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Pe3ume

BoBen: Crepeotunure MoXe Oa c€ Hamaiar
MpeKy Mo3UTUBHH omucu. CTHrMaTa mro pado-
TOCIIOCOOHHUTE BO3PACHHU ja MMaaT KOH Jerara
co (u3MYKa MOMPEUEHOCT MOXKE Jla C€ HaMalln
KOra JIETeTO € MPETCTaBeHO KaKo akTUBHO. CTy-
IMjaTa MOKaXka JeKa CHOPTCKH aKTUBHO JeTe
IITO KOPUCTH MHBAJIHMCKA KOJIMYKA, CE CMETa 3a
MOCIIOCOOHO O 3APaBO JIeTe KOE CE 3aHMMaBa
CO CIIOPT.

Hen: OBaa cTyauja e pervivka cTyauja 3a moj-
IpIIKa Ha XUIIOTE3UTE U 33 UCIIUTYBamhe Ha CTe-
peoTunu Ha paboOTOCIOCOOHUTE BO3PAaCHH KOH
JienaTa co u 0e3 (TenecHa) HHBaJIUIHOCT.
Metonu: OBaa cTyauja IpeTCTaByBa IIBE CKC-
MEPUMEHTAITHU CTYyJIUH MTO Kopuctar 2 (du-
3MYKa aKTUBHOCT) X 2 (CIIOPTCKH aKTHBHOCTH).
3aBUCHUTE TIPOMCHIIMBH Oea Iepierniujara Ha
CIIOCOOHOCTHTE U TOIUIMHATa cropen Mopenot
3a cogpxkuHa Ha crepeotunure (MCC). Cryau-
jata 1 e OHJIQjH EKCIIEPUMEHT cO 355 cTyIneHTH
on Omen yHuBep3uteToT Ha XareH. CTynujara
2 e ankera Ha 1176 ydyecHunu (ox MuHXEH U
['par) co mpamanHuK Ha XapTHja MTO Ce MOMOoJI-
HYBa CO MOJIUB.

Pezyaratu: Hammre cTynum He ro Jgokaxaa
3HAYajHUOT e(eKT Ha UHTEePaKIMjaTa.
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Abstract

Introduction: Stereotypes can be reduced
through positive descriptions. A stigma that
able-bodied adults have towards children with
physical disability can be reduced when the
child is portrayed as being active. The study
found out that a sporty active child, who uses
a wheelchair, is perceived as more competent
than the sporty active able-bodied child.
Objective: This study is a replica study to
support the hypotheses and to examine the
stereotypes of able-bodied adults towards
children with and without (physical)
disabilities.

Methods: This study presents two
experimental replica studies using a 2
(physical activity) x 2 (sporty activities). The
dependent variables were the perception of
competencies and warmth according to
Stereotype Content Model (SCM). Study 1 is
an online experiment with 355 students of the
Open University of Hagen. Study 2 surveys
1176 participants (from Munich and Graz)
with a paper-pencil-questionnaire.

Results: The significant interaction effect was
not supported by our studies.
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31paBOTO CIOPTCKHM aKTHBHO JETE € OICHETO CO
MIOTOJIEMH CIIOCOOHOCTH 32 pa3iInKa O CIIOPTCKU
AKTHBHO JIETE IITO KOPUCTU WHBAIHICKA KOJIHY-
ka. CHOpPTCKUTE aKTUBHOCTH ja MHOTY HaMaiyBa-
aT MaJIKy CTHTMaTh3alyjaTa Kaj Jgenara co Teljiec-
HA WHATUTHOCT.

3akaydok: Cturmara KoH Jenara co (pu3HUKa
MOIMPEYCHOCT MOJXKE JIa C€ HaMaJId KOra JETEeTO €
MOPTPETUPAHO KaKO aKTUBHO, HO epekToT He Oe-
1€ JOBOJTHO CHJIEH 3a Jla ce JIajie IlIaHCca Ha OpH-
rMHaJHATa Kiacuukaiuja on crpana Ha MCC.

Knyunu 360poeu: ¢uszuuxa unsanuonocm, cmue-
Ma, cnopm, MOOel Ha COOPHCUHA HA CMepeomu-
nume, cmyouja peniuxd

Bosed

JuckpuMuHanujata, OpeApacyIuTe U CTHTMa-
TH3HUPAKBETO Ce MOCTOjaHH MPoOIeMH BO Hallle-
To ommTecTBo. [lepuennujara Ha JIyreTo co Imo-
NPEYeHOCT 3HAYMUTEIHO Bapupa O E€IHO Oll-
IITECTBO BO JPYro, & OMIITCCTBEHUTE MEpIIeI-
oy, CTaBOBU U TPETMAHU HaA JIMIaTa CO MOIpe-
YEHOCT HE C€ HUTY HENPOMEHJIMBH HUTY (PHUKC-
Hu. [lepuenmuuTe UrpaaT rojieMa yjiora Bo Io-
CTUTHYBambETO HAa PAaMHONPABHOCT, OUAEjKU
THE Ce MOYETHA TOYKA HA OJHECYBamE KOH I0-
eIMHIN ¥ TPYIN CTUTMATU3UPAaHU BO €IHO OII-
mrecTBo. [leprenmunre Ha TONPEUECHOCTa BO-
mat no crurmarusanyja (1). Cturmara Bimjae
Ha JIyfeTo CO IONPEUSHOCT U IMa BIIHjaHHUEe BP3
HUBHHUOT XUBOT (2). Co men ga ce MpOMEHH
nepueniujara, IoTpedHo € J1a ce pazdepe 0CHO-
BaTa Ha CTEPEOTHUITHUTE Ccyacma. CTepeoTHnuTe
MOt J1a OMJaT MOHEKOTalll TO3UTHBHHU, HO BO
HajrojeM Jeda Tue ondakaaT HEraTUBHH CTa-
BOoBH. CTEpPEOTHUIIHUTE CTABOBH CE OJHECYBaaT
Ha ,,IPEMHOTY TCHEePaJH3UpPAHU U MOCTHOCTa-
BCHU NEPUCHIINU 3a anI/I6yTI/ITe Ha MaJIHMHCKa
rpyna“ (3). CrepeoTunure He ce caMO IITETa
Ha CBOj HAa4YMH, HO, UCTO Taka, THE LITETAT U
MpeKy HeryBambe Ha MPEApacyad M TUCKPUMH-
Harja (4). CTepeoTHIIHUTE TPOIECH OJro-
BapaaT Ha CHCTEMATCKH NPUHIUIN KOH Ce
reHepajiu3upaar BO Pa3jIMuHM CIy4ad Ha CTe-
peotunu. Co men ga ru paszdepeme, Mporecure
0apaaT COLUjaTHO-TICHXOJIONIKA HCTpara, Ou-
JIejKu ce TPETIoCTaByBa Jieka ce CTaOWIIHH BO
TEKOT Ha BPEMETO, MECTOTO, u rpymara. Cre-
PEOTHIUTE, KaKO U IPYTH TeHEePaIH3anH, Yec-
TO CIIy>KaT KakO MCHTAIHH KPAaTCHKU W, HajBe-
pojaTHO, ce IPUMEHYBaaT M Kora JyfeTo ce 3a-
(hatenn wiu paceanu (5). Cropen TeopHjara Ha

The sporty able-bodied child was rated
higher in competences than the sporty
child, who use a wheelchair. Sporting
activity only reduces the stigma towards
children with a physical disability slightly.
Conclusion: The stigma towards children
with physical disability can be reduced when
the child is portrayed as being active, but the
effect was not strong enough to chance the
original classification by the SCM.

Keywords: physical disability, stigma,
sport, stereo content model, replica study

Introduction

Discrimination, prejudice and stigmatization of
marginalized groups are an ongoing problem in
our society. Perceptions towards people with
disabilities vary significantly from one
community to another, and societal
perceptions, attitudes and treatment of people
with disabilities are neither invariable nor
stationary. Perceptions play a major role in
achieving equality as they are the starting point
of behavior towards individuals and groups
whose society has stigmatized. Perceptions of
disability lead to stigmatization (1). This
stigma affects people with disabilities and has
an impact on their lives (2). In order to change
perceptions, it is necessary to understand the
basis of stereotyped judgments. Stereotypes
can be at times positive but for the most part
they encompass negative views. Stereotyping
attitudes refer to ‘“over-generalized and
simplified perceptions about the attributes of a
minority group” (3). Stereotypes are not only
harmful in their own right but also they
damage by fostering prejudice  and
discrimination (4). Stereotyping processes
respond to systematic principles that generalize
across different instances of stereotypes. In
order to understand them, the processes invite
social-psychological investigation, because
they are presumably stable over time, place,
and out-group. Stereotypes, like other
generalizations, frequently serve as mental
shortcuts and are likely to be applied when
people are busy or distracted (5). According to
the stereotype threat theory (6, 7), negative
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cTepeoTuIHaTa 3akana (6, 7), HeTaTUBHUTE CTe-
PEOTHITH Mpeyat BO UCTIOTHYBAbE HA LETUTE CO
MOTTUKHYBamkbe Ha 3aKaHa 3a CaMO-TPOICHKA,
mTO BOAW OO0 HHMBO HaA IIOCTHI'akba KOM HE CE€
MPOMOPIUOHATIHA CO HHBHATa BHCTHUHCKA CIIO-
cobHocT (6, 7). U mokpaj Mel'yHapOJAHUTE CITy-
qyBarba BO HACOKA HA BKIIyIyBame BO MPaKca U
Bo oOjacta Ha 0Opa30BaHUETO, MEpICHIjaTa
KOH Jlellata ¥ BO3PAaCHHUTE CO MOIPEUyBame Ce
MIPOMEHH 3HAYUTEIHO, MHOTY JIeIla C€ MCKITyde-
HHU ¥ JIAOICHH Of COOJBETHO OOpa3oBaHHE ITO-
pamy omrTeTyBame U HYHKIUOHATHHI MPOOIeMU
(8). Kora myreTo ce moTceTyBaaT Ha HEraTHB-
HUTE CTEPEOTHUIH 38 CBOUTE CIIOCOOHOCTH, THE
aKTHBHO ja cJeJaT >KUBOTHATAa CPEIMHA 33 3Ha-
LU IITO yKa)<yBaaT JieKa THE KE& ro NoTBpAatr
crepeotuniot (9) u ce oOuayBaaT Jia M MOTHUC-
HAT HETaTHMBHUTE MUCJIH U YyBCTBA HA aHKCUO3-
HOocT moBp3aHu co crepeotunor (10). Karte-
TOpU3UpaHUTE CTaBOBH CE€ OJHECYBaaT Ia ce
rJiefa Ha Tpymnara, Kako XOMOTeHa Tpymna U Ja
ce UTHOpHpaaT WHANBHIYaTHHTE pa3inuku (11).

Moden 3a codpxuHama Ha cmepeomunume

Co men ga ce o0jacHM 30LITO OMIITECTBaTa
nMaaT HEraTUBHU MEPUCIIUHN 3a JIMlIaTa KOU
npunaraat Ha MajJIMHCTBATa W 30IITO JYIeTO
UMaaT TEHJCHIIMja Jla PEearnpaar HEraTHBHO
koH oBue rpymH, Fiske m tumor (12) ro
pasBuja  Mogen 3a  CcoAp)KMHATa  Ha
crepeorunure (MCC). MogenoT ce obumyBa
Jla TH yTBPIYU MPHUHIUIIATE HA COAP)KHHATA HA
CTEPEOTHIIOT, KOH CE€ CHCTEMaTCKH U
crabmwian. MCC Mepu oJpeleHH TEHACHIIUU
HAaCOYEHH KOH CHCTEMAaTCKUTEe TPYIH BO
onmtectBoto (12, 13). Osaa Teopuja
lIe(I)I/IHI/Ipa JAB€ OCHOBHHM AMMCH3MHM Ha COLHU-
jajHaTa TepIeryja, eMiaTija U ClocoOHOCT,
MpeIBHICHA OJ KOHKYpPEHIHjaTa M CTaTyCOT.
Co apyru 300poBH, Ce CMeTa JieKa OIILITEeCT-
BEHUTE CTPYKTypH (KOHKYpEHIIMja W CTaTyc)
TH TPEOBHIYBaaT CTEPEOTHIHTE (OIHOCHO,
eMIaryjaTta u crnocodoHocta). [Ipsata auMeH3u-
ja, BOOueHa eMIaTvja, ja ojpazyBa OUYHWTIEH-
HaTa HaMepa Ha Tpyrmara 3a JoOpO WIH JIOMIO
(mpujaten-HenmpujaTeN), a BTOpara JUMEH3H]a,
BOOYEHA CIocoOHOCT, ja ollpa3yBa
OUMTIICIHATA CIIOCOOHOCTa Ha Trpymnara Ja ja
ocTtBapu Hamepara (crmocobHoct). MCC moxe
Jla ce KOPUCTU Ja Ce INPETIOCTABH THUIIOT HA
CTEPEOTHIIOT IITO OJpEe/eHa OIITECTBEHA
rpyna ro uMa KoH apyra. KomOmnammuTe Ha
eMITaTHja U CIIOCOOHOCT MOXE J1a TeHepupaaT

stereotypes interfere with the performance of
their targets by inducing a self-evaluative
threat, leading to a level of performance that is
not commensurate with their true ability (6, 7).
Despite international developments towards
inclusion in practice and in the field of
education, perceptions towards children and
adults with  disabilities have changed
significantly, many children are excluded and
deprived of adequate education because of
impairment and functional difficulties (8).
When individuals are reminded of negative
stereotypes about their abilities, they actively
monitor the environment for cues suggesting
that they will confirm the stereotype (9) and
attempt to suppress negative thoughts and
feelings of anxiety associated with the
stereotype (10). Categorization attitudes refer
to view a group of individuals as a
homogenous group and to ignore individual
differences (11).

The Stereotype Content Model

In order to explain why societies have
negative perceptions about individuals that
belong to a minority and why people hold a
tendency to respond negatively towards these
groups, Fiske and team (12) developed the
Stereotype Content Model (SCM). The model
attempts to establish principles of stereotype
content that are systematic and stable. The
SCM measures specific biases directed toward
systematic clusters of groups across society
(12, 13). This theory defines two fundamental
dimensions of social perception, warmth and
competence, predicted respectively by
perceived competition and status. In other
words,  perceived  societal  structures
(competition and status) predict stereotypes
(respectively, warmth and competence). The
first dimension, perceived warmth, reflects the
group’s apparent intention for good or ill
(friend-foe), and the second dimension,
perceived competence, reflects the group’s
apparent ability to enact that intent
(capability). The SCM can be used to
hypothesize the type of stereotype a certain
social group has over another. Combinations
of warmth and competence can generate
distinct type of emotions, from admiration to
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pa3muaHU BUIOBU EMOIIVH, on
BOOAYILIEBYBamE O 0JBpaTHOCT. CriocobHOCTa
e neuHUpaHa Kako CIIOCOOHOCT 3a YCIICIIHO
W3BPINYBake HA KOHKPETHH 3adadd H aK-
tuBHOCTH (13). Toa ru ondaka KBaIUTETHTE 32
HE3aBUCHOCT, J0BepOa, U MHTCIMIEHIINja, U €
ollpa3 Ha cOCTOj0a Ha JIMIETO BO €IHO OIIIII-
TecTBo. EMmarmjara e mepuHmupaHa of cTpaHa
Ha MPOCOIMjaTHUTE KapPaKTEPUCTUKU HA COIIH-
JTHOCT W MOpaj, W BKIy4YyBa KBaJHTCTH Ha
MIPHjaTeJICTBO, ToBepOa U UCKpeHocT. Jlanu m-
LETO Ce CMeTa 3a KOHKYpPEHTHA 3aKaHa € IpH-
MapeH (GakTop Ha NPECYAUTE IMOBP3aHU CO
emnarujata (13). OBoj Mozien € CIpOTHBEH Ha
MIPETXOIHN TCOPUH BO KOWM CE IPETIIOCTaByBa
JeKa CTEPEOTHITUTE IOKAKyBaaT €JHOJUMEH-
3MOHATHU U PAMHOMEPHO HETaTUBHO-TIO3UTHB-
HU craBoBH (14). MCC Teopetnsupa aeka cTe-
PEOTHITUTE YECTO CE U3MEIIaH! WK Heopee-
HU: HEKOW TPYIH CE PaHTUpPaaT BUCOKO BO IH-
MEH3HWjaTa Ha eMIlaTHjaTa, HO Celak ce HeCIo-
coOHM (Ha TIpUMep, CTapH JIMIA), JOJeKa Ipy-
THTE TPYIH CEe CMETAaT 3a UCKIYYUTETHO CIO-
COOHM HO CTyAeHHU (Ha mpumep, Ooratu iyre).
I'pymute BO paMKuTe Ha CEKOja O UYCTHUPHUTE
KOMOWHAIIMM Ha BHCOKA W HHCKH HHBOA Ha
eMIIaTHja B CIIOCOOHOCT M3BIICKYBAaT Pa3IniHU
EMOIIMH 1 OfiHeCyBarbha. OBHE TCHACHIIUH MOXKE
Ja OWmaT WiM aKTUBHM M TACHBHA M WA
mreTHH W go0pu. [lpomeHkuTte 3a HECKa
eMIaruja, HoO BUCOKa CIOCOOHOCT (Ha mpumep,
Ooratu nyfe) mpeABUIyBaaT akKTUBHA IITeTa (Ha
npuMep, 6opba), a BO HCTO BpeMe TPeIBUIyBa-
aT TIACUBHHU OJIECHYBame (Ha IPHMeEp, Ja copa-
00TyBaar), a TPOLIEHKUTE 332 BHCOKAa eMIIaTHja,
HO HHUCKa CIIOCOOHOCT (Ha IMpUMeEp, CTapH JIUIA)
Mpe/IBUIyBaaT aKTHBHO OJIECHYBame (Ha IIPH-
Mep, TTOMOIII), Kako ¥ MacHUBHA InTeTa (Ha MpH-
Mep, uckiydysame) (12). Mefytoa, kora myfeTo
CE paHTHpaarT HUCKO M BO [IBETE MTUMCEH3MHU (HA
npuMep, OE3TOMHUIN) THE TIPEIN3BUKYBaaT Of1-
ouBHOCT (12) M HajBEpOjaTHO ce LEeN U Ha ma-
CHBHA M HA aKTWBHA IITeTa (Ha MpUMEp, 3aHe-
MapyBame 1 Hana) (13).

EmmmupuckaTa paboTta Ha collpKUHATa HA CTEPEO-
TUMUTE OOWYHO MEpW TEPICTIMU Ha COIHjal-
HHUTE TPYIH, KOPHUCTC]KU OLICHYBae HA €MIIa-
THjaTa U crocobHocTa. OBHE OIEHKH MU CE KO-
pHUCTaT Kako JI0Ka3 3a MOCTOCHE Ha JUMEH3HO-
HAJTHOCTa Ha colpjaHara nepuermuja (12) v
3a J]a ce JEMOHCTpUpa OHOC Ha OJpENeHU CTe-
peoTunu Ha ojfiHecyBame U eMoruu (13). Emmu-
PHCKHTE TOIATOIM TIOBEKE O] ICCETHHA KyITypr
ja motBpayBaar peneBantHocta Ha MCC, Bpcka-
Ta MOMery CONPKUHUTE Ha CTEPEOTHITUTE U CO-

disgust. Competence is defined as the ability
to carry out specific tasks and actions
successfully (13). It encompasses qualities of
independence, confidence, and intelligence,
and is reflective of a person’s status within a
society. Warmth is defined by the pro-social
traits of sociality and morality, and includes
qualities of friendliness, trustworthiness, and
sincerity. Whether an individual is considered
a competitive threat is a primary determinant
of warmth-related judgments (13). This model
contradicts earlier theories which assumed
that stereotypes reflected one-dimensional and
uniformly negative-positive attitudes (14).
The SCM theorizes that stereotypes are often
mixed or ambivalent: some groups are
perceived to be high in the warmth dimension,
but though incompetent (e.g., old people),
while other groups are considered to be
extremely competent but cold (e.g. rich
people). The groups within each of the four
combinations of high and low levels of
warmth and competence elicit distinct
emotions and behavioral tendencies. These
tendencies can be either active or passive and
either harmful or facilitatory. Judgments of
low warmth but high competence (e.g. rich
people) predict active harm (e.g., fight) and at
the same time predict passive facilitation (e.g.,
cooperate), while judgments of high warmth
but low competence (e.g. old people) predict
active facilitation (e.g., help) as well as
passive harm (e.g., exclusion) (12). However,
when people is perceived low in both
dimensions (e.g. homeless people) evoke
repulsion (12) and are likely the target of both
passive and active harm (e.g. neglect and
attack, respectively) (13).

Empirical work on stereotype content
typically quantifies perceptions of social
groups using ratings of warmth and
competence. These ratings have either been
used to evidence the dimensionality of social
perception (12) or to demonstrate the
relationship of specific stereotypes with
behaviors and emotions (13). Empirical data
from more than a dozen cultures have
corroborated the relevance of the SCM, the
link between stereotype content and social
structural variables, and the presence of mixed
stereotypes (15).
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[HjAITHO-CTPYKTYPHUTE TIPOMCHIIABH, U MIPUCYCT-
BOTO Ha MelIaHu crepeoTund (15).

OBuHe MelIaHH CTEPEOTHITH MOXE ia Ce BUAAT
BO IEPIENIUUTE IITO OJPEICHH OIIITCCTBEHU
TPYIIU T UMaaT 3a JIHA co (pU3NIKa mompeye-
HocT. OBOj BUA MOIPEUyBama CE OIITCTYBamba
KOM HMMAaT 3HAYUTEIHH WM OJTOPOYHH BIIH-
jaHHWja Bp3 CIIOCOOHOCTA Ha JIYIeTO Jia e U3BP-
IIaT CEKOjIHEBHUTE AaKTHBHOCTH, JIAIATA CO
¢GU3HUKK TONpedyBama HMMaaT MpoOJIeMU CO
CTPYKTypaTa U (QyHKIIMOHUPAKETO HA HUBHUTE
Tena. Jlumara co ymMepeHa Qu3muka Imorpede-
HOCT ke MMaaT MpoOiieMd co MOOMIHOCTA (Ha
NpUMep, He MOXAT Jia ce KadyBaaT 110 CKaJu,
notrpebHa e momont Ja ce o). Hekoj co Temr-
Ka (U3MYKa IONPEUYCHOCT Hema Aa OWIe BO
MOYKHOCT JIa OJIM U K€ 3aBUCH O] HaJBOPCIICH
eJIEMEHT (Ha IpHMep, MHBAIMJICKA KOJIMYKa) 32
MOOmITHOCT. JIumara co monpeyeHocT ce riea-
aT KaKko eMIIaTWYHU, HO HECIIOCOOHU W MMaaT
MenraH crepeotur (12).

HctpaxyBamero Ha Louvet u cop. (16) mokaxa
Jeka (paHIyckuTe pabOTHUIM HUBHUTE KOJIC-
T'H cO (PU3MYKA IMONPEUCHOCT T'M TIIENAaT KakKo
MOMaJIKy CIIOCOOHHM, HO THE MMaaT Horojema
eMraTija KOH HHB. McTO Taka, nmmara co
MOMPEYCHOCT ja MMaat ucrara nepuenmuja. Co
orjen Ha pesynrature, Louvet u cop. (16) 3a-
KIyduiie JieKa 3aj] BHCOKaTa Mepleniyja BO
JMIMMEH3HWjaTa eMIaTHja Ha JIMIA CO TeJIeCHa I10-
MPEYEHOCT, e(PeKTOT Ha HAJTOMECT, UCTO TakKa
MO3HAT Kako ,,ep mpouec edekt™ Oeme mpu-
cyTeH. Bucokara nepremniyja Bo JUMEH3HjaTa
TOIUIMHATA ja KOMIICH3Wpa HHUCKATa IepIer-
IIMja BO TUMEH3HUjaTa Ha CIIOCOOHOCT BO CITyYa]
Ha JIMIA cO TelleCHa MHBanMuAHOCT. OBOj apry-
MEHT Joafa o] TeopHjaTa Ha CHCTEMOT Ha
npaenata (17). Cekoja rpyna ke ce oOlcHyBa
MpaBeJHO, HA HAYMH IITO HAa CEKoja Tpyma Ke
ce JaBaaT TO3UTHBHU W HETaTHBHU KapakTe-
PHCTHKH.

du3uyku akmueHo deme co hu3uyKa
nonpeyeHocm

Yuire eIHO HCTpaxyBame CO KOPUCTEHE Ha
MCC e pasBueno u u3BeneHo of Barg u cop.
(18). Tue wcnUTyBaaT JaIH CTEPEOTHIIOT KOj
BO3pAcHUTE IO UMaaT KOH Jenarta co ¢pu3ndka
MONPEUCHOCT €€ HaMmalyBa KOra JeraTra ce
MPETCTaBEeHN Kako (pU3UYKU aKTHBHH. 178 cTy-
JICHTH OIICHETH BO YETHPH CTYJHMHU Ha CITy4ad BO
KOHM ce MpeTcTaByBa (PM3MUKH 3APaBO JETe U
JIeTe CO TeJIECHA MOMPEYEHOCT KO€ KOPUCTH UH-
BaJIMJICKa KOJWYKA, U KOe OWJIO WIu He Ouio,

These mixed stereotypes can be seen in the
perceptions certain societal groups hold about
people with physical disabilities. This type of
disabilities are impairments which have a
significant and long term effect on people’s
ability to execute daily activities; people with
physical disabilities have problems with the
structure or the functioning of their bodies. A
moderate physical disability would have
mobility problems (e.g. cannot manage stairs,
need assistance to walk). Someone with a
severe physical disability would be unable to
walk and would be dependent on an external
element (e.g. wheelchair) for mobility. People
with disabilities were seen as warm but
incompetent and have a mixed stereotype
(12).

An investigation by Louvet et al. (16) showed
that French workers see their colleagues with
physical disabilities as less competent, but
they scored higher in the warmth dimension.
Furthermore, the workers with disabilities
have the same perception. Given the results,
Louvet et al. (16) concluded that behind the
high perception in the warmth dimension of
people  with  physical disabilities, a
compensation effect, also known as "fair
process effect” was present. The high
perception in the warmth dimension
compensates the low perception in the
competence dimension in the case of people
with physical disabilities. This argument
comes from the system-justice theory (17).
Every group will be judged fairly, in a way
that each group will be perceived with both
positive and negative characteristics.

Physically active child with physical disability

Another investigation using the SCM was
developed and performed by Barg et al. (18).
They investigated whether the stereotype held
by adults towards children with a physical
disability is reduced when the children were
portrayed as physically active. 178 students
rated four case studies that represented a
physically healthy child and a child with a
physical disability who uses a wheelchair, and
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JOTIOJTHETO CO CET Ha CIIOPTCKH aKTUBHOCTH.
Pesynrature BO muMeH3WjaTa emmaTHja Oea
MOHUCKA Kaj Jemara 0e3 MompedyBame
OTKOJIKY Kaj Zemara co mompeuyBame. OBre,
pe3yiraTHTe ja NOAOpXKyBaar mnpudaTeHaTa
CJIMKa Ha CTEPEOTHIl KOH JIUIATa CO MOCEOHU
notpebu (12). Bo mamMeH3ujaTta crmocoOHOCT,
Barg u cop. (18) cakaa ga mokakaT CIWYHH
BUCOKU CPEIHHM BPEIHOCTH Mery erara co
¢usnyka  mompedeHOCT  (KOM  KOpHUCTAT
UHBAIUICKA KOJNMYKA) KOM ce¢ (U3UYKU
aKTUBHM M Jenata 0e3 MompedyeHoct, 0e3
uHpOpMAIMY 32 HUBHATa (U3NUKA AaKTHBHOCT
U CTaTyCOT Ha HUBHUTE CIIOPTCKU aKTHBHOCTH.
Aprymenror Oeme 1eka CHOpTCKaTa ax-
TUBHOCT MaJIKy ja HaMallyBa cTurmara. Bo mu-
MeH3HjaTa CHOCOOHOCT, (PU3WYKH aKTHBHOTO
JIeTe CO TeJeCHAa MOMPEYCHOCT MMa HajrojeM
edexr (d = 0,86) BO criopenda co apyrure yde-
Hu (d = 0,54-0,64). Barg u cop. (18) 3axny-
YHja JeKa TeplerirjaTa Ha CIOPTCKUOT YOBEK
BO MHBaJIHJICKAa KOJUYKA € BEPOjaTHO OIPaB-
JIAHO CO TPEYKUTE KOM OBa JETe Mopa Ja T'd
HaJMUHE. 3aroa, JeTe co TelaecHa
MOIIPEYCHOCT MMa IIOT0JIeMa CIIOCOOHOCT KOra
€ aKTHBHO BO CIIOPTOT, M IMOKPaj (PU3HUYKUTE
OTpaHNYyBamkba.

Llenu Ha ucmpaxyear-emo

Crynmjara Ha Barg u cop. TBpau nexa ,,y4ecT-
BO BO (h)U3UUKaTa aKTHMBHOCT OJI CTpaHa Ha Jie-
1a co (GU3MYKN WHBAJIHIHOCT MOXKE J1a TIOMOT-
HE BO yONaXyBam€ Ha CTUTMaTa BO HHBHATA
)kuBoTHa cpeauna™ (18, crp.379). 3naum, cre-
PEOTHIIOT 3a Aenara co (HU3NYKa MOMPEUCHOCT
MOXE Ja MMa [MO3UTUBHO BIHjaHUE aKO THE CE
IpUKaKaHU KaKko (M3MUKK aKTHBHH. Bo HUB-
HaTa CTy[Idja, OBa BIHjaHHE € TOJKY Ba)KHO
Taka mTo (U3NYKKU aKTUBHUTE JIela CO (Pr3Hd-
Ka IOTPEUCHOCT BeKe He Oea BKIIyYeHH BO OC-
HOBHHOT KiTacudukanuja oa crtpana Ha MCC
(12), Bo K0j ce HaBeayBa JieKa JUIATa CO TMOT-
PEYCHOCT ce CMeTaaT JeKa MMaar ciabH CIio-
cOOHOCTH M BHCOKA eMITaTHja. 3a IMoaIpiiKa Ha
OBa OTKpPHUTHE He OMIe CIPOBEICHU I[OHATa-
MOIIIHU CTYIUH. 3HA4YH, HAIIUTE CTYIHU TO
HCTPaXXyBaaT OBOj €(EeKT Ha HHTEepakIiuja.
[pamamero 3a HCTPaKyBAETO €, MATH HMa
CWIeH e(eKT Ha BIIMjaHUETO Ha CTEPEOTHIIOT
Ha YYEHHUIIUTE CO (PU3MYKA IMOMPEUYCHOCT CO
omnuIIaHaTa GU3MIKa aKTHBHOCT.

[epuenmujara Ha yYeCHHWIIUTE MOXKE Ja Ouje
1oJ| BIMjaHHE Ha €(EeKTOT Ha HaJOMECTOKOT

who have been, or not been, supplemented
with a set of sporting activity.

The results in the dimension warmth were
lower in children without disabilities than in
children with disabilities. Here, the results
support the accepted image of the stereotype
towards people with disabilities (12). In the
dimension competence, Barg et al. (18) wanted
to show similar high mean values between
children with physical disabilities (who use a
wheelchair) that are physically active and
children = without  disabilities  without
information about their physical activity status
and their sporty activity. The argument behind
it was that sport activity slightly reduces
stigma. In the dimension competence, the
physically active child with a physical
disability had the largest effect (d = 0.86)
compared to the other students (d = 0.54-0.64).
Barg et al. (18) concluded that the perception
of the sporty person in a wheelchair is probably
justified by the barriers this child must
overcome. Therefore, a child with a physical
disability has a higher competence when is
active in sports, despite physical restrictions.

Research objectives

The study by Barg et al. argued that
“participation in physical activity by children
with physical disabilities may help to
moderate the stigma in their environment”
(18, p379). So the perceived stereotype of
children with a physical disability can be
positively influenced if they are portrayed as
physically active. In their study, this influence
was so relevant that the physical active
children with a physical disability were no
longer included in the original classification
by the SCM (12), which states that people
with a disability are found to have low
perceived competence and high perceived
warmth. Further studies were not conducted to
support this finding. So our studies
investigated this interaction effect. The
research question is, if there is a strong effect
in the influence of the perceived stereotype of
students with a physical disability by the
described physical activity.

The perception of the participants may be
influenced by the compensation effect (16).
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(16). OBoj edekT ce jaByBa KOTa HUCKA OIICHKA
BO JIMMCH3HUjaTa Ha CIIOCOOHOCT c€ JaBa Ha JI-
e CO TIONPEYEHOCT, U YIYSCHUKOT K& FIMa TEH-
JICHIIMja 1a TO OLIEHYBa OBa JIMIIE CO MOBHCOKA
OlIEHKa BO JUMEH3Mja Ha TOIUIMHA. 3a Ja ce
KOHTPOJIMPA OBOj HAIOMECTOK Ha e()eKT, CIpo-
BEIOBME IBE CTYyIUH CO HCTHOT MHCTPYMEHT.
Bo JABETC CTYyAUU YYECHULHUTEC TI'M OLCHYBaa
OTHUINIAHKUTE JIeTIa BO OJHOC HA JUMEH3UHTE Ha
MCC, cnocobnocT u TorunHa. Bo npBara cry-
JIija, CEKOj YUECHUK J00HM caMo €Ha OIHC Ha
JICTETO IITO Tpebariie 1a ro OICHyBa, a HeMalle
criopenida co apyrute jaena. Bo Bropara crymu-
ja, YIeCHHUIINTE OIEHYBaa YETHPH IOPTPETH U
Oea BO MOXKHOCT Jia Ce CIIOpelaT CUTe JAela.
Hamara xunotesa ¢ nexa GU3NYKA aKTHBHUTE
Jena co (U3MYKa WHBAIMAHOCT ke mobujar
HajBUCOKA OLIEHKA BO JUMCH3H]jaTa
CIOCOOHOCT, a YYeHHIUTe CO (HU3HUKa
UHBAJIMHOCT ke J00MjaT MOBHUCOKA OIEHKA BO
IVMEH3WjaTa Ha eMIaTdja 3a pas3iuka of
3[IpaBUTE YUCHHUITH.

Memodonoauja
AHanusa

3a ma ce u3Mepar CIMYHU ePEeKTH, KaKO OHHE
BO cTyamjata Ha Barg u cop. (18), Hamrara cTy-
Jija IpeTCcTaByBa JBE CTYAUU Ha €KCIIEpUMEH-
ToT 2 ((hu3uuka akTUBHOCT) X 2 (cTaTyc cmo-
cobHoct). TloBTOpeHn Mepema ANOVA Oea
CIPOBEJICHU CO 1IeJl 1a Ce TeCTHPaaT XUIOTe3H-
Te. 3aBUCHHUTE MPOMEHIMBU BO aHajm3ara Oea
BKYITHUTE OIICHKH 33 eMIIaTHja 1 CIIOCOOHOCTA.
Co 1ient fa ce pazdepe rojieMuHaTa Ha e()eKTOT
ol aHanmu3aTa, mpujaBeHu ce Eta2 (n2) Bpen-
HOCTH. M2 MOXe Ja ce JneduHHpa Kako Mpo-
[EHT Ha OTCTAITyBamkETO TIOBP3aHO CO WU TIpe-
CMETaHO 3a CEKOj O]l IMIaBHUTE e(eKTH, NHTe-
pakmmMy, W TpEmIKd BO €JHa CTyAWja Ha
ANOVA (19). OBue Oea mpecMeTaHH 3a
ANOVA u knacupuuupa co KOpUCTEHE Ha
MPEIUIOKEHUTE BPEIHOCTH OJ CTpaHa Ha
Cohen (20) xako maym (2 = 0.01), cpenen (n2
=0.06) u ronemu (m2 = 0.14).

WHempymenm

[Ipamwanuukor, amantupan on Barg u cop.
(18), BkIyuyBa e€lieH OJ] YETUPUTE CIIy4ajHO
n3bpanu noptpetu. Cekoj MOPTPET OIUIIYBa
10-romuniao nmete. U crarycoT 3a ¢u3uukara
aKTHBHOCT M  CTaTyCcOT 3a CIIOCOOHOCT
(cmoprcka akTuBHOCT) 6uie uckopucrteHu. Co

This effect occurs when a low evaluation in
the dimension of competence is given to a
person with a disability, and the participant
would tend to rate this person with a higher
score in the dimension of warmth. In order to
control this compensation effect, we carried
out two studies with the same instruments. In
both studies the participants rated the
described children in the vignettes in terms of
the dimensions of the SCM, competence and
warmth. In the first study, every participant
got only one vignette of a child to rate and
had no comparison to other children. In the
second study, the participants rated all four
vignettes and were able to compare all
children. Our hypothesis is that the physically
active children with physical disabilities will
get the highest rank in competences, and
students with physical disabilities will get a
higher score in the warmth dimension than
able-bodied students.

Methodology
Analysis

To measure similar effects, as the ones found
in the Barg et al. study (18), our study
presents two replica studies of the 2 (physical
activity) x 2 (ability status) experiment. A
repeated measures ANOVA was conducted in
order to test the hypotheses. The dependent
variables in the analysis were total warmth
and competence ratings.

In order to understand the magnitude of the
effect from the analysis, Eta® (%) values are
reported. n° can be defined as the proportion
of variance associated with or accounted for
by each of the main effects, interactions, and
error in an ANOVA study (19). These were
computed for the ANOVA and classified
using the suggested values by Cohen (20) as
small (> = 0.01), medium (4> = 0.06), and
large (> =0.14).

Instrument

The questionnaire, adapted from Barg et al.
(18), included one of four randomly assigned
vignettes. Each vignette described a 10-year-
old child. Both physical activity status and
ability status (sport activity) information were
manipulated. This manipulation created a 2
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oBa Owmie co3maneHu 2 (craTyc Ha (Qu3HUKa
AKTHBHOCT) X 2 (CIIOCOOHOCT CTaTyC) IH3ajHU
Ha cryaujata. lIlo  oOe3bemyBame  Ha
HHPOPMHUpPaHA COTJACHOCT, OJl YYECHHIUTE
Oerre mobapaHo /a IO YUTaatT CICTHUOT BOBE:
I'-ra Munep npedasa 60 UHKLY3USHO 000ene-
Hue. Yuenuyume ce uemepmo o0OOeieHue U
Knacom ce cocmou 00 22 yuenuxa mery Kou ce
uMmespupanu 5 yueHuxa co nonpeyeHocm, a
ocmanamume oeya ce co pasnuyer cmenem Ha
nocmueHysarea. Be monume npouumajme 2o
Kpamkuom Onuc Ha kiacom oaoder o0 I-ra
Munep u oyeneme 20 080j yuenux Kopucmejru
2U creonHume onucu.

[Toroa, mpoduIOT HA YUICHHKOT Oeme MpuKa-
’KaH BO Kparok maparpad. Omucor Oeme pas-
JIMYEH BO 3aBUCHOCT OJ CTaTyCOT HA YYCHUKOT
BO OJHOC Ha MONPEYEHOCTa U aKTHBHOCTA, Ye-
TUPH pa3iUyYHU TpaliagHunKM Oea HampaBeHH
TakKa ITO YYEHUKOT 1, 2, 3 u 4 He Oea cexorant
BO UCT penocien. Omucot Gemre cieeH:
VYuenuk 1 (¢pusuuka nomnpeyeHocT / (GU3NUKU
aKTHBCH):

Majxn uma 10 2oounu u uma guszuuxa nonpe-
yenocm 00 Heeosomo parawe. Toj mopa Oa
KOpUCMU UHBANUOCKA KOAUUKA 3aMOa WMo He
Modice 0a 20 mpoa OOTHUOM 0ell 00 Melomo.
Majkn nema KoeHUMUBHYU NONPeYYsara U Hemd
npobnemu 60 pazmMuciy8arbemo, yueroemo, 4u-
mareemo u nuwiysarbemo. Toj e axmuseHn 60
CHOPMOM U MPEHUPA KOUAPKA 80 UHBAIUOCKA
KOUUKA, MEHUC U MOOUPUYUPAHO cKujarbe u
jasarbe Korb.

Yyenuk 2 (puznyka nonpeyeHoct/ -):

Maxc uma 10 200unu u uma gusuyra nonpee-
Hocm 00 Heeoeomo parare. Toj mopa da Kopu-
Cmu  UHBANUOCKA KOMUYKA 3Amod Wmo He
Modce 0a 20 Mpoa OOIHUOM 0ell 00 Melomo.
Toj Hema KoenumusHu NONpeuy8arLa U Hemda
npobnemMu 80 paA3MUCTYBAILEMO, YUerbemo, Y-
Marbemo u NUULY8arbemo.

VYuenuk 3 (3apaBo aere/ GU3NUKU aKTUBHO):
Mamujaz uma 10 200unu u Hema HUKAKEO u-
3uuKo nonpeuyearse. Hema xoenumuenu oepa-
HUYY8area U Hema npobiem 60 pasmMuciysaroe-
mo, yuerbemo, yumarbemo u nuuiyearbemo. Toj
€ aKmueeH 80 CHOPMOM U MPEeHuUpa Kouapka,
MEHUC, CKUjaroe U jagarbe Korb.

VYyenuk 4 (31paBo aete / -):

Mapyen uma 10 200unu u nema HUKaxKeo @u-
3uuxo nonpevyearve. Hema xoenumuenu ozpa-
HUYY8area U Hemd npobrem 80 pasmuciysarbe-
Mo, yuerbemo, Yumarbemo u NUULY8arLemo.
VYdecHHUITE TH JOHECYBAaaT CBOUTE OIIYKH

(physical activity status) x 2 (ability status)
study design. After providing informed
consent, participants were asked to read the
following introduction:

Mrs. Muller teaches an inclusive elementary
4th grade class made of 22 pupils, in which
five students with disabilities are integrated;
among the children there are different levels
of performance. Please read the brief
descriptions of students from Mrs. Mueller's
class and evaluate this student using the
following descriptions.

Then the profile of the student was presented
in a short paragraph. The description varied
according to the students’ status in the
disability and activity field; four different
questionnaires were developed so student 1, 2,
3 and 4 were not always in the same order.
The description was the following:

Student 1 (physical disability/ physically
active):

Michael is ten years old and has had a
physical disability since his birth. He has to
use a wheelchair because he cannot move the
lower part of his body. Michael has no
cognitive limitations and has no problems in
thinking, learning, reading and writing. He is
active in sports and trained wheelchair
basketball, tennis and modified equipment
skiing and horseback riding.

Student 2 (physical disability/ -):

Max is ten years old and has had a physical
disability since his birth. He has to use a
wheelchair because he cannot move his lower
body. He has no cognitive limitations and has
no problems in thinking, learning, reading
and writing.

Student 3 (regular child/ physically active):
Mathias is ten years old and does not have
any physical disability. He has no cognitive
limitations and has no problems in thinking,
learning, reading and writing. He is active in
sports and trained basketball, tennis, skiing
and horseback riding.

Student 4 (regular child/ -):

Marcel is ten years old and does not have any
physical disability. He has no cognitive
limitations and has no problems in thinking,
learning, reading and writing.

The participants make their judgments solely
based on the fact that the child used a

108

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2016, 17(1-2): 101 =117

DOI: 10.19057/jser.2016.6



HOBWHW O[] CBETOT

&

caMo Bp3 OCHOBa Ha (DaKTOT JeKa AETETO KO-
pUCTU HHBAJIUACKA KOJHMYKA, a HEMa ApYyru
OIITETYBarba; 3ar0a, MOMPEYCHOCTa HA IETETO
Oeme mmpoko onumana. Co 1en na ce cupedu
BJIMjaHWE TIPH OLICHYBAmbETO Ha AETETO, HeMa
BKITy4€HO JIOTIOJIHUTENHU HWHpopMmanuu (of-
HOCHO HaITMOHAHOCT, 00ja Ha Kocara).
JluMmeH3unTe CcnocoOHOCT W emmardja Oea
MepeHu co JlukepToBaTa ckajia co 7 TOYKH O
1 (He ce cornacyBam) 10 7 (CHJIHO ce coriacy-
Baat). CrocoOHOCTa ce OlleHyBaIlle O] YYeCHH-
[UTEe Taka MITO THE T'O PaHTHpaa OMHIIAHOTO
JIeTe BO OJHOC Ha CEAyM KapaKTEPUCTHKHU (ca-
MoJ0BepOa, KOHKYPEHTHOCT, WMHTEIUICHIH]a,
HE3aBHUCHOCT, CIIOCOOHOCT, e(h)MKaCHOCT U BEIll-
trHa (amantupana on 12). Bo aBere crymum
OBHC KapaKTCPUCTUKH HMaJie BHCOKAa BHa-
TpemHa KoH3ucTeHTHOCT (o = 0.89 - 0,93)
Emnarujata ce mpolieHyBaiie cropes CenyMm
KapaKTePUCTHKH (TOILIO, MPHjaTHO, TpHjaTe-
CKH, T0OOpOHAMEPHO, TOBEPIIUBO, JOOPOIYITHO
n uckpeHo (12). OBue KapaKTepUCTUKU TOKa-
kaa crabuimHa KponOaxosaTa anda co BUcCOKa
BHATpEIIHA KOH3UCTEHTHOCT BO JIBETE CTYIHHU
a=0,92-0,97.

Crynuja 1

Crynujata Ha Bargh u cop. (18) perpyruparie
MOTOJIEH TMPUMEPOK Ha YHUBEP3UTETCKUTE
cryznentu. [IpumepokoT Bo cryamjata 1 e ucto
Taka MPUMEPOK O CTYICHTH IO IICHXOJIOTHja
on OmeH YHHUBEp3UTET Ha XareH. YCJIOBOT
Oeme na Hemaat nonpeveHoct. Bo ['epmanuja,
CHTE CTYyIEHTH Ha IICUXOJIOTHja MOpa Jla NMaat
30 yaca y4ecTBO BO HCTpaxyBame€. 3a MOMOJI-
HYBale¢ Ha NPANIATHUKOT UM Oemre nameH 1
yac. [Ipamannukor 6enie onnaju ox 1 cenrem-
Bpu 10 6 okToMBpu 2012 ronuna. 531 yyecHuk
0 OTBOPH MpAalIaJHHUKOT, 355 ydecHUNIH
y4ecTByBaa 1IeJIOCHO BO OHJIAQjH aHKeTara
(www.soscisurvey.de). HuTy eneH y4ecHUK He
MpYjaBH Jieka MMa TonpedeHocT. 281 ucnura-
HUIM ¥ Toa 79,2 MPOIEHTH O]l BKYIHHOT IIPH-
Mepok Oea sxeHu u 74 (20,8 MPOLEHTH) MaxH.
Cpennara BO3pacT Ha HCHUTAaHUIOUTE Oerre
32,30 rogunun (CD = 8.70). 48,4 mpoueHTH
umaie paboTta U UCTOBpeMeHO yuene. McnuTa-
HUIUTE Oea CIlydajHO pacIpelieiecHd BO €IHa
on uetnpure rpynu. Cexoja rpyma pasriieaa mo
€lIeH ClydYaj 3a CTYOSHT BO ONHOC Ha
JUMEH3UHUTE CIOCOOHOCT M emmnaruja. OBue
ciydyan Oea TPUCTIOCOOCHHW OJ JHM33ajHOT Ha
Barg u cop. (18). Cekoja o 4eTUpUTE TPyIH
paboTea caMo Ha €IeH cly4yaj, 3a Ja Hema
MelIamke O]l CTpaHa Ha JIPYr HACTaH WU HH3a

wheelchair and had no other impairments;
therefore, the child’s disability was broadly
described. In order to prevent impacting
participants’ rating of the target child, no
additional information was included (i.e.
nationality, hair color).

The dimensions competence and warmth were
measured with a 7-point Likert-Scale ranging
from 1 (strongly disagree) to 7 (strongly
agree). Perceived competence was assessed
by having participants rate the child described
in the vignette on seven items (confident,
competitive, intelligent, independent, capable,
efficient, and skillful (adapted from 12). In
both study these items had a high internal
consistency (a = 0.89 - 0.93). Perceived
warmth was assessed on seven items (warm,
sympathetic,  friendly,  well-intentioned,
trustworthy, good-natured and sincere (12).
These items demonstrated a  robust
Cronbach’s alpha with a high internal
consistency in both studies being o = 0.92 -
0.97.

Study 1

The study of Barg et al. (18) recruited a
convenience sample of university students.
The sample in study 1 is also a convenience
sample of university of psychology students
of the Open University of Hagen. The
requirement was to have no disability. In
Germany, all students of psychology must
complete 30 hours of research participation.
Filling this questionnaire gave them 1 hour.
The questionnaire was online from 01
September until 06. October 2012. 531
opened the questionnaire. 355 participants
took part completely in the online survey
(www.soscisurvey.de). No participant
reported to having a disability. 281
respondents and thus 79.2 percent of the total
sample were women and 74 (20.8 percent)
men. The mean age of respondents was 32.30
years (SD = 8.70). 48.4 percent had jobs and
also studied. Respondents were randomly
assigned to one of four groups. Each group
reviewed one student case in the dimensions
of competence and warmth. These cases were
adapted from the design by Barg et al. (18).
Each of the 4 groups worked on only one
student case, so that no interference could
occur by another event or sequence effects.
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epekTH. AHanm3ara ce BpPIIM CO aHaIH3a Ha
OTCTaIyBame.

Pesynratute mokakaa Jeka TTaBHHUTE €PEeKTH
on ¢usnuka akruBHoct (F(1,351) =101.03,p <
0.01, n2 = 0.22) m craryc Ha CHOCOOHOCT
(F(1,351) =29.07, p < 0.01, n2 =0.08) ce 3Ha-
YUTEJHO BAXKHHM 3a BapHjabiara cCIOCOOHOCT,
HO He W 3a TepMuHOT mHTepaknuja (F(1,351)
=0.11, p =n.s.).

3npasute akTuBHH Jena (M = 26,39, CI =
4.38) nobOuja HAJBHCOKHU OIICHKM BO OJHOC Ha
3apaBute nena 6e3 aktuBHOocT (M = 21,35, C/]
=4.39), akTUBHHTE Jiena co Ppu3nuka mnomnpeye-
Hoct (M = 25,10, SD = 5.01), a nerero co ¢u-
3uuka nompeyeHoct (M = 19,84, CJl = 5.12)
(Buau cnuka 1). OBHe pe3ynraTv HE TH TOJIP-
JKyBaar Haogute Ha Barg m cop. (18). Ako ce
OueKyBa e()eKT Ha MHTEPaKIIH]ja, TOTAIl aKTHB-
HOTO JeTe co (hU3UUKa MONmpedeHOCT Tpeda aa
Ousie MOBHCOKO OIEHETO OJ1 (PM3WYKH aKTHB-
HUTE Jena 0e3 monpedyBame U nenara co (u-
3WYKa MOMPEYCHOCT O€3 aKTUBHOCT.

The analysis was carried out with analysis of
variance.

The results show that the main effects physical
activity (F(1,351) = 101.03, p < 0.01, ° = 0.22)
and ability status (F(1,351) =29.07, p < 0.01, 7’
= 0.08) were significant on the dependent
variable competence, but not the interaction
term (F(1,351)=0.11, p =n.s.).

The able-bodied active child (M = 26.39, SD =
4.38) got the highest scores compared to the
able-bodied child without activity (M = 21.35,
SD = 4.39), the active child with physical
disability (M = 25.10, SD = 5.01) and the child
with physical disability (M = 19.84, SD = 5.12)
(see figure 1). These results do not support the
findings of Barg et al. (18). If an interaction
effect is expected, then the active child with
physical disability should be perceived higher in
the ratings than the physically active child
without disabilities and the child with the
physical disability without activity in the scale.

30

25

MpoceyHa koMneTeHumja /
Mean Competence

(¥, ]

20
15
10
0 I T T I

Co nonpeyeHocT/6e3
aKTUBHOCT [
Disability/No Activity

MonpeueHocT/akTuBHK /  3apaBw/6e3 akTMBHOCT /
Disability/Active

3apaBu/aKTveHn [

Able-Bodied/No Activity Able-Bodied/Active

Cauka 1. 3abenesxcanume komnemenyuu Ha
Odeyama co u 0Oe3 melecHa NONPEYEHOCH,
akmusHume Odeya u oOeyama 3a Kou Hemd
uHpopmayuja 3a HUBHAMA AKMUBHOCT

Bo nuMmeHswjata emmardja caMoO TJIABHHOT
edext pusnuka aktuBHoCcT (F (1.351)=5.81,p
<0.5, 2 = 0.02) nmamme mano Baujanue. Cure
TpyIH UMajie CIMYHU cpeacTBa. Ousnuku He-
akTUBHUTE 31apaBu gena (M = 22,66, Cl =
4.01) ce oleHEeTH HAJHHCKO 3a Pa3lIUKa O] aK-
TtuBHHTE 37paBu jgena (M = 23,90, CJ1 = 3.47),
aKTUBHU Jlena co ¢pusmuka nonpeyeHoct (M =
23,90, SD = 4.43) u HeakTUBHU jena co ¢Gu-

Figure 1. Perceived competence of children with
and without physical disabilities, active children,
and children where no activity information is
provided

In the dimension warmth only the main effect
physical activity (F(1,351) = 5.81, p < 0.5, 1
= 0.02) had a small influence. All group had
similar means. The non-physically active
able-bodied child (M = 22.66, SD = 4.01) was
rated as lowest as the active able-bodied child
(M =23.90, SD = 3.47), the active child with
physical disability (M = 23.90, SD = 4.43)
and the inactive child with physical disability
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3uyka monpedeHoct (M = 23,00, CJ1 = 4.68).
OBa He oAroBapa Ha XHUIOTE3UTE KOU CYTCPH-
paar jJieka Jerara co IMOonpeueHocT Tpeba 1a ce
OILICHYBaaT MOBUCOKO Ha CKajaTa 3a eMIIaTHja.
Bo oBaa crynmuja, u nara Haoau Ha Barg u
cop. (18) He ce moTBpaeHH. OBa MOXKe na Ouze
IO]T BJIMjaHHE Ha HEJOCTATOKOT Ha e()EKTOT Ha
Hamomect. Co Ien a ce M3MEpU BIIMjaHUETO
MIOTOYHO, BTOpa CTynWja Oemie CIpoBelIcHa
BKIIY4yBajKU TH M CHTE YCTHPH MOPTPETH BO
€JICH MpalllaIHuK; Oemle AUCTpUOYHpaH BO JiBa
pa3NUYHU Tpaja, MTO PE3yNTHpAIe CO MOro-
JIeM TIPUMEPOK.

Crynuja 2

IIpumepokoT ce cocroeme ox BkynHo 1.176
yuecHu1M (702 xenu u 470 Maxxu) KOU y4ecT-
ByBaa Ha BTOpaTa cTyauja, 633 on YHHBep3u-
TeToT BO MuHXeH U 543 ox YHHBEP3UTETOT BO
I'pau. CpeagnaTa Bo3pacT Ha HCITUTAHUIUTE Oc-
e 26,60 roquau (SD = 11,00). [Ipamanaumu-
Te ce aJMHHUCTPHUpaa Bo (hopMa Ha XapTHja co
MonuB. ['epmaHckaTa mpuMepok Oemie cocra-
BEH OJI CTYAEHTH OJ] YHUBEP3UTETOT; IPUMEPO-
KOT BO ABCTpHja C€ COCTOCIIE OJf TPETHHA O]l
YUCHHUIUTE, CTYJICHTUTE U PAa0OTHHTE JIyTe.
Wcnuranuiure 6ea ciry4ajHO JOJCICH HA eTHA
on yetupure Tpynu. Cexoja rpyma 'y pasriena
CHTE YETHPH CIy4al Ha CTYISHTH BO Jpyra
HHU3a BO JUMCH3HUUTE Ha CIIOCOOHOCT M eMIIa-
THja. Xumore3ure 6ea TeCTHPAHU CO MTOMOII Ha
IToBTropeno mepeme ANOVA (cratyc Ha ak-
THUBHOCT), 2 (CTaTyCOT Ha HWHBAJIHIUTET) X 2
JIN3ajH, 3aT0a IITO CEKOj YUYECHHUK I'M paHrHpa-
me CHUTC cliydan Ha CTYACHTHU
MOCIIEIOBATEIHO.

I'maBuuTe edextu 3a ¢usznuka aktuBHOCT (F
(1,1120) = 1344,39, p <0.01, n2 = 0.55) u cra-
tycoT cnocobnoct (F (1,1120) = 650,94, p
<0.01, n2 = 0.37) ce 3Hauyajuu. Ha 3aBucHaTa
BapHjabia crnocoOHOCT, TEPMHHOT WHTEPAKITU-
ja (F (1,1120) = 185,03, p <0.01, n2 = 0.14)
Oeme WCTO Taka 3HayaeH. Bo BTOPOTO
IToBTopeno mepeme ANOVA mpomeHnuBaTa
3emja Oemie BOBeJeHa Kako KOHTPOJHA
npomennnBa. Ho, 3emMjata Hemare 3HAYUTEITHO
Biujanue. Cnuka 2 T'M MIOKaXyBa CpeICTBaTa

(M = 23.00, SD = 4.68). This does not
correspond to the hypotheses that suggested
that children with a disability should have
been evaluated higher in the scale warmth. In
this study, both findings of Barg et al. (18)
were not confirmed. This could be influenced
by the lack of compensation effect. In order to
measure the effects more representatively, a
second study was conducted including all four
vignettes in one questionnaire; it was
distributed in two different cities, resulting in
a bigger sample.

Study 2
A convenience sampling comprised of a total of

1176 participants (702 females and 470 males)
took part in the second study, 633 from the
University of Miinchen and 543 from the
University of Graz. The mean age of
respondents was 26.60 years (SD = 11.00).
Questionnaires were administered in a paper-
pencil form. The German sample consisted of
students from the university; the sample in
Austria consisted of thirds of pupils, students
and working people.

Respondents were randomly assigned to one of
four groups. Each group reviewed all four
student cases in another sequence in the
dimensions of competence and warmth. The
hypotheses were tested using a Repeated
Measured ANOVA the 2 (activity status) x 2
(disability
participant rated all student cases consecutively.
The main effects for physical activity (F(1,1120)
=1344.39, p < 0.01, n* = 0.55) and ability status
(F(1,1120) = 650.94, p < 0.01, n* = 0.37) were
significant. On the

status) design, because every

dependent  variable
competence, the interaction term (F(1,1120)
=185.03, p < 0.01, n* = 0.14) was significant as
well. In a second Repeated Measured ANOVA
the country variable was introduced as a control
variable. But the country had no significant
influence. Figure 2 shows the means of the
pupils in the competence dimension. The able-

bodied physically active child (M = 39.52, SD =
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HAa YYCHHWIIM BO JMMEH3HjaTa CIIOCOOHOCT.
3npaBure ¢uznuku aktuBHU aena (M = 39,52,
CI = 6.94) noOumja HajBHUCOKa OIIEHKAa BO
OJIHOC Ha 3JIpaBHTE Jiella KOM He ce (PU3UYKH
aktuBau (M = 30,85, C/I = 6.93), ¢usnuku
aKTHBHHU Jela co ¢m3ndka mnompedeHoct (M =
36,01, CA = 7.06), u nere co ¢usnuka
nomnpedyeHoct (M =29,42, C/] = 7,48).

6.94) got the highest score compared to the able-
bodied non-physically active child (M = 30.85,
SD = 6.93), the physically active child with
physical disability (M = 36.01, SD = 7.06) and
the child with physical disability (M = 29.42,
SD =7.48).

40
35
30
25
)
=
I
g3
SE s
€8
T c
I
Q
(=
C
5
0
Co nonpeyeHocTt/6e3  MonpeyeHocT/akTveHW [ 3apaew/6e3 aktmeHOCT /  3apaBw/akTuBHM /
aKTUBHOCT / Disability/Active Able-Bodied/No Activity Able-Bodied/Active
Disability/No Activity

Canka 2. 3abenexcanume Komnemenyuu Ha
Oeyama co u 6e3 menecHa NONpeyeHocm, aKmus-
Hume Oeya u deyama 3a KOu Hema ungopmayuja
30 HUBHAMA AKMUBHOCTI

Bo nuMmeH3mjaTa emmnardja TJIABHHOT e(eKT
¢uznuka axtuBHocT (F (1,1122) = 119,89, p
<0.01, n2 = 0.10) u crarycor cnocobnoct (F
(1,1122) = 46,29, p <0.01, n2 = 0.04) Gemre
3HA4aeH, HO He W TepMHHOT uHTepakuuja (F
(1,1122) = 0.35, p = ns). Kako mto Moxe na ce
BUJM Ha CITMKA 3, CPElICTBATA 3a CHTE Jela Ou-
Je CIMYHM, (QPU3HYKK aKTHBHOTO JETe CO II0-
MIPEYCHOCT € HAjBUCOKO OIIEHETO CO CaMO Maia
pazimuka (M = 34,61, CHA = 6.79), dusnuxu
HEaKTHBHOTO JeTe cOo (U3MYKa IONPEYEeHOCT
M = 33,34, COA = 6,87), 31paBo (Qu3HUKH
aktuBHo gere (M = 33.11, C = 7.13) u

Figure 2. Perceived competence of children with
and without physical disabilities, active children,
and children where no activity information is
provided

In the dimension warmth the main effect
physical activity (F(1,1122) = 119.89, p < 0.01,
n° = 0.10) and ability status (F(1,1122) = 46.29,
p <0.01, n* = 0.04) was significant, but not the
interaction term (F(1,1122) =0.35, p = n.s.). As
it can be seen in figure 3, the means of all
children were similar, being the physically
active child with a disability the highest rated
with only a minor difference (M = 34.61, SD =
6.79), the non-physically active child with
physical disability (M = 33.34, SD = 6.87), the
able-bodied physically active child (M = 33.11,
SD = 7.13) and the able-bodied non-physically
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31paBo (U3UYKH HeakTHBHO Aete (M = 31,57,
CHA=6,87)

active child (M = 31.57, SD = 6.87).

40

35

Mean Warmth

MpoceyHa emnatuja /

(9, ]

30
25
20
15
10

0

MonpeveHocT/6e3
aKTWBHOCT /
Disability/No Activity

MonpeueHocT/akTuBHW / 3apasu/6e3 akTMBHOCT /
Disability/Active

3npasw/aKTuBHM /

Able-Bodied/No Activity ~ Able-Bodied/Active

Camka 3. 3abenexcanama emnamuja Ha deyama
co u be3 menecna nonpeyweHocm, aKmueHu oeya u
deya 3a Kou Hema uHgopmayuy 3a aKmueHocm

Huckycuja

OBOj Tpy NpeTcTaByBa ABE CTYJUU BP3 OCHOBA
Ha u3BplIcHaTa paboTa o crpaHa Ha Barg u
cop. (18). LlenTa Gerre na ce ucmuTaat mnepuen-
IUUTE Ha pabOTOCTIOCOOHUTE BO3PACHU KOH Jie-
mara co u 0e3 ¢u3WUKa MOMPEUYEHOCT BO JAH-
MEH3WUTE Ha CHOCOOHOCT W eMIlaTHja NaJcHU
Bo MCC (12). PejTunrotr Ha dumensujama cno-
COOHOCM W HA JIETETO CO (PU3UYKA MOMPEIESHOCT
¥ Ha jereto Oe3 (u3MUKa MOMPEYeHOCT Oerrre
pEeNaTUBHO BHCOK. 3a pa3iuKa O]l HAaIIUTe
XUIMOTe3n M Haogute on Barg u cop. (18),
(GU3MYKU  aKTUBHUTE Jiena 0Oe3  (u3nyka
MOIMIPEYCHOCT CE IIeAaaT Kako MOCIOCOOHU Of
GU3MYKKM  aKTHBHUTE Jella KOU KOPHUCTAT
WHBATUICKAa KOJNMYKA. YINTE NOBaXXHO, 3a
pasnuka on pesynrarure on Barg u cop. (18),
MepIeniujara Ha KOMIIETEHTHOCT KOH (PU3HYKH
AaKTHBHHATE Jela CO (H3WYKAa MOMPEYCHOCT
Omna crmuYHA Ha TEpLENIHjaTa Ha 3PaBHTE
Jlera BO JIBETE CTYAUU.

[Iperxomuure wucTpaxyBama (21) mokaxkaa

Figure 3. Perceived warmth of children with and
without physical disabilities, active children, and
children where no activity information is provided

Discussion

This article presents two replica studies based
on the work conducted by Barg et al. (18).
The aim was to examine the able-bodied
adults’ perceptions towards children with and
without  physical disabilities in the
competence and warmth  dimensions
hypothesized in the SCM (12). The ratings of
the dimension of competence of both the child
with and the child without physical disability
were in general rather high. Unlike our
hypothesis and the findings of Barg et al.
(18), physically active children without
disabilities were perceived more competent
than physically active children who use a
wheelchair. More importantly, in contrast to
the findings of Barg et al. (18), the perception
of competence towards a physically active
child with disabilities was similar to that of
an able-bodied child in both studies.

Previous research (21) has found that
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Jieka (pu3uukaTa akTUBHOCT BIIHjae MMO3UTHBHO
Ha MepIlenyjata Ha JyfeTO KOH OHHE IITO
Bexk0aaT M KOH OHHME KOM He Bexbaar; Mako
HAIIUTE PE3YJITaTH HE TH OTQpIUja HAOIUTE
o0jaBeHH BO IPYTU CTYIUH, BIHjaHHETO HE €
TOJKYy jacHO 3a Ja C€ HampaBu (U3UUKU
aKTHBHUTE JAela co (PU3MUKa IOIPEUCHOCT a2
ce CMeTaaT 3a IIOCIOCOOHH O (PH3HUYKH
AaKTHBHHTE Jena 0e3 (H3MuYKa IMONPEUCHOCT.
(Maptur Ginis u Jlupu, 2006). Tlokpaj Toa,
HAIIUTE PE3yNTaTH HE C€ BO COTJIACHOCT CO
OHME TpHjaBeHH BO eqHa JApyra cryauja (22)
KOja TO HCTpa)KyBallle CTEPEOTHIIOT BO OJHOC
Ha CIIOPTCKHUTE, YMETHHYKHTE, HAYYHHUTE WU
COLIUjaJTHUTE CIIOCOOHOCTH, M UCTO Taka OTKPHU
JIeKa THE C€ IONPHjaTHH OTKOJIKY CIOCOOHH.
Naxo HuBHaATa MeTozAONOTHja Oelie OWHAKBA,
cryaujata Ha MCC ce KOpUCTH Kako pe-
(depeHTHa pamKa.

Bo HamwmTe cTynuu, nenara Oea OLEHeTH BO HC-
Ta pedepeHTHa paMKa BO cTyadja 1 u cTyamja
2. OBa UMIIMOUpa JAC€Ka JOMOJIHUTCIHUTE
uH(pOpMAIMU 3a CIIOPTCKAaTa aKTUBHOCT HA Jie-
TETO BJIMjaaT Ha PEJTHHTOT Ha CIOCOOHOCTA HA
JBETE TPYIH Jela BO Mcta Mepa. Bo ogHoc Ha
JTUMEH3HMjaTa CIICOCOOHOCT, HAIMTE Pe3yJTaTu
ce moOIUCKyY 0 pe3yarature ox Louvet u cop.
(16), Bo x0j ¢panyckuTe pabOTHULU T'H OLe-
HyBaJie KOJIETHTE co MONPEYEHOCT
MIOHETATHBHO O KOJerutTe 0e3 MompedeHocT Ha
cKajara 3a ClIOCOOHOCT.

Bo mumensujara emmnaruja, XMmnoresara € JeKa,
BO CIIydYaj Ha geTe co (pru3nyKa MOIpPEedeHOCT,
HOMWHAJTHATA BPETHOCT Ha eMIaTHjaTa ke Oujie
MOBHCOKA BO criopefda co BpeJHOCTa Ha 3/pa-
BUTE JIella, TJIaBHO Mopaau eeKkToT Ha HaJo-
MecT. Mako ydecHHIIMTE TH CTaBaa Jerara co
(u3nUKa MOMPEYCHOCT MOHKCKO BO TUMEH3Hja
CIOCOOHOCT, THE ja HAJOMECTHja OBaa HUCKA
MepIenIija CTaBajKd ' ITOBHCOKO BO THUMEH-
3ujata Ha emmartyja (18). Cemak, HamuTe pe-
3yJITaTH ja HErmpaa HeropaTa xumnoresa. JBere
CTyAMW TIOKaXkaa JeKa II0CTOjaT 3HAYUTEITHH
pa3uKy BO eMIlaTHjaTa MmoMmery Jenara co u
0e3 mompeueHoct. U aBere rpymu gema Oea
paHTHpaHH JocTa BHCOKO. beme nponajmeH
Man eeKT BO IOMOJHHUTEIHN HH(POPMALIUH 32
aktuBHocTa. Op Apyra cTpaHa, OBOj €(eKT e
WCT W 3a JBETE TPYNH Ha Jela, IMTO JOBEAyBa
JI0 3aKJIYYOK JIeKa He IIOCTOH e(peKT Ha HaJIoMe-
CTyBame.

OBue HOBM pe3yiTaTH (BO OJHOC Ha WHTEpaK-
1yja 1 eeKT Ha HaJIOMECT) TH MPEAU3BHKYBaaT
HAOJWUTE BO MPETXOAHHUTE CTyauu (Bumu 18,

physical activity influences positively the
perception of people towards exercisers and
negatively non-exercisers; though our results
do not reject the findings reported in other
studies, the influence was not so clear to
make the physically active child with a
physical disability to be perceived more
competent that the physically active child
without a physical disability. (Martin Ginis &
Leary, 2006). Moreover, our results were not
in line with the ones reported in another study
(22) which investigated the overweight
stereotype in terms of athletic, artistic,
academic, and social abilities and found the
same more-warm-than-competent. Although
their methodology was different, the study
used the SCM as reference frame.

In our studies, the children were evaluated
within the same frame of reference in study
one and study two. This implies that
additional information about a child’s sport
activity itself influences the competence
ratings of both groups of children to the same
extent. Regarding the competence dimension,
our results were closer to the results of
Louvet et al. (16), in which French workers
rated colleagues with disability more
negatively than colleagues without disability
in the competence scale.

In the dimension warmth we hypothesized
that, in case of a child with physical
disabilities, the rated warmth would be higher
compared with the able-bodied child, mainly
because of a compensation effect. While
participants perceived the children with
physical disabilities lower in the competence
dimension, they compensated this low
perception by rating the children higher in the
warmth dimension (18). However, our results
disprove this hypothesis. Both studies
showed that no significant differences in
warmth exist between children with and
without disabilities. Both groups of children
were rated rather high. A small effect for the
additional information about activity was
found. On the other hand, this effect was the
same for both groups of children, leading to
the conclusion that there was no
compensatory effect.

These new results (regarding interaction and
compensation effects) challenge the findings
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21), BO KOM ce TBPIM JieKa MOA00pyBameTo Ha
CIOCOOHOCTAa MOXKE J1a ja HAMalW CTHTMaTa
KOja € Haco4YeHa KOH JIMIA CO HOIPEYECHOCT.

Bo pamkute Ha Teoperckara pamka Ha MMC,
Jenata co (pU3MYKa IMOMPEYCHOCT NMaaT MOBHU-
COK PEJTUHT BO JMMeEH3WjaTa eMmaTtHjara (12),
MaKo OBOj TIOBHUCOK PEjTUHT He ¢ 3HauacH. EjHa
HUMIUTHKAIFja [TO MOXeE J]a Ce W3BJeUe O] Ha-
muTe pesynratu ¢ nexa Ha MCC He e dukceH
MOJIEJI, CO IITO CIIPOBEIYBABETO HA (HUIUUKUTE
aKTHBHOCTH 3a JellaTa O IOIPEUCHOCT, HE MO-
XKe Jla pe3yNTHpa CO HaMalyBame Ha CTHIMaTa
KoH HUB. EdexTn Ha cTurMaTu3anujara ce cra-
OWIHM, HO MOJKe J1a OMaT 1Mo BiIMjaHHe Ha O
penenu onucu Ha noprperure. Criopen Teopu-
jara Ha cucteMoT Ha npasnata (17) cexoj yuec-
HUK ce 00HJIe Ja ja OIICHU CeKoja rpyma Ha CTy-
JICHTU TpaBeqHO U JeruTuMHO. Ho Mozenute
3a]] OBOj PEJTUHT ce MOMICKCUOMITHA OTKOJIKY
IITO CE MPETIOCTAaBYyBAIIIE.

Bp3 ocHOBa Ha OBa, HOHWUTE HCTPAKYBamka TpPe-
0a 11a ja MCIIUTAaT CTUTMATU3aIMjaTa Ha eKCIe-
PUMEHTAJICH IHM3ajH CO IMOOJM30K KOHTEKCT.
Toa e BaxHO 3a Ia ce T03Hae KaKo CTUTMAaTH3a-
nujata GYHKIHOHHPA U KaKO MOXKE JIa ce HaMa-
71, 0COOEHO BO Cllyyaj Ha Jela co Momnpede-
HOCT, CO OTJIeA JIeKa CTePEOTHUIHTE 332 HHUCKA
CIIOCOOHOCT HE CaMO MITO INPEIU3BUKYBaaT
JUCKpHMUHALMja HAa PAa3IMYHU HA4YMHHU, HO,
HCTO Taka, T0 OAP)KyBaaT OBa OAHECYBAIC H ja
onoOpyBaaT couujasHaTa HeegHakBocT (23).
Enen npemior O6u 61 a ce oAM BO yUWIIHMIITA-
Ta U aa ce aHanmupa MMC u HeroBuTe Hera-
TUBHH e()eKTH, KaKo ITO Oele HallpaBeHO BO
UCTPaXYBamhe 3a CTABOBUTE KOH BKIyYYBarbe
(24).

Bo cryamjara Oerie BaXkHO J1a ce 3Hae Kako Jia
C¢ MHTErpHpaaT YUYCHHUIIUTE U KAKO CTEPEOTH-
nuTe (PYHKIIMOHNPAAT BO KOHTEKCT HA yUMIIUII-
teto. Ha mpumep, ydeHUIIHTE CO TIONpEUyBamke
ce MOMaJKy Npu(areHu 01 HUBHUTEC BPCHHUIH,
“MaaT MOMaJIKy WHTEpaKIUK ¥ TIOMAJIKy MpHja-
Tenu (3a mperyien BUAWM Ha mpumep, 25). Ho,
WHTEPAKIUUTEC HACTABHHK-YUYCHUK MOXE Ja
BlIMjaaT Ha comujadHo npudakame Ha
VYCHUIIUTE OJ CBOUTE BpcHUIM  (26).
Pesynratutre on oBHE CTyIUHM IOKakaa IeKa
MOJXE JIa ce€ BIMjae Ha eEeKTUTE O]l CTUTMATHU-
3anuja. Criopen Toa, 01 TojieMa Ba)KHOCT € Ja
Ce Hajae MOJ KOW YCJIOBH CTHTMaTH3alHjaTa
BOJIU JI0 HETATUBHH MOCIEAUIM 33 YUCHHUIIU CO
MIOTNIPEYEHOCT M KAaKO HACTaBHUIIUTE MOXKE Ia
BIMjaaT U Ja Ce HaManaT OBHE e(PEeKTH Ha
cThurMath3andja. HTepBEHIMUTE KOU IO

in previous studies (see 18, 21) in which has
been argued that improving perceived
competence may reduce the stigma that is
directed toward individuals with disabilities.

Within the theoretical framework of the
SCM, children with a physical disability were
found to have higher ratings of perceived
warmth (12), although this higher rating was
not significant. One implication that could be
drawn from our results is that the SCM is not
a fixed model, thus the implementation of
physical activities for children with physical
disabilities, may not result in reduced stigma
towards them. The stigmatization effects are
stable, but can be influenced by the specific
description of the vignettes. According to the
system-justice theory (17) every participant
tried to rate every group of students fairly and
legitimately. But the models behind this
rating are more flexible than it was assumed.

Based on this, future research should
investigate the stigmatization in an
experimental design with a closer context. It
is important to find out how stigmatization
works and how we can reduce it, especially in
the case of children with disabilities, given
that stereotypes of low competence not only
trigger discrimination in diverse ways but
also maintain these behaviors and approves
social inequality (23). One suggestion would
be to go into schools and analyze the SCM
and its negative effects, as it was done in the
research on attitudes towards inclusion (24).
In the study, it was important to know how to
integrate students and how stereotypes work
in a school context. For instance, students
with disabilities are less accepted by their
peers, have fewer interactions and fewer
friends (for an overview see e.g. 25). But the
teacher-student interactions can influence the
social acceptance of students by their peers
(26). The results of the present studies have
shown that stigmatization effects can be
influenced. Accordingly, it is of high
importance to find out under which
conditions stigmatizations lead to negative
consequences for students with disabilities
and how teachers can influence and reduce
those stigmatization effects. Interventions
fostering the social acceptance of students
and reducing stigmatization effects should

HAEDEKTOJIOIIKA TEOPHJA M ITIPAKTHKA 2016, 17(1-2): 101 —117
DOI: 10.19057/jser.2016.6

115



&

WORLD EXPERIENCE

MOTTUKHYBAaaT COIMjaTHOTO Tpudakame Ha
VUCHHIIUTe W TH HaMmaidyBaaT e(QeKTUTe Ha
cTUrMaTu3anmjata Tpeda Ja ce oJHecyBaaT Ha
HACTABHUIIUTE KOM Tpeba jga ce olyyar 3a
HUBHATA WHTEPAKIHja CO BPCHUIIHTE CO
HOIPEYEHOCT.

KoHgbnukm Ha uHmepecu

ABTOpHuTe W3jaByBaaT JeKa HE IIOCTOH

KOH(IMKT HA HHTEPECH.
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