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Pe3ume

BoBen: YueOnummre ce o1 roieMo 3Haueme 3a
MHKITY3UBHOTO 00pa3oBanue. [0 ncrpaxysas Ha-
YUHOT Ha KOj Ce MPETCTAaBEeHN JIMIaTa co Tompe-
yeHocT Hu3 30 pa3anyHu y4eOHHIM 110 UCTOPH]a,
penuruja, TpalaHCKo OIIITECTBO M OMOJIOTH]a.

Hen: Ilenra Ha oBa MCTpaKyBame € aa ce OT-
KpHe Jlany y4eOHUIUTE TH MPETCTaByBaaT pas-
JMYHATE BUJIOBH MONPEYEHOCTH CIIOpe] BO-
3pacTa, eTHUKYMOT U y4eCTBOTO BO 3a€IHMIIATA.
OBa ucrpakyBame To COINeoyBa IPAIIabETo:
Jlanm yaeOHUIUTE TH IPETCTaByBaaT PasIHIHH-
T€ BHIOBH MONPEYEHOCTH, BO3PACTa U €THHUKY-
MOT CIIOpe]] HUBHOTO YY€CTBO BO 3aeaHHIATAa?
Bo oHOC Ha TEpMUHOT y4ecTBO BO 3aeIHHIIATA,
T0 pasrielyBaM HAYMHOT Ha KOj yYEOHHIUTE TH
IPETCTaByBaar JHIATa CO TIONPEICHOCTH BO OJI-
HOC Ha (2) CeKOjHEeBHH aKTHBHOCTH HAJIBOP OJI
MHCTUTYIUHTE. BKiTydeHocTa BO onpeneHn ak-
THBHOCTH Kako CIIOPT, BpaOOTyBame, I1acame,
HPOTECTHPAE, TIOMUHYBajKU I'O BPEMETO CO Ce-
MEjCTBOTO WIIM TIpHjaTenTe win (0) mienajku ru
CaMo BO aKTUBHOCTH BKJIYYCHH BO HHCTUTYILIUH.
Metonu: McrpaxyBaB TpH XHUIIOTE3U BO OJI-
HOC Ha NPETCTaByBakETO HA BUIOT Ha IOIIpe-
YEeHOCTa, CTHUKYMOT M BO3PacTa M KaKko OBHUE
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Abstract

Introduction: Textbooks matter for an inclu-
sive education. I examined the way in which
30 textbooks in history, religion, civics, and bi-
ology represent disability-related issues.

Aim: The overall aim is to find out if text-
books represent the type of disability in as-
sociation with age, ethnicity, and participa-
tion. Specifically, this research addresses the
question: Are textbooks’ representations of
the type of disability, age, and ethnicity as-
sociated with participation? By participation
I refer to whether textbooks represent peo-
ple with disabilities as (a) engaged in daily
activities located outside of institutionalized
residence. Engagement in activities may be
indicated by sports, being a wage earner, vot-
ing, protesting, spending time with family or
friends or (b) only being at their institutional-
ized residence/flat.

Methods: 1 examined three hypotheses re-
garding representations of type of disability,
ethnicity, and age and how these are associated
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(axTopy ce MOBP3aHU CO YYECTBOTO BO 3ae/l-
Hurara. JJoOMeHnTe oIaToI! TH aHATM3HPaB,
KOPHUCTEJKM KOMOWHAIMja Ha KBaJIUTATHBHO
KOJIMpame Ha COApIKUHATA, KAKO W KBAJIWTA-
THBHO KoMItaparuBHa aHamm3a (KKA).
Pesyararu: Mako Bo Hajroiem O6poj ox yueOHH-
IITE C€ CIOMHYBA TEPMUHOT MOMPEYCHOCT, JIU-
1ara co MOIMpPEUeHOCT, CeMakK, BO HajToNeM Je
OJ1 CITy4YaeBUTE OCTAHyBaaT HEBUJIMBHU, U CAMO
BO TIOMAJIKy OJ TIOJIOBMHA O] UCTPa)KyBaHUTE
yueOHHIH, JTUIATa CO TIONPEUSHOCT Ce IPETCTa-
BEHHU KAaKO aKTHBHH YYECHHITH BO 3aCIHUIIATA.
Bakayyouu: [IpBo, meMoHCTpUpaM JieKa Te-
JIeCHaTa WHBAJIHMHOCT € NMOBP3aHa CO aKTUBHO
YUYECTBO BO 3aeIHUIIaTa. BTOpO, IeMOHCTpUpam
JieKa IONPEYCHOCTA € HajuecTo IOBP3aHa Cco eT-
HUKYMOT. TpeTo, IEeMOHCTpUPaM JieKa Y4eCTBO-
TO Ha JIUIIATa CO MOMPEUSHOCT € MOBP3aHO U CO
MJI3JIM, HO ¥ CO CTapu BO3PACHU IPYIIH.

Kiyuynn 300poBH: MONPEUCHOCT, yueOHUYl,
yuecmeo, paznuyHoOCm

Boeed

Y4eOHUIUTE IPEeTCTaByBaar eJcH o HajdyHa-
MEHTAITHUTE aJlaTKH BO 00pa30BaHUETO BO Y4H-
JIUIITATa HU3 LENUOT CBET Beke co BekoBH (1).
HcrpaxyBaunte OTKpHIIEC pACHH, €THUYKH U TI0-
JIOBM OMHCH BO yueOnunute. Hajromem men o
UCTpaXKyBamaTa Ha Pa3InYHOCTHUTE ce (POKYCH-
paar Ha HAYMHOT HA KOj Pa3IMIHOCTUTE C€ 00-
paboTeHu BO yUCOHUITUTE BO OHOC HA MOJIOT U
eTHUKYMOT (1 —4). [lomanky BHEMaHHE ce 00p-
HyBa Ha HAYMHOT Ha KOj YYEOHUITUTE TH MTOKPH-
BaaT TEMHUTE 32 BUJIOBUTE TIONIPEUCHOCT, JIOJIeKa
yIITe MOMAaJKy BHUMaHUE ce OOpHYBa Ha KOM-
OwHaIjaTa off MOMPEUEHOCTa, CTHUKYMOT, BO-
3pacTa M yU4ecTBOTO Ha JIMIATa CO MOMPEYCHOCT.
Y4eOHUIMTE Ce 07 rojieMa 3Ha4ajHOCT 3a MH-
KIIy3UBHOTO oOpa3oBanue (5, 6). Axo curte
pa3IMYHM TPYIU HA YYCHUIM HE c€ IperT-
CTaBEHU BO yUEOHUIIMTE, TOTalll CTaHyBa I0-
TEIIKO BKIYYYyBaWmETO HAa CHTE YYCHHUIH BO
00pa30BHHOT mporec. J[OKonKy ydeHHuImTe
CO TIONIPEYCHOCT HE C€ MPETCTaBEeHH, TOTAalll
THEe MOXXEOM Ke Ce YyBCTBYBaaT HCKIIYUYCHO,
MPEAN3BUKYBajKU TMPOOJIeMH Ka] HACTaBHU-
[IUTE TPU TPOMOBUPAE MO3UTHBHA IE/Iaro-
r'fja KOja HOCH ITOYHUT 33 CUTE OHUE KOU CE pa3-
JUYHU W TPUTOA CE MPOMOBUpPA CaMO eJieH
BHJI HOPMATHB, OJTHOCHO YUCHHIIM KOM HEeMa-
ar monpedeHoct (1, 7). 3aroa, mpoHaoTrameTo

with participation. I analysed the data using a
combination of qualitative coding of the con-
tent as well as qualitative comparative analy-
sis (QCA).

Results: Although most textbooks do men-
tion disability, people with a disability remain
largely invisible, and less than half of the text-
books represent people with disabilities as ac-
tive participants.

Conclusions: First, I demonstrate that physi-
cal disability is associated with active partic-
ipation. Second, I demonstrate that disabili-
ty is associated with ethnic majority. Third, I
demonstrate that the participation of people
with disabilities is associated with both young
and old age groups.

Keywords: disability, textbooks, participa-
tion, diversity

Introduction

Textbooks have been a core feature of educa-
tional practice in schools around the world for
many centuries.(1) Researchers have exam-
ined portrayals of race, ethnicity, and gender in
textbooks. Most research on diversity tends to
focus on how textbooks cover diversity in re-
gard to gender and ethnicity.(1-4) Less atten-
tion has been devoted to how textbooks cov-
er types of disability, and even less attention
to the combination of disability, ethnicity, age,
and participation.

Textbooks matter for inclusive education.
(5, 6) If all groups of pupils are not repre-
sented in textbooks, then including all pupils
in the instruction becomes difficult. If pu-
pils with disabilities have no representation,
they may feel excluded, causing teachers to
struggle to promote a responsive pedagogy
that brings respect for a diversity of pupils as
pupils without disabilities will be the norm.
(1, 7) Thus, finding representations of peo-
ple with disabilities in textbooks is signifi-
cant because textbooks are an integral part of
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Ha €eH BHJ pENpe3eHTaldja Ha JHIara co
MTOTIPEYEHOCTH BO YICOHUIIUTE € 3HAYajHO OH-
Nejku yIeOHUITUTE TPETCTaByBaaT HHTETpa-
JIeH JIeTT Ol YYMITUINTETO; YICHUITUTE HajTOJIEM
JIeJT O] CBOETO BpeMe IO MMOMUHYBAaT CO OBHE
y4IeOHUIIN U TEMUTE KOU ce 00paboTyBaaTr BO
THe yaeOHuIH (6).

3eMajku To IPeIBU I HEIOCTATOKOT Ha YICOHUITH
Bo llIBencka mo ucTopHja, penuruja, rparaHCcKo
OIIITECTBO M OHMONIOTHja KoM ja oOpaboTyBaar
0Baa MpoOJeMaThKa Ha JIMIaTa Co TMOMPEYEHOCT,
CEeBKYyITHATa IeNl Ha OBa MCTPAXyBame € Ja ce
MPOHAjIe Mad YICOHHIIUTE TO MPETCTaByBaaT
BUJIOT Ha IOMPEYEHOCTa BO OAHOC Ha BO3pac-
Ta, €THUKYMOT W YYECTBOTO BO 3aeIHHIIATA.
[ocnennduyno Ka)xxaHo, 0Ba UCTPAKYBABE CE
HacodyBa KOH TIpamamerto: Jlamm ydeOHunmTe
KOW TH TIPETCTaBYBaaT BHJOBHUTE TTOMPEYEHOCT,
BO3pacTa M €eTHUKYMOT C€ TIOBP3aHH CO YIECTBO-
TO Ha OBHE JIUIIA BO 3aeAHUIIATA?

Mojara KOHIIEITyaIn3aImja 3a yIeCTBO BO 3ael-
HUIIaTa ja MpoHaoraM of jaenara Ha Johansson u
Hvinden (8). YdecTBOoTO Cce Mepu BO OTHOC Ha
,,AKTUBHU" WJIH ,,JTACHBHH'‘ TUMEH3UH BO €IHO
OTIITECTBO. AKTHBHOTO y4YECTBO yKakKyBa Ha
TOA JIeKa JIUI[aTa CO TMOMPEYeHOCT, BO YISOHUIIH-
Te, TH y)XWBaaT WIIM TH JI00MBaaT CBOWTE IpaBa
BO OMNIITECTBOTO 3a JIa TW MCIOIHAT CBOHUTE CO-
IIUjaTHA TOTpeOm Oe3 pasirka Ha HUBHATA ITOTI-
pedeHocT. lHAWKaTOpM KOW YKakyBaaT Ha ak-
THBHO y4E€CTBO MOYXKAT J1a OMJaT BKIYIyBarmbe BO
CEKOjIHEBHN aKTHBHOCTH HAJBOpP O HMHCTHUTY-
[IMOHANM3NPAHN yCTaHOBH. BKiTydyBame BO ax-
THBHOCTH MOXKE J1a OHJe y4EeCTBO BO CIIOPTCKH
aKTUBHOCTH, 3apaboTyBame, I1acame, MPOTECTH-
pame, TOMHHYBamke BPEME CO CBOETO CEMEjCTBO
wiH co nipujatend. [lacuBHO ydecTBO 3HAUM jieKa
Ha OJIPEeNIeHH JIUIIA UM € CKPaTeHO MPaBOTO Ha aK-
THBHO YYE€CTBO M CO TOA HE CE€ BO MOKHOCT J1a TH
HCIIOTHAT CBOUTE COITHjalTHH TIOTPEOH.
[lormmupajkn ce Ha memata Ha Hodkinson u
Sleeter, Grant u Race (4, 6, 9), u3aecyBam Tpu
xuroTte3u. Mojara mpBa xuroresa € JeKa JHIia-
Ta CO MHTENEeKTyaJHa TMONPEYeHOCT K& MMaar
rmomarsna TpeTHOCT BO OJHOC Ha JHIATa CO Te-
JieCHa MHBAJIMTHOCT ¥ 3aT0a K€ YUeCTByBaar Ia-
CHBHO BO JazieHo ommTtecTBO (8). Mojara BTO-
pa Xuroresa e JieKa JUIara co MOMPedeHoCT O
pa3IMyYeH €THUKYM (MJIIIMHCTBO) MMaaT ImoMa-
Jla TIPEHOCT BO criopenda co JuIara ojf MHO-
3WHCTBOTO M THE K€ UMaaT MaCHBHO Y4ECTBO BO
OImITECTBOTO. Mojara TpeTa XWIoTe3a € JeKa
JIUIaTa CO TIOTPEYEHOCT KOM C€ BO3PacHH M
MoCTapy UMaaT ToMaa MPEeAHOCT BO OJHOC Ha

school; pupils spend the lion’s share of their
time on these materials.(6)

Considering the lack of Swedish textbooks on
history, religion, civics, and biology that ap-
proach the issue of people with disabilities,
the overall aim of this study is to find out if
textbooks represent type of disability in asso-
ciation with age, ethnicity, and participation.
Specifically, this research addresses the ques-
tion: Are textbooks’ representations of type of
disability, age, and ethnicity associated with
participation?

My conceptualization of participation draws
on the work of Johansson and Hvinden.(8)
Participation is measured in terms of ‘ac-
tive’ and ‘passive’ dimensions in a socie-
ty. Active participation denotes that peo-
ple with a disability—in textbooks—enjoy
or claim their rights in society to fulfil their
societal needs regardless of their disability.
Indicators of active participation include but
are not limited to engagement in daily activ-
ities located outside of an institutionalized
residence/flat. Engagement in activities may
be indicated by participating in sports, earn-
ing wages, voting, protesting, and spending
time with family or friends. Passive partic-
ipation means that one is deprived of these
rights and can no longer fulfil his or her so-
cietal needs.

Drawing on the work of Hodkinson and
Sleeter, Grant, and Race (4, 6, 9), I put for-
ward three hypotheses. My first hypothesis is
that people with intellectual disabilities will be
more disadvantaged than people with physi-
cal disabilities and hence will participate more
passively in society.(8) My second hypothe-
sis is that people with disabilities from ethnic
minorities are at a greater disadvantage com-
pared to those in the majority and hence will
participate more passively. My third hypothe-
sis is that older people with disabilities are at a
greater disadvantage than younger people with
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JIHIaTa CO MOMPEYEHOCT KOM Ce MIIAJIU M 3aToa
Ke MMaaT IaCMBHO YYECTBO BO OMIITECTBOTO.
3aroa, TIPUIOHECHTE HA OBa WCTPaXKyBame CE
Ja ce TPOJIOJKK U JIa ce Haarpaau pabdorara Ha
Hodkinson (9 —11) u Sleeter, Grant m Race (4) 3a ma
ce oTKpHe au yueOnunute Bo I1IBencka ru npet-
CTaByBaaT BHJIOBHTE TONPEYCHOCT, ETHUKYMOT H
BO3pacTa ¥ HUBHATA MOBP3aHOCT CO YYECTBOTO BO
OMIITECTBOTO Kaj JIMIATa CO TOMPEYCHOCT.

Mpeaned Ha numepamypa

EnHa on TeHASHIMUTE HA OBa UCTPAKYBAE €
OCKYIHOTO TNpETCTaByBame Ha JIMIATa CO MO-
ceOHM ToTpedu Bo yueOHUIUTE. JloceramauTe
UCTpaKyBamba IOKaxale, TOKOJIKY BO y4eOHH-
IIUTE Ce TMPETCTaBEHH JIMIATa CO MONPEYECHOCT
BOOIIIITO, TOA C€ CaMO OHHE JIMIA CO TeJeCHa
MHBAJHMIHOCT, KaKo IITO C€ KOPHCHUIINTE HA UH-
BajmJCcKa konmmuka (6, 9, 10, 12, 13). Bo cmo-
penda, IuIara co MHTENEKTyallHa TOIPEYCHOCT
CKOpO H JIa He Ce BKJIy4eHHU Bo yueOHunure (12).
Jlpyra TeHJICHIIMja Ha OBa HCTPAXYBambe € Ja
ce JIOKake JieKa JIMIaTa CO MONMpPeYeHOCT BOO-
NIITO HE Ce NMPETCTaBeHH KaKo pa3jinuyHa Tpy-
na Ha Jyre | JieKa MOCTojaT MOATPYIH Ha JIHLA
co mompeueHocT (6). Jlomeka mpobiemaTukara
Ha MeryceOHaTa MOBP3aHOCT Ha MONpeYeHoCTa
CO €THHKYMOT € CKOPO M OTCYTHa BO TPETXOJI-
HO HalpaBeHHUTE UCTpaxyBama. OBa MoXeOU e
W3HEHAyBambe Mopaad (GaKToT MmMTO BO MOCIE-
HHUTE HEKOJKYy JCLEHHH, MCTPaXyBauyHTe jac-
HO YKa)KyBaaT Ha 3HauajHOCTa 0 KOMOWHAIINH-
TEe Ha MPEIUIETYBAamETO Ha TOBeKe (akTopu 3a
pasnuKa ofl eIMHEeYHNTE (HaKTOpPU Ha COIHjal-
aHure Tpymu (1). Tperupamero Ha coIMjaTHU-
TE TPYIHU CaMo CIpeMa eIeH eauHedeH (akTop
CO3/I1aBa OJIPE/ICH CTEIEH Ha MTHOPAHTHOCT KOH
KOMIIIEKCHOCTA Ha COIMjaTHUTEe TpynH (TIp. BO-
3pacT, €THUKYM, MONPEYEHOCT), KaKo IMITO € OIH-
IIAHO BO COLMjAJIHUTE U €TyKAaTHBHUTE TCOPHH.
[Toronem men o TEOPUHTE ONUIIYBAAT pPa3IHy-
HHM KOMOWHAIIMM Ha TPEIUIeTYBambe Ha IMOBEKe
(bakTOpHU, OTKOJIKY CamMoO €IHH CAWHCTBEHH JIU-
HeapHu (aktopu u MeryceOHn Bpcku (14). Ha
npHuMep, JOKOJIKY OH ja Iiejiane camo BO3pacTa,
TOTAIIl Taa KaKo eJMHEYHA He € TOJIKY HHTepeCcHa
KaKo IITO € KOMOMHAIMjaTa Ha BO3pacTa U eTHH-
KYMOT Ha CyOjeKTHTE KO CE HCIIUTYBAaT.

Hexonky mctpakyBama ykaxyBaaT Ha Toa Jeka
JUIaTa co TMONPEYEHOCT Ce el O eTHUYKOTO
MHO3MHCTBO. EJIeH MCKITy4oK BO OBaa TeopHja e
Sleeter, Grant 1 Race (4) xou uMaar npoHajieHO
JIeKa BO HajroyieM Jiell JInnara of1 Oenara paca Kou

disabilities and hence will participate more
passively.

Thus, the contribution of this study is to
extend the work of Hodkinson (9-11) and
Sleeter, Grant, and Race(4) to find out if
Swedish textbooks represent type of disa-
bility, ethnicity, and age associated with the
participation of people with disabilities.

Literature review

A tendency in textbook research is sparse
coverage of people with disabilities and dis-
ability-related issues. The current research
suggests that if textbooks cover people with
disabilities at all, they only cover those with
physical disabilities, such as wheelchair us-
ers.(6, 9, 10, 12, 13) By contrast, intellectu-
al disabilities are seldom included.(12)

A second tendency is that people with dis-
abilities are seldom portrayed as a diverse
category.(6) The issue of the association
between disability and ethnicity is more
or less absent in previous research. This
might come as a surprise since during the
last decades, scholars have increasingly ar-
gued about the significance of combinations
or ‘intersections’ as opposed to singular so-
cial groups.(1) Treating social groups in a
singular way ignores the complexities of so-
cial groups (e.g. ethnicity, age, disability),
as discussed in social and educational the-
ory. Most theories discuss combinations or
intersections rather than linear and additive
relationships.(14) For instance, age alone is
seldom as interesting as the combination of
age and ethnicity.

Few studies have portrayed people with dis-
abilities as being part of the ethnic major-
ity. One exception is Sleeter, Grant, and
Race (4) , who found mostly white people
with disabilities in wheelchairs. (4) A third
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UMaaT TIONMPEYCHOCT HAJYeCTO HMMaar TelecHa
uHBaAMUIHOCT (4). Tpera TeHmeHIMja € Toa JeKa
HajuecTo JIMIATa CO TMOMPEUYCHOCT CE OMHUIIAHH
Kako crapm nwma (2, 13). YerBpra TeHAeHNHja
€ Toa JIeKa JUIATa CO MOMPEYEHOCT Ce CKOpO
orcyTHH Ha ciuku (2, 5). Ilerra TeHmeHtHja
TOA JIEKa JIMIATa CO MONPEYCHOCT HE CE AKTUBHU
yuecHuid. Hekon on HHB caMo ceiar W He
mpaBaT HUMTO. Man Opoj JuIa co MompeueHoCT
ce MOKaXaHW KaKo TpaBaT WM paboTar HEemiTo.
Hajuecto ce cripaByBaaT co OJpe/ieHH TEIIKOTHH
WITA UM C€ TIoMara Jia Haydar HemTo (4).

Memodu

U3z60p na yuebnuyu

Bo oBa ucrpaxysame, ananmzupas 30 yueOHU-
1 IO MIPEIMETHUTE PEIUTHja, UCTOPHja, TparaH-
CKO OTIITECTBO M Ouonoruja ox 6-to mo 10-to
omnnenenne (Tabena 1). OBue mpeamern ce 3a-
JOJDKUTEIHHE U 0 6-TO OfifIeJIeHHE T1a HaTamy,
OBHE YETHPH NPEIMETH UMaaT rojieMo 3HAYCHC
BO yumninTara u3 IIsencka (15, 16).2
OcTBapuB KOHTAKT CO YETHUPH TOJIEMH M3IaBadn
Ha y4eOHHUIU U TH 3aMOJIMB J1aJId OM MOXeIe 1a
MHU HCIIpaTaT Y4eOHHUIIH BO KO ce 00paboTyBaar
TeMaTHKH 32 JIMIa O MolpeyeHocT. M3aaBaunte
MH UCIIpaTHja NOMyIapHu yYeOHUIIN KOH CE KO-
pucrar Bo yunnuinrara Bo llIBesncka.’

Bapame yueOHUIIM Of CTpaHa Ha W3AAaBAYUTE
MOkeOu e AucKyTabuiHa cTpaterdja. MeryToa,
W37aBauuTe HE T'M NPOAAaBaaT CBOMTE KHUIH
MPeKy MPOJaBHULM 33 YYEOHHMLM 3a 1a Ounpar
nocranHu 3a jaHocTa Bo LlIBencka.* [Topaan
0BOj (akT, HMCTpakyBauMTe c€ 3aBHCHH OJ
W37aBauyKUTE KyKH HA OBUE YUCOHUIIH.
OdekyBaB y4eOHMIMTE MO IpeaMeTuTe (a)
rparaHCKO OIIIITECTBO Ja 00paboTyBaaT TeMH
3a colMjasHuTe Tpasa, (0) ucTopuja Aa T 00-
paboTyBaaT HaYMHWTE Ha KOM OHJIE MPETCTaBy-
BaHU JIMLATa CO TOMPEYECHOCT HHU3 HMCTOpPH]jaTa,
() Ouonormja na v 00paboTyBaar (HU3HOIONI-
KUTE aclleKTH O] TOTPeYeHocTa, (I) penuruja

tendency is that people with disabilities are
mostly portrayed as old.(2,13) A fourth ten-
dency is that pictures of people with disabil-
ities are almost absent.(2,5) A fifth tendency
is that people with disabilities are not active-
ly participating. Some sit and do nothing.
Few people with disabilities are shown do-
ing something. They are mainly coping with
difficulties or helped to learn something.(4)

Method
Textbook selection

In the current study, I analyzed 30 textbooks
on religion, history, civics, and biology from
grades 6 to 10 (Table 1). These subjects are
mandatory, and from grade 6 on, the four sub-
jects receive increasing emphasis in Swedish
schools.(15, 16)?

I contacted four major publishers and asked
if they could send me textbooks that dealt
with disability. The publishers did supply
me with popular textbooks used in Swedish
schools.?

Asking publishers for textbooks might seem
to be a questionable strategy; however, pub-
lishers do not present textbook sales figures
publicly in Sweden.* Therefore, researchers
have to depend on the information provided
by the publishers concerning the textbooks’
popularity.

I expected textbooks in (a) civics to cover so-
cial rights, (b) history to cover the portrayal of
people with disabilities throughout history, (c)
biology to cover the physiological aspects of

2 Bo IllBexcka, jgemara 3amoyHyBaaT Jia Ofar BO IIPBO
OJlIeTIeHHE KOM MMaat HaIloJIHETO CelyM roauHu. Tue Beke umaar
12 ropuHM KOTa 3aII0YHyBAAT J1a y4yar BO 6-TO OfiIeIeHIe U UMaaT
16 roauHuM Kora 3anmoyHyBaar aa yyar Bo 10-to oyieneHue.

3 Tpu yueOHMIM Oea MCKIyYeHHU OJf MCTPAKyBambETO: Hera
Ha 00JIeH OMICjKU HE CUTE YYCHUIIU J0araaT BO KOHTAKT CO OBHE
y4eOHHULM (BO 3aBUCHOCT Off mpodecujara).

4 Bo 1991 roauna, llIBeacka momMuHa TpaH3ULKja OJ ApKaBa
KOja BPIIM perynalmja u JaBa IpaBo 3a ynorpeda Ha OpeieHn
YYEeOHUIM CO eIHa KHHUIa 3a eJeH IpeIMeT KOH Jp)kaBa Koja
HE ce Mellla BO OJJHOC Ha peryjanujara Ha AUCTpHOyLjara Ha
kHurute. OTKako ce M3BPLIM MPOLECOT Ha JAeperyiaiuja, ce
3roJIeMH BJIMjaHHETO HAa HACTABHHIUTE OHMICjKH UM € JaJeHa
orosieMa MOK BO OTHOC CaMUTE THE Ja I' 0f0epar y4eOHHUIUTe
10 KOM Ke Ipe/iaBaar.

2 In Sweden, children begin 1st grade when they are

seven years old. They are 12 years old when they begin
6th grade and 16 when they begin 10th grade.

3 Three textbooks were omitted—in nursing—since

not all pupils come into contact with the subject.

4 1In 1991, Sweden transitioned from a state approval

system—regulation—with one book per subject to no
state approval—deregulation. After deregulation, the
teachers’ influence increased because they were given
greater power to choose the textbooks they wanted
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na TH 00paboTyBaaT ETHWYKHUTE AacleKTH O
MOTPEYEHOCTA.

IIpu camara aHaim3a Oea BKITyYeHH CIHKH,
TEKCT, KaKO M KBAJIWTATHBHO KOMIapaTHBHA
anaimm3a (KKA). KopucteB ananmsa Ha TEKCT
3a aHaJlM3a Ha TEKCTOBHUTE BO YUYEOHHUIIUTE H
xopucteB KKA 3a koMIaparmBHa aHain3a
momery ydebnummre (17). 3a momeramHa
IUCKycHja Bo Bpcka co aeranure Ha KKA, ro
0XpabpyBaM YUTATEJIOT Ja C€ KOHCYATHpA CO
nenara Ha Ragin’s (18, 19).

Tabena 1. Pabomuu mempamxu no npeomem,
oyenKa u 200UHa

disability, and (d) religion to cover the ethical
aspects of disability.

The analysis included pictures and text as well
as qualitative comparative analysis (QCA). I
used text analysis for a within-textbook anal-
ysis, and I used QCA for a between-textbook
analysis. (17) For a more elaborate discussion
on the details of QCA, I encourage the reader
to consult Ragin’s work (18, 19).

Table 1. Textbooks by Subject, Grade, and Year

Kunra / Tonuna / Mpenmer / Ouenka /

Book Year Subject Grade
1 2014 HUcropuja / History 8
2 2007 Hcropuja / History 7
3 2011 HUcropuja / History 7
4 2005 Hcropuja / History 9
5 2005 HUcropuja / History 7-9
6 2015 HUcropuja / History 7-9
7 2015 Hcropuja / History 79
8 2015 Hcropuja / History 7-9
9 2015 Hcropuja / History 7-9
10 2016 HUcropuja / History 7-9
11 2015 Hcropuja / History 7-9
12 2007 Penuruja / Religion 6
13 2007 Penuruja / Religion 7
14 2007 Penurnja / Religion 8
15 2007 Penuruja / Religion 9
16 2013 Penuruja / Religion 9
17 2011 Penuruja / Religion 1
18 2014 Penuruja / Religion 6
19 2011 Penuruja / Religion 10
20 2013 I'parancko / Civics 10
21 2016 I'parancko / Civics 10
22 2015 I'parancko / Civics 7-9
23 2015 I'parancko / Civics 7-9
24 2015 I'parasrcko / Civics 7-9
25 2015 I'parancko / Civics 79
26 2011 I'parancko / Civics 10
27 2007 I'parancko / Civics 9
28 2008 I'parancko / Civics 6
29 2012 I'parancko / Civics 7
30 2008 I'parancko / Civics 8
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Cekoj y4eOHMK TO YHTaM CTpaHa 1O CTpaHa
(6,316 cTpaHu CEBKYITHO), ¥ BO KOj OHJIO IeT Kaje
IITO Ce YKaXXyBa Ha JIMI[A CO MOMIPEYSHOCT M Ha
nmra co Gpu3MyKa, CEeH30pHA WM HHTENEKTyalHa
MONpedeHOCT ce obenekand. Bo mpocek, eneH
yaeOHUK uMarie okomy 211 cTpanu.
YueOuunure 6ea TpeTHpaHu Kako Cy0jeKT Koj
ce aHajmmsupa. AHaIM3UPAHUTE YICOHHUIIH
O6ea co rogmHa Ha u3gaBame ox 2005 mo
2016 rommua (tabema 1). Ha To0j HauwH,
CeJIeKIMjaTa Ha YUYCOHHINTE HU JaBa TEPHUO.
Ha nmokpueHocT o 11 rogunmu.

AHanu3a Ha TekcT. Bo mpBara ¢daza ox
mporiecoT Ha aHamm3a (17), curte ydeOHMITH
0ca aHANIM3WpPaHW 3a WHKIy3WjaTa Ha TEKCT
WIN CIWKH Ha JIMIA co TmompedeHocT. He Gea
3eMEHH MPEABU MPONOPLIUHUTE Ha TIOKPUEHOCT
BO yueOHHIUTE (OpOj HA CTPAHUITH WITH CIIUKH).
Llenra Ha oBaa (paza Oemre na ce KaTeropu3upaar
yIeOHWIIUTE Ha YYeOHHIM BO KOM Ce€
00pabOTeHN TeMaTHKH WIH He ce 00pabdoTeHH
TEMaTHK{ BO BPCKa CO JIUIIaTa CO MOMPEIEHOCT.
Mojara cTpareruja 3a aHaJgW3Hpame Ha
YYIeOHHIIUTE C€ OTHECYyBa Ha IEIHOT YICOHHK
[IefaHO BO eJHa [eNWHa, a He aHanm3a Ha
OJJIETHA CTPAHWIM WIH 300pPOBH WM CIHKA
Bo yueOHuIuTe. BepyBam 1eka y4eOHUKOT
IefaH BO IIEJIMHA OBO3MOXYBAa E€IHOCTABEH
HaYMH HAa WHTEpIpeTaija Ha pe3ynTaTuTe
OWIejki HE TOCTOM CTaHAAPIU3UPAHOCT BO
OHOC Ha aHalM3a Ha JOOWEHW IOJATOIH Of
penpe3eHTanrja Ha CTPAaHHUIIN WK 300POBH HITH
CITUKH BO OJJHOC HA JIMIIATa CO TOTPEYEHOCT.
Bo Bropara ¢haza ox mporecor Ha aHanu3a (17),
yueOHUIUTEe Oca aHAIM3UPAHHU 10 CIICTHUTE
BapWjabii: HMHTENEKTyallHa ITOIPEUCHOCT,
TeleCHa WHBAJUAHOCT, MIIaH, CTapH,
€THHYKO MHO3MHCTBO, €THHYKO MAIIIUHCTBO
¥ YYE€CTBO BO OMIITECTBOTO HIJIM BO OJPEICHH
aktuBHOCTH. Bo copenba co Hodkinson (6),
jac He TW aHAIM3UPaB CIUKUTE UITH TEKCTOBHUTE
Ha KOM Ceé TPUKaKaHW JUIAa CO MPUBPEMEHH
moBpeaw (TIp. CKpIIeHa HOra WM 3aBOM Ha
IJ1aBara) Kako JIMIa Co MONpPeYeHOCT. | 1 crionB
AHAJIM3WUTE Ha TeJIeCHATa MHBAUIHOCT U CEH-
30pHaTa IOMPEUECHOCT OWIE|KM HE IOCTOoeja
IpyTd TpuMepH. Ja aHaiIM3upaB Bo3pacTa
cIpeMa TEeH3WOHEepUTEe WM JIMIara KOu ce
CPEIOBEYHH O IPYTHTE BO3PACHH TPYIH (TIp.
JieTia, aI0JIeCIICHTH, T1a C¢ 10 BO3PACHHM JIUIIA).
W cnuknTe W CerMEHTHTE Ha TEeKCTOBU Oea
aHanmM3upaHu W Komupanu. Komwpamero T0
kopuctenojoiiHa3a KKA, kako 111To € onuiiano
mony. KKA ja 3ameHyBa KOHBEHIIMOHAJTHATA

I read each textbook page by page (6,316
pages in all), and any sections that referred
to a disability or to people with disabilities—
physical, sensory, and intellectual—were
marked. The textbooks had an average of 211
pages.

Textbooks were treated as the unit of analy-
sis. The textbooks ranged from the year 2005
to 2016 (Table 1). Thus, the selection of text-
books covers an 11-year period.

Text analysis. In the first stage of the coding
process, (17) all books were coded for the
inclusion of either text or pictures of peo-
ple with disabilities. The proportion of cov-
erage in the textbooks (i.e. number of pag-
es or pictures) was disregarded. The purpose
was thus only to classify textbooks that cov-
ered or did not cover disability. In contrast
to, for example, quantitative analysis of
page or word counts of textbooks, my strat-
egy results in an analysis of the book as a
whole. I believe the book as a whole pro-
vides easy-to-interpret results because a
standard for, for example, how many pages
qualifies as a representation of disability in
textbooks does not exist.

In the second stage of the coding process,
(17) the textbooks were coded into the fol-
lowing sets: intellectual disability, physical
disability, young, old, ethnic majority, eth-
nic minority, and participation. In contrast to
Hodkinson,(6) I did not code photos or text
of a person with temporary injuries (e.g. a
broken leg or a head bandage) as portraying
a disability. I merged the coding of physical
and sensory disability because examples of
the latter were largely absent. I coded age by
distinguishing pensioners or people above
middle age from all other age groups (e.g.
children, youths up to middle age).

Both pictures and text segments were coded.
I used this coding later for the QCA, as de-
scribed below. The QCA replaces the conven-
tional third coding stage, called ‘axial coding’.
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TpeTa ¢asza ol KOMUPAKETO U aHATH3HPAHETO
HapeueHa ,,aKCHjaTHO KOJHpame .

OTKako 3aBpIIMB CO KOJUPAHETO, W3BP-
ITUB WHJEKCAIlja Ha OpOjOT Ha CETMEHTH Off
TEKCTOBU W CJIMKH 3a JIa TH HCKOPUCTaM BO
JIEJIOT 3a Pe3yATaTH | Ja TU MOTBPJaM MOHTE
Kiacu(UKaIKMK, Kako U Jia IoJaiaM ofipesieHa
U1a00YMHA Ha OTHCOT.

KBanuraruBHa koMmnapaTuBHa aHanusa. 1o ko-
pHUCTEB METOJOT Ha KBAJIWTATHBHA KOMIIapa-
tuBHa aHamm3a (KKA) 3a nma wsBpriam crio-
penda Ha yueonunure. KKA e anrepnaruBer
MPUCTAIl OJf KBAHTUTATUBHUTE M KBAJIUTATHB-
HUTe Metoau. OHa MITO TO MPAaBH OBOj METOJ
YHHUKaTeH € HEroBaTa BEpPOJOCTOJHOCT Ha JIO-
THYKHOT TpUCTaI, POKyCHpajKku ce Ha Toa IITO
€, cCOOMpame eIeMEeHTH OTKOJIKY Ha BapHjaliH.
Onpe/icHN CEeTOBH Ha MOAATOIM MOXKar Ja Ou-
Jar KiacuUIMpPaHu KaKO YCJIOBU WA HCXO-
. YCIOBHTE C€ TMOBP3aHU CO MCXOAOT KaKo
KOMOMHAIIMM Ha ceToBH. McTpaxyBameTo Ha
KOMOMHAIIMM HA CETOBH € COOJBETEH Kora ca-
KaMe J1a MCTpaknMe KOMOWHAIIMH Ha Ojpe-
JICHW 4WICHOBH BO conujaimaute rpynu. KKA
HCTO Taka € 1moao0ap 3a HCTpaKyBambe KOMOH-
nannu. Kaj ogpenen 6poj caygaesu (H) e man
JI0 CPEITHO TOJIEM.

KKA ce cocrou on nBa aena. IIpsuor nen ox
KKA e Teopuja Ha cer (18). Teopujara Ha cet
BKIIydyBa Kiacu(ukanuja Ha y4eOHUIH BO
ceToBU. 3a /a Ouje MoeTHOCTaBHO, KOPHCTEB
CETOBM KaJie IITO YYCOHHIIUTE CE WM YJICH
,»1“ unu He ce uneH ,,0°. Taka mTO U3BPLIUB
Kracudukanyja Ha YICOHUIIUTE BO CIICTHUTE
CETOBHM: HWHTEJCKTyaJHa IONPEUEHOCT, me-
JleCHA UHBANUOHOCH, MIAOU, CIAPU, eMHUYKO
MHO3UHCMBO, eMHUYKO MAIYUHCHBO Y YIECTBO
BO OIIITECTBOTO WJIM aKTUBHOCTH. OTKaKo TH
pacnpenenuB y4eOHUIIUTE BO CETOBH (TPYIIN),
M pacrpelienvuB BO Ta0ela Ha BUCTHHA.
Tabenata Ha BUCTHMHA TH paclpeieiyBa
YICHOBHUTE WIIU TPYNUTE KaKo YICHOBH = 1
WK He WwieHoBH = ; pe3ynTaroT Bo 25 KJIeTKH
3a cekoja cocrojba’. Cocrojdara ce ogHEeCyBa
Ha TIPBHUTE MET TPYMH WIA CETOBH, IOAEKA
nocienHara rpyna ro IOKaXyBa HCXOAOT
O]l WCTpPaXyBameTo: ydecTBOTO. KoHeuHo,
Bo Tabenmara Ha BHCTHHA C€ BKIYYCHH
yUeOHUIM KOU KOPECTIOHANPAAT CO OApEICHH
KOMOWHAIIMY Ha JTAJICHUTE CETOBH WU TPYIIH.
Bropuort nen o1 KKA e anredpara va Boolean (19).
AnreGpara Ha Boolean BkiyuyBa pacrpenenyBame

After completing the coding, I indexed a
number of text segments and pictures to use
in the Results section to validate my clas-
sifications as well as to add depth to the
description.

Qualitative comparative analysis. I used
the method of qualitative comparative analy-
sis (QCA) to compare textbooks. QCA is an
alternative approach to both quantitative and
qualitative methods. What makes the meth-
od unique is the reliance on a logical ap-
proach focussing on sets—that is, collections
of elements—rather than variables. Sets can
be classified as either conditions or outcomes.
Conditions are related to the outcome as ‘com-
binations’ of sets. Studying combinations of
sets is appropriate when we care about combi-
nations of memberships in social groups. QCA
is also better for studying combinations when
the number of cases (N) is small to moderate.
QCA has two parts. The first part of QCA is
set theory.(18) Set theory involves classify-
ing textbooks into sets. For simplicity, I used
what is referred to as crisp sets, in which
a textbook is either a member ‘1’ or not a
member ‘0°. Thus, I classified textbooks
into the following sets: intellectual disabil-
ity, physical disability, young, old, ethnic
majority, ethnic minority, and participation.
Once I assigned the textbooks to sets, | sort-
ed them into a truth table. A truth table sorts
the cases as being member = 1 or not mem-
ber = 0; this results in 25 cells for number of
conditions.’ Condition refers to the first five
sets, whereas the final set indicates the out-
come of the study: participation. Finally, the
truth table includes the number of textbooks
that fit a set combination.

The second part of QCA is Boolean algebra.
(19) Boolean algebra involves assigning three
logical operators to the sets: AND, OR, and

S5 Tabena co anrebpa Ha Boolean

5 Atable with Boolean algebra.
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Ha TpM JIOTHMYKK oniepatopu Ha rpynure: W, NN
u HE. T'u nonanoB oBue JIOTMYKHM OMEPaTOpH Ha
yUeOHUIIUTE BO Tabenara Ha BUCTHHA.

Tabenara Ha BHCTHHA MCTO Taka ro BKIydyBa JIO-
ruakuoT omeparop, HE kako 0 (HEBHCTHHHTO).
Kopucrejku ro mpupaunnkor Fuzzy kako umruie-
MEHTalrja BO CTaTHCTHUKHOT codtBep STATA,
(20). Co oBa MOKaM J1a TH HICHTH(UKYBaM HajKpH-
THYHNTE KOMOWHAIIMK HAa CETOBH BO yUEOHHIIHTE.
Oga ja 3amazne moTtpebara o KOMOMHAIH]a Koja €
0a3mpaHa Ha CETOBUTE 32 COOMHOCOT Ha MHKITY3Hja-
Ta, HAj9eCTO pehepupaHo Kako ,,KOH3UCTEHTHOCT™,
3a y4eCTBOTO U ycloBHTe (ceToBuTe) (14).
KoH3ucTteHTHOCTa Ce mpecMeTyBa CIMYHO CO
yCIIOBHATa BEpOjaTHOCT: :W, kage I e
y4eOHHUKOT, a X € yCJIOBOT Taka IITO MOpa Aa ce
cobepar 3ApyKEHUTE BPETHOCTH H Jia CE I0-
JieNiaT co cymara Ha YCJIOBUTE, KOPUCTEJKH TO
MUHHMAJTHUOT JIOTHYKH OTIepaTop.

Toram 6u Moxene na T JonazeMe MpaBuiia-
Ta Ha Boolean moBTOpHO KOpHUCTEjKH IO ajiro-
putMmot Ha Quine-McCluskey (20), Ha mpumep,
KOpUCTEjKM MUHMManu3anyja (21) u umminka-
mrja (21). Munnmanu3anujara ce ofHecyBa Ha
TOa JIOKOJIKY J1Ba BHAa KOMOWHALMK CE Pa3iu-
KyBaaT OJl eJHa KOMOWHaluja, Toram KoMOu-
HallMjaTa ce CBEIyBa Ha Taa KOja € MOEIHOC-
taBHa (np. aBD u abD u aBere pesyntupaar
CO y4YecTBO, Taka IITO U JABETe cTaHysaar aD).
Wmnirkanyjara ce ofHecyBa Ha TOa Kora 4iie-
HOBHTE Ha €JlHA IPyTa UMIDTHIIUPAAT YWICHCTBO
Y BO Jipyra rpymna (Ip. WieHCTBO Bo AB nmrmu-
upa u wienctso Bo ABcdef). OBa ce xopuctu
3a J1a ce HaMaJM 30MpOT Ha KOMOMHAILINH.
Kone4uHnoTo pelieHune ce eBalyupa, KOpPHC-
TEjKU TH MEPKUTE 3@ MOKPUCHOCT: ¥ = %
Jlokonky MoxkeTe J1a 3a0e1exuTe, HAYnHOT Ha
MIPECMETYBambE € CKOPO MIECHTHYEH CO TOj Kaj
KOH3HCTEHTHOCTA, CO €1eH NCKIY4OK Ha JICHO-
MHUHATOPOT, KOj YKa)KyBa Ha TOa KOJIKY OJf CTpa-
Ha Ha YYECTBOTO € MPETCTAaBEHO BO YCIOBHTE.

i

OepaHuyysam-a

EnHo on1 orpaHnuyBamara KOM He TH OYEKYBaB €
TO4 MITO HE I'M MPOIIMPUB KPHUCI CETOBUTE TYKY
KOPHCTEB HEKOH3UCTEHTHH ceToBU. Kaj HekoH3uc-
TEHTHHTE CETOBU €JICH €JIEMEHT HE € OrpaHHYCH
Ha TOa JIaJIv € WICH WIIH He € uiieH. Tyka mocrojar
Pa3InYHU BHJIOBH 4IEHCTBO. bes pasiuka Ha (ak-
TOT IITO Kaj HEKOH3UCTEHTHHUTE CETOBH ce 00MBa-
ar TmojieTanHu HHMOPMAIMH 33 CITYYaeBHTE, CUTE
KOHIICIITH C€ LEHTPAJHH HAa HEKOH3UCTCHTHHTE

NOT. I applied these logical operators to text-
books in the truth table.

The truth table also includes the logical NOT
as 0 (false). Using the user-written program
Fuzzy as implemented in the statistical soft-
ware STATA,(20) I could identify the most crit-
ical combinations of sets in the textbooks. This
yielded a combination that was based on the set
inclusion ratio—referred to as ‘consistency’—
of participation and the conditions (sets) (14).
Consistency is calculated similarly to condi-

) where s the

tional probability:
textbook and x is the condition. Thus, one must
sum up the joint values and divide by the sum
of conditions using the minimum operator.
One can then apply Boolean rules iterative-
ly using the Quine-McCluskey algorithm,(20)
for example using minimization (21) and im-
plication (21). Minimization means that if two
combinations differ by one combination, then
the combination is reduced to the simpler one
(e.g. aBD and abD both result in participa-
tion, so they become aD). Implication means
that membership in one group implies mem-
bership in another (e.g. membership in AB im-
plies membership in ABcdef). This is used to
reduce the sum of combinations.

The final solution is evaluated using the cover-
age measure: x =% Note that the calcu-

7

lation is almost identical to that of consistency,
with the exception of the denominator; it indi-
cates how much of participation is covered in
the conditions.

Limitation

A limitation is that I did not extend crisp sets
and used fuzzy sets. In fuzzy sets an element
is not limited to be a member or a non-mem-
ber, but different degrees of membership ex-
ist. Despite the fact that more fine-grained in-
formation about cases is contained in fuzzy
sets, all concepts that are central to fuzzy QCA
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KKA apamm3m m Moxar ga Ouaar MofeIHaKBO
yrorpebern u Ha kprcn KKA anammsure.

Pe3ynmamu

Bo crenHuMOT e ke 3amoyHaM co MpeTCTaBy-
Bame Ha pesyatarute ox KKA mpomemnypara.
Kako 1mrto 6emre Haromenaro Bo genot Meronu,
nocrojar mect ycnou: A) TenecHa nHBanu/-
HocT, (B) Murenexkryanna mompedenoct, (C)
Mana nonpeuenoct, (D) ['onema nomnpedenocr,
(E) HoBocreknara mompedenoct, (F) Crapa
MocTOeYKa IMonpedeHoct. Mcero Taka, mocrou
elIeH UCXOJ: IMPETCTaByBamhETO Ha JIMIATa CO
MONPEYCHOCT KAKO AKTUBHU y4ecHHI. [u
MOjacHyBaM Ppa3IMYHUTE YCIOBH KOPHCTE]KH
mutaty of1 30-Te y4eOHUIM Kou Oea aHaIIu3u-
panu. Ha Toj HaumH ce TpyaaM ja TH UHTerpu-
paM JBata BU/a aHaJM3H Ofl JOOMEHHUTE Moja-
TOIH, OTKOJIKY J1a TH MPE3CHTHPaM OZJICITHO.
Bo Tabena 2, mecrte yclioBH M UCXOJIOT C€ pac-
MpeJieIeHd WM Kako MPUCYTHH (= rojema
OykBa) WM OTCyTHH (= Mana OykBa) BO yueO-
nunure. Cekoj penl TpeTcTaByBa oApeleHa
koMOuHanmja. Bo tabena 2 uma 12 komOuHa-
MU Ha BO3PACT, BUJ IONIPEYCHOCT U €THUKYM
ko Oea npoHajaenu Bo 30 pa3nuyHu yuyeOHU-
. Bo Tabenara e npercraBeHa (ppeKBeHIH]a-
Ta Ha KOja ce CllydyBaaT KOMOWHAIIUUTE.

Tabena 2. Hajuecmu komounayuu. Ilpucycmeo na
eonemu 6yxkeu. Omcycmeo Ha manu OyKeu

analysis can equally be applied to crisp QCA
analyses.

Results

In the following section, I begin by presenting
the results of the QCA procedure. As mentioned
in the Method section, there are six conditions:
(A) physical disability, (B) intellectual disability,
(C) minority disability, (D) majority disability,
(E) young disability, and (F) old disability. There
is also one outcome: representation of people
with disabilities as actively participating. I ex-
emplify the various conditions with quotations
from the 30 textbooks examined. Consequently,
I strive to integrate the two types of data analysis
rather than present them separately.

In Table 2, the six conditions and the outcome
have been sorted as either present (= capi-
tal letter) or absent (= lower case) in the text-
books. Every row represents a combination. In
Table 2, there are 12 combinations of age, type
of disability, and ethnicity that were found in
the 30 textbooks. Table conveys the frequency
of the combinations’ occurrence.

Table 2. Most common combinations. Capital let-
ter presence. Lower case absence

Kombunaumja / Dpexpenumja / o
Combination Frequency &
ABCcDEF 2 6.67
ABCDEf 4 13.33
ABcDeF 1 3.33
ABcdef 1 3.33
AbCdEf 1 3.33
AbcDEF 2 6.67
AbcDEf 1 3.33
AbcDeF 2 6.67
Abcdef 1 3.33
aBcdEf 1 3.33
aBedef 1 3.33
abcdef 13 43.33

A) Tenecna nuBanmuaHoct, (B) nnTenexryanna nmonpeye-
Hocr, (C) mana nmonpederoct, (D) roirema monpeueHocT,

(E) HOBOCTEKHAaTa MonpedeHocT,, U (F) crapa mocroeuka

nonpedeHocT; (Y) y4ecTBo.

A) Physical disability, (B) intellectual disability, (C) mi-
nority disability, (D) majority disability, (E) young disa-
bility, and (F) old disability; (Y) participation.
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Hajounrnenna cTpykTypa Koja ce Tiiena € Taa
JIeKa JIUIaTa co MOMPEeUeHOCT KOU Ce TIPeTcTa-
BEHHU BO YUYEOHHIINTE CE HEBH/UIMBH, IITO 3HA-
YH HE MTOCTOjaT WHANKATOPH 32 BUAOT HA ITOTI-
pEYeHOCT, €THUKYMOT WJIM BO3pacTa (BHUIH
tabema 2, pen 12). BakoB Bua cTpyKTypa/
meMa yKakyBa Ha TOa JIeKa BO YYEOHHUIIHTE
KaJie IITO ce MPHUKaKaH! JIUIaTa co ToIpede-
HOCT TIOCTOH TeH/ISHIHja Ha 3aHEMapyBambe Ha
pa3TMYHOCTHTE Kaj oBWE JuIa. Taka mro Ha-
YUHOT Ha KOj C€ MPEeTCTaBEeHH JIMIaTa CO ITOTI-
peYeHOCT BO Y4eOHHUIUTE TH MPaBU HEBUIIH-
BH. /la mornmeHeMe mpuMep Kako M3Ivena oBaa
,,HEBUIUTMBOCT" Ol M3BAJOK ON YYEOHHK TIO
rparaHCKO OMINTECTBO 3a CEAMO OfJICTICHHUE:
,»3aKkoHOT Bo llIBencka mpoTHB TUCKPUMH-
Haryja 3a0paHyBa KakoB OFJIO BHI TUCKPH-
MUHAIHja TIOBp3aHa co mompedeHocT (22).
Bo ropenaBeneHHOT mIpuMep, JHIATa CO ITOTI-
pPEUeHOCT ce caMO CIIOMHATH TPEKy eaHa pe-
(hepenIta Bo 3aKOHOT, HO HE TIOCTOjaT MTOHATa-
MomHu wH(popMaruu. Jla mormenHeme apyT
TIPUMEP O U3BAIOK OJ1 YUSOHHUK IO TparaHCKoO
OTIIIITECTBO 3a MIECTO OJCTICHIE BO KOj JTUIa-
Ta CO TIOTIPEYEHOCT CE MPETCTABEHH KaKo Jie-
JIYMHO HEBH/IUBH:
»llocTojar romeM Opoj JWIIa KOM HWMaar
nonpedeHocT. Hekon on oBue nmma uma-
aT TEIIKOTHHU TIPU IBIKEHE u Oapem 30
000 ce KOpUCHUITN HA WHBATUACKN KOJHY-
xu. Oxomy 300 000 sryre Bo LlIBencka mma-
aT OIITETYBamE Ha CIyX0T U okoxy 20 000
MMaart OINTETYBame Ha BUIOT  (23).
Bo ropenaBeneHHOT IpEMep HEMaMme IOTIOIHH-
TeTHN WH(OpPMAIKH 32 BO3pACTa WM €THUKYMOT
Ha JIUIIaTa co monpedeHocT. Toa mTo Moxkeme 1a
ro 3a0eiexuMe O MPUMEPOT € KOJNKY JIyTe BO
[lIBencka ce KOPUCHUIM HAa MHBAJTHUACKA KOJMY-
Ka ¥ KOJIKY OJ HWB MMaar OIITETyBarhe Ha CITyXOT
1 Ha BUIOT. [locTojaT jacHN MHIAWKATOPH BO TEK-
CTOT KOM YKa)KyBaaT Ha Toa JeKa MOCTOjaT mped-
KU BO aKTHBHOTO YYE€CTBO MOPAN TEUIKOTHU BO
TIBIKEHETO, CIYNMIakeTo Win renamero. OBa
YKa)yBa Ha TOa JIeKa JIMI[aTa CO MOMPEYEHOCT Ce
,TIeMaHn" caMo Kako Jiuma co (pu3nudka mompe-
geHocT. He mocrojat mH(bOpMaImy 3a Toa Kako
TEXHUYKUTE TIOMaraia MOXKaT /a IM OBO3MOXKaT
Ha OBHE JIMIIA J1a OMIaT aKTUBHU YUECHUIIN.
Cera ce npedpraMe Ha YICOHUIIUTE KOW HE TH
TPETHpaaT JIMIara co MOMPEIeHOCT KaKo HEBH/I-
nmuBH. Bo 0Boj cerMeHT mo3HaBme aeka: [IpBo,
WHTEJEKTyallHaTa TONPEYECHOCT W  (HU3HUKH-
T€ TIOMPEYEHOCTH Oea MpPEeTCTaByBaHU 3aeIHO
(kako koMOWHAITMja). 3aeAHUIKUOT TPETMAH Ha

The most apparent pattern is that people rep-
resented with disabilities are invisible, mean-
ing that there is no indication given as to the
type of disability, ethnicity, or age (see Table
2, row 12). Such a pattern suggests that text-
books including representations of people
with disabilities tend to disregard those peo-
ple’s diversity. Consequently, textbooks treat
people with disabilities by making them in-
visible. Let us look at one example of this in-
visibility treatment from a seventh-grade civ-
ics textbook:
‘The Swedish law against discrimina-
tion forbids discrimination related to
disability’.(22)
In the example above, people with disabil-
ities are only mentioned through a refer-
ence to law, but there is no further informa-
tion. Let us then look at one example from a
sixth-grade civics textbook in which people
with disabilities are partly invisible:
‘There are many people who have dis-
abilities. Some of these people have
difficulties moving and at least 30 000
are wheelchair users. About 300 000
people in Sweden have hearing im-
pairment and about 20 000 have visual
impairment’ (23).
This example provides no further informa-
tion about age or ethnicity. What we do learn
from the example above is how many peo-
ple in Sweden are wheelchair users and how
many have a hearing or visual impairment.
Consequently, there are clear indications in
the text that there are obstacles to active par-
ticipation due to difficulties with moving,
hearing, and seeing. This suggests that disa-
bled people are only ‘visible’ as people with
a physical disability. There is no information
about how technical aids can provide oppor-
tunities for active participation.
Turning to the textbooks that do not treat peo-
ple with disabilities as invisible, the follow-
ing were observed. First, both intellectual and
physical disabilities tended to be represented
jointly (i.e. as a combination). The joint treat-
ment of people with intellectual and physical
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JIMIIaTa CO MHTENEKTyaIH! MOMPEeYeHOCTH U (u-
3WYKH TIOTPEYSHOCTH € WITyCTPUPAH BO AOTyHa-
BEICHUOT IIPUMED KOj € U3BAI0K Off YICOHHK 3a
OCMO OIJIENIEHHE TI0 MTPEAMETOT UCTOpHja!
,Ha THOTO BO ommTecTBOTO Oea cupomari-
HHUTE KOW HEe MOJKea J1a Ce W3/Ip)KyBaaT CaMu-
Te ceOe M KOW HeMaa POIHUHU Ha KOou OU Mo-
*erne fa ce moTmpar. Toa ce mocrapure nuia,
CHPauNmbara, aJTKOXOINYapruTe, OHUE KoM Oea
CJIETIH, OHUE CO (PU3WYKH MOTIPEICHOCTH (Te-
J€CHa WHBAJIMIHOCT, OIITETEH CIyX W BHI)
WM OHHE CO WHTENIeKTyallHa MOMPEYEHOCT.
Tue myre ce oap)KyBaje BO JKUBOT Ha TOj Ha-
YHH IITO UM C€ JI03BOYBAaJIO 1a ofiat o1 hap-
Ma 10 apma Kane ou omine HaxpaHeTn' (24).
lopenaBeneHnoT TpUMeEp AEMOHCTpUpA JeKa
JIUIIaTa CO TIOTIPEYEHOCT Ce JaJeKy O HEeBHI-
nmuBu. JlobuBame WHQOpMaIMja 3a BO3pacCTa,
BHZOT HA TIOTPEYEHOCT W ETHUKYMOT. Mcto
Taka, MOKEME J1a HayduMe 3a Toa Kako JIMIaTa
CO TIOTIPEYEHOCT CE€ MOBP3aHU CO JKUBOTOT BO
cupomamTHja. He Owiie akTUBHU YYECHHUIIA BO
ypOaHnara cpenrHa 1 Ouie MpUHYICHH 1a )KUBe-
aT Ha ceJo, KaJie He MO)Kele Aa Ougar akTHBHU
YYECHHUIIM BO 3€MjOjIeICKaTa 3aeJHNIa, HO MO-
paie ma omat ox (apma mo dapma 3a ma Ommat
HaxpaHeTH. Twe OmiIe 3aBHCHU Ol JOOPOTYIII-
HOCTa Ha 3eMmjomenuTe. MeryToa, ga Oummert
MOBP3aH CO JKMBEEHE BO CHPOMAINTH]a HCTO
Taka yKa)XyBa Ha 3aBUCHOCT O] JOOPOTBOPHOCT
1 CO TOA OTCYCTBO OJf aKTHBHO Y9ECTBO.
Jlokonky ce BparmMme Ha Tabenma 2, BO HEKOH
Y4eOHUIIN Ce CTIOMHATH CaMo JIMIA CO MHTEJeK-
TyaJlHa TIOMPEYEHOCT, a BO JIPYTH CaMo JIUIaTa
co ¢m3mukm momnpedeHoctn. Criopen nameHa-
Ta IIeMa, U3Ie/a eKa U [BaTa BUja mompede-
HOCTH TIOJIETHAKBO CE MPETCTaBEHH BO y4eO-
Hunute. Pesynrarute 6ea KOHTPAAWKTOPHH Ha
MojaTa mpBa xunoresa. MHTenekTyamHara nom-
pedeHoCT u GU3MIKUTE TIOTPEYSHOCTH CE TIPET-
CTaBEHH 3a€JHO, JIOZEeKa jac TPETIIOCTABUB BO
XHIIOTe3ara JIeKa €/1eH BUJI MOTIPEIEHOCT Ke JI0-
MHUHHPA BP3 OCTAHATHUTE BUIOBH ITOTPEYEHOCTH.
Bropo, nokonky Bo yueOHHUITUTE ce TpeTcTa-
BEHH JINIIaTa CO MOTPEYEHOCT U TO WHANIIAPA-
aT HUBHUOT €THHUKYM, TOTalll TPETCTaBEHHUTE
JIUIA CO TOMPEYEHOCT C€ OJ] ETHUYKOTO MHO-
3UHCTBO (Tabemna 2, pex 1 - 2, 6 - 8). Osa e mry-
CTPUPAHO O] CIIEAHNOT MPUMEP KOj € O h3Ba-
JIOK Off y9eOHUK IO TparaHCKO OIIITECTBO O
OCMO OfIJIeJICHNE:!
»JIeHa HMa yMepeHa MHTEJIeKTyal-
Ha TOTpeyeHocT. Taa Moke 1a mpaBu

disabilities is illustrated by the example below
from an eighth-grade history textbook:

‘At the bottom of society were the pau-

pers, who could not support themselves

and who had no relatives to rely on.

Those were the elderly ones, orphans,

alcoholics, the ones who were blind, the

physically disabled or intellectually dis-

abled. Those people were kept alive by

being allowed to go from farm to farm

to be fed’.(24)
The example above demonstrates that peo-
ple with disabilities are far from invisible. We
get information about age, type of disability,
and ethnicity. In addition, we also learn about
how people with disabilities used to be rele-
gated to a life of poverty. They were not active
in the urbanization process and were forced to
live in the countryside, where they could not
be active members of a farming communi-
ty but had to go from farm to farm to be fed.
Consequently, they were dependent on farm-
ers’ charity. However, being relegated to a life
of poverty also indicates dependence on chari-
ty and thus the absence of active participation.
Turning back to Table 2, some textbooks only
referenced people with intellectual disabilities,
and some only referenced people with physi-
cal disabilities. The pattern seemed to be that
both types of disability were jointly represent-
ed in the textbooks. The results contradict my
first hypothesis. Both intellectual and physical
disabilities are presented together, whereas |
hypothesized that one type of disability would
dominate the other type.
Second, if textbooks represent people with
disabilities and indicate their ethnicity, they
tend to be from the ethnic majority (Table 2,
rows 1-2, 6-8). This is illustrated by the fol-
lowing example from an eighth-grade civics
textbook:

‘Lena has a mild intellectual disabili-

ty. She can manage many things, but
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MHOTY pa0OTH, HO ITOTpeOHA U € TIOMOIIT
3a Jla HampaBW OJIPEJCHH aKTUBHOCTH.
Mma TemkoTuu mpu mpaBembe pacrope-
I, MEHAIMpamke CO HEj3MHUTE (DUHAH-
CHM W CO TIepeme Ha cBojaTa OOJIeKa.
Jlena oGjacHyBa, ,,)KuBeaMm BO Kyka 3a-
€IIHO CO JIPYTH JIyfe KOW UMaar mompe-
YeHOCT Kako U jac. Bo Hamara kyka uma
IepcoHalI Koj HU omara‘ (25).

Oxn ropeHaBeIcHUOT MPUMEpP, MOXKEME JIa YT-

BpauMe Jeka JIeHa Ma WHTEeNeKTyalHa ToT-

pedeHocT. JleHa 3aBHCH O] TIOMOIIITA O JIPY-

TUTE JIMIA TPH W3BPIIYBAKETO HA CBOUTE

cekojrHeBHHU 00BpckH. He skmBee cama TyKy BO

KyKa CO JIpyTH JIUIA CO HHTEIEKTyalHa IoTpe-

YEHOCT W TIEPCOHANIOT UM JaBa nojpiika. O

MPUMEPOT, HUE HE JOOWBaMe HUKAKBU WH]HU-

Kalu 3a Bo3pacTa Ha JleHa u janmu nepcoHa-

JIOT ¥ OBO3MOXKYBa Ha JIeHa aKTHBHO Y4€CTBO

HAJIBOP OJ KyKara KaJie IITO KUBee.

Hpyr mpumep ox yIeOHHUK TI0 OHOJIOTH]a:
,~Hekou Jiera ce paraar co BHIIOK XpO-
MO30MH U THe Jieria umaar JlayH cuun-
pom. Jlenara co [layH cMHApPOM MOXKat
Jla y4aT Kako U JIpyruTe Jiera, Ho mo0as-
Ho. OBHE JIeria UCTO Taka UMaat ImpooJe-
MH CO HUBHHOT BHI U cITyX" (26).

On ropeHaBe/ICHUOT MpUMEp, HHE YUTaMe 3a

Hayn cungpom. TeKCTOT € IPUAPYKEH CO CITU-

Ka 0J] AeBOjue, HAjBEpOjaTHO HA TPHU WJIH ue-

THPU TOIMIIHA BO3pacT co JlayH CHHAPOM.

[Tokpaj neBojueTo ceau BO3pacHa JHYHOCT

Koja ja HaOJpymyBa. He mocrom mHpoOpMmarija

JIAJTA JIEBOJUETO € HAJBOP O] CBOjOT JIOM.

CeBKyIHO IeIaHo, pe3yiTaTuTte of tadena 2,

KaKO M [TATATUTE U U3BAJIONUTE Of] yUCOHUIIHTE,

ja  mojIpKyBaaT ~— BTOpara  XHUIOTe3a,

Koja TpETHOCTaByBalle Jieka ETHUYKOTO

MHO3HMHCTBO O OMJIO TOMUHAHTHO. Jluiara co

MOMPEYCHOCT OJl CTHHYKUTE MAJIIMHCTBA CE

MOMaJIKy mpercTaBeHd. Kora ce mpeTcraBeHH

JUIATA CO MOMPEYCHOCT OJf CTHUYKUTE

MAJIIIUHCTBA, HAJUYECTO CE MPETCTABEHH KaKO

JKMBEAT BO CBOJOT JIOM BO HHMBHATa MaTH4YHA

3eMja 3a pas3yrKa oJ] 3eMjara BO Koja ce cera.

Tpeto, T0KOJNKY BO YUSOHHUITUTE CE IPETCTABYBa

BO3pacTa Ha JIMIaTa CO MOMPEUCHOCT, TOTalll

THE CE MPETCTABCHW WJIM KaKO MIAJH WM

Kako crapu juna. JJoOueHuTe pesyiratd ce

KOHTPAJMKTOPHH Ha MojaTa XWIOTe3a, Kaje

IITO jac MPETIOCTABUB JIcKa MPETCTABYBAHETO

Ha CTapuTe JIUIa OM TOMHUHHUPAIIO HA MJIaJIUTE

nuia. OBa Moxe Jia OuJie HITyCTPUPAHO MPEKy

she needs help with some things. She
has difficulties with scheduling, manag-
ing her finances, and doing her laundry.
Lena explains, “I live in a house together
with other people who have a disability
like me. In our house there are staff who
can help us™’ (25).
From the example above, we can see that Lena
has an intellectual disability. Lena depends on
the aid of others to manage her daily chores
and her finances. She does not live on her own
but in a house with other people with intellec-
tual disabilities, and the staff provide support
for them. From the example, we get no indi-
cation of Lena’s age or whether the staff pro-
vide opportunities for Lena’s active participa-
tion outside the house where she lives.
Another example is from a biology textbook:
‘Some children are born with an extra
chromosome....That child has Down
syndrome. Children with Down syn-
drome can learn like all other children
but they learn slower... These children
can also have problems with their eye-
sight and hearing’ (26).
From the example above, we read about
Down syndrome. The text is accompanied
by a picture of a girl - probably three or four
years old - with Down syndrome. Beside the
girl sits a female adult who observes the girl.
There is no information if the girl is outside
her home.
Overall, the results in Table 2, as well as the
quotations from the textbooks, support the
second hypothesis, which predicted that the
ethnic majority would dominate. People with
disabilities from ethnic minorities are repre-
sented less frequently. When they are repre-
sented, they are typically portrayed as living
in their home country as opposed to the host
country.
Third, if textbooks represent people with dis-
abilities in the text and indicate age, then peo-
ple with disabilities tend to be either young or
old. The results contradict my hypothesis, as |
hypothesized that the portrayal of elderly peo-
ple would dominate that of young people. This
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JIBa TIpUMeEpa OJ M3BAJOIM O] YYCOHHIUTE
3a rparaHcko ONIITecTBO. [IpBHOT mpumep e
M3BaJIOK O y4eOHUK 3a IIECTO OJ|JICIICHHE:
»llepcoHaloT WM TloMara Ha TIOCTa-
pUTEe JHIA ¥ JIUIATa CO TONPEUYSHOCT
KOW MMAaar TENIKOTHUH TMpPU JIBUKEHETO
WIK Ha OHHE Ha KOM MM € MoTpeOHa
ronapmmka“ (23).
Kako mro Moxkeme Jia BUIMME O] TIPUMEPOT,
mUmara  ce crapy W umaar  Qusnuka
nornpedeHoct. Mcro taka uMa ciimka of cTa-
pa ’KeHa, O]l €THHYKOTO MHO3WHCTBO, KaKoO
cemy BO MHBaNMjcKa konmuka. Crapara jkeHa
€ 3aBHCHA O] MOJIpIIKara Ha JPYTH JUIIA.
He mocTtojar npyrn MHIWKATOPH 32 aKTHBHO
yuecTBO. Bo criopenba, BO BTOPHOT mprMep Oj1
yUeOHUK 3a CEeIMO OJIJICNICHHE € TPUKaKaHa
CJIMKA Ha MJIJIH JIWIIA CO TIOMPEYEHOCT KOU ce
BKITYYCHHU BO OJIPE/ICHH aKTHBHOCTH:
,»YUCCHUITUTE Ha TIPOTECTOT Oapa-
aT HOB 3aKOH CO KOj HEMPHCTAITHOC-
Ta 3a JINIaTa Co TOIPEUEHOCT Ke Omme
KracuuIrpana Kako TUCKPUMITHAIIH]a
(TEKCTOT € MPHUIPYNKEH OJ CIIUKA Kaje
nporectupaar myre) (27).
TopeHaBeileHHOT MpUMep TMPHUKaXKYBa TPyTa Ha
MJIQ/IY JIUIIA Off €THUYKOTO MHO3HHCTBO KOH CE
BO MHBAIMJICKH KOJHYKH M mporectupaar. Co
TOA IITO MPOTECTUPAAT JIUIIATA CO TIOTPEYCHOCT,
MHOTY jacHO ce TJie/ia JIeKa THEe MOXKaT aKTHBHO
Jla y4ecTByBaar BO 0aparmeTo Ha CBOUTE IpaBa.
VY4eOHHUKOT O]l KajJe IMITO € 3eMEH H3BaJOKOT
MMalie MoBeke MPEeTCTaByBamha Ha KOPUCHUIH
Ha WHBAJHJICKU Konuky. [lurarure xou ce Ha-
BEJICHU TOpe, YKa)KyBaaT Ha aKTUBHO WJIM Ia-
CHBHO yd4ecTBO. [lpyrm mpuMepu, NpUMapHO
BU3YEITHH IPUMEPH, YKKYBaar Ha Toa JieKa WH-
BAJIMJICKUTE KOIMYKH HE Tpeba Jia MmpeTcTaBy-
Baar Mpeyka 3a yu4ecTBO, KaKo IITO € MPUMEPOT
JIaJIcH MpeKy CIMKH, Kaje ITO MIaI JIuIa
WTpaat Komapka BO HHBAJUICKH KOJHUIKH (25).
Ha npyru ciukn mpukakaHu ce MIaay JinIa
KOM cakaar Jila y4ecTByBaaT BO AKTHBHOCTH
O/ KynTypara HaJBOp OJf HHUBHUTE JOMOBH.
MeryToa, OBHE MJIaJIH JIHIIA CE CIIPEYCHH BO TOA
ounejku Hema (T OKPaj MOABIKHUTE CKAJTH
32 MHBAJUJICKH KOJWYKHU. 32 JKaJ, OBUE CIUKH
Ce B3AIITHTEHH CO MPaBOTO HAa COICTBEHOCT
TakKa IITO YUTATENOT MOpa Ja C€ HACOYM KOH
OPHT'MHAITHUTE W3BOPH BO YUCOHUIIUTE.
Cera ke TW 3eMaM TIPEOBUI TPEKIIONMyBambaTa
noMery JaJIcHUTe CETOBU CO MPECMETYBAMmETO
f min(x;, y)

Ha MCPKATA 33 [IPSKIIONYBAbE, S~ may (x 1,y KOja

can be illustrated by two examples from civ-
ics textbooks. The first example comes from a
sixth-grade textbook:

‘The staff help elderly and people

with disabilities who have difficulties

walking or who are in need of support’

(23).
As we can see from this example, the people
are old and have physical disabilities. There is
also a picture of an old woman- from the eth-
nic majority- sitting in a wheelchair. The old
woman is dependent on support from others.
There is no indication of active participation.
By contrast, the second example from a sev-
enth-grade textbook shows a picture of young
people with disabilities who do engage in ac-
tive participation:

‘A protest where the participants de-

mand a new law that will classify inac-

cessibility for people with disabilities as

discrimination [The text is accompanied

by a picture of the protest]’ (27).
The example above portrays a group of
young people from the ethnic majority in
wheelchairs protesting. Protesting clearly in-
dicates that those with disabilities can active-
ly participate by claiming their right to civic
entitlements.
The textbooks consulted included multiple
representations of wheelchair users. The quo-
tations above suggest either active or pas-
sive participation. Other examples, primari-
ly visual examples, suggest that wheelchairs
need not be a hindrance to participation, as
in the case of images of young people play-
ing wheelchair basketball (25). Other imag-
es show young people who want to partici-
pate in cultural activities outside their homes;
however, these young people are hindered
from participating because the escalator lacks
a wheelchair lift. (Regrettably, these pictures
were copyright protected, so the reader must
refer to the original sources in the textbooks.)
I will now consider the overlap between
the sets by computing a coincide measure,
Mwhich is similar to the meas-

2 max(x;, ¥i), ) ; )
ures described earlier, with a change in the
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€ CJIMYHA Ha MEPKUTE KoM Oea ONMHUIIAaHW IpeT-
XOZIHO, CO NPOMEHA BO AICHOMHHATOPOT 32 A2 ce
MHIMOUPA MAKCUMAIHUOT 30Up Ha YU4ECTBO U Ha
ycnosute (14), tabena 3 e Marpuna 3a NpeKyo-
nmyBame. MaTpuiiaTa yKkaxysa Ha Toa JI0 KOj cTe-
ne pasnuuaute cetoBu (A, B, C, D, Eu F) ce
npekiomyBaar co yuectBoto (Y) u Mmery ceoe.
TaGenara ce uHTEprIpeTpa Ha CIEAHUOT HAYHUH:
[loBucox 6poj (mobmucky mo 1.0) ykakyBa Ha
MOCHJTHO NPEKJIONyBambe, a moMal 6poj (mobmwc-
Ky 710 0) yka)kyBa Ha mociabo NpeKIIoNnyBambe.
Kaxo mro Moxxe ma ce Buau oj tadena 3, mo-
FOJIEMHOT JIeJl Off TIONPEUEHOCTUTE € MOBP3aHa
co akTUBHO yuecTBO (75 %) crieneHo of moBp-
3aHOCTa MOMely MIajara MONpPEYeHOCT (Mila-
710 JIMIIE CO TOTPEYEHOCT) U aKTUBHOTO Y4ECTBO
(67 %). Hajcnaba moBp3aHOCT moMery aKTUBHO-
TO y4eCTBO Oellle 3a MONPEYeHOCTa Kaj MaI[HH-
creara (0 %), cneneHa o TOBP3aHOCTA CO CTapu
nmna co nonpederoct (33 %).

Tabena 3. Mampuya na npexnonysarve

VYkakyBa Ha CTENEHOT JI0 KOj Pa3IMuyHH CETOBH I10
CJIy4ajHOCT c€ UCTH NIpH yuecTBO. [IoBHCOK OpoOj
(mobiucky 1o 1.0) ykakyBa Ha MOCHIJIHO MPEKIIO-
MyBame, ¥ MOHU30K 0poj ( mobimcky 1o 0) ykaxy-
Ba Ha 110cJ1a00 NPEKIIOINyBakbe.

denominator to indicate the maximum sum
of participation and the conditions.(14) Table
3 is a coincide matrix. The matrix indicates
the extent to which the various sets (A, B,
C, D, E, and F) coincide with participation
(Y) and each other. The table is interpreted as
follows: A higher number (closer to 1.0) sug-
gests a stronger overlap, and a smaller num-
ber (closer to 0) suggests a weaker overlap.
As can be seen in Table 3, majority disability
has the strongest association with active par-
ticipation (75%), followed by the association
between young disability (being young age
with a disability) and participation (67%).
The weakest association between participa-
tion was for minority disability (0%), fol-
lowed by its association with old age with a
disability (33%).

Table 3. Coincide Matrix

Indicates the extent to which the sets coincide
with participation and each other. A higher num-
ber (closer to 1.0) suggests a stronger overlap, and
a smaller number (closer to 0) suggests a weak-
er overlap.

Y A B C D E F
Y 1
A 0.6 1
B 0.583 0.471 1
C 0 0.067 0 1
D 0.75 0.8 0.467 0 1
E 0.667 0.625 0.5 0.091 0.643 1
F 0.333 0.467 0.214 0 0.583 0.286 1

(A) Temecna wnBamumHoct, (B) wHTEenmekryamHa
monpederocT, (C) mana mompedenocr, (D) romema
monpeueroct, (E) mmaga nompedenocr,, u (F) cta-
pa mompedeHocT; (Y) yuecTBo.

Marpunara Ha NpPEKIONyBake HCTO Taka
yKa)XyBa Ha IOBP3aHOCTa IOMEY CETOBHUTE.
Tenecnara MHBAIMIHOCT € HOBP3aHA CO pe-
qucu cute cetoBu. OcoOeHo, TelecHaTa HHBa-
JHUIHOCT € HAjIIOBp3aHa CO MOMPEYEHOCTa Ha
MHO3MHCTBOTO, 2 HajMAJIKy CO HOIPEYeHOCTa
Kaj MaJIIMHCTBOTO. VICTO Taka, jacHO € JieKa u
MJIaJIUTE ¥ CTApUTE JIMIA CO IONPEYCHOCT Ce
MPEeTCTaByBaHU BO KOMOMHAIH]a.

(A) Physical disability, (B) intellectual disabili-
ty, (C) minority disability, (D) majority disabili-
ty, (E) young disability, and (F) old disability; (Y)
participation.

A coinciding matrix also suggests the associ-
ations between sets. Physical disability is as-
sociated with almost all sets. In particular,
physical disability is most associated with ma-
jority disability and least with minority disa-
bility. It is also clear that both young and old
age and disability tend to be represented in a
combination.
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Bo tabena 4 ce mpeTcTaBeHn TOTOTHUTETHN HH-
(dopMalu Co yKaKyBame Ha YCIOBHTE KOU CE€
MOTPEOHU ¥ JIOBOJIHH 33 OJPKYBamke Ha KOH3HC-
TEHTHOCT. JacHO € Jieka MONPEYeHOCT Kaj MHO-
3MHCTBOTO MMa HajBMCOKA KOH3UCTEHTHOCT CO
MCXOJl HAa aKTUBHO Y4eCTBO. BTOpHOT M TpeTu-
OT HAjKOH3HMCTEHTEH YCJIOB MOBP3aH CO aKTHBHO
y4eCTBO C€ MJIAJM M MHTENEKTyalHa Tompede-
HocT. HajManKky KOH3MCTEHTEH YCIIOB TIOBP3aH CO
aKTUBHO YYECTBO € TONPEUCHOCTA Kaj MaJI[HH-
CTBOTO CJIEJICHO OJ1 CTapH JIUIA CO TOMPEYEHOCT.

Tabena 4. Mampuya 3a nompedume u Hugoama Ha
aoexkeamnocm

Table 4 provides additional information by
indicating which conditions are both neces-
sary and sufficient in terms of consistency. It
is clear that majority disability has the high-
est consistency with outcome of active partic-
ipation. The second and third most consistent
conditions associated with active participation
are young age and intellectual disability. The
least consistent condition associated with ac-
tive participation is minority with disability
followed by old age with disability.

Table 4. Sufficiency and Necessity Matrix

Y A B C D E F
Y 1 1 0.778 0 1 0.889 0.444
A 0.6 1 0.533 0.067 0.8 0.667 0.467
B 0.7 0.8 1 0 0.7 0.7 0.3
C 0 1 0 1 0 1 0
D 0.75 1 0.583 0 1 0.75 0.583
E 0.727 0.909 0.636 0.091 0.818 1 0.364
F 0.571 1 0.429 0 1 0.571 1

Tabemata yka)kyBa KOW YCIIOBH C€ TOTPEOHH H
a/ICKBAaTHH 32 aKTHBHO YYE€CTBO

(A) Tenecna wunBanumHoct, (B) wuHTenexTyanHa
monpeueHocT, (C) mana monpedeHocT, (D) romema
monpedeHocT, (E) HOBocTekHaTa MOMPEYeHOCT, U
(F) crapa mocroeuka nonpeueHocT; (Y) y4ecTBo.

Yrorpeous KKA 3a na ja Hamanam Tabenara Ha
BHCTHHA 32 Jla MOXKaM Jia OapaM KOMOWHAIUU
0a3upaHu Ha KOH3UCTEHTHOCTA Ha CETOBUTE,
Kako IITO ONWIIAB IMPETXOAHO. Pesynrarute
JI0BE/Ioa JI0 HOBO CBETIIO Ha JIOOMEHHTE I10-
JIATOIM CO JIOTHYKO HaMalyBambe HA MOXHHUTE
KOMOWHAIIMU KOU BOJIAT KOH UCXOJIOT Ha AKTHB-
HO YUYECTBO Ha JIUIaTa CO MOMpeUeHoc T (6a3u-
paHo Ha KOH3UCTEHTHOCT). HamanmyBameTo pe-
3yATHpAIIE CO TBE KOMOWHAIUN:

o A*c¢*D*E*f (moxpuenoct = 56 % KoH-
sucteHTHOCT = 1.0)

*  A*B*c*D*F (moxpuenoct = 33 %, KoH-
3ucTeHTHocT = 1.0)

VYkaxxyBaM Ha ofipeJieHa COCTOj0a KaKo MPHUCYT-
Ha co rosieMa OyKBa WJIM OTCyTHa co Masia OyK-
Ba, M * mpeTcTaByBa KoMOMHaK. CeBKyIHaTa
OKpHeHOCT € 89 % u koH3uctentHocra ¢ 1.0,
CO IITO YKa)KyBa Ha BEPOAOCTOjHO pellCHHE.

Table indicates what conditions are necessary and
sufficient for active participation.

(A) Physical disability, (B) intellectual disabili-
ty, (C) minority disability, (D) majority disabili-
ty, (E) young disability, and (F) old disability; (Y)
participation.

Iapplied QCA to reduce the truth table to search
for combinations based on the consistency of
the sets, as described earlier. The results shed
new light on the findings by logically reducing
the number of plausible combinations that lead
to the outcome of active participation of people
with disabilities (based on the consistency). The
reduction resulted in two combinations:

o A*c*D*E*f (coverage = 56%, consist-

ency = 1.0)
o A*B*c*D*F (coverage = 33%, consist-
ency = 1.0)

I indicate the condition as present with a capi-
tal letter or absent with a lower case letter, and
* represents combinations. The overall cover-
age is 89%, and the consistency is 1.0, indicat-
ing a trustworthy solution.
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FROM PRACTICE TO PRACTICE

[IpBaTa kKOoMOHWHaIMja ja TOTBpAYyBa Mojara
MpBa XUIOTe3a Koja Iylacelle JeKa JHiara
CO TeJecHa WHBAIWAHOCT OW Omie aenm of
KOMOWHAIIH]jaTa KOja BOIHU KOH aKTHUBHO YIECTBO
3a pa3iMKa O] JIMIaTa CO HHTENeKTyallHa
norpedeHocT. MeryToa, nuIara co WHTe-
JIEKTyallHa TOTPEYSHOCT CE JIeNI OJl BTopara
KOMOWHAIHja Koja BOAM KOH ydecTBO. Kako u
Jla €, pelIeHHeTo cO HajroeMa MOKPUEHOCT €
KOHEYHOTO, BO KO€ HE ce BKIYYCHH JIUIATa CO
WHTEJIEKTyaHa TIONPEYEHOCT.

Hcto Taka, mumara co MonpedeHoCcT KO MpH-
naraar Ha eTHUYKOTO MHO3WHCTBO M3IVE/a ce
JIel O TpHUTe KoHeuHW KoMmOmHarmu. OBa ja
MTOIP’KyBa MojaTra BTOpa XUIoTe3a, Koja Ivia-
CH JIeKa €THUYKHTE MaJIIMHCTBA CO MOTpeye-
HOCT HE OW OmWiie IPeTCTaBeHN KaKO aKTHBHH
yuecHUNM. M KOHEYHO, YUeOHHIIUTE WM TH
MPETCTaByBaaT MJIAUTE UM CTAPUTE JIUIA CO
MOMPEYCHOCT, HO HE CEKOTalll ¥ JIBETE BO Mery-
ceOHa KOMOHMHAITHja.

Jla cymupame, CeBKymHara IIeMa YKaxyBa
Ha aBaHaeceT KoMOmHarmu. Hajuecra Oerme
OTCYCTBOTO Ha HWH(MOpPMAIUK 32 ETHUKYMOT
W BO3pacTa Ha JUIATa CO IMOMPEYEHOCT (T.H
,HeBUIHBH ‘). Kora ro HamanmB OpojoT Ha
JIOTUYKA KOMOWHAIIMH, IPOHA|IO0B IBE IICH-
TpanHu KoMOuHaruu. OBHE KOMOWHAIIUU CE
VIITE ce J0CTa KOMIUIEKCHH 3a Jia OujaTr WH-
TepnpeTrpann. Mojara XuroTes3a € MmojJIpiKa-
Ha BO OJIHOC HA MPETCTaBYBAmHETO HA JIMIATA
co (U3NYKa MOTPEUSHOCT U JIUIATA CO MOTpe-
YEHOCT O] ETHUYKOTO MHO3HHCTBO, HO THE OH
MoOXeJie Jia Ouaar Wi MJiaJid HiIH CTapH.

HAuckycuja

CeBkymHaTa 1el Ha OBa HCTPaXyBambe
Oemie Jla Cce HCTPAKU JIad  Y4COHUIIUTE
MPeTCTaByBaaT OIpE/ICH BH/I ITONPEYCHOCT H ja
MOBP3yBaaT CoO BO3PACT, €THUKYM U Y4YECTBO.
OBa wucTtpaxysame ro 0Oapa OIroBOpPOT Ha
npamamero: Jaiu NpeTcTaBeHUTE BUAOBU
MOMPEYCHOCT, BO3pacTa M ETHUKYMOT BO
yUeOHUIIUTE ce IOBP3aHH CO YYECTBOTO?

CeBKkymHaTa CTpPyKTypa € JeKa Juiara co
MOTMPEYEHOCT €€ MPETCTABEHH BO TIOTOJIEM JIEI
071 y4eOHHIIUTE, HO PETKO Jia C€ MPETCTaBEHH
KaKO AaKTUBHHU YUYCCHHUIH. Toram, Kako naa
M WHTeprnpetrupame pesyntarure? Hako Bo
y‘{€6HI/IHI/ITC CC CIIOMHYBaaT MONpEYCHOCTUTE,
THE HE T'M TNPHUKAKYBaaT Pa3IHKHUTE BO Of-
HOC Ha WHTeNeKTyanHarta W (Qu3HIKaTa

The first combination supports my first hy-
pothesis, which was that people with physical
disabilities would be part of the combination
that leads to active participation rather than
people with intellectual disabilities. However,
people with intellectual disabilities are part of
the second combination that leads to participa-
tion. Nevertheless, the solution with the high-
est coverage is the final one, which did not in-
clude people with intellectual disabilities.
Furthermore, people with disabilities who be-
long to the ethnic majority seem to be part of
three final combinations. This supports my
second hypothesis, which was that ethnic mi-
norities with disabilities would not be repre-
sented as actively participating. Finally, text-
books either represent younger or older people
with a disability, but not necessarily both in
combination.

To summarize, the overall pattern suggested
twelve combinations. The most frequent was
the absence of a reference to the ethnicity and
age of the people with disabilities (i.e. ‘invis-
ibility’). When reducing the number of logi-
cal combinations, I found two central com-
binations. These combinations are still rather
complex to interpret. I found support for my
hypothesis with regard to the representation
of people with physical disabilities and people
from the ethnic majority with disabilities, but
they could be either young or old.

Discussion

The overall aim of this study was to find out if
textbooks represent type of disability in asso-
ciation with age, ethnicity, and participation.
Specifically, this research addressed the ques-
tion: Are textbooks’ representations of type of
disability, age, and ethnicity associated with
participation?

One overall pattern is that disabled persons
are represented in most textbooks, but sel-
dom are they actively participating. How,
then, do we interpret the results? Although
the textbooks do mention disability, they fail
to communicate diversity with regard to in-
tellectual and physical disability in combi-
nation with ethnic minorities. Currently, the
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MTOTIPEYEHOCT BO KOMOWHAITHja CO CTHUUIKHUTE
MAaJIIIMHCTBA. MOMEHTAITHO, YYEeOHUIIUTE He
ycrieBaaT Jia TH MPUKaKAT Pa3iMKHTE TOMEry
nnara co rnonpedeHoct. OBjie, MOUTE pe3yiTa-
TH KOPECTIOHIUpaaT co oHue Ha Sleeter, Grant,
Race n Hodkinson (4, 9, 10) xou oTkpuiie aexa
yueOHHMIIUTE HE ycleBaar Ja I'M MpeTCTaBaT
pa3nuKKUTe Kaj JHIara co mompeveHocT. Kora
ce TPETCTaBEeHH IMIATa CO WHTEICKTyalHa
MOMPEUCHOCT, THE CE MPETCTABEHW WU KaKO
MJIAJIM WJIH KaKO CTapH JIMIA U JieKa Ipuraraar
Ha ETHUYKOTO MHO3MHCTBO. Kora mwmiara co
(GY3MYKK  TIONPEYCHOCTH CE€  MPETCTaBEHH,
ucrara meMa € BWaIHMBA.  Pesyararute
KopecmoHaupaar co onme Ha Sleeter, Grant,
Race, Hodkinson, ko oTkpuie aeka JmmaTa
CO MONPEYCHOCT MPETCTABEHH BO YUCOHHUIIHTE,
TIpHITaraat Ha €THUIKOTO MHO3WHCTRBO (4).
MeryTtoa, TOCTOjaT HEKOJKY OTpPaHUIyBambha
KOW Mopa Ja Ommar HoTupanu. EqHo e m300poT
Ha y4eOHHMIUTE, HO MOpaB Jla UM BepyBaM Ha
M31aBAYKUTE KyKH W HUBHUTE MH(POPMAIMU BO
OIHOC Ha TIOMyJIapHOCTA HA yUeOHUITUTE OUIe]KH
nponaxbara Ha OBHE y4YeOHWIIM HE € jaBHa.
Bropo orpannuyBame € Toa mTo MojoT H300p Ha
YUEOHUIM € MaJl ¥ € HEBO3MOXKHO JIa C€ HalpaBu
reHepanm3anyja 3a cute yaeonumm Bo LlBemncka
IO ITPEAMETHTE TParaHCKO OMIITECTBO, PENINTH]a,
ucropuja u Omonoruja. TpeTo orpaHUIyBamE €
TOA IITO HE BKITyuMB moJi. Kako ¥ Jia e, oBaa remMa
¢ BeTyBauKa 3a UJJHU UCTPaKyBarba.

3akny4douyu

Ke omropopaM Ha MOWTE IIpallama MPEKy
TPU 3aKIy4yolUd KOM KOPECIOHAMpPaar co
COOJIBETHUTE UCTPAXKYBAYKH Xunoresu. [Ipsuor
3aKIy4OK € Jieka (U3MYKara IOMPedeHOCT
¢ MOBp3aHa CO aKTHBHO y4ecTBO. Bropuor
3aKJIy4OK € JIeKa MOMpPeYeHocTa € IoBp3aHa co
STHUYKOTO MHO3MHCTBO. TPETHOT 3aKIyudOK €
JieKa Y4eCTBOTO Ha JIMIATa CO TIOMPEYeHOCT €
MOBP3aHO CO MJIAJH U CTapH BO3PACHH TPYIIH.
HctpaxkyBameTo JaBa NpPaKTUYHU  MMILIU-
KalliM JIOKOJKY pa3iMyHOCTa ja CMeTame 3a
BaHa. [IpBO, pe3ynTaTuTe YKaxyBaaT JeKa
MOCTOM TOTpeda 3a Jia ce 3roJieMH CBEecTa BO
OITHOC HA COAP)KUHATA, CIIMKUTE M TEKCTOBHTE
BO yueOHuuuTe. YyeOHuimre Ou Tpebano na
I'W HampaearT JMIaTa cO IIONMPEYEeHOCT 3a Jia
Oumar BujMBU. BTOpo, mporpamu 3a 00ykH
Ha HaCTaBHULOUTE MOpa Ja HMaar BKIYYCHO
JIOTIONHHUTEIHA OO0pa30BHM TEeMH CO IeNl Jia
CC 3rojeMH CBECTa Kaj HACTABHUIUTE U Kaj

textbooks fail to represent diversity of peo-
ple with disabilities. Here, my results are in
line with those of Sleeter, Grant, and Race
and Hodkinson (4, 9, 10), who found that
textbooks fail to represent diversity of peo-
ple with disabilities. When people with in-
tellectual disabilities are presented, they are
presented as either young or old and be-
longing to the ethnic majority. When peo-
ple with physical disabilities are represent-
ed, the same pattern is evident. The results
are in line with those of Sleeter, Grant, and
Race, who found that people with disabili-
ties represented in textbooks belong to the
ethnic majority.(4)

However, there are a couple of limitations that
need to be noted. One is the selection of text-
books. I had to trust the publishers’ informa-
tion regarding popular textbooks because the
sales figures are not public. A second limita-
tion is that because my selection is small, gen-
eralisations for all Swedish textbooks in civics,
religion, history, and biology are not possible.
A third limitation is that I did not include gen-
der. Nevertheless, this topic is promising for
future studies.

Conclusions

I will answer my question by means of three
conclusions that correspond to the respective
research hypotheses. The first conclusion is
that physical disability is associated with ac-
tive participation. The second conclusion is
that disability is associated with ethnic major-
ity. The third conclusion is that the participa-
tion of people with disabilities is associated
with both young and old age groups.

The study yields practical implications if we
consider diversity important: First, the re-
sults imply that there is a need to increase
awareness regarding content—pictures and
texts—in textbooks. Textbooks should make
people with disabilities visible. Second,
teacher training programmes need to include
additional education in order to increase
teaching students’ awareness of the content
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YUEHHITUTE3aCONPKUANTe HaydeOrmIuTe. [[o6po
3alI03HACHN W CBECHHM HACTABHHIIM OM MOXKele
Jla M3BPIIAT IPUTHUCOK KOH U3JaBAYKUTE KyKH 3a
Jla HampaBaT y4eOHHIM KOW T TpETCTaByBaaT
pa3IMYHUTE BHJOBU TompedeHocT. Tpero, mpo-
HajIOIMTe OTKPHUBAAT JIeKa MMa TojieMa morpeda
3a MOOIICEKHO UCTPAKYBAKE HA YUCOHUIIUTE 110
CHTE 3aJIOJDKUTEITHU TPEIMETH BO YUUIHINTATA
Bo IlIBesicka 3a na ce OTKpUe Nanu y4eOHHIUTe
ja TIpeTcTaByBaaT pa3NUYHOCTA Kaj JHIara co
MOTPEYECHOCT.
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