOOTEHHUTE IITO HE CE BKITyUe-
HU BO oBHe Tpymr. OBa 3HAYH JieKa BPeOOTCHUTE
BKITYYCHU BO TPYIHTE 3a MOJUIPIIKA MOKAXyBaatT
MOMAJIKy JIoBepOa, IOMAaNKy MOYHT, MoMala Me-
ryceOHa TIOMOIII, IOMAJIKy UCKPEHOCT U 3HACH:E,
a TIOBeKke HeTaTUBHA KOMYHHUKAIUja BO OJHOCHTE
co pomurtenute. OBHE pe3yNTaTH Ce M3HCHATY-
Bauku. HaBucTHHA ce OYeKyBaa pas3liuKu, HO BO
OJTHOC Ha MOBHCOKOTO HHMBO Ha cOpabOTKa Mery
pomutenure W BpabOTEHUTE INTO MOCETYyBaaT
Ipynu 3a BpabOTEHH, a HE TMOMHAKY, KaKO IITO
IoCcOvyBaar pe3yiaTatuTe. XwuroTte3ara 2 Oerie
MOCTaBeHA CO MPETIIOCTaBKa JAeka BpaOOTEHUTE
BKJIYYCHHU BO IPYIHTE 33 BPAOOTCHH UMAaT MOBH-
COKO HHBO Ha copabOTKa OTKOJIKY BpaOOTEHUTE
MITO HEe TH MOCeTyBaaT OBHE TIpymnu. Mmajku
TIPEeIBU JeKa ITOCTOjaT CTATUCTHYKW 3HAYAjHHU
pa3MKK BO HUBOTO Ha copaboTKa Mery BpaboTe-
HHUTE BKJIIyYCHH BO TPYMUTE 3a MOJUIPIIKA U Bpa-
OOTEHHUTE IITO HE Ce BKIIyYCHHU, XUIOTE3aTa 2 €
MOTIIOJTHO MOTBP/ACHA.

Juckycuja

I'pymuTe 3a noazpika Ha pojuTen Bo CIOBeHH-
ja 6ea dopmupaHu 3a 1a UM 06e30enat Ha PoIH-
TEJIMTE CIPABYBAE CO CTPECOT M MOMOII TMPU
paspellyBambe Ha MPOOJIEMUTE U JTUIEMHUTE IIITO
T'M MMaaT OBHE POJAUTEIM BO HUBHHTE YKUBOTH.
JlonaropovHo, TakBaTta WHKIy3Hja Om Tpedano ma
UM ITIOMOTHE Jia MMOCTUTHAT IMOKOHCTPYKTUBHA CO-
paboTKa, MITO HE 3HAYM HEMOCTOCHE KOH(IMKT,
TYKy pa3Boj Ha CTpaTerdja BO MPOLECOT Ha rpajie-
HC MAPTEHEPCTBO 32 J]a UM CE TIOMOTHE Ha JIBETE
CTpaHH 0OOCTpaHO Ja ce MpHJIarojar, aa Hajaat
KOMITPOMHC | J]a copabOTyBaaT eIHH CO APYTH 32
Jla TH OCTBApaT HUBHHUTE IIEJH, KAKO INTO € Pac-
mpaBaHo o Yuval-Davis (34). Partington (35)

The results in Table 3 indicate the existence of
statistically  significant  differences.  Staff
included in support groups has a significantly
lower level of cooperative relationship with
parents than staff not included in these groups.
This means that the staff included in support
groups reported experiencing less trust, less
respect, less mutual assistance, less sincerity

and knowledge and more negative
communication in their relationship with
parents. These results are  surprising.

Differences were indeed expected, but in terms
of a higher level of cooperative relationship
with parents for staff attending staff groups and
not the other way round as suggested by our
results. Hypothesis 2 was postulated assuming
that staff included in staff groups have a higher
level of cooperative relationship than staff who
do not attend such groups. Given the results that
there are statistically significant differences in
the level of cooperative relationship between
the staff included in support groups and the
staff who are not, Hypothesis 2 is fully
confirmed.

Discussion

Parent support groups in Slovenia were formed
to provide parents with relief from stress and
with assistance in addressing the issues and
dilemmas that these parents face in their lives.
In the long term, such inclusion is meant to help
achieve more constructive cooperation, which
means not the absence of conflict but the
development of strategies in the process of
building a partnership to help both parties to
mutually adjust, seek compromises and
cooperate with each other in pursuit of their
goals, as also argued by Yuval-Davis (34).
Partington (35) mentions that parent support
groups work towards a concrete, deliberate and
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CIIOMHYBa JIeKa TPYNUTE 3a MOJIPIIKA HA POIUTE-
nuTe paboTaT KOH KOHKPETHA, HACOYEHA M JTUIIO-
MaTcKa yJiora Ha POIUTENNTE 338 IOCTUTHYBambe
Ha 3aCJHUYKHUTE, a HE CaMO Ha MHAWBHIYaJIHUTE
ETIH | 32 Pa3pellyBambe Ha 3aeTHIYKUTE MpooJie-
M. MctpaxyBameTo Ha paboTaTa co pOAUTEIIUTE
HOKaXKyBa JIeKa, BO CIIopefda co MPEeTXOIHO BO3-
HEMHUPEHHU POJUTEINH, HO TIOMUPEHHU CO CyI0MHA-
Ta (36, 37), ce 3abenexyBa MOArpecUBEH CTaB BO
nobuBameTo onpeneHu npunoousku 3a JII u
JOOMBamkETO MOAIPINKA 32 HHUB W 32 IEIOTO ce-
MejcTBO. Pesynrature Bo Tabenara 1 mokaxyBaar
JIeKa TIpH MPOYYyBalkETO Ha MPUMEPOKOT HE TIOC-
TOjaT CTATUCTHYKU 3HAYajHU PA3IMKH BO HUBOTO
Ha copaboTKaTa Mery POJUTEIUTE KOU CE U OHHE
IITO HE c€ BKIYyYEHH BO TPYNUTE 32 MOAAPILKA.
bunejku opranmzanujaTa, Temure W paboTHATA
CTpaTeryja Ha rpyIuTe 3a MOJJIPIIKA Ha POIHTE-
JUTE C¢ YIUTE HE CE€ MCTPAXKEHHM, MPUYMHATA 32
JOOMEHUTEe pe3ynTaTd He MOXKE IIEJIOCHO Ja ce
o0jacau. [locramaurte uHpOpMauK 3a padborara
Ha TPyNHMTE 3a MOJUIPIIKA, BO MPAKTUKaTa WHIHU-
Mpaar rojieMa pas3iiKa BO HMBHATa M3BeN0a BO
LIEHTPUTE BO OIHOC Ha OPOjOT HA BKIIyUCHH POIH-
Teru. Moke 1 ce IPeTIoCTaB! JIeKa IIPOrpamMuTe
HE ce JIOBOJIHO MHTEPECHH M KOPHCHH 32 POIHUTE-
JWUTE Aa TH IOCEeTyBaaT BO IorojieM Opoj, lexa
POIUTENTNTE MOXKEOH HE CE CBECHH 332 MOXKHOCTH-
T€ IITO UM C€ HyJaT BO IPYNHUTE WK, MOXXeOu, He
ce JIOBOJIHO MOTHBHPAHU Of CTPYYHMTE JIMIIA Ja
'l IOCETYBaaT UTH.

I'pynute 3a mogapiuka tpeba oa I onpemMar HUB-
HHTE YJICHOBH CO 3HACH-C M BEIITHHH H J]a TH OX-
pabpart 1a ce cTpeMaT KOH OIMIITEeCTBEHU pedop-
MH ¥ HHBHO NpHdakame, HAMeCTO TToMarame Ha
POIUTENNTE JIa Pa3BUBAAT JIMYHH MPUIOOUBKU U
ctaBoBH (38). CIMYHM apryMeHTH ce TPeIoikKe-
HU O]l HEOJAMHEIIHUTE OMIITECTBCHH JIBIKCHHA,
BKITyuyBajku U camoszactamyBame Ha JIIIT (39),
WHUIIMjaTHBa HAa POAUTENUTE IITO CE OJJHECYBa Ha
pasnuuHn uHCTUTYIMK (40) U Apyru rpymu 3a
nojutpiika (41). MHory rpynu 3a moaapiika, Hy-
JIejKu Toapika, oOyka WM HWHGOPMAIWH, TH
NOTTUKHYBAAT JIMYHUTE HAMECTO ONIITECTBEHUTE
pedopmu. Ce mperopadyBa TPYIIUTE 3a POIHUTE-
JHTE A TH ucpiar TeMHUTE (MCKIYYUTEITHO CO
JIMYHA areHa) ITO T UTHOpUpAaaT TPYIHUTE TI0-
TEHIWjaJId ¥ HAMECTO TOA IO MOTTHKHYBAaaT pa3-
BOjOT Ha HMJIEW W NPaKTUKH ITO 00e30emyBaar
KBQJIMTET BP3 OCHOBA Ha OIIITECTBEHATA MHKITY-
3uja (MHTErpalja) U pa3BojoOT Ha HOBU CTABOBU
BO MojiepHOTO ommuTtecTBo (43). Mmajku npensun

diplomatic parental role for the attainment of
common and not just individual goals, and the
resolution of common problems. Research on
work with parents shows that compared with
the previously anxious but resigned parents (36,
37) a more aggressive attitude has been
observed in claiming certain benefits for PSN
and getting support for them and for the whole
family. The results in Table 1 show that for the
sample studied there are no statistically
significant  differences in the level of
cooperative relationship between the parents
who are and those who are not included in
support groups. Since the organisation, topics
and work strategies of parent support groups
have not been investigated so far, the reasons
for the results obtained cannot be fully
explained. Available information about how
support groups work in practice indicates great
differences in their execution at centres with
respect to the number of parents included. It
may be assumed that the programmes are not
interesting or useful enough for the parents to
attend them in larger numbers, that parents may
not be aware of the opportunities offered by the
groups, or perhaps that they are not motivated
enough by the experts to attend, and so on.

Support groups should equip their members
with knowledge and skills and empower them
to strive for social reform and its acceptance
instead of helping parents to develop personal
beliefs and attitudes (38). Similar arguments are
also proposed by recent social movements,
including self-advocacy of PSN (39), parent
initiatives combining various institutions (40)
and other support groups (41). Many parent
groups, offering either support, training or
information (42), indicate personal rather than
social reform. They recommend parent groups
should eliminate topics (excessively personal
agenda) that ignore group potential and instead
foster the development of ideas and practices
which ensure quality on the basis of social
inclusion (integration) and the development of
new attitudes in modern society (43).
Considering that in the developed world,
thematic parent groups focused on specific
topics are playing an increasingly visible role,
such as groups for accessing information within
specialized information centres (44), groups
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JeKa BO Pa3BHECHHOT CBET, TEMATCKHUTE TPYIH 32
pOAWTENM HACOYEHW KOH crHenuduyHa Tema
MMaaT OTPOMHO BIIMjaHHE, KaKo IITO Ce: TPYITH-
TE 3a TpHCTall 10 WHpOpMalMK BO PaMKUTE Ha
CTIelWjaju3upaHd MHQOPMAaTHBHH UCHTpH (44),
rpynuTe mTo 06e30emyBaaT OpraHu3upaHa Io-
MOII 3a TPWKa 32 WHBAIUIHWUTE JIUIA, JICTATHA
TPYIH 32 TIOMOIIL, TPYITH 32 MEHAIUPakhe MaTepH-
jaITHU 1 PUHAHCUCKH TIpalliamka, TPYIH MITO BKITY-
YqyBaaT CTPYYHH JIUIIA OJ] PEIOBHUTE HA POIUTEIH-
Te KaKO WICHOBU HA CTPYYHHTE THMOBH 32 IIO-
MOIII TIPH KaTeropu3anyja W IUIAHWpamke Ha pa-
3BOJHHTE TIporpamu (45), TpyNH ITO BKIy4yBaar
BOJIOHTEpPH WM TpuOupaar foHamuu (46) WTH.,
CTaHyBa jaCHO JIeKa POTUTCIIUTE C€ 3HAYAJHO II0-
3aMHTEPECHPaHH 3a CIIeUU(PUIHA TEMU U CTpare-
MM Kako 3Ha4yajHa TOMOII TPU KUBEEHETO CO
JITIII. 3a »xan, MHOTY Off IOCTAaITHOTO TEOPETCKO
3HACHE W TMPAKTUYHO WCKYCTBO OJ YCHEUTHUTE
MOJIETIV Ha TPYIIH 32 MOJIPIIKA Ha POIUTENNTE CE
yIITE HE Ce OApa3uiie BO CIIOBEHEUKaTa MPaKTHKA.
VYire mou3HeHayBayKHM Ce PE3yNTaTuTe 3a Bpa-
OOTEHNTE BKITyYCHH BO TPYIHUTE 3a MOAJPIIKA BO
OJTHOC Ha HUBOTO Ha cOpabOTKa CO POAUTEIHTE.
WNmajku tv TIpemBUm pe3ynTaThTe, MOXKE Ja Ce
NPETIOCTaBU JIeKa BpaOOTEHUTE IITO Ce BKIyde-
HU BO TPYyNHUTE 32 MOAJIPIIKA WMaaT TMOTOJIEMH
NpUIOOUBKY 32 pabOTHATA MPUBPA3HOCT U CTPYY-
HO 3ajaKHyBame, a c€ MOKPUTHYHU BO HUBHHOT
CTaB KOH POAUTEINTE BO criopenda co BpaboTeHH-
Te IITO HE ce BKIy4YEHH BO TakBuTe Ipymu. Pelc
(47, ctp. 1) Bemm geka ,,y4ECHUIUTE KOUIITO
Xpadpo ru TecTUpaaT HOBUTE (JOPMH Ha YUCHE BO
HaJrJelyBaHu TPYNH, ja pa3BHBaaT WjejaTa Ha
BpabOTEH IIITO € JOCTOCH 3a IOYUT, OMIEjKH KaKo
JIOTIOJIHYBAh¢ HA OCTAHATUTE BKHW KBAJIUTETH,
TOj TIPBEHCTBEHO ce MounTyBa cebecu. Co oBa ce
co3faBaar BpaOOTEHH €O CaMoJOBepOa KOHILITO
I'M BOAAT Jelara Crope] MPUHLHUIOT Ha MpHja-
TEJICKO yumimInTe. TakBHOT BpaboTeH ke Ommie
cioboneH f1a Oapa yIire, pacroioskeH fa 300pysa
3a CBOUTE JIWJIEMH U 32 peprieKCHUTe Bp3 HETOBU-
OT KOTHHTHBEH M eMonroHaleH mporec. [locmen-
HHBE TOJJMHH, BO (JOKYCOT Ha CIIOBEHEUKOTO BHH-
MaHHe € HaJ30pOT Ha HACTABHHUIINTE BO yUHJIHIII-
Tara, HO MCTO Taka BOBENIEHA € 00yKa IITO BKITY-
qyBa HAJ30p Ha HACTaBHHUIIUTE BO JIHEBHUTE
LIEHTPH, BO TPAJAVHKHUTE, HA COBETHHUITUTE M COLIHU-
jamHATe pabOTHULIM U, OCOOEHO 3a0eNeKINBO,
IMPEKTOPHUTE M TIOCTAPOTO PAKOBOACTBO MOKAXKY-
BaaT 3rojeMEH MHTEPEC 32 TEOPETCKUTE acIeKTH
BO MOIyYyBaKETO HA MIIAAUTE JTyfe®.

providing organized hands-on assistance with
care for disabled persons, legal aid groups,
groups for managing material and financial
affairs, groups which include professional input
from parents as members of expert teams to
help with categorization issues and programme
planning and evaluation (45), groups that
recruit volunteers or raise donations (46) etc., it
is becoming clear that parents are increasingly
interested in specific topics and strategies as an
important aid in living with  PSN.
Unfortunately, much of the theoretical
knowledge available and practical experience
from successful parent support models are not
reflected in Slovenian practice as yet. Even
more surprising are the results on staff inclusion
in support groups in relation to the level of
cooperative relationship with parents. In
contrast to expectations based on the theoretical
background, the results show that staff
inclusion in support groups actually reduces the
level of cooperative relationship. Considering
the results it may be assumed that staff included
in support groups benefit more in terms of
occupational allegiance and professional power
and are more critical in their attitude to parents
in comparison to staff not included in such
groups. Pelc (47, p.1) says that "participants
who bravely tested new forms of learning in
supervision groups, developed the idea of an
employee who is worthy of respect, because in
addition to other important qualities he first of
all respects himself. This produces a confident
employee who guides children in keeping with
the principles of a friendly school. Such an
employee can be liberal yet demanding and
consistent, willing to talk about his dilemmas
and reflect on his own cognitive and emotional
processes. In recent years, Slovenia's focus of
attention was on supervision for schoolteachers,
but there has also been training that includes
supervision for care centre teachers,
kindergarten teachers, counsellors and social
workers, and most prominently, headmasters
and senior management are showing an
increasing interest in the theoretical aspects of
teaching young people".

Debelak and Zorec (48, p.31), who studied the
effects of a developmental educational model of
supervision on the assertive skills of employees
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Debelak u Zorec (48, ctp. 31), KOHIITO TO MPO-
yayBaa e()eKTOT Ha pa3BOJHHOT 00Opa30BEeH MOET
3a HaJ30p Ha acepTHUBHUTE BELITHHU Ha BpaboTe-
HHUTE BO JJOMOBHUTE 32 CTapH JIMIIA, J10j10a JI0 CO3-
HaHHE JIeKa YYECHULIUTE - HAA3O0PHULIA ,,KOTa U3-
BECTyBaaT 3a NPUAOOMBKHUTE Ol HAA30POT MOCce0-
HO ja HarjacyBaaT Ba)KHOCTA HAa MOXXHOCTA Ja ce
pazbepe colMjayHaTa CTBAPHOCT Ha APYTUTE U
KakKo pe3yJITaT Ha Pa3lUKHTE, IOMINPOKaTa Tep-
HETIMja Ha HACTAaHNUTE, KOPHCHOTO 3HACH:E, TIOTIO-
3UTUBHHOT TPHCTAIl KOH NPOOIEMHTE U 3rojieMe-
HaTa eHEpPIHja; MOKpaj c¢, HAI3OPHUIIUTE TIOCTHT -
HyBaaT JIMYCH Pa3BOj U CO3PEBAmE BO IMPOLIECOT
Ha Hag3opHUIITBO . Co OBa ce MOCTaByBa IMparia-
BETO 32 MPUIOOMBKUTE Ha BPAOOTECHHUTE KOUIIITO
ru 00e30eqyBaaT rpynuTe 3a MOAJpPILIKA HA Bpa-
boternte Bo meHTpUTe Bo CioBenuja. [lamu cra-
HyBa 300p 3a JIMYHO U CTPYYHO YCOBPIIYBAIbE,
CaMOTIOUNTYBake M Tpajiele AoBepba, mpode-
CHOHAJHA TPUBP3aHOCT M OTKPHUBAEkE Ha Mpode-
CHOHAITHUTE TPOOJIEMH WM JAITU MPUI0OUBKUTE
MMaaT TOIIUPOKa 3HAYajHOCT BO TEKOBHHTE TPO-
MEHH KOHM ce pedIeKTHpaaT BO BPEIHOCTUTE U
CTaBOBUTE Ha BpabOTEHHUTE BO OJHOC HA CBETOT
OKOITy HUB H, MHOTY Ba&)KHO, BO OJTHOC Ha POJNTE-
mute Ha JIIIII, co kommro Tpeba na MOCTHrHAT
€/IHaKBO TapTHEPCTBO. [lpyro mpamame € Hauu-
HOT Ha KOj LICHTPUTE MM ja HyJaT MOXHOCTA Ha
BpabOTeHUTE Aa ce MPHUKIydYaT Ha TPyNuTe: Aaiu
TPYIIUTE CE 3aCHOBAHU HA JIOCTAITHHU W3BOPH, IIPO-
rpamMa 3a paboTa U Ha NPOQPECHOHATTHUTE MPOITH-
CH Ha YTpaByBame WM C€ 3aCHOBAaHH HA MOMEH-
TaJIHUTE TPOEKTH ¥ Ha HA/IBOPEIIHO 0J100pyBarbe
KOCIITO 0apa JMYHO co3peBame Ha BpaOOTEHHTE.
Morkebu ToBeke BHUMaHUE Tpeba 1a ce 0OpHe Ha
NpallakeT0 KOj € KOMIICTEHTEH Jia JaBa COBET
WM TIOZJIPIIIKA, Ay MOJIPIIKATa Ce 3aCHOBa Ha
JIMYHO UCKYCTBO, 3HACHC, BEIITUHU U 633 mpuc-
TPAHOCT M Jajdd JHEBHOTO COBETYBAamE JIUIIC B
TIHIIe MOXKE Ja Ce MCKadH JI0 TTOBHCOKO HHUBO CO
peneBanTHa 00yKka (49). Hcto Taka, MOXKHO € Tpy-
mUTe 3a BpabOTEeHH J]a HE Ce 3aHUMAaBaar Co TeMHU
TIOBP3aHU co paboTara co pOIUTENNTE, I1a HaMecC-
TO Toa ce (OKycHpaaT Ha APYTH, NOKOHPETHH
TeMH 0] poheCHOHAITHATA TTPAKTHKA; CEMaK, OBa
HE TW MEHYBa 3HA4ajHOCTA M PEaJTHOCTA Ha HAIIHU-
Te cozHaHWja. Bo Bpcka co kBanmdukaunure Ha
BOJIAUMTE Ha TPYMUTE 3a MOJIPIIKA 3a BpadoTe-
HHTE, KaKO M 32 POIUTENHNTE, OCOOCHO € Ba)KeH
U300pOT HA TEMUTE U IIPEIMETOT Ha JUCKYCHja BO
rpymure. 3aTtoa e MoTpedeH CEeH3UTHBEH MIPUCTaIl,
KakKo W aHall3a W CHHTEe3a Ha 3HACHETO U UCKYC-

in a home for elderly people, find that the
participants — supervisees — "when reporting the
benefits of supervision emphasized particularly
the important opportunity to understand the
social reality of others and as a result a
different, broader and novel perception of
events, useful knowledge, a more positive
approach to problems and increased energy; in
addition, the supervisees achieved personal
growth and development in the process of
supervision". This brings up the question of
what benefits staff support groups organized by
Slovenian centres actually provide to the
workers who attend them. Is it more about
personal and professional improvement, self-
respect and building confidence, occupational
allegiance and addressing professional issues,
or do these benefits also have the broader
significance in undergoing change, reflected in
the values and attitudes of staff in relation to the
world around them and, very importantly, to the
parents of PSN, with whom they should foster
an equal partnership? Another question which
arises is how centres offer their employees the
opportunity to join groups: are the groups
organized on the basis of the available
resources, work programme and professional
policies of the management, or based on current
projects and external approvals which also
require the personal growth of staff. Perhaps
more attention should also be given to the
question of who is competent to offer advice or
support, whether this support is based on
personal experience, knowledge, skills and a
lack of bias, and whether daily person-to-person
advice can be raised to a higher level with
relevant training (49). It is also considered
possible that staff groups do not deal with
topics related to work with parents and instead
focus on other, more current topics from
professional practice; however, this does not
change the significance and reality of our
findings. In connection with the qualifications
of the leaders of support groups for staff as well
as parents, the selection of topics and subjects
discussed in the groups is just as important.
This requires a sensitive approach, and an
analysis and synthesis of knowledge and
experience in seeking a balance and
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TBOTO BO 0aparmeTo paMHOTEXA U KOMIIPOMHUC BO
copaboTKaTa co POJTUTEITHTE.

3aknyuok

Pesynratute o1 0Ba MCTpaXyBame ce Mpeaympe-
IyBamse JeKa TPYIHTE 32 TOAPIIKA 32 POTUTEIH-
TE W 32 BpaDOTEHUTE BOJICHU Off O0yUESHH, OKYIIa-
IIMCKU W JHEBHU IIeHTpH Bo CIIOBEHM]ja HE TH OC-
TBapyBaaT CBOMTE IICJIM M OYCKYBAHUTE PE3yJITa-
TH. 32 J1a ce mojJoOpr MOMEHTalTHaTa MpaKTHKa
Bo CrnoBeHMja, mpemiarame JJa0WHCKA aHAM3a
Ha pa0orara Ha TpymUTe 3a MOAPIIKA HHU3 IICH-
Tpute Bo CIIOBeHH]a, KOjaIITo K& 1ae TMOACTAITHO
pa30upame Ha CTPyKTypaTra Ha YYCCHUIIUTE BO
rpyIuTe, HA HUBHUTE UHTEPECH U TIOTPEOH, opra-
HHU3alMjara, mporpaMara U Ha YCIIOBHUTE 3a pado-
Ta, YIpaBYBaYKUTE CTPATETWH, BKIYYYyBajKU ja
CBECHOCTa 32 COBPEMEHHTE MOJIENTN Ha cOpaboTKa
CO POIUTENIUTEe, TUHAMHKATA HAa WHTEPAKIIUjaTa,
HUBHUTE CTaBOBH, BPEIHOCTHUTE BO ITOCTOCYKUTE
rpynu u ci. BakBa anamu3za tpeba na ce m3Bene
O] UCTPAXXyBaYKH TUM COCTAaBEH OJ POAUTEIH U
BpaOOTEHH Ol pa3IMIHA TPOPHUIM W CTPYyIHH
MPETCTBAHULI O Pa3/IMUHU UCTPA)XyBadyKW HHC-
tutynui. OBHE ONATONN K& OBO3MOXAT TIIAHU-
pame Ha pas3IMYHU BUIOBH I'PYIH 3a MOIIPIIKA
IITO W3JIETyBaaT BO MPECPET HAa WHTEPECHTE H
OTpeONTE HAa HUBHUTE WICHOBH 3a IMOI00PYBarhe
Ha HUBHATa MOTHUBAIIMja 33 Y4E€CTBO, OOYYHH IIPO-
rpaMu 3a CeK0j, OCOOEHO 3a BOAAYHTE HA TPYIIUTE
Y pa3MeHa Ha JOOPUTE PAKTHKU MeT'y IIEHTPHUTE.
HajmHory oz cé, mocrou norpeba 3a IIaHUupame
3aeTHUYKHU TPYIH 32 MOJIPIIKA Ha POAUTEINTE U
BpabOTEHUTE KOUINTO Ke MPUIOHECAT 3a Moa00ap
KBaJIUTET HA COPa0OTKAa U K€ MOHYIAT MOXKHOCT
Ila Hay4aT TOBeKe eIHW 3a IPYTH M 3a HUBHATA
paboTa, 32 HAYMHOT Ha Pa3MHCITYBaLE U CTABOBU-
te. CeTo ropeHaBeZIeHO JlaBa MOXKHOCT 3a euka-
CEH MHIWBUAYAIU3UpaH IPHUCTAIl KOH CUTE yYec-
HUIY, Taka IITO, Kako pe3ynrat, JIIIII ke ru uma-
aT HCTUTE MOXKHOCTH KaKo W CUTE APYTH TparaHu
- na OupaaT W Ja ce 4yBCTBYBaaT mpudareHH, aK-
THBHH, 33JI0BOJIHU, CPEKHH 1 yCIIEIITHA BO HUBHU-
TC XKNBOTH.

Kongpruxm na unmepecu

ABTOpHTE H3jaByBaar Jicka HeMaaT KOH(QIUKT
Ha HUHTEepecu

compromise in the cooperative relationship
with parents.

Conclusion

The study results are a warning that the
support groups for parents and staff run by
Training, Occupation and Care Centres in
Slovenia are not meeting their aim and
expected outcomes. To improve the current
practice in Slovenia we suggest an in-depth
analysis of the workings of support groups
across centres in Slovenia to obtain a detailed
understanding of the structure of group
participants, their interests and needs, the
organisation, programme and conditions of
work, management strategies including
awareness of modern models of cooperation
with parents, the dynamics of interaction,
their attitudes, the values in existing groups
and similar. This analysis should be carried
out by research teams consisting of parents
and staff of various profiles and
representative experts from various research
institutions. These data would enable
planning of different types of support groups
that match the interests and needs of their
members to improve their motivation to
participate,  training  programmes  for
everyone, especially group leaders, and an
exchange of good practices between centres.
Most of all, there is a need to plan joint
support groups for parents and staff which
would contribute to better quality of
cooperation and offer a chance to learn more
about each other's work, way of thinking and
attitudes. All of the above provides an
opportunity for an effective individualized
approach to all the participants, so that, as a
result, PSN can have the same opportunities
as all other citizens — to be and feel accepted,
active, satisfied, happy and successful in their
lives.
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