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CMOPEQBA HA CTABOBUTE HA
HACTABHWULIUTE 3A UHKIY3UBHOTO
OBPA30OBAHUE BO

BOCHA U XEPLIETOBUHA U BO
EBPOICKATA YHUJA

Anma IM3APEBUKT
Auuna MYJE3UHOBMK!
Xapuc MEMALIEBMK?

YHueepanTeT Bo Ty3na, ®akynTeT 3a eaykaumja u
pexabunutaumja, Opaen 3a cneuwjanHa egykaumja n
pexabunutaumja, bocHa 1 XepuerosuHa

2yHuBep3uTeT Bo CapaeBo, PakynteT 3a 06pa3oBHH
Hayku, Ofen 3a efykauuja u pexabunutauuja, bocHa u
XepueroBuHa

IIpumeno: 30.11.2016
Ipudareno: 12.01.2017

Pesume

LenTa Ha OBa UCTpaXKyBame € Ja ce cuopeaar
CTaBOBUTE Ha HacTtaBHULUTE 0 bocHa u Xep-
[IETOBWHA W HAa HACTaBHMIIUTE OJ 3E€MjUTE Ha
EBporickata VYamja (ABcTpuja, XpBarcka,
Wranuja, CnoBenuja u ['epmanuja) 3a HHKITY-
3MBHOTO 00Opa30BaHME 3a YYCHUIIUTE CO IIO-
ceOHn oOpazoBHH moTpeOu. [lpumepokor 3a
OBa UCTpaxyBame ce coctou ox 110 HacraB-
Hui oa bocHa u Xepuerosuna u 110 HacTtas-
aunn o EY. CraBoBure Oea MCHUTaHH CO
MpaIlaTHUK, KOj € TpriarojieH cnopen Mumek-
corT 3a wmHKIy3Wja. KpajHuor mnpoTokon 3a
uHTEpBjy coapxeme 20 mpamama, KOU MMaa
OJITMYHA BHATpEITHA KOH3UCTEHTHOCT, KpoH-
Oaxosa ainda ox 0,98. 3a ucuryBame Ha pas-
JUKATE BO CTAaBOBHUTE, OEIIe WM3BEIEH TECTOT
XHU-KBajpar. Pesynrature om oBa HCTpaxy-
Bam¢ MOCOYHja Ha BUCOKOIIO3UTHBHH CTAaBOBH
3a WHKIY3MBHOTO OOpa3oBaHHME Kaj HACTaB-
Huite oa EY W TNO3UTHBHM CTaBOBU Kaj
HactaBuuuurte o7 buX. HacraBuunure on EY
“Maa TIOTIOBOJIHA CTAaBOBH O] HACTAaBHUIINTE
Bo buX Ha 18 ox 20 mpamama.
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Abstract

The goal of this study is to compare the
attitudes of teachers from Bosnia and
Herzegovina (BIH) and teachers from five
European Union (EU) countries (Austria,
Croatia, Italy, Slovenia and Germany) towards
the inclusive education of students with special
educational needs. The sample for this study is
comprised of 110 teachers from Bosnia and
Herzegovina and 110 teachers from EU. The
attitudes were examined by using a
questionnaire that was adapted from the Index
for inclusion. The final interview protocol
consisted 20 questions, which had an excellent
internal consistency, Cronbach’s alpha of 0.98.
A Chi square test was performed to test the
differences in attitudes. The results of this
study indicated highly positive attitudes
towards inclusive education of EU teachers
and positive attitudes of BIH teachers. EU
teachers had more favourable attitudes than
teachers in BIH on 18 of 20 questionnaire
items.
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OBue co3HaHWja Oea pasrienyBaHH BO KOH-
TEKCT Ha MPETXOJHUTE UCTpaxyBama BO buX
Y UHTEPHALMOHAJIHUTE UCTpaKyBama. TpyaoT
3aBpIllyBa CO AMCKYCHja 3a NPEANW3BULUTE U
MOKHOCTHTE 32 MOJOOpYBame Ha HHKIY3HB-
HOTO 00Opa3zoBaHue Bo buX.

Knyunu 360poeu: unxnysueno obpazosamue,

nocebHu 0b6pazoeHu  nompebu, CMasosu,
HacmasHuyu
Bosed

HHKTy3uBHOTO 00pa3oBanHme ¢ 00pa30BEH MM-
MepaTuB IMIMPYM CBETOT M IMOCTABEHO € KaKO
BaXKHA 11 Ha 00pazoBHUTE pedopMH BO
MHOTY 3eMju. HMHKITy3UBHOTO 0Opa3oBaHHE
Kako wuJeja € mpoMoBuUpaHO Bo M3jaBara u
Axmnnckara pamka o CanamaHka U ce OfIHe-
cyBa Ha (opMara Ha IIKOJyBame Koja Ou Tpe-
Oamo ma o6e30eam MOIApIIKA Ha Jenara co
noce6Hn o6pazoBHU notpedu (I1OI1) Brmyde-
HU BO PEJOBHUTE YUYHIIUINITA 32 J]a OBO3MOXKHU
eukacHo obOpazomanue (1). OBoj TpeHnm 3a
MHKITy3UBHO 00pa3oBaHKe € MOAJpKaH O] Io-
JeMm Opoj Mel'yHapOJHU 3aKOHCKH JOKYMEHTH,
a HajBrevyarinBa ¢ KoHBeHIMjaTa 3a mpaBa Ha
nuiara co nompedeHoct Ha OOeqUHETUTE Ha-
mua (2). Bo unenor 24 ox KonBenmwmjara,
EKCIUIMIIUTHO ce Oapa oJ 3eMjuTe aa 00e30e-
JaT MHKIY3UBEH OOpa30BEH CUCTEM Ha CHTE
HHBOQ, amMa CemNaK IMOCTOjaT OTPOMHHU TEIIKO-
THUU BO 00€30eyBambeTO HHKITY3UBHO 00pa30-
BaHWE BO MHOTY 3eMju. Bo MHOTY 3eMju, yde-
aunure co IIOII ce ymre ce emymmpaaT BO
MOCEOHW YYHMIIMINTA, a C¢ TMOBEKE M IOBEKe
VYHJIUINTA C€ OJISUBaaT Ha MPETU3BHUKOT 3a
eAyKallja Ha YYEHHUIM CO MOCCOHU MOTpeOu
KOJIKY IITO € MOXKHO IOBeKke BO paMKUTE Ha
penoBHuTe oanenenuja (3).

Wneonomku, wHTErpamnujata W PeIOBHOTO
o0pa3oBaHHE Ce 3aMEHETH CO JIBUKEHETO 3a
uHKIy3uja (4), J0JeKa MHTErpalyjaTa moBeke
WIK TIOMajJKy ce 3acHOBa Ha WjejaTa JeKa
neTeTo Tpeba a € MOATOTBEHO 3a na Omje
BKIIyYEHO BO PEAOBHO OJJCTICHUE, MHKITY3H-
jaTta BpIIM MPUTHCOK 3a IpaBaTa Ha JAETETO /1a
Y44 BO TpyIa OJi CBOU BPCHUIIM, & YUUIHIITE-
TO Tpeba ma Ouje MOATOTBEHO 32 CHTE CO U
0e3 mompeueHocT. Cemak, ABaTa KOHIEINTA Ce
ynotpe0dyBaar 4ecTO Hau3MEHUYHO BO JTUCKY-
cuuTe 3a obpazoBanme Ha yueHumnm co I1OI1
BO PEJIOBHO OJJICTICHNE.

These findings were discussed in the light of
previous BIH and international researches.
The paper ends with a discussion for the
challenges and possibilities for improvement
of the inclusive education in BIH.

Keywords:Inclusive Education, Special
Educational Needs, Attitudes, Teachers

Introduction

Inclusive education is the educational
imperative worldwide and has been set as an
important target of educational reforms in
many countries. Inclusive education as an
idea was launched in the Salamanca
Statement and Framework for Action and
refers to a form of schooling in which the
support required by a child with special
educational needs (SEN) is brought into the
mainstream classroom in order to ensure
effective education (1). This trend towards
inclusive education is supported by a number
of international legal documents, most
notably by the United Nations Convention on
the Rights of People with Disabilities (2).
Article 24 of the Convention -explicitly
requires from the states to ensure inclusive
education system at all levels, but there are
still enormous difficulties in the provision of
inclusive education among many countries.
In many countries, students with SEN are still
being educated in separate schools, and more
and more schools are accepting the challenge
of teaching students with special needs as
much as possible within the regular
classroom context (3).

Ideologically, integration and mainstreaming
has been replaced by the inclusion movement
(4), while integration was more or less based
on the idea that the child needs to be ready
for being placed in a regular classroom, the
inclusion puts pressure on the children’s right
to be educated among a peer group and the
school needs to be ready to serve everyone
with or without disabilities. However, both of
these concepts are often used interchangeably
when discussing the education of pupils with
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Wuxnysujata Bo EY crana pegoBHa mpakTuka
Y TIOCTOjaT JI0Ka3H! 32 YCIIENTHOCTA Ha pas3iind-
HU WHKIY3UBHH Tpaktuku (5). Ha HactaBHH-
UTe Ce TieJ]a KaKo Ha KIYYHH YMHHUTENH 32
UMILIEMEHTHpamhe Ha MHKIY3HBHOTO 00pa3o-
BaHHe. 3aTOa ce CMeTa JieKa MO3UTUBHUTE CTa-
BOBM MMaaT 3Ha4ajHa yJora 3a yCIEUTHO MMII-
JIEeMEHTHpame Ha o0pa3oBHUTE MpoMeHH (6).
Bo mnoBekero oj ncTpaxkyBamara CIpOBEACHU
BO 3eMjure Ha EY 3aKiIydyoKOT e Jieka HacTaB-
HUIIUTE UMaaT MO3UTUBHU CTABOBU 33 WHKITY-
3Wja Ha YYCHHUITUTE CO IMOCEOHM 0Opa3oBHU
nmorpedbu Bo pemoBHuTe yuwimmTa (7,8) u
JIeKa ToceyBaaT 3HaeHkhEe U CTPATETHH 32 eu-
KacHO MoayuyBame Ha cute nena (9). Cyrepu-
paar Aeka CTpy4HUTE JHLa 3a oOpa3oBaHHE
Tpeba ma mpecraHaT aa ce (OKycHpaaT camo
Ha JIe(UIMTOT U Ja ce mpedprar Ha MOKHOC-
TUTE U CIIOCOOHOCTHTE, HA WACHTU(UKALIN]jA U
HCKOPUCTYBamkE HA jaKUTe CTPaHW Ha TOEIH-
HEIIOT, OXpaOpyBajku T (aKTOPUTE IITO MO-
JKaT Jla TOBEJAAT JI0 YCIENIeH )KUBOT U KapHe-
pa. Bo buX, ucto taka, 3a0enexxanu ce MaJKy
MO3UTHBHH CTABOBU Ha HACTaBHUIINTE 32 WHK-
my3ujara (10). CipoTHBHO Ha TOa, TOCKOPETII-
HUTE mperiean Ha 26 ctyauu (6) mokaxysaat
Jleka MHO3MHCTBOTO HACTABHHIIM OJIP>KyBaat
HEYTpPaJH! WM HETaTHBHU CTaBOBH 32 MHKITY-
3WjaTa Ha yYEHHLHU CO MOCeOHM MOTpedH BO
PEIOBHOTO OCHOBHO 0Opa3oBaHWE, Kaje IITO
ce M3BeCTyBa Jeka o0ykaTa, MCKYCTBOTO CO
WHKJIY3UBHO OOpa30BaHWE M BUJIOT IMOTpeYe-
HOCT Ha YYCHHUIIUTE CE TIOBP3aHU CO CTABOBHUTE
Ha HACTaBHUIIMTE.

3aToa, 1eNITa Ha OBaa CTyauja Oerre 1a ce CIo-
pelnar craBoBHTE Ha HacTaBHUIUTE oJf bocHa
n Xeprerosuna (buX) u Ha HacTaBHUITUTE O
EBporicka Yuuja (EY), npu mrto cakaBme na
JO3HAaeMe Jald OBHE KyINTYPHH pas3iuKu
“MaaT BiHjaHHe Ha NpudakameTo Ha WHKITY-
3MBHOTO 0Opa3oBaHHE Mely HaCTaBHUIIHTE.
Ho mpen ma ro omumineme HCTpa)xKyBameTo,
MPBO HAKPaTKO K& KakeMe 3a MOMEHTaJHaTa
CUTyanyja BO OJHOC Ha MHKIIY3UBHOTO 0Opa-
3oBaHme Bo buX u Bo 3emjute Ha EVY.

BuX koHmekem

WHKITy3UBHOTO 00pa3oBaHME € TJaBHA TeMa
BO oOpa3oBHUTE pedopmu Beke 15 roguHu BO
buX u nHajuecto He e pa3OpaHO O y4eCHH-
nuTe Bo oBa nojapadje. CiioboaHO MoXkeMme na
Ka)KeMe JIeKa MHKIy3UBHOTO 00pa3oBaHUE BO

SEN in a regular classroom.

Inclusion in the EU has become a regular
practice and there is evidence that different
inclusive practices are successful (5).
Teachers are seen as key persons for
implementation of inclusive education.
Positive attitudes are therefore considered to
play a significant role in successful
implementation of this educational change
(6). Much of the research conducted in EU
countries found that teachers hold positive
attitudes towards inclusion of students with
special educational needs in regular schools
(7, 8) and they possess the knowledge and
strategies for effective teaching of all
children (9). They suggest that education
experts should stop focusing only on deficits
and shift to the possibilities and the abilities,
identification and utilisation of the
individual’s  strengths, encouraging the
factors that can lead to a successful life and
career. Slightly positive attitudes of teachers
towards inclusion are also noted in BIH (10).
In contrast, more recent reviews of 26 studies
(6) show that the majority of teachers hold
neutral or negative attitudes towards the
inclusion of students with special needs in
regular primary education, where training,
experience with inclusive education, and
pupils’ types of disability were reported to be
related to teachers’ attitudes.

Thus, the aim of this study is to compare the
attitudes of teachers from Bosnia and
Herzegovina (BIH) and teachers from
European Union (EU), where we wanted to
find out whether these cultural differences
have an impact on accepting inclusive
education between teachers. But prior to
describing the study, we are going to briefly
state the current situation regarding inclusive
education in BIH and EU countries first.

BIH context

Inclusive education has been the main topic
of educational reform for the last 15 years in
BIH and it is often misunderstood by the
stakeholders in this field. It is safe to say that
the inclusive education in BIH is still at its

94

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2017, 18(1-2):92-108

DOI: 10.19057/jser.2017.21



Of MNPAKTUKA 3A [TPAKTVKA

@

buX e onamy kane mro Oerie U Ha MMOYETOKOT,
W TOKpaj Toa MITO € JIETAHO TOAJIPKAHO OJI
2004 roguna. CeramHuoT CUCTeM Ha 00pa3o-
BaHHE 3a Jiena co noceOHu morpedbu Bo buX e
OpraHu3WpaH BO TPU OCHOBHU (opmu: oOpa-
30BaHME BO MOCEOHM YyYWIIMIITA, TOCEOHU OA-
JeTIeHWja BO PENOBHUTE YYWIMIITA U BO pe-
MOBHU (MHKIY3WBHM) yumiumra. [lemarta co
nmoceOHM o00pa3oaHn MOTpedM moceTyBaat
MOCEOHU YUYWIIMINTA WIH PEJAOBHU YUYHIIUIITA
BO KOWINTO C€ yHaTyBaaT IO Mperopaka Ha
Kommcujara 3a kimacudukamuja, KOjamTo TH
MPOIICHyBa CTENEHOT W BUAOT Ha TMOIpeye-
HocT. ['maBHa 3amaua Ha Komucujata 3a xma-
cuduKaIyja € 1a ro yIBpJau HIBOTO Ha IOTIpe-
4yeHocT. BaxkHO € 1a ce crioMeHe JieKa Mmpero-
paxara Ha Komucujata Bo oqHOC Ha 0Opa3oBa-
HHUETO Ha JIETETO CO MOMPEUYCHOCT HE € 3a/I0JI-
JKHUTEIHA U JIeKa POAUTEIUTE OJUTydyBaaT Koe
YUMJIMIITE K€ TO MoceTyBa HUBHOTO feTe. Bo
buX He mocton yHUGUIMPAH MOHUTOPHHT Ha
WHKITY3UBHOTO 00pa30BaHWE W Ha MOAATOINTE
3a JieraTa co moceOHu 00pa3oBHH MOTPEOH, HO
CeNak MoCTojaT HEKOU JTOCTAITHU MOJIATOLH BO
paMKWTE Ha WHTEPHAI[MOHATHHUTE MPOCKTH H
O]l TIPETXOJIHUTE HUCTpaxyBawa. Bo Denepa-
nuja bocHa n Xepuerosuna, 4144 yyeHunu on
OCHOBHHUTE YYHIWIITA Oea 3a0elexaHn Kako
YUYEHHUIIM CO IMOCEOHHM OOpa30BHU MOTPEOU
(11). Bo Peny6nuka Cprcka, 945 y4eHuka oj
OCHOBHHUTE YYHIWIITA Oea 3a0elexaHu Kako
YUYEHHITN CO MMOCeOHM 00pa3oBHU MOTPEOH CO
OapaHaTa JOKyMeHTaIuja, ama camo co 61,69
% on HUB ce paboOTH N0 MHAMBUAYyaJleH 00pa-
3oBeH 1iad (MOI), a moseke ox 1698 yueHu-
LK Ce CO MOoceOHU 00pa3oBHU OTPeOu Oe3 Oa-
paHata JOKyMmeHTauuja, a 3a 85,22 % Hema
HOII (12). Cera, cé moBeke U MOBEKe POIUTE-
T ce OJUTydyBaaT 3a MHKIIy3WBHO 00pa3oBa-
HHUE, HaKO C€ CBECHM 3a MPEYKHTE BO PEIOB-
HUTE yumnuinta. PemoBHHOT cuctem Ha o0Opa-
30BaHHWE TPIHU O HU3a CyOjeKTUBHHU, O0jeK-
TUBHH W OPraHM3allUCKH HEJOCTATOIH, a To-
JgeM fen ox yuwnumrata Bo buX He ce moa-
TOTBEHU 32 HOBaTa yJiora BO HWHKIY3UBHOTO
obpazoBanue. Hekou o]l oBHE MpEUYKH ce MOo-
COYEHHU BO MPETXOAHU HCTPAXKyBamba U Ce OJI-
HeCyBaaT Ha Ipailama Kako IMTo ce OpojoT Ha
YYEHHIIN BO OJJIeJICHHEe, TOAJPIIKATA O
nedeKTosor, TMOAJMpIIKATa Of YYMIUIIHATA
yOpaBa W MPUCTANOT A0 aCUCTHBHA TEXHOJO-

beginnings despite the fact that it is being
legally supported since 2004. The current
system of education for children with special
educational needs in BIH is organized in
three basic forms: education in special
schools, special classes in regular schools
and in regular (inclusive) schools. Children
with special educational needs attend special
education schools or regular elementary
schools, to which they are referred by
recommendation of the Commission for
classification which assesses the degree and
type of disability. The main task of
Commission for classification is to
determine the level of disability. It is
important to note that the recommendation
of the Commission regarding education of a
child with disability is not mandatory and
the parents make thedecision which school
their child will attend. Unified monitoring of
inclusive education and data of children with
special education needs does not exist in
BIH, but there are some available data
within international projects and previous
researches. In the Federation of Bosnia and
Herzegovina 4,144 students in elementary
schools were clasified as students with
special education needs (11). In the Republic
of Srpska 945 students in primary schools
were classified as students with special
educational needs with the required
documentation, but only 61.69% of them are
being educated by individual educational
program (IEP) and there are more than 1,698
students with special education needs
without the required documentation and
85,22% of them have not IEP (12).
Nowadays, more and more parents opt for
the inclusive education although they are
aware of the obstacles in the regular schools.
The regular system of education suffers from
a range of subjective, objective and
organizational  shortcomings and the
majority of BIH schools are unprepared for
the new role in inclusive education. Some of
these obstacles have been pointed out in
earlier research and refer to issues such as
the number of students in the class, support
from special education teachers, support of
the school management and access to
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ruja (13). Cé ymTe He MOCTOjaT TOYHH IO/~
TOLM KOJIKaB TMPOLEHT YYEHWIH CO TMOCEOHH
0o0pa3oBHH TIOTpEOM TOCETyBaaT IMOCCOHU
VUMIIMIITA, a KOJKYMHHa C€ BKJIYyYeHH BO
penouute yumnuiira. Cenak, cropes M3semni-
TajoT 3a mporpec Bo buX, mocrom Mam mpo-
rpec Bo 00yacTa Ha 00pa30BaHUETO U MOTPEO-
HU c€ 3HaYajHU HAIIOPH CO IIe Ja ce moa00pH
CEralrHuOT cucteM. [IpUyYMHM 32 HEIOCTATOK
Ha Tporpec ce (parMEeHTapHUOT CUCTEM Ha
OJITOBOPHOCTH HAa KAHTOHCKO HHUBO M HHBOTO
Ha EHTUTETH KOW paboTar 3ace0HO W HEKOOp-
JUHUPAHO.

EY koHmexcm

HmnneMeHTHpameTo Ha WHKITY3UBHOTO 00Opa-
30BaHHE € BHCOK NPUOPUTET Ha areHjara Ha
MmoBekeTo 3eMju wieHku. Bo m3muuatute 30
TOJIMHYU, ABCTpYja HAaMpaBy 3HaYacH HATIOP BO
ondaroT Ha UHKIY3UBHOTO 00pa3oBaHUE, TaKka
IITO WHKIy3HWjaTa HaBHCTHWHA Oellle MmocTereH
nporec (14). Cera, u360poT Mer'y HHKIY3UBHO
o0Opa3oBaHHE BO PEOBHO yUWJIMINTE U 00Opa-
30BaHHE BO MOCEOHO YUIIIUINTE TJIABHO 3aBH-
cu on omrykara Ha poxurenute (15). Creme-
HOT Ha WHKJIy3Wja 3HAYUTEIHO BapHpa BO Jc-
BETTE COjy3HHU Ap>KaBU BO ABCTpHja, CO MPO-
CeYHa cTanka Ha uHKiIy3uja o 60% (17).

On 1980 e 3amouyHaTo CO MHKJIy3HWja Ha Jelna
CO MoceOHU MOTPeOH BO PEJOBHUTE YUWIIUII-
Ta, BO 2008 ronuHa XpBarcka 'l UMILJIEMEH-
THpamie oO0pa3oBHUTE peopMHU W TH YCBOH
HamuoHamHUOT paMKOBEH KYpUKYJIyM U
HpxxaBHuTe 00pazoBHU craHmapau (18) kou-
ITO ja MoA00pHja YIMIHIITHATA TPAKTHKA IIITO
cera e ycoriaceHa co EBporickure crangapim.
Hanpagsenu ce ronemu Hanopu Ja ce 06e30enn
COOZIBETHO 00pa3oBaHME 32 YUCHUIIUTE CO TI0-
ceOHM TOTpedM BO pPEAOBHUTE YUHIHWINTA
NPEKy MOCTENCHO BOBEIyBamke¢ MOOWIHU TPO-
(eCHOHANTHA TUMOBH W TOMOIIIHHIIA Ha Hac-
tapaumuTe (19). Cemak, HEKOW aBTOPHU TIOCO-
yyBaarT Jieka c¢ YIITE IOCTOjaT CIPOTHBHU
cTaBOBH 32 WHKIy3Hjara (20).

WranmjaHncKHOT MOJen Ha WHKIY3WBHO oOpa-
30BaHHE € eIWHCTBEeH U noBeke of 40 roauHu
NpETCTaByBa €ICH O]l HajlIpOrPECHBHUTE MO-
JUTHKA W WHOBAaTUBHU TPAKTUKHA BO 00pa3o-
BaHueTo Bo EBpona (21). OBoj Mozen 1enu Ha
TOa JeKa CUTE YUCHHUIH CO MOIPEYCHOCT Tpe-

assistive technologies (13). There are still no
exact data as to what percentage of students
with special education needs attends special
education schools and how many of them are
enrolled in the regular schools. However, the
Progress Report of BIH stated that there was
little progress in the field of education and
significant efforts are needed in order to
improve the current system. Reasons for lack
of progress are the fragmented system of
responsibilities to cantonal level and level of
entities which are working separately and
uncoordinated.

EU context

Implementing inclusive education is high
priority on the agenda of most Member
States. Over the past 30 years, Austria made
a significant effort in embracing inclusive
education, so the transition to inclusion was
actually a gradual process (14). Currently,
the choice between inclusive education in a
regular school and education in a special
school mainly depends on the parents’
decision (15). Inclusion rates varies
considerably between the nine federal states
of Austria (16), with average inclusion rate
of 60% (17).

The inclusion of children with special needs
in regular schools begun in 1980, in 2008,
Croatia implemented educational reforms

and adopted The National Curriculum
Framework and the State educational
standards (18) which improved school

practice that is now aligned with European
standards. Great effort has been made to
provide adequate education for students with
special needs in regular schools through
progressive  introduction  of  mobile
professional teams and teaching assistants
(19). But, some authors indicate that there
are still opposed attitudes towards inclusion
(20).

Italian model of inclusive education is
unique and presents one of the most
progressive policy and innovative practice in
education in Europe for over 40 years (21).
This model proposes that all students with
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0a na O6umaT BKIYYCHH BO PEIOBHUTE OJ|ICNC-
uuja. [lenec, Bo Uranuja, okony 98 % on yue-
HUITUTE CO MOCEOHM OOpa30BHHU MOTPEOH TO
MOMHUHYBAAT [ENHUOT JICH WK TIOTOJIEMHOT JIeJT
(majmanky 80 %) o IEHOT BO YUIITHHUIIUTE 32
ommTo oOpa3zoBanue (22). Mako wuranujaH-
CKOTO Haueno ,integrazione scolastica® ce
YWHU JIeKa Kperpa HJealieH KOHTEKCT 3a pas-
BO] HA MHKJIY3WBHH YYWIHIITA, IPYTH aBTOPU
MOKaXyBaaT Jieka HACTABHUIIUTE U YUCHUITUTE
CO MmoceOHN 00pa30BHU MOTPEOH BO PEIOBHH-
TE yYWIWIITA C¢ YIITE UMAaT TEHIKOTHH BO
YUMIIHUIIATA U € YIITE IOCTOjaT MpobieMu
oKoNy NehUHUPAKETO, Pa30UPAmHETO U HHTEP-
MPETHPAhETO HAa KOHICNTOT WHKITY3UBHO
oOpasoanue (23).

Bo CrnoBenmja, KOHIENTOT Ha HHKIy3Wja €
(hopMaHO TPU3HACH CO YCBOjyBambe Ha AKTOT
3a MOCTAaBEHOCTa Ha Jerara co IMOCeOHH ITo-
tpebu ox 2000 roguua. U tamy cé ymire He-
KOHM YUYCHHIIM CO MOCEOHH MOTPeOH ce eayIu-
paart Bo OCEOHM YUYHIIHINTA WM HHCTHTYIINH,
JOJIeKa JIPYTH TOCETyBaaT PEOBHU YHUMIIHII-
Ta, & UCTO TaKa, MHOTY TEIIKO ¢ Jla ce Jo0ue
00jeKTUBHA CTaTUCTHKA 33 YUCHHUIIUTE CO TIO-
ceOHM TMOTpedM IUTO TIOCETYBaaT pEeIOBHU
yumniita (24). HeogaMHemHuTe nCTpaxkyBa-
Ba MOCOYHja Ha HEKOM TPEUKU BO 00pa3oBHA-
Ta WHKIY3Hja, KaKo IITO CE€ HEOIXOJHATa OIl-
pema, mpucTam A0 pa3iudHu 00pa3oBHU MPO-
rpamu ¥ GOpPMH HA TIOMOIIT OJIU3Y 10 IOMOT Ha
JIETETO WM COOJIBETHA Mpeka Mery TpaJiiH-
KUTE, YYWIUIITaTa M JPYTHTE HHCTUTYIMH
(29).

Hanmonannara nmpaBHa pamka, kako OCHOB-
Hoto mpaBo (Grundgesetz), OmNIITECTBEHHOT
kox (Sozialgesetzbuch) u 16-te 3akoHu 3a 00-
pasoBanue Bo I'epMaHHja ce 3aKOHCKU 00BP3Y-
Ba4yKK JJOKYMEHTH IITO IO MOJIPKYBaaT HHK-
JTy3uBHOTO oOpaszoBanue (26). I'epmanuja e
BHCOKOpPAa3BHEHA EBPOIICKA COIMjaliHa APHKaBa
CO HampeIeH 00pa30BEH CUCTEM KOjIITO BKIY-
YyBa HUCKITYYHTEIHO CETPETUpaH CEKTOp 3a IMo-
ceOHo oOpazoBanue (27). CucteMoT Ha moced-
HUTE YUYWIHIITAa Bo ['epMaHuja uMa J0Jra uc-
TOpHja, a cerperaijara ¢ 3aCHOBaHa Ha UHTE-
JICKTyaJTHUTE MOXXHOCTH IMOBp3aHa CO YYH-
JIMITHATE HACTABHH MPOTpaMu, Ha 00pa3oBEeH
CHCTEM OpPHCHTHpPAH KOH XOMOTEHOCT, CO Te-
JKOK e()eKT Ha collMjajiHaTa cerperaiuja Ha
MapriuHANIM3UPAHUTE TPYMH BO TEPMAHCKOTO

disabilities should be included in regular
classes. Today in Italy about 98% of students
with special educational needs spend all or
most (at least 80%) of their day inside the
general education classrooms (22). Although
the Italian policy of “integrazione scolastica”
appears to create the ideal context for the
development of inclusive schools, other
authors show that teachers and students with
special educational needs in regular school
are still experiencing difficulties in
classrooms and the issues of defining,
understanding and interpreting concept of
inclusive education are still present (23).

In Slovenia, the concept of inclusion is
formally recognized with the adoption of the
Placement of Children with Special Needs
Act in 2000. There are still some students
with special needs who are educated in
special schools or institutions, while others
attend regular schools. Also, it is very
difficult to obtain objective statistics of
people with special needs attending regular
schools (24). Recent research has pointed to
some of the obstacles of educational
inclusion such as necessary equipment,
access to a variety of educational programs
and forms of assistance close to the homes of
the children, or adequate networking among
the kindergartens, schools, and other
institutions (25).

Legal national framework such as the Basic
Law (Grundgesetz), the Social Code
(Sozialgesetzbuch) and 16 Laws of
Education in Germany are legally binding
documents  which  support inclusive
education (26). Germany is highly developed
European welfare state with an advanced
educational system that includes an
exceptionally segregated special education
sector (27). The special schools system in
Germany has a long history and the
segregation is based on the intellectual
outcome related to the school curriculum, on
the  homogeneity-oriented  educational
system, with a severe effect on the social
segregation of marginalized groups of the

HE®EKTOJIOLIKA TEOPUJA U TIPAKTHKA 2017; 18(1-2):92-108
DOI: 10.19057/jser.2017.21

97



@

FROM PRACTICE TO PRACTICE

ommTectBo (28). CaMO HEKOJIKY ITOKpawHU
uMaar MpoAoJDKeHa o0pa3oBHA HWHTErpaimja
Ha YYEHHUIIM CO MOMNpedYeHocT Ha noseke o 50
% BO PEOOBHUTE WM OMNIITUTE YUHIIHIITA.
Hekon meTaaHanu3u M NPETXOAHU HCTPaXy-
Bamka yKaXyBaaT JIeKa CTAaBOBUTE HA HACTAaB-
HUILIUTE 32 MHKIYy3HWjaTa ce HETaTHMBHU WM Haj-
YEeCTO CKENTHYHU OKOJIy HMILIEMEHTalujara
BO exHa yumiaHuia (6, 29).

Ilenta Ha oBaa cTyauja Oemie Ja ce cropeaar
CTaBOBUTE Ha HactaBHHUIMTE on buX u Ha
HactaBHunute on EY (ABcTtpmja, XpBaTcka,
Uranuja, CnoBenuja, ['epmanuja) 3a MHKIY-
3uBHOTO oOpaszoBanme. IIpernocraByBame
JIeKa c€ MOXHHM OJIPEJICHU PA3JIMKH BO CTaBO-
BUTE KaKO Pe3yJITaT Ha TOJUTHKUTE U TIPaKTH-
KATE BO 3€MjUTE BO KOWILTO HHKIY3UBHOTO
o0OpazoBaHMEe WMa TOAOJITa TPaTulMja OTKOJ-
Ky Bo buX.

Memodonoeuja
YyecHuyu

YuecHUIM Bo oBa HCTpaxkyBame Oca 110 Hac-
TaBHUIU OJ OCHOBHUTE y4miuinTa BO buX u
110 HacTaBHULU O OCHOBHUTE YUYWIHMILTA O]
et 3eMju Ha EY: ABcTtpuja (25 HacTaBHUIN),
Xpsarcka (24 nacraBaunm), Uranmja (19 nHac-
taBHUIM), CrioBernja (30 nactapaunu) u ['ep-
MaHuja (12 mactaBuuim). Bo ogHOC Ha mOJIOT,
95 (85,5 %) Oea xencku ox buX u 95 (86,4
%) s>xercku Bo mpumepokoT on EY. Ilpoceu-
HaTa BO3pacT Ha HacTaBHunHTEe off buX Oeme
36,4 romuan (paboTHO HCKycTBO 15,6 %), a
HacTapHunuTe of EY Oea co mpoceuHa BO3-
pact on 43,4 roguam (paboTHO HcKycTBO 17,5
ronuan). [lpumepokor Oemie CcOOaBETEH W
coctaBeH Bo 2014 ronrHa BO paMKuTe Ha MPO-
exkror ,,ETXOC - ernukoTo 0Opa3oBaHHE BO
MPEIOCHOBHOTO W OCHOBHOTO YYWJIWIITE 32
OJIP)KJIMBA MIHUHA U MJICH TUjasior, (puHaH-
cupat o1 EY u EALIEA. Ilpamanaukot Oere
MpeBeieH O/ aHTJIMCKH Ha TePMaHCKH, UTAH-
JaHCKHW, OOCAaHCKH M CIIOBEHEYKH 3a Ja UM
Oupe JocTarieH Ha HACTAaBHHUIIUTE BO CHUTE
3eMjH YYECHUYKH.

MHempymermu u npoyedypa

[Tomarorute Oea mMpuOpaHU O MPAITATHUKOT
afgantupan cropeq WMHIEKCOT Ha WHKIy3Hja
(27, 31). Ce nobuja KBAaHTUTATUBHH TOJATOIH

German society (28). Only a few
Bundeslidnder have extensive educational
integration of pupils with disabilities with
more than 50% in mainstreaming or general
schools. Some meta-analysis and previous
researches point out that the attitudes of
teachers towards inclusion are negative and
more likely sceptical about its implement-
tation in a classroom (6, 29).

The goal of this study is to compare the
attitudes of teachers from BIH and teachers
from EU (Austria, Croatia, Italy, Slovenia
and Germany) towards inclusive education.
We assumed that there might be some
differences in attitudes due to policies and
practices in the countries where inclusive
education has longer tradition than in BIH.

Methods
Participants

The participants in this study were 110
primary school teachers from BIH and 110
primary school teachers from five EU
countries: Austria (25 teachers), Croatia (24
teachers), Italy (19 teachers), Slovenia (30
teachers) and Germany (12 teachers).
Relating to gender, there were 94 (85.5%)
female teachers from BIH and 95 (86.4%)
female teachers from EU. The mean age of
BIH teachers was 36.4 years (professional
experience 15.6 years), and EU teachers had
a mean age of 43.4 years (professional
experience 17.5 years). The sample was
convenient (30) and was drawn in 2014
within the international project “ETHOS-
ethical education in pre-primary and primary
school for sustainable and dialogic future”
financed by the EU and EACEA. The
questionnaire was translated from English
into German, Italian, Croatian, Bosnian and
Slovenian so as to be accessible to the
teachers in all of the participating countries.

Instruments and procedure

Data were collected using a questionnaire
that was adapted according to the Index for
inclusion (27, 31). Quantitative data about
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3a CTaBOBUTE Ha HACTABHUIIUTE 32 MHKITY3UB-
HOTO oOpa3oBanue. HacraBHuiute Tpebaiie
Jla OATOBOpAT Ha cekoja m3jaBa co Jlukep-To-
Bara ckama ox 1 (,,JenUOHO HE CE COracy-
BaM“) mo 3 (,,IENUTHO ce corjacyBaMm™) H
,IIOTPEOHU MU ce MmoBeke uHpopmarmu™ co 0
noenu. Oarosopure 2 (,,ce cormacyBam™) u 3
(,JenmumHO ce corracyBaM') Oea CIOCHH BO
elHa KaTeropwja 3a LeJUTe Ha aHaIu3ara.
[IpoTokonOT 3a KpajHOTO HHTEPBjyHpame ce
cocroeme oj 20 mparrama, KoM HMaa OJJTMIHa
MeryceOHa moBp3aHocT, Kponbaxosa anda ox
0,98. IlpamagHMKOT ro MOIMOJHYBaa HacTaB-
mui of bocHa m Xeprerosuna, ABCTpHja,
XpBarcka, Wranmuja, Cnosenuja u ['epmanmja.
Cekoj o miecte maptHepu: Association Petit
Philosophy (XpBarcka), Kirchliche Péadagogi-
sche Hochschule Graz (Asctpwuja), Friedrich-
Alexander-Universitit (I'epmanuja), Research
centre Amitie (Mranuja), University of Ljub-
ljana (Cnosenuja) and Inovadt (buX) ru xoH-
TaKTHpaa OCHOBHHUTE OOpPA30BHH HWHCTUTYIMH
BO HUBHHTE 3€MjH 3a Jia ce JJ001e MPUMEPOK O
yaecHunuTe. BrymHo Oea auctpubyupanu 300
npamaranny, a 220 mpamanrHdA Oea aHa-
JM3UPaHH, JI0JieKa OCTaHaTHTe He Oea 3eMeHH
MpeABUA IOPaAXd HEKOMIUIETHH [TOJATOLH.

Cmamucmuyka aHanu3sa

[lomaTouuTte Oea AECKPUNITHBHO NpPE3EHTHPA-
HH TIPEKY TPOIIEHTOT O]l OJATOBOPHTE 3a CHUTE
TBpICHa. 3a HCHUTYBame HA PAa3IUKUTE BO
craBoBUTEe Mery HactaBuuuute on buX u EY,
mBegoBMe 20 3aceOHM TECTOBH CO XHU-KBa-
Ipat. 3a CUTE€ TECTOBH C€ KOPUCTEIIIE HUBO Ha
anda ox 0,05. Cute momaTonu Oea aHanu3upa-
HU CO KoMIjyTepckara mporpama SPSS v.13
3a Windows.

Pe3ynmamu

Pesynrarute o7 MPETXOAHOTO HCTPaXKyBame
3a CTABOBUTE 33 MHKJIy3Hja HA YUCHHUIIH CO TMO-
ceOHM 00pa30BHU MPOTPAMH CE TIIABHO ITO3U-
TUBHH, HO JIJaBaaT HejacHA CJIMKA: O]l HeyTpal-
HU JI0 HETaTUBHU WIH JypU KOHTPAJIUKTOPHU
(32). OBa MeryHapOTHO WCIUTYBAamE TH Tpe-
[03Ha Pa3jIUKUTEe Ha CTABOBUTC HA HACTABHH-
uute Bo buX u Bo EVY, ru oxBou, ru o0jacHu u
00e30emu mpernen. dpekBeHIMjaTa HA OATO-
BOPHTE, 3a€JIHO CO TECTOT XU-KBaJpaT Ce Impe-
3eHTHpaHu BO Tabena 1.

teachers”  attitudes towards inclusive
education were obtained. Teachers were
asked to respond to each statement by using
a Likert type scale from 1 (strongly disagree)
to 3 (strongly agree) and ‘“Need more
information” with 0 point. The answers 2
(agree) and 3 (strongly agree) were merged in
a single category for the purposes of the
analysis. The final interview protocol
consisted 20 questions, which had an
excellent internal consistency, Cronbach’s
alpha of 0.98. The questionnaire was filled by
teachers in Bosnia and Herzegovina, Austria,
Croatia, Italy, Slovenia and Germany. Each of
the six partners: Association Petit Philosophy
(Croatia), Kirchliche Padagogische Hochs-
chule Graz (Austria), Friedrich-Alexander-
Universitdt (Germany), Research centre
Amitie (Italy), University of Ljubljana
(Slovenia) and Inova4t (BIH) contacted the
primary educational institutions in their
respective countries to obtain the sample of
respondents. 300  questionnaires  were
distributed in total, and 220 questionnaires
were included in the study, while the rest of
the questionnaires were excluded because of
incomplete data.

Statistical analysis

Data were presented descriptively through
the percentages of answers for all items. For
testing differences in attitudes between BIH
and EU teachers, we have performed 20
individual Chi square tests. An alpha level of
0.05 was used for all tests. All data were
analysed with the computer program SPSS
v.13 for Windows.

Results

The results of the previous research about
attitudes towards the inclusion of students
with special education needs are mainly
positive, but show an unclear picture: from
neutral to negative or even contradictory
(32). This international  examination
recognized the differences between teacher’s
attitudes in BIH and EU, distinguished them,
explained them and provided a review. The
frequencies of answers, along with Chi
square tests are presented in table 1.
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Ta6ena 1. Odzoeopu Ha HacmagHuyume 00 buX u EY Ha Table 1. Survey responses of BIH and EU teachers on
npawarnHuKom 3a cmasosume 3a UHKIy3uja Attitudes towards inclusion questionnaire
Ce He ce IMoTpebHK
corjlacyBaM | corjiacyBam MH ce
/ Agree / Disagree MOBEKe
rHpOpMAIUU
/ Need more
information
Bapuja6uu / Variables Permon/ | N % N % N % X
Region (2) P

1. Cekoj Tpeba na ce 1yBCTBYBa BIH 87 | 79.1 | 23| 209 0 0.0
no6penojaen / Everyone is made to feel | EU 106 | 96.4 2 1.8 2 1.8 | 21.4 | 0.001
welcome.

2. VYyeHuIMTE CH IOMaraaT eJHU CO BIH 91 82.7 1 19 17.3 0 0.0 16.0 | 0.001
npyru / Students help each other. EU 107 | 973 2 1.8 1 0.9 ) )

3. Kamapor copabotyBa mery cede / Staff | BIH 97| 882 | 13 11.8 0 0.0 109 | 0.001
collaborate with each other. EU 109 | 99.1 1 0.9 0 0.0 ) )

4. KapmapoT 1 yueHHULUTE ce OJHECYBaaT BIH 71 64.5 | 20 18.2 19 17.3
co nouwnt exHu KoH japyru / Staff and EU 110 | 100.0 0 0.0 0 0.0 | 47.4 | 0.000
students treat one another with respect.

5. Tloctom mapTHEpCTBO Mely KafiapoT U BIH 62 | 564 | 36| 32.7 12 10.9
pomutenure/Hacrapauimre / Thereisa | EU 104 | 945 3 2.7 3 2.7 43.9 | 0.000
partnership between staff and ’ ’
parents/carers.

6. Kanapor u ynpaBata 100po padorar BIH 70 | 63.6 | 27| 245 13 11.8
3aenHo / Staff and governors work well | EU 99 | 90.0 | 10 9.1 1 0.9 | 23.0 | 0.001
together.

7. Cure JoKaJIHU 3aeIHALM ce BKiTydyenun | BIH 82 74.5 18 16.4 10 9.1
Bo yummmtirero / All local EU 99 | 90.0 | 11 10.0 0 0.0 | 13.2 | 0.001
communities are involved in school.

8. Tlocrojar rozemu o4eKyBarmba 3a CUTE BIH 90 | 81.8 | 15 13.6 5 4.5
yuennuu / There are high expectations | EU 97 | 882 | 11 10.0 2 1.8 2.1 0339
for all students.

9. Kanapor u ynpasara, y4eHULIUTE U BIH 91 82.7 | 13 11.8 6 5.5
poauTtenuTe/cTapaTenure crnojenysaar | EU 101 91.8 8 7.3 0.9
ucra ¢mrozoduja 3a HHKITy3HjaTa / 521 0071
Staff and governors, students and ’ ’
parents/carers share a philosophy of
inclusion.

10. Yyenumure moaeaHaKBO ce BIH 95 86.4 | 15 13.6 0 0.0
BpeanyBaar / Students are equally EU 108 | 98.2 2 1.8 0 0.0 | 10.7 | 0.001
valued.

11. Kapmapot u yueHHLUTE CE OJJHECYBaaT BIH 90 | 81.8 | 15 13.6 5 4.5
€JICH KOH JIPYT KaKO XyMaHU EU 110 | 100.0 0 0.0 0 0.0
CYLITECTBA, KAKO M KaKO HMATeIH Ha
,ynorall /Staff and students treat one 2201 0.001
another as human beings as well as
occupants of a ‘role’.

12. Kapapor Gapa oTCTpaHyBambe Ha BIH 91 82.7 | 13 11.8 6 5.5
GaprepHTe 3a YUeHe U yIECTBO BO EU 108 | 98.2 2 1.8 0 0.0
CHTE acleKTH Ha yurmiTeTo / Staff 155 | 0.001
seek to remove  arriers to learning and ’ ’
participation in all aspects of the
school.

13. YummmreTo TexxHee KOH BIH 95 86.4 | 15 13.6 0 0.0
MHHIMI3HpPAbE Ha CUTe OpMHU Ha EU 107 97.3 3 2.7 0 0.0
muckpumuHaiwja / The school strives 8.7 | 0.003
to minimize all forms of
discriminati n.

14. Ha HOBHOT HacTaBeH Kaziap My ce BIH 89 80.9 | 21 19.1 0 0.0
romara jia ce BKJIOmnu Bo yuwnmiireto/ | EU 106 | 96.4 4 3.6 0 0.0 13.0 | 0.001
All new staff are helped to settle into ’ ’
the school.
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15. Yuunumrara oBo3moxysaat pusuuku | BIH 85 773 | 25| 227 0 0.0
MPHCTAIl BO 3rpajiaTa 3a CUTe Jyre / EU 108 | 98.2 2 1.8 0 0.0 223 | 0.001
The school makes its buildings ’ '
physically accessible to all people.
16. Ha cute HOBM yueHUIIM UM ce TIoMara BIH 93 84.5 17 15.5 0 0.0
Jia ce BKIonart Bo yurmitero / All EU 110 | 100.0 0 0.0 0 0.0 184 | 0001
n w students are helped to settle into ’ '
the school.
17. AKTHUBHOCTHTE 3a pa3Boj HA KaIapoT BIH 88 | 80.0 | 10 9.1 12 10.9
My IoMaraar Ha KafapoT aa oqroopu | EU 109 | 99.1 1 0.9 0 0.0
Ha Pa3IMIHOCTHTE HA YICHUIHTE / 21.6 | 0.001
Staft development activities help staff
to respond to student diversity.
18. Tlomurukure 3a moceOGHN 0Opa3OBHU BIH 68 | 61.8 | 27| 245 15 13.6
HoTpeOr Ce HHKITY3UBHH TTOJUTHKY / EU 104 | 945 6 5. 0 0.0
) . . 35.8 | 0.001
Special educational needs policies are
inclusion policies.
19. HameneH e IpUTUCOKOT 3a BIH 68 618 | 22| 200 | 20 18.2
JICIUIUTNHCKH HCKITyqyBamba / EU 108 98.2 2 1.8 0 0.0
Lo . 45.7 | 0.001
Pressures for disciplinary exclusion are
decreased.
20. 3amnamryBamero € MuHUManmupano / | BIH 73| 664 | 27| 245 10 9.1 308 | 0.001
Bullying is minimized. EU 105 | 955 5 4.5 0 0.0 ) )
AHanu3sa Ha eapujabnume Variables analysis

TBpaewmaTa Bo OBOj MpallaHAK MOXE Ja ce
aHanu3upaar HU3 yetupu ¢akropu. OBue ¢ak-
TOPU T BKIy4yBaaT CTABOBHTE 32 WHKITY3WB-
Hata (mno3zoduja; copaboTka W TAPTHEPCTBO;
TIOJIUTHKY, HCKITYy9yBarba, 3aIlIallyBamhe U MpH-
(hakame HOBHM YUCHUITH / KaJlap U OTCTPAHYBambE
Ha Oapuepure.

IIpBUOT dakTop ce OfHECYBa HA CTABOBUTE HA
HACTaBHUIIUTE 3a WHKIy3WBHATa (uiiozoduja.
Ce cocrou of1 clieJHUBE TBPACHA Ha MpallaTHH-
koT: 1. Cekoj Tpeba ;ma ce uyBCTBYyBa 100pe-
JOjIeH, 2. YYEeHHLIHUTE CH IoMaraaT €leH CO
apyr, 9. Kagapor u ynpapara, y4eHUIIUTE U PO-
JTENTUTE / CTapaTenTe ja CHOACITyBaaT (Ho-
30¢ujaTa 32 UHKITy3Hja U 13. YUUIHIITETO TEK-
Hee J1a I'M MHHHMaJi3upa cute GopMu Ha Jwc-
KpumuHanyja. Ha cute oBue TBpIema, OCBEH Ha
TBpAeHETO 9, HacTapHuiUTe o7 EY mmaa cra-
TUCTHYKY 3HAYAjHU MTOTIOBOJIHY CTABOBH OJ] HAC-
tapauIUTe Bo bocHa m Xepierosuna (p<0,01).
Ha TtBpnmemero 9 wmmaiie TEHICHIMja 32 MOMO-
BOJIHM CTaBOBM Ha HacTaBHUIUTe of EY, ama
OBaa pasiuKa He Oellle CTATHCTHYKU 3HavajHa
(p=0,071).

Bropuot akrop ce onHecyBa Ha CTaBOBHUTE 3a
copaboTkara u maptHepctBoto. Ce coctou o
clieHUBE TBpACHa Ha mpamanHukot: 3. Kama-
poT copabotyBa Mery cebe, 4. Kamapot u yue-
HHULIUTE C€ OJHeCyBaaT CO IIOYHT €IAHH KOH
apyry, 5. [locton mapTHepcTBO Mefy KafapoT U
pomutenure / craparenure, 7. CHTe JIOKaIHY 3a-

Items in this questionnaire could be analysed
through four factors. These factors include
attitudes towards inclusive philosophy;
collaboration and partnership; policies,
exclusion, bullying and acceptance of new
students/staff and barriers removal.

The first factor refers to teacher’s attitudes
towards inclusive philosophy. It is consisted
of the following questionnaire items: 1.
Everyone is made to feel welcome, 2.
Students help each other, 9. Staff and
management, students and parents/carers
share a philosophy of inclusion and 13. The
school strives to minimize all forms of
discrimination. To all these items, except on
the item 9, teachers from EU had statistically
significant more favourable attitudes than
teachers in Bosnia and Herzegovina
(p<0.01). On item 9, there was tendency for
more favourable attitudes of teachers from
EU but this difference was not statistically
significant (p=0.071).

The second factor is addressed to attitudes
towards collaboration and partnership. It is
consisted of the following questionnaire
items: 3. Staff collaborate with each other, 4.
Staff and students treat each other with
respect, 5. There is partnership between staff
and parents/carers, 7. All local communities
are involved in school and 6. Staff and
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€/IHUIIM Ce BKITyYeHH! BO yumnminTero u 6. Kana-
poT 1 ympaBara 100po paborar 3aenHo. Ha cute
OBHE TBpJICHa, HacTaBHUIIUTE off EY mokakaa
CTAaTHCTHYKU 3HAYQjHU TIOTIOBOJIHU CTABOBU O]I
HactaBHuimre on bocHa u XepuerosunHa
(p<0,01). Bapujabnara co HajBHCOK MPOLIEHT Ha
MO3UTHBHU CTaBOBH Kaj MpuUMepokoT on EY
Oemie TBpIEmETO ,,KamapoT W yUCHHITUTE Ce
OJTHECYBaaT CO IOYHT €JHH KOH JPYyrH™, cO
LIEJIOCHO COTJIacyBam€ 0 HacTaBHULIUTE o1 EY.
Tpetnot hakTop AaBa MOKHOCT 32 HCITUTYBAFC
Ha CTaBOBHTE 32 IMOJUTHUKHUTE, NCKITydyBambaTa 1
3amamryBamero. CocTaBeH € On  CIleIHHBE
TBpAiekha Ha mnpamaaHukoT: 8. MMa ronemu
OueKyBama o1 cuTe yueHul, 10. Yuenunute
nojnenHakBo ce BpeaHysaar, 11. Kamapor u
HACTaBHUIIUTE CE€ OJJHECYBAaT €HU KOH JPYTH
KaKO YOBEYKH CYIITECTBA, KAKO M KaKO MMaTelH
Ha ,ynora“, 18. [lomutukuTe 3a mOCEOHUTE
00pa30BHU MOTPEOH CE WHKITY3UBHU TOJIMTUKH,
19. HamaneHu ce MpUTHUCOLUTE 3a TUCLUTUIAH-
CKH HCKITyuyBama, 20. 3aranryBameTo € MUHU-
Manm3upano. Ha cute oBue TBprema, OCBEH Ha
0CMOTO, HacTaBHMIIUTE o1 EY mMmaa cratucTud-
KU 3HAa4YajHH TMOMOBOJHUA CTABOBU OJi HACTABHU-
muTe ox bocha m Xeprerosuna (p<0,01). Hac-
TaBHULIMTE 0/ EY BO 11€510CT ce coryiacyBaar co
TBPICHETO ,,KamapoT v HaCTaBHUITUTE Ce OJHE-
CyBaar eHH KOH JIPYTH KaKO YOBEYKHU CYIITECT-
Ba, KAKO U Kako UMaTenu Ha ,ynora’*. Tepaeme-
TO HAa KOEMTO HEeMa CTaTUCTUYKW 3HavyajHa
pasnuka mery HactaBHuuute ox EY u buX e:
,,/IMa TOJIeMH O4eKyBamba O]l CUTE YUCHULIU .

Ha xpajor, yerBpTroT (hakTOp ce omHecyBa Ha
npugakambeTo HOBU YUCHUIH / Kaiap U OTCTpa-
HyBame Ha Oapuepure. Ce COCTOM O CIICTHHUBE
TBpJema Ha nparmatHukoT: 12. Kagapor 6apa na
ce OTCTpaHaT OapuepuTe 3a YICHE U YISCTBO BO
cute acnekth Ha yuwmmrero, 14. Ce
00e30e/myBa TIOMOIII 32 HOBHOT Kajap Jia Ce BK-
JIOTA BO YYMUJIMIITETO, 15. YUUIUIIITETO OBO3M-
0KyBa (PM3WYKH TIPHICTAIl BO 3rpajara 3a CHUTe
nyre, 16. Ha cuTe HOBM yYeHHWIM MM C€ IomMara
Ja ce BKIomar BO yuwndmrero, 17. Ax-
TUBHOCTHUTE 33 Pa3B0j Ha Ka/IapoT My IOMaraar
Ha KaZapoT Ja OATOBOPH Ha DPa3IWYHUTE II0-
TpeOu Ha ydyeHunute. Ha cute oBue TBpIeHa,
OCBEH Ha OCMOTO, HacTaBHUIUTE o1 EY mmaa
CTaTUCTUYKU 3HAYAjHU TIOTOBOJIHU CTABOBU OJI
HactaBHuimte on bocHa u XepueroBuHa
(p<0,01). Hacrapuurmre ox EY Bo memocr ce
coryacyBaaT coO TBpIACHETO: ,,Ha cute HOBH
YUCHUIIM UM C€ TIoMara fia ce BKJIOTAT BO y4H-
JIMIITETO .

management work well together. On all

these items teachers from EU had
statistically significant more favourable
attitudes than teachers in Bosnia and

Herzegovina (p<0.01). The variable with
highest percent of positive attitudes in EU
sample was for the item “Staff and students
treat one another with respect” with
complete agreement of EU teachers.

The third factor gives an opportunity to
examine the attitudes towards policies,
exclusion and bulling. It is consisted of the
following questionnaire items: 8. There are
high expectations for all students, 10.
Students are equally valued, 11. Staff and
students treat each other as human beings as
well as occupants of a ,role”, 18. Special
educational needs policies are inclusion
policies, 19. Pressures for disciplinary
exclusion are decreased, 20. Bullying is
minimized. On all these items, except on
item 8, teachers from EU had statistically
significant more favourable attitudes than
teachers in Bosnia and Herzegovina
(p<0.01). The EU teachers completely
agreed with the item: Staff and students treat
each other as human beings as well as
occupants of a ,,role*. The item for which the
difference between the EU and BIH teachers
was not statistically significant is: There are
high expectations for all students.

Finally, the fourth factor refers to attitudes
towards acceptance of new students/staff and
barriers removal. It is consisted of the
following questionnaire items: 12. Staff seek
to remove barriers for learning and
participation in all aspects of the school, 14.
All new staff are helped to settle into school,
15. “The school enables physical access in
the building to all people, 16. All new
students are helped to settle into the school,
17. Staff development activities help staff to
respond to student diversity. On all these
items, teachers from EU had statistically
significant more favourable attitudes than
teachers in Bosnia and Herzegovina
(p<0.01). The EU teachers completely
agreed with the item All new students are
helped to settle into the school.
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Huckycuja

Ilenta Ha oBa UCTpaxkyBame Oelle aa ce CIIo-
penar craBoBUTe Ha HactaBHUIUTE onl buX u
on EY 3a mnaKIy3uMBHOTO 0Opa3zoBanme. Mako
JIBETE TPYNHU TEKHEAT KOH MO3UTUBHU CTABOBH
3a WHKIy3WjaTa, MOBeKe HacTaBHUIUM on EY
“Maa TIONIOBOJHHM CTaBOBHM BO cmopenda co
HacTaBHUIIUTE 011 buX.

3aKIy4oIuTe 0]l OBa UCTPAKYBAKE CE CIUYHH
Ha pe3yNTaTHTe OJ JPYTUTE HCTPaKyBarba
CIPOBECHN BO ABCTpHja, KOUIITO TTOCOTyBaatT
JICKa CTABOBUTE HA HACTABHUIUTE 33 MHKITY3U-
ja Ha yYEHHIINTE CO MOMPEUYCHOCT, CE MO3UTHB-
HU, a FICTO TaKa | MOJ00pEHH CO TEKOT Ha Bpe-
meto (33). HeogamHenmHo KpOCKYJITYPHO HCT-
pakyBambe 32 HHUTE CTABOBU HA HACTABHUIIU-
Te 3a MOBEKEKPATHUTE aCIEKTH Ha Pa3InIHOC-
Ta OTKPU JIeKa BKYIHHUTE CTAaBOBU 3a JIyI'€TO
ITO C€ pa3iMKyBaaT OJ HUB CE€ ,,IPSIAOMHU-
HaHTHO npudaTiuBU BO OJHOC Ha TOIpeye-
HOCTAa, IOJIOT U IMOCEOHUTE TajJeHTH, co Haj 80
% MO3UTHBHY CTABOBU Ha HACTABHHUIIUTE yUecC-
muii (34). Bo XpBarcka ce MCIUTYBaHU CTa-
BOBHTE HA HACTAaBHUIINTE OJf OCHOBHOTO W
cpenHOTO 0Opa3oBaHME 32 WHKIIy3Wja Ha yue-
uui co [1OI1, u 3aKiIy4eHo e qeKa reHepatHo
JIBETE TPYMU HMMaaT TMO3UTHBHUA CTaBOBH 3a
WHKITy3HjaTa; cerak HACTaBHUIIUTE OJ] CPEIHU-
TE YUYWIMINTA TOKaXkalie IMorojieMa BoJja Ja
pabotar co ydenunu co IIOII; Tue ce mocsec-
HHU 332 BOKHOCTA Ha WHKITy3HjaTa BO COIIH]jaJTH-
3alMjata Ha OBHE YYCHHUIH, a MaJl JeJ OJ] HUB
M J0XHMBYBaaT Kako BO3HeMHpyBauku (35).
Bo eaHo HeoamMHeNIHO UCTpaKyBame BO buX,
CTAaBOBHTE HAa HACTABHUIIUTE 3a MHKIIy3Wja Ha
YYEHHUIIM CO MOCEOHM OOpa30BHHU MOTPEOH ce
reHepanHo mo3utuBHu: 51,66 % o HacTaBHU-
[IUTEe UMaaT MO3UTHBHY CTAaBOBH 33 MHKITy3Hja-
ta; 30 % o1 HACTaBHULIUTE CE HEOMTyYHHU, JO-
nexa camo 18,33 % oa HAcTaBHUIIMTE HWMaatT
HEraTHBHU CTaBOBH 32 WHKIy3Hja HAa YICHHUIH-
Te CO moceOHM oOpa3oBHHM moTpeOu (36).
CriopelyBajku TH CTaBOBUTE HA HACTABHUIIUTE
3a WHKIy3Wja BO PEIOBHOTO OOpa3oBaHUE BO
mect 3emju - CAJl, ['epmanuja, M3paen, [ana,
Tajpan u OwinMNUHW, HAJMHOTY MOAJPIIKA
u3pazyBaatr HactaBHuuute oa CAJl u I'epma-
Huja (27). [lo3uTHBHUTE CTAaBOBU Ha HACTaBHU-
uute ox CAJ] ce oOjacHyBaar co mporpecuBHa-
Ta YYWIWIIHA JIETUCIIATUBA, JTOJIeKa MO3UTHB-
HUTE CTAaBOBH Ha T€PMAHCKHUTE HACTABHHUIIM CE

Discussion

The goal of this study is to compare the
attitudes of teachers in BIH and teachers in
EU towards inclusive education. Although
both groups of teachers tend to have
positive attitudes towards inclusion, more
teachers from EU had more favourable
attitudes compared to BIH teachers.

The findings from this study are similar to
the results of other studies conducted in
Austria, which point out that the attitudes of
teachers towards the inclusion of students
with disabilities are positive; and, moreover,
improved over time (33). A recent cross-
cultural study on future teachers’ attitudes
towards multiple aspects of diversity found
that overall attitudes towards people who
differed from them were ‘predominantly
acceptable’ regarding disability, gender and
special talents; with over 80% of the
participating teachers holding a positive
attitude (34). The attitudes of primary and
secondary teachers towards the inclusion of
SEN students were examined in Croatia,
and it has been ascertained that generally
both groups of teachers have positive
attitude  towards inclusion; however,
secondary teachers have shown greater
willingness to work with SEN students; they
were more aware of the importance of
inclusion for the socialization of these
students, and a minority perceived them as
disturbing (35). In recent research in BIH,
teacher attitudes on the inclusion of students
with special needs were generally positive,
51.66% of the teachers have a positive
attitude towards inclusion; 30% of teachers
are undecided, while only 18.33% of
teachers has negative attitude towards
inclusion of students with special needs
(36). Comparing teacher attitudes towards
mainstreaming in six countries — the USA,
Germany, Israel, Ghana, Taiwan and the
Philippines, d the teachers in the USA and
Germany have expressed most supportive
views. (27). The positive attitudes of the
USA teachers were explained by the
progressive school legislation, while the
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CMeTaaT 3a W3HEHaJyBauKH, OMIEjKH BO HHB-
HaTa 3eMja HeMa HU CIWYHa TOJPIIKA WIH
JICTUCIIATHBA.

MHory ucTpaxkyBama HarjacyBaaT AeKa CTa-
BOBHUTE 32 MHKIY3MBHOTO 00Opa3oBaHHE BapH-
paar oJ oJDKMHATa Ha MPOQECHOHATHOTO HC-
KyCTBO MJIM UCKYCTBOTO CO MHKJIY3HBHA IPaK-
THKa, YYWIUIIHUTE PECYpCH, MOAJpPIIKATa 3a
WHKJITY3UBHH MpakTHKH U BuaoT Ha 1011 (37).
Bo Hamero uctpaxyBame MpoceyHara Bo3pacT
Ha HactaBHHIUTE oXl EY e moBucoka on oHaa
Ha HacTaBHULIUTE 01 bocHa 1 XeplieroBuHa, a
TOa MOXe Aa Ouze efHa of NPUYMHUTE 32 HU-
BHUTE TIOMO3UTHBHU cTaBoBU. O Ipyra crpa-
Ha, BO OJHOC Ha MHKITy3HjaTa, BO HAIIMOHATHA-
Ta JIETHCIAaTUBa MHKIy3HjaTa TIOCTOM CaMoO Ha
xapTuja, 6e3 obe3beneHa AOMOJIHUTENHA MOJ-
JIpITKa Ha HACTABHUIIUTE, INTO ja CTaBa IO
3HAK TpaIIaTHUK BUCTUHUTOCTA Ha OATOBOPH-
Te Ha HacTaBHuUIMTE. CeramHUOT pa3Boj Ha
MOJIUTHKATa BHeCyBa KOH(Y3HWja 3a MHKITY3H-
jaTta W TOKpaj HEKOW Hamopu jaa ce obe30emu
MOJ/IPIIIKA HA CUTE JIel[a BO €/THA YYWIIHUIIA, BO
CTBapHOCTa C€ YIITE IIOCTOjaT MPAaKTUKH Ha
WCKITy4dyBamka M MapruHaln3andja ¥ Ha BO3-
pacHUTe W Ha Jenara BO pPaMKHTE Ha eqHa
YUHITHHIIA,

Bo exgHo HeomamMHenHO ueTpaxyBame Bo Crio-
BEHH]ja, HACTABHUIIUTE OJ] CPECAHUTE YUMIIHIITA
MOKakaJle TOTMO3UTHBHU CTaBOBH KOH YYEHH-
nute co ITOI1 ox HUBHUTE KOJIETH BO OCHOBHHU-
Te YUWININTA, HO HACTaBHUITUTE Oe3 oOyka 3a
pabota co ydyenunu co I1OIl Bo cnopenba co
HUBHHTE KOJIETH KOM MMalie 00yKa, MOoKaKaie
MMOHNCKO HUBO Ha COTJIACyBame BO OJHOC Ha
MOJJIPIIKATa W IOMOINTa BO 00pa3oBHaTa pa-
6ora co yuenunure co [1I1 (38).

Bo Uranwmja, cenak, GakToT eka HACTaBHUIIH-
T€ 3a TMOIIpINKA ce KBaTU(UKYBaHH 3a padboTa
CO YYEHHIH CO TOceOHH MOTpeOH, MOXke Aaa
MIpHUJIOHECE 32 YyBCTBOTO Ha PEJOBHHUTE HACTA-
BHUITU JIeKa HEMaaT OJrOBOPHOCT 3a 00pa3oBa-
Hue Ha gera co [1OII (39). Bo mBenckuor 06-
pasoBeH CHCTeM, KOj € HHTepHAIMOHAIHO
MPU3HACH KaKo HajUHKIY3UBEH BO cBeTOT (40),
rojaBaTa Ha MapajelHd M Cerperaucky opra-
HU3ALKCKU PeUICHHja € NCKayeH Ha CUCTEMCKO
HUBO, a eKCIIaH3WjaTa Ha HE3aBUCHU YUYWIIHIITA
3a YUEHHWITH ITO MMaaT motpeda 3a moceOHa
MOJ/IPIIKA € KOHTPaIUKTOpPHA CO aMOuIujaTa
3a MHKJIY3UBEH yyrinuinTeH cucteM (41). Enxno

positive attitudes of German teachers were
considered to be a surprise because there is
no similar support or legislation in their
country.

Many studies have emphasized that attitudes
towards inclusive education vary from years
of professional experience or experience
with inclusive practice, school resources,
and support for inclusive practices and type
of SEN (37). In our research, the mean age
of EU teachers is higher than the mean age
of teachers from Bosnia and Herzegovina,
which may be one reason why their views
are more positive. On the other hand,
regarding to the inclusion, in the national
legislative inclusion exists only on paper,
without ensured additional support to
teachers, so the truthfulness of teachers' is
questionable. Present policy development
confuses the spirit of inclusion and despite
some efforts to provide support tp all
children in the classroom, practices of
exclusion and marginalization of both adults
and children within the classroom still exist
in the reality.

In recent research in Slovenia, secondary
teachers showed more positive attitudes
towards SEN students than their primary
colleagues, but teachers without training for
work with SEN students compared to their
colleagues who had it, show a lower level of
agreement regarding to support and
assistance in educational work with SN
students (38).

In Italy, however, the fact that support
teachers are qualified to work with children
with special needs, might contribute to
regular teachers’ feelings of not having to
be responsible for the education of children
with SEN (39). In the Swedish education
system, which is internationally recognized
as most inclusive in the world (40), the
occurrence of parallel and segregating
organizational solutions has been growing
on system level and the expansion of
independent schools intended for pupils
who need special support is contradictory to
ambitions for an inclusive school system
(41).
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HCTPaXXyBame CIIPOBEIACHO BO EBPOICKHUTE
3eMju IITO He ce wieHKH Ha EY mokaxysa Mme-
manu pesynrati. Bo CpOuja, kaje mro, cimd-
HO Kako W Bo buX, mpomecor Ha WHKIYy3Hja €
Ha TOYETOK, CTABOBUTE HA HACTaBHUIINTE CE
HAjuecTo HEYTPaJHU M MAIIKy HeraTHBHHU (42).
Bo ucrpaxysame crnposeneHo Bo Llpua I'opa,
camo 43 % o1 HaCTaBHUIINTE TO MMOAIPKYBaaT
KOHIIENTOT 3a uHKIy3uja (43). OBOj KpaTok
mperiie]] IpuKakyBa Jieka CTaBOBUTE Ha Hac-
TAaBHUIIUTE O] €BPOIICKUTE 3eMjU IITO HE Ce
nen on EY u monatamy 3aoctaHyBaaT OJ OHUE
Ha HuUBHHUTE Koseru o EVY.

OO0pazoBaHueTo Ha HacTaBHUIHTE BO buX on
HeomaMHa ja omdaka MHKITy3HjaTa Kako JeIT O
ommTara oOyka 3a HacTaBHUIM. [loTpebara 3a
MO3UTMBHU CTABOBH Ha HACTaBHUIIUTE IOKa-
JKyBa JIeKa CTaBOBHUTE U yOenyBamaTa Ha Hac-
TAaBHUIIUTE TUPEKTHO BJIMjaaT Ha HUBHOTO OJI-
HECYBambe CO YUCHHUIIUTE U UMaaT rojieMo BIIU-
jaHue 3a KJIMMara BO YUYHIIHUIATA U 3a pe3yll-
TaTuTe Ha yuyeHuure. OOpa3oBaHUETO 3a HAC-
TaBHUIM TYKYIITO MOYHA Ja ja orndaka HHKITY-
3Wjara Kako el OJ OIITaTa o0yka 3a HACTaB-
Hui. HecoonmBerHoTro oOpa3oBaHme 3a Hac-
TaBHUIIM € TIOCOYCHO KaKO €IIeH O] TIIaBHUTE
(bakTOpU MITO MPUAOHECYBAAT 33 OBHE aMOUBa-
JICHTHU CTaBOBU Ha HacTtaBHMLUTE. Bo buX,
BO UCTpaxXyBameTo o1 Ju3mgapeBuk u cop. (44)
95,3 % oj HacTaBHUIIUTE HM3jaBUIIC JCKA UMaatT
motpeba oJ IIOTOJNIHUTENHA eAyKaluja 3a Io-
CceOHM MOTPeOn W MHKITY3UBHO 00pa3oBaHUe.

3akny4ok

Jlokonky cakame JAa IIOCTUTHEME IEeJIOCHO
HWHKIJIy3UBHM yuuiuiura Bo buX, HacTaBHUIU-
Te, KOU C€ MISHTU(PUKYBaHH KaKO Haj3Ha4YajHa
JEeTepMUHAHTA 33 YCIEIIHO MHKIY3UBHO 00pa-
3oBanme (45), MOpa €O IEIOTO CPIIE J1a TO MPH-
(aTtaT KOHLENTOT U Aa BepyBaar Bo Toa. Co3-
HaHWjaTa O]l OBOj Mperiiea Tpeda 1a ce TONKY-
BaaT CO HEKOJKY MEPKH Ha MPEeTIIa3]IHBOCT.
Bunejku mperneaute on MCTpakyBameTo Oca
CIPOBEIICHU BO 6 Pa3nUYHU 3€MjH, OJ METOIO-
JIOUIKA CTPaHa TELIKO € AUPEKTHO Jia ce CIope-
JlaT CTABOBUTE HA HACTABHUIIUTE, a TOA CE JIOJI-
KM Ha Pa3NUYHUTE METOAM Ha aHTaKUPAbE
HACTaBHUIIM, HA PAa3JIMYHHOT MPOLEHT Ha yue-
aunu co IIOIl Bo mocTraBKUTE Ha OIIMITOTO
o0pa3zoBaHue W Ha KyJTypHHTe HopMmH. Hama-
Ta CTyIMja € YeKOp Halpel BO Taa HACOKa, 3a-

A research conducted in other European
countries that are not member states of EU
has shown mixed results. In Serbia, where,
similar to BIH, the inclusion process is at its
beginnings, the attitudes of teachers towards
inclusion are mostly neutral and slightly
negative (42). In a study conducted in
Montenegro, only 43% of teachers
supported the concept of inclusion (43).
This short overview shows that teachers’
attitudes in European countries that are not
part of EU still lag behind those of their
colleagues in EU.

Teacher education in BIH has recently
begun to address inclusion as part of general
teacher training. The need for positive
teacher attitudes point out that teacher’s
attitudes and beliefs directly affect their
behavior with students and thereby have
great influence on classroom climate and
student outcomes. Teachers’ education has
just recently begun to address inclusion as
part of general teacher training. Inadequate
teachers’ education has been indicated as
one of the main factors contributing to these
ambivalent attitudes of teachers. In BIH, in
the study by Dizdarevic et al. (44), 95.3% of
the teachers stated that they need additional
education about special needs and inclusive
education.

Conclusion

If we want to achieve fully inclusive schools
in BIH, teachers, who are identified as the
most important determinant for successful
inclusive education (45), must whole-
heartedly accept the concept and believe in
it. The findings of this review should be
interpreted with several precautions. Since
the research overviews were conducted in 6
different countries, from the methodological
side, it is hard to directly compare the
attitudes of teachers due to different
methods of recruiting teachers, different
percentage of students with SEN in general
education settings and cultural norms. Our
study is a step forward in that direction
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IITO € KPOCHAI[MOHAJHA CTYy[JHja, KOja TH KO-
PHCTH UCTaTa METOJOJIOTHja U UCTUTE HHCTPY-
MEHTH 3a Npulupame nojmaTonu. Bo neHemrHo
BpeMe PENIATUBHO Ce TOMYyJIapHA KOMIapaTHB-
HUATE W METyHapOIHHWTE OOpa3oBHU HCTPAXKY-
Bama, a HANpOTHUB, BO 00JacTa Ha WHKIY3HB-
HOTO ¥ OceOHOTO 00pazoBaHUe, KOMIIAPATHB-
HUTE HCTPaXyBama C€ CC YIITE PelaTUBHO
peTku (4).

Cerak, MOCTOjaT HEKOJKY OTPaHUYYyBamka KOU
Tpeba ma ce 3abemexar. [Ipumepokor Ha Hac-
TaBHULIUTE 0 EY BoomIITO HE € penpe3eHT 3a
OBHE 3E€MjH, OCBEH TOa, THE HE T'M OJIpa3yBaar
CTaBOBHUTE HA HACTABHUIIUTE BO HUBHUTE WIIH
Bo npyrute 3emjute Ha EY. Jlemorpadckure
BapujaliIM Kako MITO ¢ BO3PacTa, MOJIOT U To-
JMIUHUTE Ha HWCKYCTBO BO HAacTaBa MOXeE Ja
OumaT BaXHH, HO THE HE C€ 36€MEHU IPEIBUI.
Crynujara ce Gokycupa caMo Ha caMoo0jaBe-
HU WHGOpPMAIMK Ha HACTABHUIIUTE W HEMAIIIe
HaOJbyAyBamke HAa YUMUJIHINTA U YIUITHALIH.
I'enepanuzanuja 3a cute 3eMju Ha EY, He ¢
moxHa. Cemak, oBaa CTyIWja HYAM BaXKHH
MPaKTHYHU HMIUIMKAIUA 32 KpeaTopuTe Ha
MOJUTHKUTE, HACTABHUIIUTE, NUPEKTOPHUTE Ha
VYWIIMIITA, 33 HACTABHHUIIUTE EAYKATOPH M 3a
anMuaucTparopure Bo buX. HacraBuuuure Bo
buX Hemaar TOIKy OBOJIHU CTaBOBU KOH HHK-
Jy3UBHOTO 00pa3oBaHHe KaKO HUBHUTE KOJIETH
ox EVY. I'maBHHTE IpUYUHY 3a OBa ce€, HA IIPBO
MECTO, HejacHaTa 3aKOHCKa TMOJUTHKA BO Of-
HOC Ha WHKJIY3MBHOTO OOpa3oBaHHE, HEAOCTa-
TOKOT Ha mpodecroHaliHa MOJJPIIKa Ha Hac-
TaBHULIUTE ¥ HECOOABETHOTO OOpa3oBaHUE Ha
HACTaBHHIINTE 32 pab0Ta BO WHKIIY3UBHH yCIIO-
BHU. Pesynrarure on ucrpaxysamero 3a buX
UMaaT TUPEKTHa MpHMEHa BO o0ykara 3a Hac-
TaBHUIIUTE TI0 IIPEIMETHUTE Ha HACTABHUTE
(hakynTeTH BO BpPCKa CO WHKIY3HMBHOTO 0Opa-
30BaHUE M Jerara co noceoHu motpedu. Mcro
Taka, CO3HaHHWjaTa O] Pe3yJTaToT yKaKyBaaT
Ha TOa JleKa IMOCTOM MOWTHA MmoTpeda 3a KOM-
MapaTUBHO MCTPaKyBame 3a J1a ce HIAECHTH(H-
KyBa Kako HEKOU 3eMjU MOXKaT Jia y4ar o JApy-
TH 32 CIpOBeIyBamke Ha MOA00pU W Toedek-
THUBHU CTPATETHUH.

KoHgbnukm Ha uHmepecu

ABTOpHUTE W3jaByBaaT Jeka HE TOCTOH KOH(-
JIMKT Ha UHTCPCCHU.

since it is a cross-national study which is
using the same methodology and the same
instruments for collecting data. Comparative
and international educational research is
relatively popular nowadays, anf quite the
contrary, in the field of inclusive and special
education, the comparative researches are
still relatively sparse (4).

However, there are couple of limitations
that need to be noted. The sample of EU
teachers is not a representative for these
countries at all, furthermore, it does not
necessarily reflect the attitudes of teachers
in their or other EU countries. Demographic
variables, such as age, gender and years of
teaching experience could be important, but
they are not considered. The study is
focused only on teachers’ self-reported
information and there was no observation of
schools and classrooms.

Generalisation for all EU contries is not
possible. Nevertheless, this study offers
important practical implications for policy-
makers, teachers, headmasters, teacher
educators and administrators in BIH.
Teachers in BIH do not have as favourable
attitudes towards inclusive education as
their EU colleagues. Fistrlu, the main
reasons for this are unclear policy legislative
regarding inclusive education, the lack of
professional support to teachers and
inadequate teacher education for work in
inclusive conditions. For BIH, the research
results have direct application to training
teachers in subjects at the Teacher
Education Faculties regarding inclusive
education and children with special needs.
Also, the result findings indicate that there
is a more pressing need for comparative
research in order to identify how some
countriescan learn from other to implement
better and more effective strategies.
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