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Pesume

[ToctojaTr MHOTY (hOpMHU Ha WHTEPBEHITUH CO IIEIT
Jla ce 3TOJIEMH IHIIYBAaKkeTO Ha JOMAIIHUTE 3a/a-
gu. Cenak, 1moctojat Majl Opoj UCTpaKyBamba KOH
ja MCIHTYyBaaT TOYHOCTA HA JIOMAIIHHUTE 33/1a41
Ha Jierata co moceOHu MoTpeOH, a YIITe MOMAaJKy
Ha JleriaTa co ayTu3am. JJokakaHo € geKa METOIH-
T€ 32 WHTEPBEHLUH NP JIOMAlIHUTE 3a/laudl ce
e(UKacHU camo IO OJpecHN yciioBU. Tpeba na
Ce CTaBH aKICHT Ha TOYHOCTA Ha HaIMIaHaTa JI0-
MalllHa 3aJaJa MpeJ Ja ce OIy4r KOja HHTePBEH-
Mja ke Ouje moedukacHa 3a oJipelieH YIeHUK KOj
nMa NOTCIIKOTHUU NPU NMUITYBAkC HA JJOMAITHUTE
3agagn. Emykaropure Tpeba ma ro mmaar mpen-
BUJI HUBOTO Ha YYECTBO Ha WICHOBHUTE Ha CeMej-
CTBOTO TpH MHUITyBak€ Ha JOMAIIHUTE 3aJIa4H,
HOTpeOUTe Ha yYCHUKOT U HAUMHOT Ha KOjIITO Ke
6unat cobpaHu W HpeHeceHH HH(pOpMAIMUTE 32
TOYHOCTa Ha AoManTtauTe 3agadn. Madopmanmure
3a BU3yeNHATa aHajM3a ke ja HACHTH(]UKyBaaT
JOMaIllHaTa 3aja4a Kako TOYHO 3aBpIICHA, a He
caMo Kako 3aBpIleHa, M Ke T0 WACHTH(UKyBaaT
HAINpeaoKOT CO TEKOT Ha BpemeTo. McTpaxysa-
YUTE yTBPAWJIE JIeKa 3aBpIleHaTa JOMallHa 3a-
Jlada He ja ojipellyBa CTEKHATaTa IIKOJICKA CIIO-
COOHOCT KOja € MmoTpebHa 3a YUYMITUITHHOT YC-
MexX Ha yYeHHUIUTe co U 0e3 TemKoTHH. TouHoc-
Ta Ha IOMAIHATa 337a4da 0apa MoroieMoO BHAMA-
HHE TIPH UCTPAXXyBarhe Ha PAHOTO JIETCTBO.
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Abstract

There are many forms of interventions used
to increase homework completion. However,
there is far less research to assess homework
accuracy for young children with special
needs, and even less for young children
diagnosed  with  Autism.  Homework
intervention methods have been proven by
researchers to be effective under certain
specific circumstances. Emphasis should be
placed on increasing the accuracy of
homework completed prior to deciding what
intervention would be more effective for a
particular student struggling with homework
completion. Educators should take into
consideration the level of participation from
the children’s home, the needs of the
student, and how data would be collected
and communicated for homework accuracy.
Data for visual analysis would identify the
homework completed correctly rather than
just completed, and also identify progress
over time. Researchers have demonstrated
that homework completed cannot determine
academic skill gained which is needed for
academic success for young students with or
without disabilities. Homework accuracy
requires greater attention and emphasis in the
early childhood research.
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FROM PRACTICE TO PRACTICE

[orpebara 3a nctpaxkyBame Kaj ferara co ayTH-
3aM € OuMINieqHa, OuIejku ayTU3MOT € Hajop30
pacTedka HEeBPOJIOIIKa COCTOj0a BO CBETOT. MHK-
Jy3WjaTta Ha Jierara co ayTH3aM BO OIIIITaTa cpe-
JIMHA TTOKaKyBa 3HAYMTENEH pacT. [IpemnoxeHu
ce MOHATAMOIIHH UCTPaXKyBamba KoH ke ce GoKy-
cHpaaT Ha TOYHOCTA Ha IOMAIIHUTE 3aJa4H.

Knyunu 360posu: mounocm Ha domawHama 3aoa-
ua, YUUnUuImeHn UHOUKAMop, aymu3am, UHKIY3ujd

Bosed

HcTpaxxyBaunTte UACHTH(PHUKYBAJIEC HEKOIKY (ak-
TOpPH KOW HMMaaT BIHjaHHE Ha CIIOCOOHOCTa Ha
YYCHHKOT Jia ja HAMMWIIE JOMAalllHaTa 3ajadva.
Hako rosiem 6poj ucTpaxyBauu ce (QOKycHUpaaT
Ha THIIYBaKETO HA JOMAIllHATa 3ajaad4a, oMall
aKIIeHT Ce CTaBa Ha TOYHOCTA Ha JOMAIIHATA 3a-
nada. OBa HCTPaXyBambe ja MOKAKyBa BAKHOCTA
Y HEOITXO/HOCTa Ha TOYHOCTA Ha JOMallHaTa 3a-
Jlaya KaKko CPEe/ICTBO 3a 3roJIeMyBame Ha IIKOJ-
CKOTO oxarosapame Ha ydeHukoT (1). Ha yuenu-
ITUTE CO IMOceOHH MOTpedr UM e obe30eneHa Io-
ceOHa MOMPINKA HA MOYSTOKOT Ha HUBHOTO 00-
pa3oBaHHe, Taka INTO Ba)XHOCTA Jla CE€ CTEKHAT
HABHKM 33 IMUIIYyBaWke Ha JOMAIHATA 33]a4a €
3roJieMeHa CO IeN Ja Ce 3roJieMH HE3aBHCHOCTA
BO MHKJIy3WBHATa CPEIMHA, KaKo M Jja ce co3/aie
OJIpeJieH OJIHOC KOH JIOMaIllHATa 33/a4a.
IIpoGriieMuTe CO KOM JIMIATA CO ayTHU3aM Ce CO-
O4yBaaT BO OJJHOC Ha JIOMAIllHATA 33ja4ya, KaKko U
Npe3eMeHNTe YeKOPH Jla ce peliaT OBUe MpodJie-
MH, JI0OBE0a 10 aHATHM3U Ha eUKACHUTE TpeTMa-
HH TIOBP3aHH CO MUIIYBAakETO HA 3ajadure. Me-
TOJUTE 3a MOJ00PO U3BPIIYBAKkE HA JOMAIIHUTE
3aJaud IO omdakaaT BKIydyBameTO HA POIMTE-
JUTE, 0COOEHO BO OJJHOC Ha OJTHECYBAETO J0Je-
Ka ce THITyBa 33JadaTa, I0T0a yIHIUIITHATE Oe-
JICIIKK 33 J0OMa, KapTHYKUTE CO IHEBHUTE H3-
BEIlITau, coOpaboOTKaTa CO BPCHUIIMTE W 3rojieMe-
HaTa KOMYHHUKaIMja U cOpabOTKa Mery HacTaB-
HUNHUTe U pomutenute. OBHE CTPATETHH IO 3T0-
JIeMyBaaT CTCICHOT Ha W3BPIIYBambe Ha JOMAlll-
HUTE 3a7a4d, 0cOOEHO Kaj Jerara Co ayTHh3am,
MaKO TOYHOCTA HAa JOMAIllHATa 3a/ava He Oerre
BKIIy4eHa BO Bapujabmure ox wuHTepec (2, 3).
TouHOCTa HA TOMAIIHUTE 3a/a4d ¢ Ba)KHA BapH-
jabiyia xoja ce KOPHUCTH Jia C€ OIICHH YCBOjyBame-
TO Ha OJPEACHU BEIITUHH Kaj YYCHHKOT. Tod-
HOCTa Ha JIOMAIllHATA 3a/1a4ya MCTO TaKa IMOKaXY-
Ba JIald YYCHUKOT YCIIEIIHO YCBOjyBa LIKOJICKH
BEIITHHHU BO CKJIOI Ha yYWJIMIIHATA 3a1a4a (4).
JomarrHara 3amada Kako TPaauIMOHANIEH COCTa-

The need for research on young children with
Autism is evident as it is the fastest growing
neurobiological condition in the world. The
inclusion of children with Autism in the general
environment has also greatly increased.
Recommendations for further research focused
on homework accuracy are offered.

Keywords: homework accuracy, academic
indicator, Autism, inclusion

Introduction

Researchers have identified several factors
which impact a student’s ability to complete
homework assignments. Although much
research has focused on homework
completion, less has been placed on
homework accuracy. Current research has
shown the importance and necessity of
increased homework accuracy as a means to
increase student academic responding (1).
Students with special needs are provided with
educational support at the start of their early
childhood education, so the importance of
acquiring homework skills are heightened for
increasing independence in the inclusive
environment, as well as shaping expected
homework behavior.

The problem individuals with Autism
encounter in regards to homework, as well as
approaches taken to alleviate those problems,
have led to an analysis of effective treatments
surrounding the related tasks of completing
homework. ~ Methods  for increasing
homework completion have included parental
involvement, increased on task behavior
during homework time, home school notes,
daily report cards, peer mediation, and
increased communication and collaboration
between teachers and parents. These
strategies have been successful in increasing
homework completion rates in students,
specifically those diagnosed with Autism,
although homework accuracy was excluded
as a variable of interest (2, 3). Homework
accuracy is a critical variable used to assess a
student’s acquisition of skills. Homework
accuracy also identifies if a student
successfully acquiresthe academic skill
presented within an academic task (4).
Homework as a traditional daily component of
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BEH JIeJl Ha HAIMOT YYWJIHINTCH CUCTEM MMa He-
raTuBHa pemnyranyja Mery yuenunute (5). Yue-
HUKOT KOj CaMo ja 3aBpIllyBa JJOMalllHATa 3a/Ja4a
HEMa HCTa KOPUCT O] Hea KaKO YYEHHKOT KOj ja
3aBpIllyBa JOMaIlHATA 3a]a4a TOYHO U CO TOMaJ-
Ky rpemku. McTpaxkyBaunTe KOHCTaTHpaaT JeKa
MOCTOW TIO3WTHBHA MOBP3aHOCT Mely 3aBpIIIyBa-
BETO Ha JIOMAlllHATa 33/1a4a W IMOCTUTHYBambaTa
Ha YYCHHIIUTE, a CElaK IOMAaIllHaTa 3a/Jada ce
CMeTa KaKo U3BOP Ha CTpec Kaj ydeHunurte (2, 6).
Man Opoj cTynuu ce CIpOBENCHU U JU3ajHUpaHu
3a WCIHUTYBal-¢ HA HUBOTO HAa W3BPIIYBamke Ha
JOMAITHHUTE 32/1a91 ¥ HAUWHHUTE 32 II0A00pyBame
HA YYHJIUIIHUTE MMOCTHUTHYBAmha Kaj YUCHHIIUTE
(2, 3, 6,). Axelrod TBpmu 1neka HEKOM Ol OBHE
CTpaTeruy ce MOTIHpAaT Ha BKIYYEHOCTA HA PO-
JUTEIIUTE TOJIeKa APYTU TEXHHUKH ce (oKycupaar
HAa TOA J1a TO HAaydyaT yICHHUKOT HA BEIITHHU 32
camoperynanuja (2). bpojau ctynuu ce cocrojar
OJl CTpaTerMu 3a BKJIyYyBalbe HAa POAUTEIHTE,
BKJTy4qyBajKu KOHCYNTallMU U o0yKa, HaOJbyayBa-
€ HA M3BPINYBAKETO HA TOMAIHUTE 3a/1a9d O]
CTpaHa Ha pPOAUTEIIOT, MOCTaByBame IETH BO
KOMOMHAIIHja CO CUCTEM 32 MOTTUKHYBAMbE.
HmnnemenTanyjata Ha OBHE CTPATETHH BO CITy-
Yyau Ha BpaOOTEHHU POJUTEIH € C& TIONIPEIU3BHKY-
Bayka 3apajJi OrpaHUYyBamaTa Kako U 3apaau
Pa3IMYHUOT pacIope]l Ha OOBPCKU MEry JETETO
u pomgurenute. Ctpareruure Tpeda Ja TH 3eMar
MpelBuj TOTpeOUTe U Ha APYTrUTe YICHOBU Ha
CEMEJCTBOTO, peajiHaTa JOCTAIIHOCT HA POIUTE-
JIOT ¥ HUBOTO HAa JOCTAITHOCT Ha M3BOPH KOU PO-
JIUTEJIOT TH UMa Ha pacrojarame. YUWInIIHaTa
Cpe/lrHa, MaK0 OrPaHUYCHA CO YaCOBHTE, € UeC-
TOTIATH TTOA0OPO OIpPEMEHa J1a OBO3MOXKH MOCTO-
jaHa TOJJPIIKA Ha JIETETO CO MOCEOHH MOTpeOu.
Bo nomarHa armMocdepa, BO 3aBUCHOCT 0J1 Opoj-
OT Ha WICHOBHTE, KaKO M O OOBPCKHUTE HA POIH-
TEJIUTE, UCTHOT CUCTEM Ha TIOAIPIIKA MOXKE U Ja
He ouze npesentupa (7). Kako mro ce 3rojemy-
Ba JMjarHOCTUIIMPAETO HA JIeIaTa CO ayTH3aM,
cé moBeke ce 3royieMyBa ImoTpedara 3a MOAUTake
Ha HMBOTO Ha HE3aBHCHOCT Ha Kaj yYCHUIU. YU-
CHECTO Ja CE€ MMa BCUITUHH 3a ITHITYBak€ JOMaAlll-
HU 33JIa4d BO PAHOTO JIETCTBO, U MHOTY TIOBaX-
HO, CTCKHYBAl€TO HaBHKa Jia C€ IMUINyBa JOMalIl-
HaTa 3a7aya TOYHO, € MPEIYCJIOB 3a 3rojeMy-
Bamkbe¢ Ha KBAJIUTETOT HA JKUBOTOT HA OBHUE yde-
HUIIM Kora ke mopacHaT. OBa 3alo4yHyBa BO
PaHOTO AETCTBO, HO NMPOIOIDKYBA U ITOHATAMY 32
CTEKHYBam-¢ Ha HE3aBUCHOCT M 3TOJIEMYBambe Ha
KBaJIMTETOT HA XKUBOTOT (8).

our school system has acquired a negative
reputation among students (5). A student
simply completing homework does not have
the same academic benefit as a student
completing homework with high accuracy and
less errors. Research has suggested there is a
larger positive association between homework
completion and achievement for students, yet
homework is often viewed as a source of stress
for students (2, 6). A limited number of studies
have been conducted and designed to target
homework completion rates and ways to
improve students’ academic achievements (2,
3, 6,). Axelrod reported some of these
strategies rely on parent involvement whereas
other techniques focus on teaching students
self-regulation skills (2). Many studies consist
of parental involvement strategies, including
consultation and training, parental monitoring
of homework, goal setting combined with
contingency contracting and incentive systems.
Implementation of these strategies in a setting
with working parents tend to be more
challenging due to time constraints as well as
the difference  schedule responsibilities
between the parents and the child. Strategies
should take into consideration the need of
other members in the home environment, the
realistic availability of the parent, and the level
of resources for support available to the parent.
The school environment, although limited to
the hours of the school day, is often better
equipped to provide continuous support for the
child with special needs. In the home
environment, depending on the number of
family members as well as the responsibilities
of the parents, the same support system may
not be presented (7). As the diagnosis of
students with Autism is increasing, the need
for increasing independence for these students
has become evident. Teaching homework
skills in early childhood, and more importantly
doing homework correctly for skill acquisition,
is a prerequisite for increasing the quality of
life for these students in adulthood. This
begins in early childhood but continues
through adulthood for true independence and
increased quality of life (8).
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BnujaHue Ha y4yeHuyume co aymusam

OnHecyBameTo BO OJHOC Ha 3aJayuTe € BAKHO 3a
YUCHHUIUTE TP U3BPIIyBamh¢ HA YUMIIUIIHHUTE 3a-
JIa4YM KaKo IITO CE CEKOjIHECBHUTE JTOMAIITHH 33/1a91
(9). Axo merero He Ouze MPUCYTHO, TOTAIll MOXKE Aa
Ce COOYM CO MOTCHIKOTHM MpPH H3BPIIyBamkC HA
3agavara. [Ipubmmkao 1 on 66 nena Bo CAJ] ce nu-
jarHocTULMpaHu co ayTu3aMm (6). 3roiemMyBambeTo
Ha OpOjOT Ha JieNa JMjarHOCTUIIMPAHU CO ayTH3aM €
3abenexxaHo u Bo 1enroT ceT (10). OcBeH Toa, ce
cMmera jeka okoiry 80% of nenarta KoM ce IujarHoc-
TUIMPAHU CO ayTH3aM IOKaXKyBaaT OpOjHU aKajeM-
CKH W HEaKaIeMCKH MpOOJIeMH BO OTHECYBAmHETO
(9). Yuenuuute co ayThzaM KOM MMaaT MpoOiieMH
CO OJHECYBAaEmETO UYECTO CE COO0YyBaaT coO IpO-
OJIeMU TIpH U3BPIIYBAKHCTO HA YUIIIHITHATE 331291
Kako IITO € JoMallHaTa 3aga4a. Kaj TakBute nena
OJTHECYBAETO YECTO CE KOPUCTH KaKO TPHUYMHA J1a
ce 00jacHH 30ITO YYCHHUITUTE HE ycIeare a Hallu-
mar JoMaInria 3amada (2).

Cepro3HOCTa Ha KapaKTEPUCTHKUTE HA ayTH3MOT
UMaart BJIHjaHHE TIPH CMECTYBambE HA YICHUKOT BO
obpaszoBanueto (11). ComujamHuoT, OUxejBrHOpa-
HUOT ¥ OOpPa30BHUOT PEIepTOap Ha OBa HAPYIIY-
Bame JTOBEAyBa II0 TOA AETETO Na OWme CMECTEHO
BO TIOMAJIKy PECTPUKTHUBHA CPEIUHA IITO MOXE J1a
Ooune oOMYHA YUYMIIHMIIA, MHTETPHpaHa YUUIHHUIA
WM TOPEeCTPUKTHBHA cpenuHa. OBe MOXe Ia ce
BKITyYH THBKA YUIITHHIA WM WHCTUTYIHja KOja €
MopecTpUKTUBHA. MHKIy3WBHATa CpeauHa Ce
CTpEMH J1a TO CMECTH JICTETO BO YUMJIHHUIA CO TH-
MTUYHU BPCHUIMM OJ1 KOW Ke MOXe na yun. MHKITy-
3MBHATA CPEIUHA HYIHd MOKHOCTH J1a HaOJby1yBa,
Ja Oulie BO MHTEpakKiyja, 1a copaboTyBa coO BpC-
Hunwure. Ha Toj HauWH, H3BPIIyBamkETO HAa JOMAIII-
HaTa 3aJada TOYHO T'M 33jaKHyBa aKaJIeMCKHUTE
BEIITHUHH M TO 3ajaKHyBa OJHECYBamETO KOE €
noTpeOHO 3a ycrex BO WHKIy3uBHATA cpeauHa (1,
4, 7).

BknyyeHocm Ha poOumenume

UctpaxyBamaTa NOKaxyBaaT JeKa BKIy4E€HOCTa
Ha POJIUTENTUTE UMa BaXKHA YJIOTa 33 YYHIIUIIHUOT
¥ BOHYUYHJIMIIHUOT ycrex Ha aerero. Cancio Tep-
I IeKa y4eCTBOTO HA POJUTEIHTE BIHMjae Ha IMO-
I00OpYBamkeTO Ha aKaJIeMCKOTO OJHECYBame Ha
yuennnute (6). Jlomammata atMmocdepa € HCTO
TOJIKY Ba)KHA 3a TIOCTUTHYBamaTa Ha YYEHUKOT Ha
YYWIAIITE KaKo IITO CE BKHU M KBAIUTETOT Ha
YYWIMIITETO, HACTABHUKOT M HACTABHUOT IUIAH.
Bunejku nereto moMHuHYyBa rojieM Aed O] BpEeMETO
JI0Ma, POAUTEINTE IMaaT MOKHOCT 3HAUUTEIHO J1a

Impact on Students with Autism

On task behavior for students is important for
accomplishing academic tasks such as daily
homework (9). If a child cannot attend, then it
would be difficult to complete a task.
Approximately 1 out of every 66 children in
the United States is diagnosed with Autism
(6). The increase in the diagnosis is observed
worldwide (10). Moreover, it is estimated that
approximately 80% of children that are
diagnosed with Autism display a variety of
academic or non - academic behavior
problems (9). Students with Autism having
behavior problems will often experience
difficulty completing academic tasks such as
homework. As such, off task behavior is
regularly used as a reason to explain why
students fail to complete homework
assignments (2).

The severity of the characteristics of Autism
will affect the educational placement of the
student (11). The social, behavioral and
educational repertoire of this disorder will lead
to children being placed in the least restrictive
environment which may be a general
education classroom, an integrated classroom
or a more restrictive environment. This may
include a self-contained classroom or an
institutional setting which is more restrictive.
The inclusive environment seeks to place the
children in a classroom with typical peers to
learn from. The inclusive environment offers
opportunities to observe, interact, model, and
collaborate with typical peers. Therefore,
having homework done correctly strengthens
academic skills but also enhances behaviors

necessary for success in the inclusive
environment (1, 4, 7).
Parent Involvement
Research has demonstrated that parental

involvement in a child’s life is critical for
ensuring academic and non-academic success.
Cancio reported parent participation to be
effective in improving the academic behavior of
students (6). The home environment is crucial
to a student’s educational performance and is
just as important to a student as is the quality of
the school, teacher, and curricula. As children
spend a large amount oftime in their home
environment, parents have the ability to
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BJIMjaaT Ha IMOCTUTHYBamara Ha jaerero. Cancio
MOHATaMy TBPJHW JeKa Kako pe3yiraT Ha OBa IO-
TEHIMjaJTHO BIIMjaHHE, POTUTEITUTE HMMaaT MOXK-
HOCT Jla TO CJIeAaT ¥ Jia TloMaraar BO IPOIeCOT Ha
MUIIyBalke Ha JoMaimHata 3afgada (6). Mctpaxky-
BaunTe TBPJAAT JeKa BKIYUYECHOCTa HA POTUTEIHTE
BO TIPOIECOT Ha MUINYBAbE HA TOMAIIHATA 33]a49a
MOXeE Ja MM OBO3MOXKM Ha YUCHHIIUTE Ja ja 3aBp-
maT cBojaTa JomainHa padorta momnperusHo. Her-
pa’KyBaunTe, UCTO TaKa CMETaaT JIeKa eaHa Ol Haj-
YEeCTUTE TPUYMHH TOPATH KOja YYCHHUIUTE CO Ha-
pYIIyBama ce MadaT BO MHTETPHpaHaTa CpeanHa €
TOKMY U3BPIIYBAaETO Ha IOMAIIHUTE 3a1add
(13). OaroBopHOoCTa He MOXeE J1a ce IpeMnulle ca-
MO Ha POAMTENIUTE, OMICjku ce moroyieM Opoj Ha
poauTenu paboTar MOJHO paOOTHO BpeMe M HE ce
noma. Yecronaru kKora JoMallHaTa 3ajada ce pa-
060TH, poauTenuTe ce Ha padora. HactaBHunmTe He
Ce IEJIOCHO CBECHH 3a YCIIOBHTE BO JOMOT WU 3a
OTpaHHYyBamkaTa BO BKIYUYCHOCTA Ha POIUTEIINTE.
[TocTojaT HEKOJIKY CTyIHH IITO ce (GOKyCHpaaT Ha
OIIpeIICHN MHTCPBEHIINU TIPH H3BPIIyBamkE HA J0-
MaIrHuTe 3a1a4du (2, 3, 6). YUWIMIIHATE OeIeKu
3a JIoMa, TIOJIpIIKaTta U OOyKHUTE 32 CAMOCTOjJHO
yUuemhe ce MoKaxkaje Kako e(pUKACHNA MHTSPBEHIINN
NIPY W3BPINYBamke HAa JOMAITHHUTE 33Iadl, HO THE
HE C€ HACOYCHU KOH TOYHOCTA HA JOMAIIHUTE 3a-
Jnaun. [IumryBameTo Ha JOMAIHUTE 3aJaddl HE €
TOJIKY €(PUKaCHO KaKO IITO € CUTYPHOCTa JeKa J10-
MallHOTO € HaIUIIaHO TOYHO. BKIyduyBameTo Ha
POAUTENNTE BO MPOLIECOT HA Y4YEH-E € 3a7aya IITO
e oxpaOpeHa of yuwiumrara. Pesynrator ox oBa
ke Bapupa BO 3aBUCHOCT O] YCJIOBHTE BO CEMej-
CTBOTO KaKo M 07 paOOTHUTE OOBPCKH HA POIUTE-
mute. VcTpaxkyBamaTa MOKakaje JeKa JOMAITHH-
Te 33Ja4n ce e(hUKacHa aKaJeMCKa WHTEPBEHIH]a
U JIeKa KOTra POJAUTEIIUTE CE BKIYICHH, aKaJIeMCKO-
TO TOCTUTHYBamk¢ T'M HaJMHUHYBa OYCKyBarmbara
(13, 14). HcrpaxyBamara mokaxaie JeKa 3roje-
MCHaTa BKIIYYE€HOCT Ha POJUTEIMTEC UMa ITO3UTUB-
HO BJIMjaHUE Ha aKaJCMCKUTE CIIOCOOHOCTH Ha
yueHunute. Cemnak, TeMa Ha JUCKyCHja € CTEIIEHOT
JI0 KOj € MOTpeOHO y4eCTBOTO Ha POJIUTEIUTE BO
noaApumKaTa Ha MJIaJUTC YUCHHUIU BO IMUIIYBAmkbC
Ha JIOMAITHUTE 33Ja4H, ¥ IOBAYKHO BO YUHIIHIIHH-
OT YCIEX - TOYHOCTA Ha TOMAIITHHUTE 3a1a4H.

KomyHukayuja podumen-HacmaeHuk

BaxxHo e HacTaBHHUIIUTE Jja BOCIocTaBaT 100pa Ko-
MYHUKAIHja CO POJUTEIHUTE U UCTO TOJKY € BaXKHO
U POIWTENIUTE Ja BOCIOCTAaBaT 100pa KOMYHHKa-
nyja co HactapHunute (15). PomuTenor koj caka

significantly impact their child’s academics.
Cancio further identified that due to this
potential influence, parents may be instrumental
in monitoring and assisting the homework
process (6). Researchers have suggested that
parental involvement with the homework
process may enable students to complete their
homework more accurately. Researchers have
also suggested that one of the most common
reasons students with disabilities ail in
integrated settings is due to their problems with
homework completion (13). The responsibility
cannot be placed on the parent alone as more as
more parents are working fulltime outside the
home. Often times when homework is being
done, it is done while parents are at work.
Teachers may not be fully aware of a family’s
circumstances or a family’s limitation in terms
of parental involvement.

There have been several studies conducted that
focus on specific homework completion
interventions (2, 3, 6). School-home notes,
response cost, and self- instruction training have
all been shown to be effective interventions for
increasing homework completion but do not
target the homework accuracy. Completing
homework alone is not as effective as ensuring
that it is completed accurately. Including
parents in the learning process is a task that
classrooms should encourage. The results of
this will vary depending on the family
circumstances as well as the work responsibility
of the parent(s). Research has proven
homework to be an effective academic
intervention and when parents are involved, the
academic gains surpass expectations (13, 14).
Research has demonstrated that increased
parent involvement has a positive impact on a
student’s academic ability. However, it is a
matter of debate as to the amount of parent
participation necessary in supporting a young
student in homework completion, and more
importantly  for academic  success and
homework accuracy.

Parent-Teacher Communication

It is important for teachers to establish good
communication with parents and it is equally
important for parents to establish good
communication with teachers (15). A parent
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Ja Oule BKIYYeH BO OOpPA30BHHUOT IPOIEC HA Je-
TETO CO IIeT J1a My IIOMOTHE JIa TIOCTUTHE YCIeX BO
W HaJBOP OJ YUWJIHIITETO 3alI0YHyBa CO copadoT-
ka. CopaboTkaTa Mely YUUIIHUIITETO, POJUTEIOT H
HACTABHUIIUTE MOXE J1a TO 3TOJIEMH YCIIEXOT Ha
JIETETO, OCOOCHO aKO MMa OYHIJICACH HEIOCTHT
(13). CremeHoT Ha KOMYHHKalWja U COpabOTKa
Mery POAWTENIOT M HACTaBHUKOT 3aBHCH O] POIH-
TEJIOT, KaKO U O] KIIACHHOT PakoBOIUTEN. bunejku
roJyieM Jed OJf POJUTENUTe paboTaT, BpEMETO KOoe
POIUTENNTE MOXKE Ja TO IOMUHAT H J]a y4eCTBYBa-
aT BO NMHUIIYBAKETO HA JOMAIIHATE 3a1a9H 3aBHCH
on cneurpuYHATA CUTYallja HAa ceMejCcTBOTO. bes
orjie]] Ha HAMEPUTE Ha HACTABHUKOT, aKO JTOCTAIl-
HOCTa Ha JOMalIHATa CpelnHa He Ce 3eMe Ipel-
BAJ, KOMYyHHUKaIMjaTa HACTAaBHHUK-POIJHUTEN HeMa
na Ounme ycmemHa. HacraBHunuTe He MoXe na
cMeTaar Jieka CeKOe CeMejCTBO ke Oue UCTO J0cC-
TaIlHO BO ONHOC Ha CIOOOTHOTO BpeMe. 3armo3Ha-
BambETO CO CEKOE CEMEjCTBO MOXKE J1a T0 HACOYH
HACTAaBHUKOT J[a TM MICHTU(QHKYBA PEATHUTE OYe-
KyBama Kako U KOMYHHKaIMjaTa BO CEMEjCTBOTO
CO IIeJI 1a My Ce ITOMOTHE BO YUEHETO Ha JETETO
co HapymryBama. Tabema 1 mokaxxyBa eXHOHACOY-
Ha ¥ IBOHACOYHA KOMYHHUKallMja Mely pOJIUTENUTE
Y HACTaBHMIIUTE CO IIEJT J]a HAMIPABHU pa3jiuKa Mery
KOMYHHUKaIfjaTa.

Ingvarsson oTkpuBa Jeka eIykaTOPHUTE BO PaHOTO
JETCTBO TNPENopavyyBaaT HACTABHUIMTE Ja TH
MO3/[paByBaaT POJUTENUTE U J1a UM ce oOpakaar
Mo MME CO IIeJ JIa ja YHampeJaaT KOMyHHKaIfjata
(15). Ce mokaxxano Jieka 0BOj €HOCTABEH T'€CT OJ1
HACTAaBHUIIUTE ja 3roJeMyBa OTBOPEHOCTa HA PO-
JIUTEIIUTE U ja 3roJieMyBa HUBHATA XKeJi0a 3a KOMY-
HUKanuja. Bo nurteparypaTa 3a enykauuja BO pa-
HOTO JETCTBO OJ IOCIEIHUTE TOJMHHU, BaKHOCTA
Ha TIO3UTHBHATA BPCKa ME'y HACTABHUKOT M POIH-
TEJIOT € 3HAYMTEIHO HCTakHara. McTpaxkyBauurte
HCTAaKHYBaaT Jieka MO3/PaByBambeTO HA POMUTEIIH-
T€ MO0 MME € BaKHO 3aT0a IITO MM IOKaKyBa Ha
POIUTEINTE JeKa HACTABHUIIIUTE CE ITOCBETCHU
Jla OCTBapar BpCKa HE CaMO CO JIETETO TYKY H CO
HUB HaKO WHAMBHUAYH. INQVarsson ncrakHysa JeKa
POIUTENINTe W HACTaBHUIUTE (OpMHUpaaT TUM U
3aeHO TO YHAIpeayBaaT pa3BojoT Ha nereto (15).
HenocraToxoT Ha KOMyHHKaIija Mel'y HaCTaBHH-
IUTE U POIUTEINTE MOXKE Ja My ITPEIU3BHUKA TEIll-
KOTHM Ha THMOT, 2 KOMYHHKAallFjaTa Ja He Ce OJl-
HECyBa Ha TOYHOCTA Ha JOMAIlllaHaTa 3a/1a4a, IITO
€ BXXHO 32 TOCTUTHYBAbE yCIeX.

who wants to be involved in a child’s
academic process for the purpose of helping
their child achieves success both in and out of
school starts with collaboration. Collaboration
between the school, parent, and teacher can
increase a child’s achievement, especially if
there is an apparent deficit (13). The amount of
parent  teacher = communication  and
collaboration depends on the parents as well as
the classroom teacher.As more parents are
working, the amount of time parents are able
to participate in homework varies depending
on the specific situation of a family.
Regardless of the intention of the classroom
teacher, if the availability of the home
environment is not taken into consideration the
parent-teacher communication will not be
successful. Teachers cannot assume each
family would have the same availability in
terms of resources or time.A familiarity with
each family’s situation can guide the teacher in
identifying realistic expectation as well as
family interaction to benefit the learning of the
young child with a disability. Table 1 displays
one way and two way communication between
parents and teachers to differentiate the
communication.

Ingvarsson had found early childhood
educators recommend that teachers greet
parents by name to promote parent teacher
communication (15). This simple gesture by
the teacher has shown to increase parent
openness and willingness to communicate. In
recent literature concerning early childhood
education, the importance of positive relations
between teachers and parents has become
increasing emphasized. Researchers have
speculated that greeting parents by name is
important because it demonstrates to parents
that teachers are committed to not only
forming a relationship with their children, but
with the parents as individuals. Ingvarsson
stressed that parents and teachers form a team
and together promote the child’s development
(15). The lack of communication between
teachers and parents may make teamwork
difficult to achieve and communication alone
does not address homework accuracy, which is
essential for success.
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Tabena 1. Hauunu na xomynuxayuja HacmagHuk—
pooumen

Table 1. Ways to Communicate for Teachers and
Parents

Haunnu Ha koMyHHKanuja HactaBHUK—poauTen / Ways to Communicate for Teachers and Parents

EQHOHaCO‘{Ha KOMYHI/IKagI/I.a HAaCTaBHUK 9 [)OQI/ITGJ'I /
One-way teacher—> parent communication

* [Tucmo unm e-mopaxa 3a HHGOPMHUpAE 3a CUTE
aktuBHOCTH Ha dac / Newsletter or Email to inform of
whole class activities

» Terparka 3a mHQOpMHpame Ha TTOCEOHUTE
aktuBHOCTH Ha yyeHukot / Home Notebook to inform
of specific student’s activities

* benemku O HAaCTaBHHUKOT 3a I/IH(i)OpMI/IpaH)e Ha
ponurenute / Teacher notes to inform parents

» Kaptruku co u3BemTaj 3a HHQOpMHpame 3a
akajieMckuoT Hanpenok / Report cards to inform of
academic progress

ZIBOHaCO‘{Ha KOMYHHKaAI I/I.a HAaCTaBHUK é% POAUTEIL /
Two- way teacher €-> parent communication

* TenedoHCKH NOBUIIM OJ] HACTABHUKOT CO LIEN Ja
ormovyHe KomyHukanuja / Phone call from teacher to
initiate communication

* benemku poauTen—HacTaBHUK KoW OapaaT U
ydecTBo Ha poautenot / Parent-Teacher notes
requesting parental input

» KondepeHnmmja HacTABHUK—POJHUTEIN 32 J1a ce
IPOJAOJIKH KOMyHI/IKaL[I/IjaTa u Z[I/ICKYCI/Ij aTa u
komyHuKarujara / Parent-Teacher Conference to
continue discussion and communication
 Jlujanor mpeKy e-nopaka 3a HHpOpMHpamke Ha
Hacrapuunure u pogurenure / Email dialogue to
follow up and update parents and teachers

KomyHnukanujara Mery poauTeNIOT ¥ HACTABHUKOT
Tpeba na Owae HWHIMBHIyaIW3WpaHa KOH poO-
JUTEIIOT, 0COOCHO KOH JIETETO CO TMOCEOHU MoTpe-
O0u. YUMIUIIHUOT U3BEIITa] € 32 I[EJIOTO CEMEjCTBO
Ja TIPOYMTA 3a HEAEITHNUTE aKTHBHOCTH Ha YUCHH-
KoT. He 00e30emyBa HHAMBUYaTH3UPAHOCT, HHATY,
MakK, Ce OJJHeCYBa Ha YCIIEXOT, MOTPeOUTE Wi He-
JIOCTaTOKOT Kaj MJIQJMTE YYEHHUIIM CO ITOCCOHHM
notpebu (16). Bo ogHOC Ha 3rojeMyBameTO Ha
CTCIICHOT Ha NHIOYyBakbCe AOMallHH 3aaa4yu WA
TOYHOCTA HA JOMAIIHUTE 3aJa4H, KOMyHI/IKa]_H/IjaTa
Mel'y HACTaBHMIIUTE U POJUTEIIUTE He 00e30e1yBa
TOJIPIIIKA 32 CEMEjCTBOTO Oe3 HalJpydyBame Ha
MPOIIECOT Kako M COOMparme MOAaTOIM 3a Ja Cce
OLICHU YCIIEXOT BO y4emeTo. McrpaxyBauure mo-
KakaJie JieKa OBa € BaKHa CTpaTeruja 3a jia ce co3-
Jane Bpcka Mely pomuTenaoT U HactaBHUKOT. Ce-
MaK, OBa € caMo OYETOK Ha MPOIIECOT.

Camoynpaeyeare U camopezynupare

Jomamiaara 3amaya € 0cOOCHO MPeIU3BUKYyBavKa
3a YYCHHUIIUTE KOM MMAaT TEIIKOTHU J1a OCTaHAT
¢doxycupann. CaMOperyIupameTo U CaMOyIpaBy-
BamkETO Ha 33/IaYKTe CE JIOKaKaie Jieka ce eukac-
HU aJlaTKH 3a 3roJIeMyBab¢ Ha CTETICHOT Ha MUIITY-
Bamb¢ JJOMAITHA 33aj]]a4ya Kaj YYCHHUIUTE CO ayThu3aM.

Parent and teacher communication should be
individualized to the parent and specific to the
youngstudent with  special needs. The
classroom note is for the entire family to read
aboutthe student’s weekly activity. It does not
provide for individualization nor does it
address the success, needs, or deficit for the
young student with special needs (16). In
terms of increasing homework completion or
homework  accuracy, parent  teacher
communication alone does not provide support
for the family without a clear monitoring
procedure as well as data collection to assess
success in  learning.  Research  has
demonstrated this to be an important strategy
for building the relationship between parent
and teacher. However, this is just the
beginning of the process.

Self - Management and Self - Monitoring

Homework is particularly challenging for
young students who have difficulty staying
focused. Self-management and self-monitoring
of on task behavior have been proven to be
effective tools for increasing homework
completion rates among young students with
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Axelrod Benu gexa ydeHUIMTE KOM UMaat mpobJie-
MH CO BHHMaHHETO 4eCTO CE€ MayaT CO IPOLECOT
Ha IHIITYBamke TOMAITHO, BKIYIyBajKH 'O 3aIpXKy-
BamkeTO Ha BHUMAHHUETO HA OJpeleHa 3agada, op-
raHU3HPamkEeTO Ha paboTara, 3aBpIUIyBakETO Ha pa-
0oTarta Ha e(pUKacCeH U HE3aBHCEH HAYMH, 3aBpIIy-
Bamke Ha 33JaYNTe U HOCEHC Ha JOMAIIHATa 3a71a-
ya Ha yuwmmTe (2). [loHaTamy, yYeHUIUTE KOH
“Maar npoOIeMH CO BHUMAHHUETO Y€CTO UMaaT He-
JOCTAaTOK Ha CIIOCOOHOCTH 32 CaMOPETyJIHpame a
UCTpaaT BO aKTUBHOCTHTE KoW OapaaT BHHUMaHHE,
MHXUOWTOPHA KOHTPOJA U 3a[OLHETa IOAIPIIKA.
TakBHOT HEOCTATOK Ha CIIOCOOHOCTH 'O TIOCTaBY-
Ba YUCHHKOT Ha PU3WK Ja 3a0CTaHe, 1a Oume moc-
TaBeH BO IOPECTPUKTHUBHA CpeArHA WK Ia TO Ha-
nymTH yawimrero. CTpaTeruuTe 3a caMmoperyia-
IMja MMaar 3a LeJl JIa F'0 Hay4yaT YYeHHKOT KaKo Jia
T0 KOHTPOIHpPA CBOETO ONHECYBAalE M (DYHKIIHO-
HUpPamke BO MHKIIy3UBHATa cpenuHa (2, 17) .

Harris TBpau mexa ciocoOHOCTHTE 3a caMOperyJn-
pame ce MHOTY MOCAaKyBaHU BEIITHHH KOM MOXAaT
Ila TO 3rojeMaT aKaJeMCKOTO IOCTUTHYBame Ha
YUEHHUIUTE U Ce BYKHU 3a yuemeTo. Cemnak, HeKon
Jella UMaaT TEIIKOTHH MPH CTEKHYBamh¢ Ha OBUE
BakHM BewmTHU (17). Manute nema co aytuzam
9eCTO TMOKa)KyBaaT HEBHHUMATEIHOCT, MMITYJICHB-
HOCT, TIOBJICYCHOCT M IperoieMa akTuBHOCT. Kako
TaKBH, UCTPAXKYBAUYUTE TU I/IJICHTI/I(l)I/IKyBaaT CIIO-
coOHOCTUTE 3a caMmoperynianuja U CaMOHaOJbYdy-
Bambe KaKO CIIOCOOHOCTH BAKHU 33 OBHE YUICHHUIIH.
CamoHa0JpyIyBameTO € €IEeH BHA CTpaTerdja 3a
camoperyJaiuja Bo Koja ce HaOJbyayBa U 3aIluIIy-
Ba OJHeCyBameTo. CaMOyIpaByBamkETO € APYT BHI
CTpaTerHja 3a caMoperyianyja Koja € CIIMYHa Ha
caMOHa0JbY/IyBamkETO, CaMO ILITO BO OBaa CTpare-
rvja e BKJIy4eHa Harpajaa Koja ce 6asupa Ha moc-
TUTHYBAaKETO Ha MPETXOIHO yTBPICHH mein. Ta-
Oera 2 mpuKaxkyBa IPUMEPOK BO OMIMT (GopmaT
HabspymyBan BO yumnauna. Axelrod Bemu nmexa
CaMOHa0JbYyBalk-ETO TO MOJ00pPYBa OJIHECYBaH-E-
TO BO OMHOC Ha 33JaYUTe W HETUCHUILTUPAHOTO
onHecyBame BO yumnHuua (2). EnHo mperxomHo
MCTpa)KyBame OTKPWIO JIeKa TPOLIECUTE Ha camMo-
HaOJbyZyBamke ja 3rojieMusie MPOMYKTHBHOCTA H
TOYHOCTA Kaj Jlela co ayTm3aM. Kopucremero Ha
CaMOHa0JbYAyBamkbe U CaMOPEryIHpame To MOJ0-
OpyBaaTr OJHECYBamETO BO OJHOC HA JIOMAIIHUTE
3aJlavud W ja HaMayBaat morpebara oj BKIy4yBa-
Be Ha Bo3paceH. TOYHOCTA MpH PEIIaBamkeTO Ha
JoMarrHara paboTa U MoJaTOIMTE BO UCTATA CE O]
rojeMa BaXKHOCT M MOpa Ja ce aHaJu3upaar, ou-
JIejKH caMO CO MHITYBamke Ha JIOMallHUTa paboTa
u Oe3 oOpHyYBam¢ HA BHAMAaHHE HAa TOYHOCTAa HA
HAIMIIAHUTE MOJATONHY HE CE 3r0JeMyBa YUUIIUIII-
HHUOT yCIieX Ka] YYCHHUKOT.

Autism.  Axelrod reported students with
attention problems often struggle with the
homework process, including sustaining
attention to specific tasks, organizing work,
completing work in an efficient and
independent manner, completing assignments,
and returning the homework to school (2).
Furthermore, students with attention problems
frequently lack adequate self-regulatory abilities
to persist in activities requiring sustained
attention, inhibitory control and delay of
reinforcement. Such skill deficits ultimately
place these students at risk for falling behind
academically, being placed in more restrictive
classrooms,or dropping out of school when
older. Self-regulation strategies are intended to
teach students how to maintain control of their
behaviors and function in the inclusive
environment around them (2, 17).

Harris argued that self-regulatory abilities, such
as self-monitoring and self-regulation, are
highly desirable skills which can increase
academic performance in students and are
critical for learning. However, it is difficult for
some children to attain these essential skills
(17). Young children with Autism often exhibit
inattention,  impulsivity, inhibition  and
overactivity. As such, researchers have
identified self-regulatory and self-monitoring
skills as necessary for these students.
Self-monitoring is one type of self-regulation
strategy in which one observes and then records
his or her own behavior. Self-management is
another type of self-regulation strategy that is
similar to self-monitoring except there is an
added reward component based on meeting
predetermined goals of an outside observer.
Table 2 provides a sample in a general format
observed in the classroom environment.
Axelrod cited that self-monitoring has been
proven to improve on task academic behavior
and disruptive classroom behavior (2). Previous
research has found that self-monitoring
procedures increase productivity and accuracy
in young students diagnosed with Autism.
Using self-monitoring or self-management to
improve homework behavior would increase
independence of the young student and lessen
the need for adult involvement. The importance
of homework accuracy and data needs to be
monitored as homework completion alone will
not increase academic success.
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Tabena 2. Qopmynap 3a camonabvyodysarve

Table 2. Self -Monitoring Sample Form

Hme / Name: Jatym / Date:
HO-Ma/Y-Yes
H-He / N-No

Llen / Target M T w TH F

Toaroreen Marepujai / Material Ready

3aspmiena 3agaua / Work Completed

Vuecrso / Participated

Copa6omka co epcHuUyume

HcrpaxyBamara NoKaxkaie Aeka HajeuKacHHOT
HayMH J]a c€ HaMaJlaT MpoOJIEMHTE BO OJIHECYBa-
BETO € JIa ce pa3Bue MHTEpBEeHIMja Oa3WpaHa Ha
(yHKLMjaTa Ha Toa OJpeACHO oaHecyBame (9).
OcBeH KOpHCTEHETO Ha (PYHKIIMOHAIHO MPOLIEHY-
Bame NPH HHTCPBEHIN]aTa, HUCTPAKYyBAUUTE TBP-
Jar aeka copaboTKaTa CO BPCHHIIMUTE MOXeE Ja
oume moOpa moaapika 3a jgenara co ayruzam. Co
3rojieMyBame Ha OpOjOT Ha Jiela CO ayTH3aM BO
MHKJIy3MBHATa CpEeIMHA I10CTOjaT MOTOJEMH MOXK-
HOCTH 32 MHTEpaKIHja, Kako W 3a HaOJbyIyBame
Ha THnUYHUTE BpcHUIK. Co Toa, Ha Jerara co Imo-
ceOHM MoTpedH, UM Ce TOCTAITHU THIIWYHUTE BpC-
HUIM (BPCHHIIM CO HOpMAJIEH pa3Boj) 3a Jia copa-
0oTyBaaT co HMB M Jia y4aT OJ HHB IO MaT Ha OI-
ceppanyja (18). CopaboTkara co BPCHUIIUTE MO-
K€ J1a T HaMalu IMpoOJIeMUTe BO OJHEYCBAETO
kaj osue zaera. Graugovel-Macalese criposerne cry-
IMja BO KOja menTa Ouma 1a ce AyIiupa U IpoIIH-
pu mponeaypara 3a (YHKIIMOHATHO OIEHYBAaIbe
KOPHUCTEjKH BPCHMIIM BO YUMJIHIIHUTE U BOHYUH-
mumarTe nporpamu (9). Crymujara ce obuume na
TM TPOIIMPH WHTEPBEHIMHTE 3a copaboTka co
BPCHHLIUTE 33 MPOOJIEMATHYHUTE OJHECYBamba
NpPEKy KOPHCTEHE TU(PEPCHIUpPAHH HAYHHU Ha
nojpuika. bupejku roxem Opoj poaurenu pabo-
TaT, YC€CTO 3a JJa CC NPUMCHAT YYUJIMIIHUTE IIPO-
rpamu, IOMAaIllHATa CPEAWHA Ce MPEMECTyBa HaJ-
BOp KaJie MITO BKIYYEHOCTa Ha POIUTEINTE CE 3a-
MEHYBa CO BKIIY4€HOCT HA BPCHHIIH.

Graugovel-Macales otkpuiie geka BpCHUIMTE Ce
OIHECyBajJie MHOTY YYBCTBHTEIHO BO OJHOC Ha
3aJaudTe U JICKa CUTE YYSCHUIIM BO TOJIEM CTETICH

Peer Mediation

Research has established that the most effective
way to decrease behavior problems is to
develop an intervention based on the function of
that particular behavior (9). In addition to using
functional assessment to guide intervention,
research has demonstrated that peer attention
can be a reinforcer for some young children
with Autism. With the increase of young
children with  Autism in the inclusive
environment there are more opportunities for
interaction as well as observation of typical
peers. Thus, typical peers are readily available
for peer mediation and observational learning
for the young student with special needs (18).
The use of peer mediated interventions can
decrease behavior problems for these children.
Graugovel-Macalese conducted a study in
which their goal was to duplicate and extend
functional assessment procedures using peers in
an after school program (9). The study sought to
extend peer mediated interventions for problem
behaviors maintained by peer attention using
differential reinforcement and extinction. As
more parents work and need to utilize after
school programs, homework settings are moved
outside of the home environment where
parental involvement is replaced with peers.

Graugovel-Macales found in the functional
assessment that off task behavior was sensitive
to attention received from peers and that all
participants engaged in high levels of off task
behavior in the after school program(9).
Researchers demonstrated that when peers
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yuecTByBaJle BO BOHYHYWJIHIIHATa mporpama (9).
HctpaxxyBaunTe mokaxkajie IeKa KOra BPCHHUIIUTE
UMIUIEMEHTHpAJE Pa3IudHi MPOIENypU 3a IIOX-
JpIIKA, BKJIyYyBajKu r0 ¥ UTHOPHPAKETO HA MPO-
OJIeMaTHYHOTO OJHECYBame, OJHECYBAaETO Ha
YYEHHUIUTE BeTHAII CE MOI00pMI0. AKO yICHHUIIH-
T€ TU 3aBpIIyBaaT 3aJa4UTe OJ BOHYUYMIHIIHUTE
MpOTpaMu, BaYKHO € THE Ja OMIaT CKOHIEHTPHpPA-
HU Ha 3aj7adaTa ¥ HaOJbylyBauuTe Ha TaKBUTE
ImporpaMu Aa OUIaT CBECHH 3a OJJHECYBAHETO Ha
YYEHHUIUTE OKOIY HUB.

Bunejku THIIMYHUOT pabOTEH JeH Ha POIUTENUTE
ce 3rojieMyBa IIOKpaj 3rojieMeHaTra moTpeda 3a
TpIKa Ha [eTaTa, BOHYUMINIITHATE [IPOTPaMH Hy-
JaT MmorojeMa IOMOII Ha YYEHHUIUTE CO MOCEOHU
notpebu. [InnryBameTo Ha HOMaIIHATA 3a/1a4a ca-
Mo 1o cebe He e ycIieX, ako 3a/1ayara He € HallH-
IIaHa TOYHO. TUMMYHHUTE BPCHULIM MOXKE Aa CE HC-
KOPHUCTAT Ja To 3rojeMaT BHUMAHHUETO MPH ITHIITY-
Bamke Ha JTOMAITHATa 3ajada, Kako M J1a TO 3roje-
MaT HMBOTO Ha TOYHOCTA HAa JAOMAIIHUTE 3aJa4H.
TounocTa Ha HamUIIaHATa AOMAIIHA 3amada Tpeba
na ce mpoBepu. Enen oq Mmeroaute 3a Toa € BpCHH-
LUTE Ja TU U30pojaT TOUHUTE OATOBOPH NpPH IH-
IIyBambeTO Ha JOMamHarta 3agada. Ox oBa MMaaT
KOPHCT YYEHHIIUTE CO MOCEOHW MOTpeOH Kako H
TUIMYHUTE BPCHUIU. 32 CUTE JIela, CaMOCTOjHOTO
3aBpINyBamke Ha JOMAIIHUTE 3aJaddl HE TH IMOJ0-
OpyBa aKkaJeMCKUTE BEIITHHHU.

Kapmuyku co dHeseH u3eewmaj

Chafouleas ru nedunupa KapTHUKHTE CO THEBHU-
OT U3BEIITA] 32 OJIHECYBAHETO KAKO HMIMPOKO MPH-
(haTeHa MHTEPBEHIIM]ja KOja ce KOPHCTHU Ja ce Io-
I0OpH OAPENeHO OJHECYBALE U JIa Ce JOKYMEHTH-
paaT mpoOMEHHTE Kaj Toa OAPENCHO OJHECYBAaIbe.
OBHE KapTHYKH MOXE Ja Ce HapeKyBaaT U y4u-
JMUIITHA 3a0eNelkyd 3a J0Ma, JHEBHU H3BEIITAd
i 3a0enemkn 3a 100po onHecyBame. Tabena 3
MPUKaXyBa TPUMEPOK KapaKTEPUCTUUCH 32 J0-
MarmHa pabora. OCBeH MMETO, OBaa CTpaTeTuja ce
KOPHCTH KaKO €JIeH BHJl OCJIC)KHUK Ha OAPEICHO
onHecyBamwe (19). HcrpaxxyBauute TBpIAT AeKa
roJieM e’ oj o0jaBeHara JuTepaTypa 3a KOpUcre-
€ Ha KAPTUYKUTE 33 JHEBEH M3BEIIITAj KAKO CPe/I-
CTBO 3a OIICHyBame ce (OKycHpaaT Ha HaOJbydy-
Bambe Ha €(PEKTUTE IITO JICKOBUTE T MMAaT Ha MH-
JMBHJyaTa KOja € XUIePAKTUBHA M UMa HAPYIIICHO
BHUMaHUE. OCBEH TOa, KAPTHIKHUTE 32 JHEBEH W3-
BEINTaj CE KOPHUCTAT 38 MEPEH-E Ha M3BPIIYBABHETO
Ha JOMAIIHUTE 3a/1a41, HECOTTIaCYBamETO U MPoo-
JIEMAaTUYHOTO OJHECyBame. KapTuukute 3a IHE-

implemented differential reinforcement
procedures, including reinforcing the absence of
problem behavior and ignoring problem
behavior, the off task behavior instantly
decreased for all participants and remained
low.If students are to complete homework
assignments in an after school setting, it is
important for them to stay on task and for
supervisors of such programs to be aware of the
behaviors of the students around them.

As the typical work day extends for parents and
the need for childcare increases, after school
programs are increasing and offering much
assistance to the special need student. Typical
peers are readily available, as well as real world
experiences for the young child with special
needs. Homework completion alone does not
show success without the homework being
completed accurately. Peers can be used to
increase homework behaviors as well as
homework accuracy. The accuracy of
homework completion should be assessed. One
method of assessment could be using peers to
measure correct responding during homework.
This benefits the student with special needs as
well as the typical peer. For all children, the
completion of homework alone does not
increase academic skill.

Daily Report Cards

Chafouleas define a daily behavior report card
(DBRC) as a widely accepted intervention
used to remedy challenging behaviors and to
document change in those specific behaviors.
A DBRC can be referred to as home school
notes, daily report card, or a good behavior
note. Table 3 presents a sample specific for
homework. Despite the name used, the
strategy is used as a type of performance
based-recording of a specific behavior (19).
Researchers argued that a large portion of the
literature published about the use of daily
report cards as an assessment tool has focused
on monitoring the effects medication has had
on individuals with attention deficit
hyperactivity disorder.In addition, daily report
cards have been used to measure assignment
completion, noncompliance, and problem
behavior. Daily report cards have not been
used to assess the accuracy of homework
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BEH M3BEIITaj HE CE KOPHCTAT 32 OLCHYBame Ha
TOYHOCTA Ha JOMallHaTta 3anava. McTpaxyBadure
MOKaXkalie JIeKa OBHe KapTUYKUA MOJXKe 1a Ce KOPHUC-
TaT BO JIOMAlIHU YCJIOBH CO LeNl MMOJ00po Ja ce
pa3bepaT pe3ylnTaTuTe BO OJHECYBAImHETO HA yde-
uukot. Cropen Riley (20), kapruukure moxe na
Ce KOPHCTAT KaKO CPEICTBO 3a MHTEPBEHIIMja HJIH
HaOJbymyBame. Hekou mpumMepu 3a mpobiemMaTny-
HO OJTHECYBamhe KOe MOXKE J1a Ce CJIeIH CO MTOMOII
Ha OBUE KAPTHYKHU BKIIy4yBaaT IOMAaJKy CEPHO3HU
OJIHECYBama, KAKO BPEMETO TOMHHATO Ha 33/1a4a 1
BPEMETO IIOMUHATO HaJBOP OJl CBOETO MECTO.
HctpaxyBamaTra mOKaxajae JeKa I[OCTUTambara
3HAYUTEITHO CE 3roJIeMWIe KOTa POIUTEIHUTE TH
(danat ydeHUIMTE MO TOAOOPEHOTO OTHECYBaHE
Ha YYWJIHINTE, 32 TOOUEHHUTE OICHKH, 3a paboTara
Ha YacoT W 3a 3a/I0BOJICTBOTO Ha HACTABHUKOT O]
ydeHuKoT. OBa MoHaTaMy ja UCTaKHyBa motpedaTa
3a KOMYHHKaI[ja Mel'y POJUTEIINTE U YUHIIHIITE-
To. Riley cMera mexa KapTHUKHTE CO THEBHUTE H3-
BEIlTAau KOM K€ JOBEAAT [0 MOCICAULH I0Ma MO-
K€ Ja TH ToJ00par pe3yiITaTHTe Ha YUCHHUIUTE
KOM MMAaaT TEIIKOTHU Ha yuwiuinte. VcTpaxysa-
E,ETO KO€ TO MEPH BJIMjAaHUETO HA TOYHOCTA Ha JI0-
MalrHarta 3amada € orpaHmueHo. OBaa Bapwjabia
ke ce jomane BO JMTeparypara 3a KapTUYKd 3a
JTHEBEH U3BENITaj 3a opHecyBameTo (20).

Tabena 3. Kapmuuka 3a OHesen ussewmaj 3a
KOMYHUKayujama mery HacmagHux u pooumein

completed. Research has shown that a daily
report card can be used in the home setting in
order to gain a better understanding of the
behavioral outcomes of the student. A DBRC
can be used as an intervention tool or a
monitoring tool according to Riley (20). Some
examples of problem behavior that may be
monitored using the DBRC include less severe
behaviors such as time on task or time spent
out of seat.

Research demonstrated that overall perfor-
mance and school performance increased
considerably when home privileges and parent
praise were contingent upon improved school
conduct, daily grades, class work, and teacher
satisfaction with the students. This further
establishes the need for parent-school
communication. Riley suggest daily report
card programs with home consequences
administered by parents can improve the
school performance of, and teacher satisfaction
about, students having considerable difficulty
in school. Research that measures the impact
on the accuracy of homework completed is
limited. This variable would add to the
literature of daily behavior report cards (20).

Table 3. Daily Report Card for Teacher Parent
Communication

KAPTHUYKA 3A JJHEBEH U3BEIITAJ 3A JOMAIIHATA 3AJTIAYA /

DAILY REPORT CARD FOR HOMEWORK

Wme / Name:

Harym / Date:
Hacrasauk/Onnenenue / Teacher/Class:

JEHEINIHATA TOMAINIHA 3AZTAYA / TONIGHT’S HOMEWORK ASSIGNMENT/

IIOCAKYBAHO O/[HECYBAHE / TARGET BEHAVIORS:

TIA / YES HE / NO

HATIMIIIAHA TJOMAIIHA / WRITE DOWN HOMEWORK ASSIGNMENT

[TOKAXKYBAIE HA TOMAIIIHATA BO OJJEJIEHUETO /

BRING HOMEWORK ASSIGNMENTS TO CLASS

MNOTIHNITAHO O POAUTEJIMTE / RETURN DRC SIGNED BY PARENT

KOMEHTAPU HA HACTABHUKOT / TEACHER COMMENTS:

KOMEHTAPHU HA POJUTEJIOT / PARENT COMMENTS:

YyunuwHu 6enewku 3a doma

Cropen Jurbergs oBue OeemIKu Ce HAYMH KaKo
POAMTENNTE ¥ HACTABHUIIUTE J1a KOMYyHHUIIUPAAT

School Home Notes

According to Jurbergs school home notes are
a way for parents and teachers to
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JOKa)KaHO € JieKa ja 1omoOpyBaaT 3aeHHYKATa
OJITOBOPHOCT 32 0Opa30BHHUTE ITOCTHIama Ha yde-
HHUKOT. JUrbergs TBpau aeka BKIydyBameTo Ha Po-
IUTEIUTE BO YUCHETO Ha JeIara, BKIYIyBajKH TO
U pa3BOjOT HA aKaJIeMCKHUTE BEIITHHH W BEIITHHU
3a MHIIyBamke JOMAIlHA 337ada, BOOW KOH OINTH-
MaJHH OOpa3oBHM MOCTHrama Ha ngenara (21).
YuunuimauTe Oenemky 3a nmoma OapaaT oIl Hac-
TAaBHHUILIUTE CEKOjIHEBHO Ja IO OIICHYBaaT OJHECY-
BamkeTO Ha yueHuuuTe. Tabemna 4 mokaxysa Oe-
JIeITIKa 33 TOCTHTamkaTa BO TEKOT Ha JCHOT M IOT-
pebaTa 3a MOMOIIL. YUCHHIIUTE ' HOCAT OIICHKUTE
JI0Ma, a poIuTeNuTe 00e30eayBaaT MOCIeANIHN B3
HUBHA OocHOBa. OBHE OEMEIIKH UM OBO3MOXKYBaaT
Ha POJUTEIIUTE JIa TH MOAIPKAT YICHHUIUTE, IITO
BO YUIJIMITHATA CpeAHA Toa He € MoxkHO. Hctpa-
JKyBamaTa MOKakase JeKa OBHe OeJelku ce edu-
KacHa CTpaTerdja Koja ce KOPUCTH Ja Ce 3rOJeMH
MOCETeHOCTa Ha YaCOBUTE M aKaJEMCKOTO IIOC-
TUTamke Ha yaeHuure (21, 22). Yuunuimmaute Oe-
JIEIIKH 33 JI0Ma c€ MMIUIEMEHTHPAAT CO LN J1a ce
nogo0OpaT ojHeCyBamaTa Kako INpefaBame Ha J0-
MalllHa 3ajlaya, PEIOBHOCT HA Yac, BHUMaHUE WU
3aBplIyBae Ha OOBPCKUTE 32 BpEME Ha YacorT.
UctpakyBamara MOKaKyBaaT JeKa KOPUCTCH-ETO
Ha OBHE OENENIKH I'o OJ00pyBa OJHECYBAHETO Ha
Jerara of MpeAy4YHiIHIIHA BO3pacT Ia ce JI0 cpel-
HO yumnumre. OBOj cucteM e npudareH of Hac-
TaBHULUTE W POAUTEIUTE 3apagll HEroBaTa €IHO-
CTaBHOCT, JiecHOTH]ja U edukacHocT. McGoey or-
KPHJI IeKa OBHE OCIIEIIKU Ce MOIyIapHa CTPaTer -
ja 3a WHTEpBEHIMja ITO 0Oapa TOrojemMa BKIY-
YEHOCT o1 poauTtenute (22). Paznmuunau ctyauu ce
CIPOBEJICHN ¥ IMOKAXyBaaT (pUKACHOCT Ha OBUE
OeJemKy mpu moxo0pyBame Ha OJHECYBAHETO BO
OHOC Ha 33JaYdTe W HaMalyBaibe Ha HEIUCIIH-
TUIMHUPAHOTO OfIHecyBame. KopucTemero Ha oBaa
cTpaTerdja co Jena oJ NpeIyqdIIUIIHA BO3pacT,
KaKO M HEJ3MHOTO KOPUCTEIHE BO TOMAIITHH YCIOBU
e nmumuTupano. OBaa cTpaTerdja HUCTOBPEMEHO ja
3rojeMyBa KOMYHHKaIlMjaTa pOJUTEI—YUUIIHIITE
BO YUYHJIHHIUTE 3a TPEIyUIIUITHO 0Opa3oBaHHE
KajJe IITO OBaa Bpcka 3amouHyBa. [loTpeOHHU ce
MOHATAMOIITHA HCTPaKyBama HA OBHE OEJemIKu
KOM K€ ja BKIIy4yBaaT TOYHOCTA HA JOMAIIHUTE 3a-
Ja4yu, a He CaMO HUBHHUOT (puHANCH mpousBoa. Bo
MOMEHTOT, MIOCTOM HEIOCTHUT OJ HCTPAKyBarmba 3a
TOYHOCTA HA TOMAITHUTE 33Ja9d Mely YUCHUIUTE
€O MMOCEeOHH MOTPeOH.

communicate and have been shown to
promote shared responsibility of a student’s
academic achievement. Jurbergs reported that
parental involvement in children’s schooling,
including homework and academic skill
development, is widely cited as a key factor
in the development of skill attainment and
leads to optimal academic performance in
children (21). School home notes require
teachers to evaluate a student’s behavior on a
day to day basis. Table 4 presents a note for
the accomplishments of the day, and need for
help. The student then brings the evaluations
home and parents provide consequences
based on the evaluations. School home notes
give parents the opportunity to put forward
powerful reinforcers that are not necessarily
available at school.Research has proven that
school home notes are an effective strategy
used for increasing a child’s classroom
attentiveness and academic performance (21,

22). School home notes has been
implemented in order to increase behaviors
such as handing in homework, class
attendance, attention, and class work

completion. Research has found that the use
of the school home notes system has
improved the behavior of children from
preschool all the way through high school.
This system is highly accepted by classroom
teachers and parents alike because of its
simplicity, ease, and efficiency. McGoey
found that school home notes are a popular
intervention strategy that requires increased
parent involvement (22). Various studies
have been conducted that show evidence of
the effectiveness of home school notes in
increasing on task behavior and decreasing
disruptive behavior. Utilization of this
strategy in the early childhood classroom as
well as the home environment is limited.
This strategy would simultaneously increase
parent-school communication within the early
childhood classroom where this relationship
begins. Further investigation of school home
notes is needed involving the accuracy of
homework completion, not only the final
product of homework.Currently, there is a
lack of research for homework accuracy
among young student with special needs.
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TaGena 4. Dopmyrap 00 yuunuwmemo 3a
domawHama paboma

Table 4. School Home Report Sample

YuuauiTeH u3BeNiTaj 3a foMamnara 3agada / School Home Report

me / Name:

Hatym / Date:

Ienec / Today

Jac /|

Mounawm 3a momoin okoiy / Please help me with:

I'Iompe6a 3a NOHamaMOWHU ucmpaxyeara

HcTpaxyBaunTe HCTaKHyBaaT JeKa rojem Opoj
MHTEPBEHIINH 32 NHITYBamkhe¢ HA JTOMAITHUTE 3aia-
YM Ce HACOYCHU CaMO KOH (DHHATHHUOT MPOAYKT, a
HE Cce OJIHEeCyBaaT Ha HAYMHOT Ha KOj Jenara U
MPHCTAIyBaaT M ja u3paboTyBaaT JOMallHaTa 3a-
Jada. HacraBHuIMTE MOXKE A2 pOBEpaT Naid J0-
MalrHaTa 3ajiaua € HalulllaHa, HO OBa HE Ce CMeTa
JIeKa JTOMaIlHaTa 3aJaJda ¢ HaluIIaHa TOYHo. Yde-
HUK OJ1 TIPBO OJJICICHHE KOj HeTO4YHO permma 20
33/1a4u MO MaTeMaTHKa UM HETOYHO Hanwmai 20
300pa, HEMa J1a TH 3rOJIEMH YYHITUIITHUTE TIOCTUTA-
wa Ha TecT (23). McTpaxxyBaunTe mpeaiaraar mpo-
BepKa Ha HaNMIIaHATa JOMAIllHA 3a7ada M Hej3H-
HaTa TOYHOCT CO MOCTaBYBarh¢ Ha HEKOJIKY Ipa-
mama (1, 4, 8).

Cancio oTkpuBa jaeka BO criopeada co HCTpaKyBa-
HETO 3a JIOMalIHUTE 3314 M OMIITOTO 00pazoBa-
HUE Ha YYCHHIIUTE, CTyIMjaTa 3a JOMAIHHUTE 3a-
Jauyd e orpanuyeHa (4). Yiure moorpaHuveHa e
CTyAMjaTa 3a TOYHOCTA HA NOMAINTHUTE 3aJa4d Ha
yuenunute co ayrusam. Cropex Jurbergs (13),
MHOTY MaJIKy CTYZIWH ja OIleHyBaaT yrnorpebaTa Ha
OWXejBHOpATHN MHTEPBEHIIMU 3a Jela OJl HU30K
COLIMjaJTHO €KOHOMCKH CTaTyC KOH CE ITHjarHOCTH-
[UPaHA CO ayTH3aM, ¥ HHUTY €IHa CTyauja He To
UCTIHTYBA e(PEKTOT OJ] TOYHOCTA HA JOMAITHATA 3a-
naya kaj osue ydenunu. Chafouleas ucraxuysa
HEKOJIKY UCTPaXyBamba KOM TH CIIOpeAyBaaT JoC-
neHOCTa Ha nH(popMaiujara qo0ueHa 0J KapTHi-
KaTa 3a THEBEH U3BEINTA], HACIIPOTH CHCTEMATCKO-
TO IUPEKTHO HaOJpyAyBame, 0COOCHO Kora opaa
nHpopMaIHja ce KOPUCTH Ja Ce OTKpUE e(eKTOoT
O]l MHTEPBCHIIMjaTa U JOHECYBa OMIYKH 3a Harpe-
JokoT Ha yueHukotr (11). Llenta Ha momaiiHuTe

Need for Further Research

Researchers have pointed out that many
homework interventions target only the final
homework product and simply do not address
the way in which children approach or actually
complete their homework. Teachers may check
for the homework being written down, and the
completion of homework but this does not
account for the possibility of homework being
done incorrectly. A first grader solving 20 math
problems incorrectly, or writing 20 spelling
words incorrectly will not increase academic
performance on an exam (23). Researchers have
identified that classrooms may compromise
between assessing homework completion and
homework accuracy by checking for
completion and possibly random question
assessment for accuracy (1, 4, 8).

Cancio revealed that compared with the
research on homework and general education
students, the study of homework and students
with disabilities has been limited (4). Even
more limited is the research concerning
homework accuracy and the student with
Autism. According to Jurbergs (13),very few
studies have evaluated the use of any behavioral
intervention for children from low social
economic status diagnosed with Autism, and no
study has examined the effect of homework
accuracy for these students. Chafouleas report
few investigations have compared the
consistency of information obtained from a
DBRC versus systematic direct observation,
particularly when the information is used to
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3aj1a4y e Jla ce 3roJIeMHU CTeNeHOT Ha HUBHOTO ITH-
IIyBame KaKO W CTENICHOT HA HUBHATA TOYHOCT.
CrenemeTo caMo Ha NMUIIYBAHKETO HA JOMAIIHATA
3aja4ya He yKa)KyBa Ha COBIIa/IyBamhe Ha MaTepHja-
JIOT KOj UM OWJI IMpe3eHTUpaH Ha ydeHurure (23,
24).

HacraBanmuTe MOXaT Aa TH amanTupaaT TopeHa-
BeZeHUTe (opMH 3a TpOBEpKa Ha JOMAITHHUTE
3agagn. TouHOCTA HA 331aUNTE MOXKE J1a Ce TIPOBe-
PH OJl HACTaBHHUKOT, HO BPEMETO HE CEKOTaIl J03-
BOJIyBa OBa JIa Ce HalpaBH OCOOCHO Kaj Jerara Bo
panHa Bo3pacT. OBa 0COOEHO € TOYHO BO YUHITHHUIIH
CO Jela co ayTu3aM BO HHKIY3UBHHTE CPEIUHU.
YdeHNKOT MOXKe Ia ja MPOBEPH TOYHOCTA HA 3a7a-
YHUTE OTKAKO Ke ja Hay4dH MpoLeaypaTa, BpCHULUTE
MOJKe JIa ja IpoBepar 3ajiayara Ha CBOjOT HapTHep,
pOIUTENIUTe MOXE Jia ja MpoBepaTr ako UM OHjaT
MIPaTeHH OJTOBOPUTE WM aCHCTEHTHTE HAa HACTAB-
HHULUTE MOXE J1a y4ECTBYBaaT BO TOa JIOKOJIKY TH
numMa.

JlocTarmHOCTa Ha YYECHUIM KOW C€ BKJIYYCHH Ha-
JI0)KyBa KOH3UCTEHTHOCT W Tpeba na ce oOpHe
BHUMaHHE Ha PEaHOTO YYECTBO Ha BKIIyYEHHTE.
VYirorata Ha y9€HHKOT BPCHHK FUTH Ha POAUTEIIOT
3aBHUCH O]l HUBHATa CIIOCOOHOCT KaKO M O]l HUB-
HaTa MocBeTeHOCT. Ha mpumMep, ydeHHK Koj € Haj-
Jn00ap BO OJJICICHUETO MOXKE JIa ja MpecMeTa ToY-
HOCTa Ha JOMAIIHUTE 3aJadd CO TOToJieMa Ipe-
IU3HOCT BO cropeada co HEKOTO KOj € COo Mmpoce-
4eH ycreX. FcToTo Moxe aa ce Kaxe U 3a poJuTe-
TUTE KOM He paboTaT HA/JBOp OX IOMa BO CIOpPE-
0a co poIUTENTUTEe KOM UMaat JI0Jro paboTHO Bpe-
Me. McroBpemMeHO, BKIyueHOCTa Ha HACTABHUKOT
3a cropeada Ha MOAATOIMTE € BakHa 3a Ja 00e3-
Oei BEpOJOCTOJHOCT 3a BpeMe Ha MEpUONOT Ha
oOyka. buzejku oBaa 00acT € orpaHHYeHa, ce Ha-
JieBaMe Jieka IOHATAMOIIHUTE UCTPaXKyBamba Ke ce
(dokycupaaT Ha METOJM KOU CE OJHEecyBaaT Ha
TOYHOCTa HA JOMAIlHATa 3a/a4a, a He caMO Ha
HEJj3UHOTO 3aBPIIyBabE.

Wnnute uctpaxysama Tpeda Ja TM UCTpaXkyBaatr
e(EeKTHTE OJT 3rOJIEMEHATa TOYHOCT Ha JOMAITHHUTE
3a7a9ll BO Pas3IM4YHH CPEAMHHU KAaKO IITO CE OIIII-
TOTO 00pa3oBaHME, MHKIY3UBHUTE CPEIUHU H TI0-
Bp3aHMTE YCIYXHH IIeHTpU. Bapujabmurte kaxo
Pa3IMYHUTE BO3PACTH BO PAHOTO NETCTBO M pa3-
JTUYHATE aKaJIeMCKU OTHeCyBama, Tpeba na oumar
OLICHYBaHH 3a Jla ce UIeHTH(UKyBa MOXXHATa re-
Hepaln3alyja Ha aKTHBHOCTUTE Ha 9acoT W OJHE-
CyBamaTa Ha 4acoT KO He OWIie MPEeTXOMHO Hal-
JpynyBaHu. OBaa o0xacT Tpeba JOMOTHUTEIHO J1a
ce UCTpaKyBa OWJICJKH YCIIEXOT Ha YYCHHKOT BO
TEKOT Ha ydyeOHaTa To/IMHA € TIOBP3aH CO HETOBUOT

track the effects of an intervention and make
reliable decisions about student progress (11).
The goal for homework would be to increase
homework completion as well as accuracy
rates. Tracking the completion of homework
alone does not indicate the mastery of the
academic material presented to the students (23,
24).

Teachers are able to adapt the forms presented
above to account for homework accuracy.
Accuracy can be checked by the classroom
teacher but time does not always allow for this
in the early childhood environment. This is
especially true concerning classrooms with
young children with Autism in an inclusive
environment. The student can check the
accuracy once taught the classroom procedure,
peers can check the accuracy as a homework
partner, parents can check accuracy if answers
are sent back home, or teacher assistants can
participate if available.

The availability of participants involved requires
consistency and the realistic participation of
those involved need to be assessed. The role of
the student, peer, or parents depends on their
ability as well as their commitment level. For
example, a peer who is in the top of the class
academically may collect homework accuracy
data with higher precision then someone middle
of the class. Same may hold true for a parent
who does not work outside of the home as
compared to a parent who is working long days.
The variables of participants need to be fairly
assessed for realistic expectations. At the same
time, teacher involvement for agreement among
the data is critical to ensure reliability during the
training period. As this is an area with limited
research it is hoped that further investigation
will develop and future research will focus on
methods that address homework accuracy and
not just completion.

Future research should investigate the effects of
increasing homework accuracy in different
classroom environments such as general
education, inclusive settings, and related service
settings.Variables such as different ages within
early childhood and different academic
behaviors should be assessed to identify
possible generalization within class activities
and academic behaviors not previously
observed. This area is in need of further research
as a student’s current academic year’s success is
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HAIpeIOK BO MOHATAMOIIHUTE TOJUHU. 33 J1a UM
ce MOHYIAaT Ha YYEHHUIMTE MOKHOCTH BO HMHKIIY-
3UBHATa CpeJHAa, Tpeba Ja ce 3ajakHaT aKaleM-
CKUTE U HEaKaJeMCKUTE OJrOBOPH KOJIKY IITO €

MOKHO IOBEKE.

KoHpriukm Ha uHmepecu

ABTOpOT H3jaByBa JeKa He MOCTOM KOH(IUKT Ha

HWHTCPECH.
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