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Pe3ume

BoBen: KonBenuujara 3a mpaBara Ha JHLa-
ta co nonpeueroct (OH, 2006) ro npensuay-
Ba IMPABOTO 32 YYECTBO BO HOPMAJHHOT 00-
Pa3oBeH CHCTEM Ha Jelara CO MONPEYCHOCT.
CouujamHUOT KOHTEKCT YTBpAYyBa 1O KOj CTe-
MeH MOXKE Jla Ce peau3npa oBa IpaBo BO pe-
QITHOCTA ¥ COLMjAITHHUOT MOJET U NPUHLUINTE
Ha MHKJIy3H]ja ja HariacyBaar OJiIrOBOPHOCTA Ha
OIILITECTBOTO BO OCTBAPYBAHETO HA OBA MPABO.
Hesm: OBa KBaJIMTAaTHBHO MCTPa)KyBambe UMa
LeJ J1a TH YBUIM, O] MEpCHeKTHBara Ha po-
JIUTENNTE, KAaKO ONJCTHHM 3HAYajHW HACTaHH
1 QaKkTOpH KOU Ce€ O] COLMjaleH KOHTEKCT BO
XpBaTcka KoH To (hopMupaaT 00pazoBHOTO UC-
KyCTBO Ha Jieriata co MONpeYeHOCT.

Metonn: Co ynorpebara Ha HApaTUBHUOT
[IpUCTAIl, HUE TH cOOpaBMe NOAATOIMTE 38 JKH-
BOTHHOT TEK Ha POAMTENINTE KOM MMaaT Jiena
CO TIONPEUEHOCT OJ TPH PETHOHM BO XpBarcka
u goOueHuTe noaartonu Oea aHaIM3HPaHU CO
KOpHCTeHheTo Ha MozenoT Ha rpaduiku npu-
Ka3 Ha ucropujara Ha xuBoTHU Hactanu (Life
Event History Chart Model.

Pesyararu: Ponutenure ykakaa Ha HEKOIKY
(akTopu KOM MMaaT HETaTHBHO BIIMjaHHE BP3
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Abstract

Introduction: The Convention on the Rights
of Persons with Disabilities (UN, 2006) con-
firms the right of children with disabilities to
take part in the regular educational system.
Social context determines the extent to which
this right is actually fulfilled, and the social
model and principles of inclusion emphasise
society’s responsibility to fulfill this right.
Objectives: This qualitative study aimed to
document, from parents’ perspectives, how
significant events and factors in the social con-
text in Croatia shape the educational experi-
ences of children with disabilities.

Methods: Using the narrative approach, we
collected the life course histories of par-
ents of children with disabilities from three
Croatian regions, and data was analysed us-
ing the Life Event History Chart Model.

Results: Parents reported several factors
that negatively influenced their children’s
educational experiences: parental lack of
information concerning rights and available
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00pa30BHOTO MCKYCTBO Ha HHMBHHTE JeIa: He-
JIOCTAaTOK Ha MH(POPMAIMU 32 POAUTENUTE KOH
ce OJlHeCyBaaT Ha IpaBaTa M JIOCTaIHa MOIPII-
Ka 33 HUBHHTE JIe1la, HEOCTATOK Ha MOJIPII-
Ka O]l CTpaHa Ha HACTABHUIIUTE, HEIOCTATOK
Ha KOOpJIMHUpaHA TPOIEHKA W TIOJJIPIIKA TIPH
WHKJTy3HjaTa BO 00pa30BaHUETO, HEKOMIUICTHH
THUMOBHU Ha EKCIIEPTH O] OJJICTHU 00JacTh BO
YUWIIMIITATa, HEIOCTATOK Ha (PMHAHCHCKA MOJI-
JIpIIIKa OJ1 JIOKAJTHATa caMOoyIpaBa, HeI0CTaToK
Ha copaboTKa Ha YYHMJIMINTATA CO EKCIEPTH Off
obyacTa Ha 00pa30BAHUETO W peXaOWIHTAITH]a-
Ta W HEYCIEXOT 3a e(heKTHBHA UMIICMEHTAITH]a
Ha 3akoHuTe. Oj JApyra CTpaHa, POAUTEIUTE
yKaxkajie Ha MMO3UTHBHHUTE €(EKTH OJI aKTHBU3-
MOT Ha HEBIIAJUHUTE OPTaHU3aI[HMU KOU TY TIOBP-
3yBaat POIUTENNTE Ha Jea CO MOMPEUCHOCT.

3akaydok: OBa HCTpaKyBame ce OTHECYBa Ha
yJoraTta Ha XpBaTCKOTO OIIITECTBO BO 00pa3oB-
HHUOT CUCTEM 1 00e30e/1yBa Mperopaku Kou Tpeda
na Ommar 3eMeHH MPEABU CO IIeN 1a ce 00e30e-
v mobap KBaJUTET Ha 0OpPa30BaHUETO HA Jella-
Ta CO MOMPEUEHOCT BO OBOj COIIMjalIeH KOHTEKCT.

Kuyunu 300poBuU: coyujaren mooen Ha Xxeh-
OUKeNUpaHocm, 006pas3oeeH CUcmem, cemejcm-
6a Ha Oeya cO NONPEUEeHOCH, HAPAMUBEH
npucman

Boeed

EnHakBUTE MOXKHOCTH 32 J]a MOXKAT CHUTE JIela
Ia ce 3100ujaT co oOpa3oBaHue co 100ap KBa-
JIUTET, BKIYYyBajkd TM M Jenara co Iorpe-
YEHOCT, C€ TapaHTUPaHH BO HEKOJIKY Mery-
HApOJHH JIOKYMEHTH KO TM MMa TOTIHUIIaHO
XpBarcka. IlapamamenTor Ha XpBarcka HCTO
TakKa r'd UMa paTu(pUKyBaHO HEKOHU OJI CIIC/THU-
Te JIOKyMEHTH, BKITyuyBajKku ja Konsenyujama
3a npasama Ha JaUYAMa Cco NONPEYEeHOCM
(1), xako u Ilomepoama 3a Komsenyujama
3a npasama Ha aUYAMAa cO NONPEYeHOCm U
Onyuonuom npomoxon na Koneenyujama 3a
npasama Ha auyama co nonpeyerocm (2).
AKTHBHOTO YYECTBO BO HMHKIY3MBHOTO O00-
pa3oBaHME € BHTANHO 3a 00e30eryBame Io-
no0ap KBaJHTET Ha JKMBOT HA CUTE UYICHOBH
BO OIIIITECTBOTO, YOBEKOBUTE TIpaBa JOIOJI-
HHATEJTHO ja HariacyBaar motpebara om Map-
KHpame Ha CHTyanujata U o0e30eqyBame Ha
norpedHaTa MOAIPIIKA 32 Jelara KO UMaar
TEIIKOTHH BO HUBHUOT Pa3BOj BO paMKHUTE Ha

support, lack of strong support from teach-
ers, lack of coordinated assessment and sup-
port for educational inclusion, incomplete
teams of school experts, lack of financial
support from the local government, insuffi-
cient cooperation of schools with education
and rehabilitation experts, and failure to ef-
fectively implement legislation. On the other
hand, parents pointed to the positive effects
of activism in non-governmental organisa-
tions that bring together parents of children
with disabilities.

Conclusion: This research addresses the role of
Croatian society in the educational system and
provides recommendations that should be tak-
en into account to ensure a good quality of ed-
ucation for children with disabilities in this so-
cial context.

Keywords: social model of disability, educa-
tional system, families of children with disabil-
ities, narrative approach

Introduction

Equal opportunities for all children to obtain
good-quality education, including children with
disabilities, are guaranteed in several interna-
tional documents that Croatia has signed. The
country’s parliament has also ratified some of
these documents, including the Convention
on the Rights of Persons with Disabilities (1)
as well as the Confirmation of the Convention
on the Rights of Persons with Disabilities and
the Optional Protocol to the Convention on the
Rights of Persons with Disabilities Act (2). While
active participation in inclusive education is vital
for the attainment of a high quality of life for all
members of society, human rights concerns fur-
ther emphasise the need to highlight the situation
of, and provide necessary support to, children
who are experiencing developmental difficulties
within the educational system. International con-
ventions oblige Croatia to protect, promote, and
implement the right to education for children
with disabilities at the mandatory elementary
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HCKYCTBA M1 HOBHHH O/l CBETOT

00pa3oBHUOT CHCTEM. MeryHapOIHUTE KOH-
BEHIINH ja 0OBp3yBaaT XpBaTcka Jia To 3allTH-
TH, TIPOMOBHpa ¥ HWMIUIEMEHTHpa IPaBOTO
Ha oOpa3oBaHWE HA Jerara CO IMOMPEYEHOCT
BO 33JI0JDKUTEITHUTE OCHOBHH M CPETHHU YUH-
JIUIITA, 32CHOBAHO Ha MPHUHIIMITATE 32 €THAK-
BH MOXXHOCTH, HEAMCKPUMHUHAIIH]A U TTOJPIII-
Kara 3a MHIWBHIyAJTHATE TTOTpeOu (2. ui. 24).
OBa e 3HaYajHO CO IIeJT Ja Ce OCUTypa JeKa JIe-
Iata co TIOTPEYCHOCT K€ TO pa3BHjaT CBOjOT
MTOTECHIIMjaJI, CBOjaTa JUYHOCT U CBOjOT Ta-
neHtT. O6pa3oBaHUETO € KITydHa JeTCPMUHAH-
Ta 32 KBIUTETOT Ha JKUBOT W OOpa30BHHTE
CTaHIap[IM ce KIyYHU WHIUKATOPU 3a KBaJIH-
TETOT Ha XUBOT (5) OUIejkH THE TO OJpeIyBa-
aT MOTCHITH]aJIOT 3a BPaOOTyBame U HE3aBHC-
HO JIOMYBamb€ BO 3aeIHUIIATA.

YoBekoBuTE IpaBa KOM C€ 3aCHOBAAT BP3 IIO-
YUTTa 32 €THAKBOCT W MPABOTO CUTE WIECHO-
BH O]l €IHO OIIIITECTBO JIa y4ECTBYBaaT Kako
€HaKBM BO 3aeJHMIIATA, CE€ OCHOBHTE 3a
OTIIIITECTBEHA MTPOMEHA KOja MMa 1€l Aa OCH-
rypa >KMBOT CO MOmo0ap KBaJIHWTET 3a CHTE
nmtia. CaMo ,,90BEKOBHUTE TIpaBa KOU ce Haora-
aT Ha MOHHMCKO CKAJINJIO — OCTBAPYBAKETO HA
IpaBa MPEKy pa3BOjoT HA 3aeqHUIIATA’ MMa-
aT MOK Ja co3[1aJaT WHKIY3WBHH OIIITECT-
Ba OWMIICjKW 3aCIHUIIATA CE Pa3BHBA CO IS 1a
OBO3MOXKH 3a cute rpymnu (3). BeymHocT, pas-
BOjOT Ha 3ae[HHIIATA € Hepas[eNnB ON KBa-
JIUTETOT Ha JKUBOT INTO TO WMaar Jenara co
MOTNIPEUCHOCT BO oOyiacta Ha 0Opa3oBaHHe-
t0. OBa yKaxyBa Ha mmoTpebara na ce 06e30e-
IT1 YBHJT BO TOA KaKO TOITUPOKHOT COIHjaJIeH
KOHTEKCT MOXe na To oopMu 00pa3oBHUOT
CHCTEM M OOpPa30BHOTO MCKYCTBO 3a Jiela CO
MTOTIPEYEHOCT CO IIET Ja Ce HACHTHU(HUKyBaar
YCIIOBUTE KOM MOXaT Ja 00e30eaar oKBai-
TETEH JKUBOT.

[lommpokHnoT comnmjaieH KOHTEKCT TPBO 3a-
ITOYHYBa CO TOA Jia C€ 3eMe MPEnBUI HajOIuC-
KaTa OKOJMHA Ha JIETeTO, OJHOCHO HETOBO-
TO WJIM HEj3UHOTO cemejcTBO (4). MckycTBOTO
BO 00pa30BHHOT TIPOIEC HA JIETETO BKIydyBa
KIYYHH HAaCTaHU ¥ MPECBPTHU TOYKH BO paM-
KUTE Ha CEMEJHHOT JKUBOT. 3eMajKH TPEIBUI
Kako ceMejcTBaTa BO KOM MMa JIela CO TIOT-
PEYEHOCT TH COIVIEyBaaT OJJICTHH HACTaHU
M UCKYCTBa, TOA MOXKE Ja OBO3MOXH IIEIOCHA
MIPOIIEHKA BP3 MCKYCTBOTO HAa CEMEjCTBOTO BO

and high school levels, based on the principles
of equal opportunity, non-discrimination and
support for individual needs (2, Art. 24). This is
important for ensuring that children with disa-
bilities fully develop their potential, their per-
sonality, and talent. Education is a key determi-
nant of quality of life, and educational standards
are key indicators of life quality (5) because they
determine the potential for employment and in-
dependent living in the community.

Human rights, predicated on respect for equal-
ity and the right of all members of society to
participate as equals in the community, are a
basis for social change aiming to ensure good
quality of life for all persons. Only “human
rights from below - achieving rights through
community development” have the strength
to create inclusive societies as the community
develops to provide for all groups (3). In fact,
community development is inseparable from
quality of life for children with disabilities in
the area of education. This points to a need to
provide insights into how the broader social
context can shape the educational system and
educational experiences of children with disa-
bilities, in order to identify conditions that pro-
vide for good quality of life.

Considering the broader social context starts
with taking into account the children’s im-
mediate world of his or her family (4). The
experience of educating the child involves
key events and turning points in the fami-
ly’s life. Considering how families with chil-
dren with disabilities perceive certain events
and experiences can allow a complete as-
sessment of the family’s experience of edu-
cating the child, identify obstacles and pro-
vide evidence to support necessary changes.
Understanding family experiences means
taking into account relationships among
members of the nuclear and wider family;
relationships with friends, the school, and
the community; and the social context that
determines the approach and support avail-
able to these children and their families (6).
The contemporary concept of disability em-
phasises society’s responsibility for perpet-
uating disability by failing to provide time-
ly opportunities to allow children and adults
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OJTHOC Ha BOCIIUTYBAmHETO U 00Pa30BaHUETO HA
JITETO, JIa c€ WACHTU(DHUKYBAAT MPEUKUTE U Ja
ce 00e30enaT HOoKa3M 3a ja ce Ao0ue MOoIIpII-
Ka 32 HEONXOJHUTE NPOMEHH. 3a Jia ce pa3de-
par UCKycTBara Ha ceMejCTBaTa 3Ha4H Jia ce 3e-
Mar TPeBH] BPCKUTE MOMEry YJICHOBUTE BO
paMKuTe Ha HYKJICapHOTO M MOMIMPOKOTO ce-
MEjCTBO, BPCKUTE CO MpHUjaTeNIUTe, YUHIIHIITE-
TO W 3aCAHMIIATA W COIHMjaTHHOT KOHTEKCT KOj
ro yTBpAyBa MPUCTANOT U MOJIPIIKATA KOja €
JIOCTallHa Ha OBHE JIella ¥ HUBHUTE CEMEjCTBa
(6). CoBpeMEHHOT KOHIIENT 3a MOMPEUCHOCT
CTaBa akKIeHT Ha OJITOBOPHOCTA Ha OMIITECTBO-
TO BP3 OBEKOBEUYBAHETO HA MOMPEUCHOCTA CO
TOA IITO MCTOTO HE yCIieBa Jia 00e30eau Bpe-
MEHCKH MOXKHOCTH 3a JIa UM OBO3MOXKH Ha Jie-
1ara ¥ Ha BO3PACHUTE JIMIA CO TOMPEUYCHOCT,
Kako ¥ Ha HUBHHUTE CEMejCTBa Jja OMIaT akTUB-
HO BKJIyY€HM BO HMBHATa 3ae¢[HUIIA U /1A ja HC-
KOpHCTAT MOAIPIIKATA O] OMIITECTBOTO (7).

Ilokpaj cemejcTBOTO, OBOj KOHTEKCT ja BKITYUY-
Ba M COLMjAIHATA, MOJUTHYKATAa U KyATypHaTa
OKOJIMHAa Ha MHAWBHUAYAaTa BO OAPCACH BPEMCH-
CKH TIepHoJ Ha ozpeneHa Tepuropuja (8). OBoj
CeT Ha BIIMjaHHja MOXE J]a C€ MOBP3E CO MCKY-
CTBaTa KOM ro OOJNMKYBaar )KMUBOTOT BO MAHHHA,
Kako IITO ce JUCKpUMUHAIM]aTa, NHKIy3u]jaTa/
eKCKIJTy3Wjara, HUBOTO Ha TOJJPINKA, aKaJeM-
CKHOT MPOTPeC M BPCKUTE TOMEY CEMEjCTBOTO
u yummamreTo (6). OBa MCTPAKYBAE HMa 1[ET
na o0e30e YBHI BO COIMjATHHOT KOHTEKCT
KOjIITO TW OOJMKYBa UCKyCTBara Ha Jierara co
MOTPEYCHOCT U HUBHUTE CEMEjCTBA BO XpBaTcKa
BO OJIHOC Ha HUBHHUTE MPOOIEMH MTPU IIPUMEHATa

Ha HUBHOTO TIPaBO Ha 00pa3oBaHue.

On 1980 rommnHa, Kora CHELHUjaTHOTO 00pa3o-
BaHMe Oelle HopMa 3a Jierata co MoInpeueHoCT,
UCTPAKYBAaUMTE IO MMaaT YTBPACHO 3HAYCH-C-
TO 3a OPraHW3UparmE BHCOKOKBAJIHUTETHA TIOJI-
JIpIIIKa 3a Jierara co MOMPEYCHOCT U HUBHOTO
BKJIyUyBame BO MOCTOjaHHOT O0pa30BEeH CHC-
TeM. Hekonky Hay4HM MCTpakyBarma KOW MPBO
OwJie HaIIpaBeHW BO OBaa 00JIacT, UMaJIe Il 1a
TH TeCTUpaaT M O0jeKTHBHUTE U CYOjeKTUBHU-
TE MPETYCIIOBH 32 BKIIyUYBamETO HA JIEIaTa co
MIOTIPEYEHOCT BO MOCTOjaHUTE YUMIIUINTA U JI0-
OueHHMTE pe3yiTaTH yKakalie Jieka Cy0jeKTHB-
HUTE TPEIYCIOBH (Ha IMpUMEp, OJIHECYBabe-
TO, 3HACHHETO U MPUCTAIOT) ke OUaT pa3BUeHH
BO MJHMHA, OJHOCHO JieKa ¢ yIITE Ce Hepas-
BueHu (9). 3a BpeMe Ha 0BOj paH IEPUOJI, WC-
TPaKyBaYUTE MCTO Taka HAIPaBHJIE MPOLEH-
Ka Ha CIOCOOHOCTA HA MOCTOjaHUTE YYUIIULITA
Ja 00e30enaT colujanu3aimja u COOABETHO 00-
pas3oBaHKe 3a JielaTa co WHTENCKTyallHa IOr-
pedeHocT. OBa HCTPaXKyBabE U3BIICKIIO 3aKITy-
YOK JieKa TMOCTOM MOoTpeba of MOJJpIIKa 3a
THE Jiella BO CIICIHjaJM3UPaHUTE MPOrpaMu |

with disabilities, as well as their families, to
become actively involved in their communi-
ties and to take advantage of the support that
society should provide (7).

In addition to the family, the context includes
the social, political, and cultural surround-
ings of the individual at a certain time pe-
riod in a certain location (8). This set of in-
fluences can be associated with experiences
that shape future life, such as discrimination,
inclusion/exclusion, support level, academic
progress, and relationships between family
and school (6). The present study aimed to
provide insights into the social context that
shapes the experiences of children with dis-
abilities and their families in Croatia as they
struggle to exercise their right to education.
Since the 1980s, when special education was
the norm for children with disabilities, re-
searchers have recognised the importance of
organising high-quality support for children
with disabilities and including them in the
regular education system. Some of the first
scientific research in the area was aimed at
testing both the objective and subjective pre-
conditions for including children with dis-
abilities in regular schools, and the results
suggested that subjective preconditions (i.e.
attitudes, knowledge, and approaches) were
yet to be developed (9). During this early pe-
riod, researchers also assessed the ability of
regular schools to provide socialisation and
education for children with intellectual disa-
bilities. This research indicated that there was
a need to support such children in specialised
programmes and to include education and re-
habilitation experts on in-school expert teams
(10). Other studies examined instruments and
implementation plans to individualise the
preparatory work that goes into placing chil-
dren with intellectual disabilities into regular
schools (11, 12). Other work has examined
attitudes towards integration among parents
of children without developmental difficul-
ties and explored ways in which support pro-
grammes can improve peer acceptance of
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BKIJTyUyBamETO Ha €KCIIEPTH 07 o0acTa Ha 00-
pa3oBaHHETO M pexaOHWIHTalHrjaTa BO PaMKHTE
Ha eKCTIEPTCKUTE TUMOBHU BO yumnuiuTata (10).
Jpyru uctpaxyBama TH MpoydyBaje HUHCTPY-
MEHTHTE W IUIAHOBHTE 32 MMIUIEMEHTALUja CO
Lel Ja ce MHAMBUAYyalIn3upa MOArOTOBKAaTa Ha
Jierara KojalTo O BO MPHIIOT HA Jerara co
MHTENeKTyallHa MONPEYEeHOCT, 1a MOXKar ja Ou-
JIaT BKIy4eHH BO HOpMaHH yuunumTa (11, 12).
Hcro Taka Oun uCTpa)kyBaH M OHOCOT KOH HMH-
Terpauyjara Ha OBUE Jiela MoMery POAUTEINUTE
Ha Jlerara KoM HeMalle TeIIKOTHM BO HUBHHUOT
pa3Boj U Owjie MPOyuyyBaHW HAYMHH MPEKY KOU
[porpaMuTe 3a MOJJPIIKA MOXAaT [a ro IoJ0-
Opar mpudakameTo Ha Jerara co MOMPEeIeHOCT
o7 cTpaHa Ha HuBHMTE BpcHUIM (13). Kako eqna
LeJIMHA, HPETXOMHO CIIOMEHATHTE MCTPaxKy-
Barba MMaarT WJICHTH(UKYBaHU HEKOIIKY 3Ha-
YajHH [IPEIU3BHLM 33 TOA KaKo J]a c€ TIOCTUTHE
MHKJIy3Hja Ha Jierara co MOIPEYeHOCT BO paM-
KUTE Ha HOpMaJIHUTE y4winiuTa. Exen on HuB
€ Pa3BOjOT HAa MHKIY3UBHU 00Opa30BHM Iporpa-
MH 3aCHOBAaHM Ha MHTErpalyja Ha pesieBaHTHU
eKCIEepPTH BO YUMIIMIITATa U COpabOTKa moMery
eKCHEPTUTE, POAUTEINTE ¥ HACTABHULIUTE, KOU
ce 3HauajHW M €CEHIMjaIHN aKTepH BO Harlo-
puTe 3a MHKJIy3Wja Ha JAelara co MOMpPeYeHOCT
(14-17). Hdpyru mpenu3BuIM ce pa3BOjOT Ha
nojpIiKa nomery coydenunure (18), pa3Bojor
Ha MOAAPIIKA 32 MHKITY3UBHUTE 00Pa30BHU MO-
JIeI KOH C€ MOTIHPAaT Ha IOMOLI BO PaMKUTE
Ha YYHJIHULIATA U TOABMKHH EKCIIEPTCKH THMO-
BU (19-21) 1 pa3BojoT HA MPOrpPaMUTE 32 CBECT
32 HACTaBHHULIUTE, POLUTEIIUTE U BPCHULIUTE BO
HOpMaJIHUTE yuuiumra (22, 23).

Bo nocneanure 20 rogunu, ycrenrHara o0pa3os-
Ha MHKJy3Hja Ha Jelara co MOMpeyeHoCT ycrea
Ia coOepe JOBOJNHO TMOAAPIIKA U T'M TOTTHKHA
CHTE 3HaYajHH YYECHHIM BO TOj MpOIEC 10 Haj-
BHCOKOTO MOJKHO HHBO. OBHE YCHEIIHN HAloOpH
MMaat MPUIOHECEHO BO MHKITy3HjaTa Ha IOrojeM
Opoj Jie1ia co MonpeYeHoOCT BO PAMKUTE HA CUCTE-
MOT Ha HOPMaJIHH YUYHJIMIITA M ja UMaaT 3alBp-
CTEHO MO3MIIKjaTa Ha HACTABHULIMTE U Ha EKCIIep-
THUTE KO NMaaT 1oio0pa onpema 3a o0pa3oBaHue
Ha POAMTENMTE M JPYTHTE JACLA 3a CO3aBarbe
MHKITy3UBHa 00pa3oBHa oxonuHa. OBue ycmecu
yKa)KyBaaT Ha HEKOJIKY CUCTEMCKH €IEeMEeHTH I10-
Pazu KoM € yclellHa oOpa30oBHATa MHKIY3Hja, a
TOA ce: TIO3UTUBEH CTaB KOH MHTErpalyjara; aK-
THBHA NMAapTHLUNALK]A HA TPEHUPAHU HACTABHHU-
11, eKCIIEPTH M aCHCTEHTH U BHCOKOKBAJIMTETHA
copaboTKa oMery OBH€ MHAUBHAYH, KAKO U TIO-
Mely HUB U Jelara co MONPEYCHOCT ¥ HUBHUTE
BPCHULM; MOAZPIIKA 33 JeLara cO IOHPEYeHOCT
Y HUBHUTE POAUTENIN; U HO3UTUBHA OKOJIMHA I10-
Mery coydeHuiure. OBHE €IEMEHTH TH TIpeT-
CTaByBaaT pa3MUCIIyBamkaTa U aKTHBHOCTA BO OJI-
HOC CO COIMjATHUOT MOJIEJN Ha TIOMPEUCHOCT, KOj

children with disabilities (13). As a whole,
this research literature on how to achieve the
inclusion of children with disabilities in regu-
lar schools identified several important chal-
lenges. One is the development of education-
al inclusion programmes based on integration
of relevant experts into schools and on col-
laboration of experts, parents, and teachers,
all of whom are valuable and essential actors
in inclusion efforts (14—17). Other challenges
are the development of supportive relation-
ships with schoolmates (18), development
of support for educational inclusion models
that rely on classroom assistants and mobile
teams of experts (19—21), and development
of awareness programmes for teachers, par-
ents, and peers in regular schools (22, 23).
For the past 20 years, successful education-
al inclusion of children with disabilities has
managed to garner sufficient support and em-
power all relevant stakeholders to the great-
est possible extent. These successful efforts
have contributed to the inclusion of an in-
creasing number of children with disabilities
within the regular schooling system, and they
have strengthened the positions of teachers
and experts, who are now better equipped to
educate parents and other children about cre-
ating an inclusive educational environment.
These successes point to several system-
ic elements for achieving educational inclu-
sion: positive attitudes towards integration;
active participation by trained teachers, ex-
perts, and assistants, and high-quality coop-
eration among these individuals as well as
between them and the children with disabili-
ties and their peers; support for children with
disabilities and their parents; and a positive
environment among schoolmates. These ele-
ments represent thinking and activity in line
with the social model of disability, which ac-
centuates the responsibility of society to pro-
vide systemic support.
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CTaBa akKIeHT Ha OJITOBOPHOCTA HA OTIITECTBOTO
na 00e30e1 CHCTeMCKA TIOIPIITKA.

[Inpoko 3acHOBaH TPy CO el Jia ce pa3depe uc-
KyCTBOTO Ha Jieliara co MOMPEYeHOCT Ha KPajoT
uMa moTpeda Ol MPOYyUyBAHETO HA MEPCIEKTH-
BUTE HA CUTE YYECHHIM BO TOj MPOIIEC, BKIyUY-
BajKl TH HACTABHHUINTE, POTUTEINTE, BPCHU-
[UTe, Jernara co MONPEYCHOCT, EeKCIEPTHUTe,
ACUCTEHTHUTE, MPETCTABHUIIUTE HA JIOKAJTHATA Ca-
MOyIpaBa W HEBIAJAMHUTE OpraHu3anuu. Kaxo
YeKop BO OBOj MpaBell, OBa KBAJUTATUBHO HC-
TpaXKyBarbe UMa IIeJT Jia TH 3eMe TPEIBU]I Tiepc-
MEKTHBUTE HA POJMTENUTE Ha Jiella KOW MUMaaT
TEITKOTHH BO HUBHHOT pa3BOj BO OTHOC Ha 00-
Pa30BHOTO UCKYCTBO Ha HUBHUTE Jienia. Hamiara
Ien € Ja ce Jo0Wjar moamadoKu COTIemyBama
Ha (aKkTopuTe KOU TO JICTCPMHUHHPAAT CTABOT
Ha 00pa30BHATE PAOOTHUIM M YBHI BO IOCTAIl-
HaTa MOJUIPIIKA W WHUIMjaTUBUTE Ha POJUTE-
JIMTE BO TIOJIPINKATA HA MHKIY3UjaTa Ha Jierara
BO MPEAYUYHIUITHATE YCTAHOBH U BO OCHOBHHTE
yumminta. Hue ro ymorpeOuBMe HapaTHBHHOT
MPHCTAI €O IIeJT JIa UCITUTaMe, O] MePCIeKTHBA
Ha POJUTENNTE, KAKO COIMjATHUOT KOHTEKCT BO
XpBarcka 1o 00NMHMKyBa 00pa30BHOTO MCKYCTBO
Ha Jieriara co nompedeHocT. Hue tu cobpaBme
UCTOPHHUTE 32 KUBOTHHOT TEK HA THE POAUTEIH
U TH MapKupaBMe KITyYHUTE HACTAHW BO HUBHU-
TE HAPATHBHL.

Memodu

VYuecHUIM BO OBa HCTPaKyBarbe 0ea poauTeIIn-
Te Ha Jiella CO MHTEJIeKTyallHa MONPEYSHOCT HITH
ayTUCTUYCH CIeKTap Ha HapyuyBawma (ACH)
KOM KMBeaT BO TPH PETMOHH BO XpBarcKa: IIeH-
Tpanna Xpsarcka, CrnaBonuwja u Jlanmanuja.
Hcropunte 3a )HBOTHHOT TeK Oea mpubaBe-
HU O] [IBE CEME]CTBA BO CEKOj O] IIOrope HaBe-
JeHuTe pernoHd. MHTEpBjyaTta co ponurenuTe
Oea cHUMeHHM M MoToa Oea HamNpaBeHH TpPaH-
CKpUNTH OJ ayluO CHUMKHUTE, a IMOAATOLUTE
Oea aHanmu3upaHu co ynorpedara Ha Moaenor
Ha rpauYKy OpUKa3 Ha UCTOPHjaTa Ha KUBOT-
nu Hactanu (Life Event History Chart Model)
(27). Bo TpaHCKpHUNITHTE HHE TO HACOUYHMBME
BHUMAHHMETO KOH HACTAHUTE U KOH (aKTOpUTE
Ha HUBO Ha JIMYHOCTA, BPCKUTE M COLUjaTHOTO
HUBO KOM OM MOKelie 1a IPUI0HEecaT BO 3Ha4aj-
HHUTE HACTaHH BO XMBOTHHOT T€K HA HUBHUTE
cemejcTBa. OBHE ceMejcTBa U PETHOHH OA Ap-
kKapara Oea M30paHu OMIEjKH THE K€ HU OBO3-
MOXKaT Ja TW YTBPAUME Pa3IMYHUTE UCKYCTBa
Ha MHTErpandja BO paMKUTE Ha HOPMAIHHOT

A broad-based effort to understand the expe-
rience of children with disabilities ultimately
requires exploring the perspectives of all rel-
evant stakeholders, including teachers, par-
ents, peers, children with disabilities, experts,
assistants, representatives of local govern-
ment and non-governmental organisations.
As a step in this direction, the present qual-
itative study aimed to take into account the
perspective of parents of children with devel-
opmental difficulties on their children’s ed-
ucational experiences. Our aim was to gain
deeper insights into factors determining the
attitudes of educational workers and insights
into available support and parents’ initia-
tives in support of children’s inclusion in pre-
school and primary school. We used a narra-
tive approach to examine, from the parents’
perspective, how the Croatian social context
shapes the educational experiences of chil-
dren with disabilities. We collected the life
course histories of those parents and traced
the key events in those narratives.

Methods

Participants were parents of children with
intellectual disabilities or autism spec-
trum disorders (ASD) living in three re-
gions of Croatia: central Croatia, Slavonia,
and Dalmatia. Life course histories were
collected for two families in each region.
Interviews with parents were recorded and
transcribed, and data were analysed using
the Life Course Event History Model (27).
In the transcriptions, we looked for signif-
icant events and factors at the personal, re-
lationship and social levels that might have
contributed to significant events in the fam-
ily’s life course. These families and regions
of the country were chosen because they
would allow us to capture different experi-
ences of integration into the regular educa-
tional system as well as differences in com-
munity support. In Croatia, most children
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00pa3oBeH CHCTEM, HO W Jia TH YTBPAUME pa3-
JUKUTE BO PAMKHTE Ha TMO/IPIIKATA KOjaIlTo Ce
nmoOuBa BO 3aemHmiara. Bo Xpearcka, moBeke-
TO JIella CO YMepeHa WM TeIIka WHTEJIEeKTyas-
Ha TOTPEYEHOCT TO T0OWBaaT CBOETO 00paso-
BaHME BO CTEUHjaTHU YUHIIUINTA W JIOKAJTHH
pexabmmuTanuoHu meHTpu. CHCTEMOT Ha CIie-
[I{jaJTH YYUIIMIITA Ha JIe[ara co MOMPEeYeHOCT
M 00e30emyBa MONIPIIKA Off CHTE EKCIEePTH
KOHWIITO C€ TMOTPeOHN, BKIYIyBajKH H CIICIIH]a-
JIEH eIyKaTop, TOBOPEH TEPAareBT, TEPareBT 3a
IpaMa W YMETHOCT, Tiefaro3u (00pa3oBHH KOH-
CYJITaHTH) M oueH TepameBT. Jlemara co JayH
cuaapom u ACH moxe ma Oumar mHTErpUpa-
HU BO HOPMaJTHH YUYMITHINTA Ka/I€ IITO 00pa30B-
HU aCHCTEHTH J[aBaaT MOJIPIIKA 3a Jerara co
MOTIPEYEHOCT, HO BO OBHE YUIJIHUINTA MMa He-
JOCTaTOK Ha eKCTIEPTH 3a MOJJIPIIKa Ha Jera-
Ta ¥ HACTABHHUITUTE CO I1eJT IMIUIEMEHTAIH]ja Ha
WHKITy3HWjaTa ¥ WHANBHIyaTH3alfjara Ha OBHE
nera. 3aroa, 00pa30BHOTO UCKYCTBO Ha Jelara
Y HUBHHUTE POIUTEIH 3HAYajHO CE Pa3INKyBa BO
3aBHCHOCT O]] TOA JJAJTK IETETO IO JOOMBa CBOE-
TO 00pa30BaHWE BO HOPMAJTHO WIIH CIIEITH]aJTHO
YUWITATITE.

3a oBa HCTpaxyBamke HHE IIeJIeBME KOH
perpyTupame poaNTeNr Ha JIeTa KOU ce uMa-
aT 3amuIIaHO BO HOpMajHA MpPETydrINIIHA
YCTaHOBa, HOPMAJTHO OCHOBHO YYIIIAIITE U
cIrerijajHo oOpa3oBaHWE CO e Ja ce J0-
Oue crmuKa 3a pa3’IMYHUTE MCKYCTBa Ha WH-
KJTy3Hja BO 00pa3oBHUOT cucteM. OnopaBme
CeMejCTBa O] pa3JIMYHU PETHOHHU BO AprKaBa-
Ta CO IIeJT J1a ce Jo0ue CIuKa 3a Pa3TuIHUOT
pa3Boj Ha CHCTEMOT 3a MOAAPIITKA O] 3aeTHH-
mara. Jlemara Ha poAWTENHUTE KOW YYECTBY-
Baa BO OBa HCTpaKyBame Oea Ha BO3PacT 01
3 no 19 roguHm, momeka poauTeNUTe Oca Ha
Bo3pacT of 38 mo 55 roguan. CuTe cemMejCT-
Ba Oca COYMHETH O IBajIla POIUTENH CO 2-3
Jleria, OCBEH €JTHO CEMEjCTBO BO KO€ MMaIlle
camo efHo nmete. MajkuTte Oea moBeke HMHBOJI-
BUPaAHU OJ] TATKOBITUTE BO 00e30emyBame-
TO Ha ToAzpIIKa 3a aenara. Cute poauTenn
“Maa TOJAPIIKA O] YICHOBUTE Ha HUBHUTE
ITOIITUPOKH CEME|CTBA.

with moderate or severe intellectual disa-
bilities are educated in special schools or
local ‘rehabilitation centres’. The special
school system provides children with disa-
bilities with support from all necessary ex-
perts, including a special educator, speech
therapists, art/drama therapist, pedago-
gies (educational consultant), and vision
therapist. Children with Down syndrome
and ASD may be integrated into regular
schools, where teaching assistants provide
support for children with disabilities, but
these schools lack other experts for sup-
porting the child and teacher implement in-
clusion and individualisation. Therefore,
the educational experiences of children and
their parents can differ strongly depending
on whether the child attends a regular or
special school.

For the present study, we aimed to recruit
parents of children enrolled in regular pre-
school, regular elementary school and spe-
cial education in order to capture different
experiences of inclusion into the education-
al system. We selected these families from
different regions of the country in order
to capture differences in development of
community support systems. The children
of parents recruited into this study were
aged 3-19 years, while parents themselves
ranged in age from 38 to 55 years. All fam-
ilies comprised two parents with 2-3 chil-
dren, except for one family with one child.
Mothers were more involved than fathers
in providing support for the child. All par-
ents enjoyed support from members of their
broader families.
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Tabdena 1. Kapakmepucmuxu na deyama co nonpe-
4ueHOCm U HUBHUME cemejcmea

Table 1. Characteristics of children with disabili-
ties and their families

Region Family ID d(i:s};g?lify Age, yr Gender in t::\fg::/e d Family characteristics
» child is integrated into
regular school system
*  only child in family
1 Down syndrome 12 Male Mother *  mother and father work 40
hours per week
» family receives support
from grandparents
Central Croatia
»  child is integrated into
special school
Moderate * 2 children in family
2 intellectual 17 Male Mother »  father works 40 hours per
disability week; mother, 20
» family receives support
from grandparents
» child is integrated into
regular preschool
Autism e 2 children in family
3 spectrum 3 Male Mother »  father and mother work 40
disorder hours per week
. »  family receives support
Slavonia from grandparents
(eastern Croatia)
»  child is integrated into
. special school
Autism Motherand |+ 3 children in family
4 spectrum 10 Male .
disorder Father . fathf:r is employed
» family receives support
from grandparents
»  child is integrated into
regular school
e 2 children in family
5 Down syndrome 13 Male Father »  father and mother work 40
hours per week
. »  family receives support
Dalmatia from grandparents
(southern — -
Croatia) »  child is integrated into
special school
Moderate * 2 children in family
6 intellectual 19 Male Mother »  father works 40 hours per
disability week; mother, 20
»  family receives support
from grandparents

HapamueeHn npucman u modesiom
3a epagbuyku npuka3s Ha
ucmopujama Ha XueomHuUoOm mek

OBa KBaJIUTaTHBHO MCTPaXXyBamke € HAIpPaBeHO
CO ITOMOIII Ha HAPAaTHBHUOT TPHCTAIl CO T[T Ja
ce j00ujar MmojaToNny 3a UCTOpHUjara Ha KUBOT-
HUOT TeK Ha POIUTEIIUTE U UCTHTE J]a CE aHAIHU-
3Wpaar co e 1a ce J00ue OJIr0BOp Ha CIICAHUTE
Mpalmiama ITOCTaBEHH BO PAMKHTE Ha MCTPaXKYy-
BamhETO BO CHTE TPH PETMOHU HA JIpyKaBaTa:
I11: Kaxko mpumoHecyBaar BpCKUTE CO 00-
pa3zoBHHUTE PaOOTHUIM Bp3 3HAYAjHHUTE
00pa30BHM HACTAHU KOM OWJIe ICKYCEHHU

Narrative approach
and the life course
history chart model

This qualitative study used a narrative ap-
proach to collect parents’ life course histories
and analyse them in order to address the fol-
lowing research questions across the three re-
gions of the country:
Ql. How do relationships with educa-
tion workers contribute to the signifi-
cant educational events experienced by
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O]l ceMejcTBaTa Ha Jera CO MPEeYKHu BO
HHUBHHOT Pa3Boj?
[12: Kako npuaoHecyBa MmocToeukaTa mo-
JIpIITKa BP3 3HA4YajHUTE 00pa30BHH HACTa-
HU KOW OWJIe WCKYCEHH Of CeMejcTBaTa
Ha JIera co MPEYKH BO HUBHUOT Pas3Boj?
[13: Kako mpumoHecyBaaT WHHIIH]aTHBUTE
Ha POJWTEITNTE BP3 3HAYajHUTE 00pa30BHU
HACTaHW KOM C€ MCKYCEHH OfI CeMejCcTBaTa
Ha JIeTa CO TPEIKH BO HUBHHUOT Pa3Boj?
Hwue ro n3bpaBme HapaTHBHHOT MPHCTAIT 33 OBA
HCTpaKyBame OUICjKI MOXKe J1a 00e30enn yBUI
BO IIEJIMOT )KUBOTEH TEK Ha eTHa JITYHOCT cO (o-
KyCcHpame Ha CUTe MCKyCTBa Ha JTMYHOCTA, MU-
Haty u ceramHu (24). Bo HapaTWBHUOT mpwc-
Tarm, Onorpad)cko UCTPaKyBamE cE CIPOBEAYBa
CO IIeJT JIa Ce MPOYYH MHAWBHUIyaTa W HETOBUTE
W HEj3MHUTE JINYHHU MCKYCTBa, KaKO IITO THE
MY C€ packa)kaHH Ha HCTPaKyBadoT HIIH KaKo ce
3a0ere’kaHd BO HEKOJIKY MHUIIAHHW W3BOpH (25).
MeTof0T Ha HUCTOpHja HA KUBOTHHOT TEK OWII
ynoTpeOyBaH 3a Ja ce pa3depar MmepcreKTHBH-
Te Ha JIUIATa CO IONPEYeHOCT W HHUBHHTE Ce-
MEjCTBa, MOXHOCTHTE KOW WM TH 00e30emyBa
OIIIITECTBOTO, TMPEYKUTE CO KOWIITO CE COOTY-
BaaT M HAYMHUTE Ha KOW CHTE OBUE BIIHMjaHH]a TO
00NMKyBaaT HUBHHOT JKMBOTEH TEK, MCKYCTBa-
Ta, eprenuuTe u naanHara (8). Llenrta Ha nc-
TOpHjaTa 3a XUBOTHUOT TEK € J1a ce UACHTH(DH-
KyBaar ¥ J]a C€ OMHIIAT KIyYHUTEe HACTAaHU KOH
Cce jaByBaaT Kako MPECBPTHH TOYKH BO TEKOT Ha
KUBOTOT HA €[JHA JIMYHOCT ¥ 10TOA /I CE WACH-
TUPUKYBaaT (aKTOPUTE KOW MPUAOHECYBaaT BO
MojaBaTa Ha THE KIYJIHH HacTaHu (26).
Monenot Ha Kacumi (27) 3a mcropujara Ha Ha-
CTAHHMTE BO TEKOT Ha )KUBOTOT, KOj € alalTHpaH 3a
0Ba MCTPAKYBamhe Kako MOJIET 3a IPOyUdyBame Ha
HACTaHHUTE BO TEKOT Ha KUBOTOT, TOKAYKYBa KaKo
CeKO0ja MHAMBHAYya TO 3aMOYHYBa HETOBHOT WM
HEj3MHUOT )KUBOTEH TEK OJf €I€H CTaTyC WIIH YJIO-
ra, Moclie OfIpe/ieH KIIy4eH HaCTaH KOj TIOTTHKHY-
Ba (paza Ha MPOMEHA WM TPAH3UIIMja, KOja oToa
3aCHOBA HOB CTaTyC WM ynora. Bo oBa mcrpaxy-
Barbe, KIyJYHUTE HACTAaHW c€ 3HauajHu (aszu of
KUBOTOT HA JIETETO WIIM CEMEjCTBOTO, KaKo IITO
€ parameTo Ha JieTe, 00pa30BaHUETO Ha IETETO U
HETOBOTO BOCITUTYBAmE€, 3IPaBCTBEHATa COCTOj-
0a Ha JIeTeTO WK Ha WIEHOBHUTE BO CEMEjCTBOTO,
CMETKHTE 3a OeHeuTHTE 32 OrmarococTojoa u yc-
TyTuTe, BpaboTyBamke, HE3aBICHO JIOMYBAbE, HH-
KJTy3Hja/eKCKITy3dja, TpHIarame, TYOMTOKOT Ha
CakaHa JIMYHOCT, PACKUHYBambe CEMEjHH BPCKU
WM JIPYTH CIIMYHU 3HadajHU HacTaHu. [lpu aHa-
TIM3UPABETO Ha MOKHHATE (DaKTOPH KOM MOKEOH

families of children with developmental
difficulties?

Q2. How does existing support contrib-
ute to the significant educational events
experienced by families of children with
developmental disabilities?

Q3. How do parents’ initiatives contrib-
ute to the significant educational events
experienced by families of children with
developmental disabilities?

We chose a narrative approach for this study
as it can provide insight into a person’s entire
life course by focusing on all the person’s ex-
periences, past and present (24). In the nar-
rative approach, a biographical study is con-
ducted to study the individual and his or her
personal experiences, as told to the research-
er or recorded in various written sources (25).
The method of life course history was used
to understand the overarching perspective of
persons with disabilities and their families,
the possibilities afforded to them by their so-
ciety, the obstacles they face, and the ways
in which all these influences shape their life
course, experiences, perceptions, and future
(8). The goal of the life course history is to
identify and describe key events that acted as
turning points in the person’s course of life,
and then to identify factors contributing to
those key events (26).

Kasnitz’s (27) life course event history mod-
el, adapted in this study as a life course event
model, shows how every individual starts his
or her life course from a certain status or role,
after which a key event triggers a phase of
change or transition, which then establishes
a new status or role. In the present study, the
key events were important phases in the life
of the child or the family, such as the child’s
birth, the child’s education and upbringing,
a medical condition of the child or a family
member, receipt of welfare benefits and ser-
vices, employment, independent living, in-
clusion/exclusion, belonging, loss of loved
ones, breaking of family ties, or other simi-
larly important events. In analysing possible
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NpHIOHENE 32 3HAYAJHUTE KMBOTHH HACTAHH, HHE
TH 3eI0BMe TIpeaBul (hakTopuTe KoM ce Oazmpa-
ar Ha (1) BpckuTe (CeMejcTBOTO, TOMUPOKOTO Ce-
MEjCTBO, TIPHjATENIUTE, CKCIIEPTUTE, PEITUTHO3ZHHUTE
OpTraHW3AaIMK, HEBIAJMHUTE OPTraHU3aIlNH, JIOKAJ-
HUTE BIACTH), (2) opraHm3upaHa MOMAPIIKA U yC-
JYTH BO paMKHTE Ha 3aemHMIara, (3) WHUIMjaTH-
BHUTE Ha POJUTENNTE U MO3HABAHETO Ha 1paBara u
(4) BpemHOCHHOT CHCTEM Ha POMUTEIIUTE ¥ HUBHU-
Te peepPEHITH BO JKUBOTOT.

[Momony e mpuka)xaH mpuMep Ha MOJIENOT 3a 3Ha-
YajHH HACTaHU BO TEKOT HA JKUBOTOT KOj CE KO-
PUCTH BO OBa HcTpaxyBame (mpumep 1). OBue
MOJICTTH Ha 3HA4ajHU HACTAHU W PEJICBAaHTHU (hak-
TOPH 32 KOM C€ JIMCKYTHUpPA BO OBA HCTPAXKyBarbe
MPOU3IIETYBAAT OJ XPOHOJOIIKHOT TEK HA HCTO-
pHjara Ha JKUBOTHUOT TEK KaKO IITO € TOA KAKAHO
OJ1 TIEPCIIEKTUBA HA UCTPAXKYBAYOT U LENOCHO ja
CJIeIM OPUTHHATHATA (TPAHCKPHUIITOT) U3jaBa Koja
e JIajieHa O] YYECHHIUTE BO OBA HCTPAXKYBabE.

Ipumep 1. Mooen na 3nauajuu Hacmanu HU3 HCUo-
mom Ha eOHo cemejcmao 00 yenmpanua Xpeamcka
co oeme co Jlayn cuHOpom Koe yuu 80 pedo8HO OcC-
HosHo yuunuwme (Cemejcmeo 1 6o Tabena 1)

Attitudes of professionals that
exclude the child from regular
mainstream education

': Nonsystematic
\ support for regular
education

Support

Contribution of experiences
by other parents of children
with disabilities

T

Integration into
regular primary education

Mothers' initiatives,
as contribution in creating
service standards

N

S/
M,J_f{

=
from professionals =,
Mother's training Support from local

Mother's NGO activism

factors that may have contributed to signifi-
cant life events, we considered factors based
on (1) relationships (family, broader fami-
ly, friends, experts, religious organisations,
non-governmental organisations, local gov-
ernment), (2) organised support and services
in the community, (3) parents’ initiatives and
familiarity with rights, and (4) parents’ value
system and life preferences.

Below is an example of the significant life
course event model used in this study (Example
1). The models of significant events and rele-
vant factors that we discuss in this study stem
from the chronological flow of the life course
history as told to the researchers, and com-
pletely follow the original (transcribed) state-
ments made by the participants.

Example 1. Model of significant events in the life course
of a family from central Croatia with a child with Down
syndrome in the regular educational system (Family 1 in
Table 1).

Good collaboration
between teaching assistant
and teacher

|
"‘;M‘g
= 'l.-f‘""‘"-:

Right to an
govermental department assistant
for education

Mother's
active role
in looking
for support

in England

Support for regular primary
education

2008

child is 8 years old

Q > SIGNIFICANT EVENT IN THE LIFE COURSE

2008 2008

* NEGATIVE FACTORS THAT CONTRIBUTE TO THE SIGIFICANT EVENT

e }Z’ POSITIVE FACTORS THAT CONTRIBUTE TO THE SIGIFICANT EVENT

2

4

EXPERIENCE OF DISCRIMINATION
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Pe3ynmamu

Haoodu o0 dee xueomHu npukasHu
00 yeHmpasnHa Xpeamcka

[MpBara rcTopuja Ha KUBOTHUOT TEK CE OTHECY-
Ba Ha CemejcTBO 1, KOoe UMa cWH Ha 12-romum-
Ha Bo3pacT co JlayH CHHAPOM W Koe JIeTe OIH
BO HOpManHO ocHOBHO yumnumTe (Tabema 1).
W nBajuara, TaTKOTO M Majkara, UMaaT CTEKHa-
TO BHUCOKO 0Opa3oBaHWe W paboTaT Ha pabOTHU
MecTa co TonHO paboTHO Bpeme. [lokpaj mery-
ccOHaTa MOAIpPIIKA KOjallTO CH ja JaBaaT Co-
TMPYKHUIUTE, TUE UCTO TaKa UMaaT U MOJJPIIKaA
OJ TIOIIUPOKOTO CEMEjCTBO, 0COOCHO O HUBHU-
TE POJUTEINH, Ha KO CEMEJCTBOTO MOXKE Jla CMe-
ta. Majkara Ha JIETEeTO € aKTUBHCT BO HEBIIA JMHA
opraHm3aIyja Koja ce 60opu 3a mpaBara Ha POIH-
Tenure Kou uMaar jaena co Jayn cunapom. Toa
IITO CJICAU € KPaTOK IMPETIIC Ha )KUBOTHHUOT TCK
Ha OBa CEMEjCTBO BO (ha3uTe Ha MPeLy HIHIITHHI-
TE YCTAHOBU U OCHOBHO YYMIIUIITE, COITIACHO CO
Mopernot 3a 3Ha4ajHU HACTAHH.

Bo onrosopot Ha I11, Majkara ctaBu akIeHT Ha
CIICJIHUTE TEMH: BPCKa CO MPEAYUHIUIIHUTE Ha-
CTaBHUIIM BO KOja MMaa MOAJPIIKA O UCTUTE U
HUBHATa WHUIMjAaTHBA 32 TOAPKYBamkEe HA JIe-
TETO; moOpa copaboTKa TOMery IpemydrIIUII-
HHMOT HACTaBHWK U MajKaTa Ha JIeTeTO cO Iel Jia
ce OCHTypa MOAAPINKaTa Koja ke uMa jgobap KBa-
JUTET; (QICKCUOMIHOCT Ha POAUTEIMTE HA BPC-
HUIUTE KOW OJaT BO HMCTaTa MpEAydYHIMIIHA YC-
TaHOBA, MOKPaj MOJPIIKATA 32 MHKIY3Wja Ha
JIETETO; TOAIPIIKA Off BPCHUIIUTE U HUBHO IPH-
(akame Ha METETO; MPEAI03U Ha HACTABHUIIUTE
JieKa fieteto Tpeba a oM BO CIEIHjAHO Y4H-
JIMIITE HaMECTO BO HOPMAJIHO YYMIIMIITE, aK-
THUBM3MOT Ha MajKaTa BO TPHKIYIYBAmETO Ha
JIETETO BO HOPMAITHO YYWIIMIITE; U JIoOpara co-
pa60TI<a CO ACHUCTCHTHUTC W HACTAaBHUIIUTEC KON
T TIOAJPKyBaar jereto. CleHuTe U3Ba0IH 071
MHTEPBjyTO CO Majkara 00e30emyBaaT mpuMepH
3a 1o0para copaboTka momery mpery4uJIuiI-
HUTE HACTABHHMIIM W HACTABHMIIUTE BO HOP-
MAJTHOTO YYMJIUIITE, KAKO U copadoTKara mo-
Mel'y HACTABHHUIIUTE, ACHCTEHTHTE U MajKUTe:
., [Ipedyuunuwnuom HacmasHux Oeuie MHO2Y
npujamencku HACMpoeHa U OnMmuMUCMU4Ha
JUYHOCH, NO020MBeHa 0d HU O0dde Nooopul-
Ka... Me npawla, wmo e Haj3Hadajuama paoo-
ma wmo maa mpeba 0a ja Hanpasu co Moemo
deme?... maa mMu npusHa 0exa Hemaia npem-
XOOHO UCKYCMBO €O 0asarbe NooOpuika Ha

Results

Findings from two life stories from
central Croatia

The first life course history concerns Family
1, who has a 12-year-old son with Down syn-
drome attending regular elementary school
(Table 1). Both father and mother are highly
educated and work full-time. Apart from the
mutual support provided by the spouses to
each other, they also have the support of the
broader family, particularly their parents, on
whom the family can rely. The child’s moth-
er is an activist in a non-governmental organ-
isation advocating for the rights of parents
with children with Down syndrome. What fol-
lows is the life course overview of this fami-
ly’s phases of inclusion in preschool and el-
ementary school, according to the significant
events model.

In response to question Q1, the mother em-
phasised the following themes: support-
ive relationship with preschool teachers
and their initiative in supporting the child;
good cooperation between preschool teach-
er and child’s mother, with the aim of ensur-
ing good-quality support; flexibility of par-
ents of the child’s peers in preschool, along
with their support for inclusion of the child;
peer support and acceptance; initial calls by
teachers that the child should attend special
school instead of regular school; mother’s
activism in getting the child included in reg-
ular school; and good cooperation with as-
sistants and teachers supporting the child.
The following excerpts provide examples
of good cooperation between preschool
teachers and the regular school teacher as
well as cooperation among teachers, assis-
tants and mothers:

The preschool teacher...she was very friend-
ly, optimistic and supportive...she asked me
what is the most important thing that she needs
to do with my child...she admitted to me that
she didn't have previous experience in giving
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Oeya co [ayn cunopom, Ho maa beute dcenrna
0a Hayuu... nomoa, maa cmaua oen 00 obpa-
306AHUENO WU KAKO WO 20 HAPEKYBAMe HUE
MPEHUH2OM... 084 Deule HAJ3HAYAJHO 34 MeHe:
excnepmume 60 epaouHKAma mMu 0aeaa 2oie-
Ma noodpwika u mue obezbeduja HeKou aK-
MUBHOCMU 3a Oa ce NOOOPICAm COYUjaTHUme
BEWMUHU U BeUMUNHUME 34 A0ANMAYUjd... 08a
beute 00 2onema nomoul.

Bo ocnosnomo yuunuwme, jac umas 2nasHo 0o-
OPO UCKYCMBO... MOemo 0eme 000U ACUCEeHM Ha
HACMABHUKOM U Maa umauie 20iema no0OpuKa
KOH HAC... Maa copabontyeauie co HACMAagHUKOM
u pabomewte co moemo Oeme HA 3HAYAJHUME
VUUTUWHY 3a0a4U CO Yell 0d 20 BKIVYU 60 NPO-
yecom Ha yuerve... maa Mu 2u oasauie cume uH-
Gopmayuu 3a da modiceme 0a pabomume co He2o
0oMa... UCmo maxa, Mojom conpye u jac beeme
BKIYYEHU 60 YUUIUUIHU AKMUBHOCMU, NA jac
APOYUMAs MHO2Y KHU2U 3 NOOYHY8albe no Md-
memamuxa u jasux 3a oeya co Jayn cunopom...
u jac um 2u 0ados mue uHhopmayuy Ha HACMAas-
HUKOM U ACUCMEHMOM... mue 6eda co2nacHu oa
2u npasam ogue 8excou co He2o .

Hapemnute w3Bamonu T WIyCTpUpaaTr HC-
KycTBaTa €O POIUTEJIUTE HA HEroBUTe
BPCHHIIU:

., Koea cmanysa 360p 3a pooumenume na 6p-
CHUYume, Hue umasme MHOZY CpeKd... mue ja
1000PICYBAA UHKIY3UjAMA HA HAWEemo Oeme
80 NPEOYYUNUWHAMA NPOSPAMA... MO] UMAalie
000pa 8pcka co He2o8ume 8PCHUYU... MOj He
npageuie HUKaK8U npooiemi... moj camo uma-
we nompeba 00 HOBU BEUMUHU 3d MOA KAKO
0a KOMYHUYUPA co Hu6... na, pooumenume bea
NO3UMUBHU... MUe MU 0a8aa NOOOPUIKA HA PO-
oumenckume cocmanoyu *.

CJeHHOT M3BaJI0K I'O MITyCTPHUPA HCKYCTBOTO
CO BPCKHTE CO BPCHHUIIUTE:

Heyama bea cpeknu koea moj Ke eneseute 60
npocmopujama... mue 2o cakad... mue ce oou-
oyeaa 0a My HOMOZHAM Npu COOIEeKY8ArEmo
Ha NAImMomo uiu 00yeKume... U npeoyuuIuuL-
HUOM HACMABHUK dasauie NOOOPuKAa 3a HUG-
Hama 8pcKa... maa co3oasauie Cumyayuu 3a
da moodicam mue 0a uepaam co Heeo, 0a nNpa-
eam HeKou akmueHOCTU UlU 0a neam necHa
u oa manyysaam 3aedHo OudejKu mMojom cum
caxa oa uepa/manyyea u nee "

Ha mouyeTokoT Ha OCHOBHOTO O0Opa3oBaHHE
Ha jaereto, majkara on CemejctBoto 1 mma-
Jia HCKYCTBO €O €/leH HACTABHUK KOj He I

support to children with Down syndrome...but
she was willing to learn. Later on she took part
in education, or we can say training. This was
the most important thing to me: the experts in
kindergarten were very supportive and they
provided some activities to support his social
skills and adaptive skills...this was helpful.

In the elementary school, I have had main-
ly good experiences...my child got a teach-
ing assistant and she was very supportive,
she cooperated with the teacher and worked
with my child on important school tasks to
make him more included in learning. She
gave me all the information so we could work
with him at home... also my husband and I
were very involved in school activities...so |
read a lot of books about how to teach maths
and language for children with Down and |
gave that information to the teacher and as-
sistant... They were willing to do those exer-
cises with him...

The following excerpt illustrates experiences
with parents of peers:

[Regarding] parents of peers...we were very
lucky...they were so supportive for the inclu-
sion of our child in the preschool program...
he had a good relationship with peers, and...
he didn't cause any problems, he just needed
some new skills about how to communicate
with them...so parents were very positive...
and they gave me support at parents’ meetings.

The following excerpt illustrates experiences
with relationships with peers:

Children were so happy when he would come
into the room, they just loved him...they were
trying to help him with taking off his coat or
shoes...and the preschool teacher was sup-
portive of their relationship...she arranged sit-
uations that they could play together with him,
make some activities or sign a song and dance
together...because my son loves to dance and
sing...

At the start of the child’s elementary educa-
tion, the mother of Family 1 experienced one
teacher who did not support including chil-
dren with disabilities in regular schools:
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NOJJIPKYBaJ BKJIYYYyBameTo Ha Jena co
MOMPEYCHOCTH BO HOPMAJIHU YUMITHIITA!

,, Hue umagme 10uo uckycmeo na noyemoxom
HA OCHOBHO Yuuauwime... VUUIUWHUOM MUM
00polca COCMAHOK cO pooumenume, HACMAB-
Huyume u OUPEeKMopom HA YYUIUumemo...
moj HACMAsHUK beule MHOZY He2amueeH... U
maa xasica 0exa Koea dememo uma nonpeye-
HOCm n0006po 3a He2o e 0a bude co 8PCHUYU
KOU UCMO Maxa umaam nonpedeHocm... maa
peue, moa e Hajoobpo 3a moemo deme dudejru
60 cneyujannume YUunumma xe My ja oaoam
nompebHama npo@ecuoHarna nooopuika u
moj Ke Oude npuchamen... mykda, 80 HOpMA-
HUme Y4unuwma Hema excnepmu, HacmasHu-
yume He 20 nocedysaam nOmMpeOHOMOo 3HAere
u pooumenume modxce 0a OUOAM NPOMUE UH-
KAy3ujama... u 08a € MHOZY MeuKo... Mu peye
maa. Jac muciam deka maa bewe ucniauie-
Ha budejru maa Hemana npemxo0HoO UCKYCmMeo
€O 08d... HO, CENax, UMa MoKy MHO2Y 00IUY-
HU UCKYCMBA HA UHKIY3uja Ha oeya co JlayH
CUHOPOM 60 HOPMAIHU YUUAUWMA 80 08ad 00-
Jacm... jac v pekos Ha Hea KaKo 08a Modice 00-
6po 0a pynKyuonupa... Ho, maa beuwe npomue
moa “

Hej3unure uckycTBa JoBene 10 OIyKara,
Majkata ox CemejcTBo 1 1a cTaHe aKTHBHA BO
BKITy4YBamhETO HAa HEJ3UHOTO JIETE BO HOPMAJ-
HO yUYHJIUIITE:

., Tu 3nam moume npasa u jac cym noozomee-
Ha Oa ce bopam 3a HUB, 3ae0HO CO Opyaume
Majku... Hue ce coeracueme 3a Hawume oeya
da 0obusame nodOpuika 00 acucmenmume Ha
HacmasHuyume 60 VUUIUWMAMA... jac MO-
Jlcam 0a Kascam 0eKka JHceHama 00 epaoCcKu-
om 000en 3a 0bpazoeanue beute NPUjamencKu
HAcmpoena u He nodopoicysauie... maa oeute
HA COCMAHOK CO HAC HA YYUIuume... Hue cpe-
Ooueme ce*. (CemejctBo 1)

Bo omrosopor Ha I12, majkata Bo CemejcTBO
1 ru HOTHpa CleTHUTE MO3UTUBHHU M HETaTHB-
HU WCKYCTBA: HEJOCTaTOK Ha TpPaHCIAPEHT-
HOCT Ha MH(OpPMAIIUU KOU TH JlaBa CHCTEMOT,
JN00MBamkETO HA HH(POPMAITUH O] TOIITUPOKOTO
CEMEjCTBO 3a MOIIPIIKA ¥ WHKIYy3Hja BO 00-
Pa30BHHUOT CHCTEM, AOOUBAKHETO Ha MOJAPIL-
Ka ox AreHiyjara 3a 00pa3oBaHHE W TPEHUHT
Ha HACTABHMIIMTE KOja ja BOAM JPKaBaTa Kako
pe3yiiTar Ha MHUIMjaTHBaTa U aKTHBU3MOT Ha
MajkaTa W JOOWBAamkETO HA MCKYCTBA U COBE-
TH Of] APYTH POAMTENN Ha Jela CO MPEUYKH BO
pPa3BojoT.

We had a bad experience at the beginning of
elementary school...the school team held a
meeting with parents and teachers and the
principal...that teacher was very negative and
she said that when a child has a disability that
it is much better for him to be with peers who
also have disabilities...[she said] that is the
best for my child...[that] in special schools
they will give him all necessary professional
support and he will be accepted...[that] here
in regular schools there are no experts, teach-
ers don't have [necessary] knowledge, [and]
parents can be against inclusion...and this
is very hard, she told me so...I think she was
scared because she didn't have any previous
experience [with this]..but still there so many
great experiences of inclusion of children with
Down syndrome in regular schools in this ar-
ea...I told her how this [could] function well...
but she was still so against it...

Her experiences led the mother in Family 1 to
become active in getting the child included in
regular school:

1 know my rights and I was ready to fight for
them...together with other mothers... we ar-
ranged for our kids to receive support from
teaching assistants in schools. I can say that
the woman from the city education department
was friendly and supportive, she got together
with us in a school...we arranged everything...
(Family 1)

In response to question Q2, the mother in
Family 1 noted the following positive and neg-
ative experiences: lack of transparency in the
information provided by the system, obtaining
information from the broader family about sup-
port and inclusion in the educational system,
obtaining support from the state-run Education
and Teacher Training Agency as a result of the
mother’s initiative and activism, and receiving
experiences and advice from other parents of
children with developmental difficulties.

The following excerpt illustrates lack of trans-
parency in information: “Our educational
system sometimes is really discriminatory...l
think that every child and parent needs to be
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CJeTHHOT U3BAJIOK TO MIYCTPUPA HET0CTATO-
KOT Ha TPAHCMAPEHTHOCT HAa WH(pOPMAIH-
ure: ,, Hawumom obpaszosen cucmem mexozaut
HABUCMUHA € OUCKPUMUHATNOPEH... jac Muc-
aam O0eka cekoe deme u ceKoj pooumen mpe-
b6a 006po da 6udam unpopmupanu 3a 2a-
panmupanume npasd... ja npaulas 3a Hekou
npasa, Kako Ha npumep 3a NPUucycmeomo Ha
acucmenm HA HACMABHUKOM 60 YYUTHUYA-
ma... mue mu pekoa 0eka Hexkoj mpeba oa nia-
mu 3a mod... jac 00ayuus 0a Hanuuam npeo-
7102 34 (hunancuparse npexy acoyujayuil... Ho,
moa He e BUCMUHA... TOKATHAMA 3ae0HUYd e
068p3ana oa niamu 3a ACUCMeHm HA HACMA6-
Huxom... Mooice 0a kasxcam Oeka dxcenama 00
Aecenyujama 3a 06pazosanue u mpenune Ha Ha-
cmasHuyume mu 0ade noOOPUIKA... ce Cpemuda
CO HAC 60 VUUNUWMEMO... JaC 3HAM OeKa mpe-
b6a 0a buoam SKIyYeHa 60 PA3BUBAILEMO HA
naaHoOm OUOEjKU MOdCAM Od UM KAANCAM Kd-
KO8 MEMOO e KOPUCEH 3 MOemo oeme, KOu ce
Hezosume OMuleHu npeomMemu u jaku cmpa-
HU 60 OOHOC HA GeULMUHUME KOU 2U Nocedy-
6a... mue Mu pexoa, 08a He e meoja paboma .
(Cemejcto 1)

CregHuoT 1UTAT ja WIYCTPUPA MOAAPIIKATA
O/1 IPYTUTE POIUTEIM KOU MMAAT Jela co
nonpedeHoct: ,,Cume Oumnu ungopmayuu
jac eu 00bus 00 Opyeume Majku... mue mu Ka-
Jlcaa kade 0a 00am, wWmo mpeoa oa nPpawam u
Kaxeu npaea uma moemo oeme . (CemejcTBO
1)

Bo oarosopor Ha I13, majkara Bo CemMejcTBOTO
| v HariacH CJIEIHUTE TOYKH: Taa € 0cobe-
HO aKTHBHA BO 0apameTO Ha MPABOTO HA HEj-
3UHOTO JIeTe 3a WHKIy3Wja BO HOPMAIHHOT
00pa30BeH CUCTEM; Taa ce MMa 3100MEHO CO
TPEHUHT BO CTPAHCTBO W TO KOPHUCTH HEj3H-
HOTO 3HacHe Ja NPEIUIOKH OAPEICHU J1071a-
TOIIM HA TIOCTOCYKHTE OOPAa30BHU CTAHIAPIH
co 1en aa ce 0obe30equ MHKIy3Wja HA Aeuara
CO MOMPEYEHOCT; Taa J00pO T'M MO3HaBA I10-
CTOCUKHUTE TIpaBa M MPaBH CE 32 JIa CE& OCHUTY-
pa lieKka HEj3UHOTO JeTe ja MMa MOIIpIIKaTa
071 00pa30BEH ACHCTEHT U OJ1 IPYTUTE eKCIep-
TH BO YUHJIHINTETO, KOM TPETXOIHO TH HEMAJIO
00e30e/IeHO YUIIIMIITETO; U Taa € aKTHBHA BO
HEBJIaIMHA OpraHHM3allfja, MPEKy Koja Taa UM
JlaBa MOJIPIIKA HA IPYTH POAUTEIH BO Obopba-
Ta 32 MHKJIy3Uja BO HOPMAJIHU YUUIIUIITA.

CregHUOT W3BAJIOK ja WIYCTPHUPA AKTUBHATA
yJiora Ha MajKaTa BO YKHBameTO HA MpaBa-
Ta KOU T'M IMa HEej3UHOTO JIeTe 3a HHKJIY3Hja,

well informed about guaranteed rights..I asked
about some rights for example about having a
teaching assistant in the classroom, and they
told me that someone needs to pay for it...[so]
1 decided to write a funding proposal through
associations...but this is not the truth... the lo-
cal community is obligated to pay for an as-
sistant... I can say that the woman from the
Education and Teacher Training Agency was
supportive, she met with us in a school...and
the individual educational plan..I know that |
need to be included [in developing that]..be-
cause I could tell them what kind of method is
useful for my child, what are his favorite sub-
Jects and skill strengths..they told me this is not
your job... (Family 1)

The following quotation illustrates sup-
port from other parents of children with
disabilities:

All relevant information I got from other moth-
ers..they told me where to go, what I needed
to ask and what kind of rights my child has ...
(Family 1)

In response to question Q3, the mother of
Family 1 emphasised the following points: she
is exceptionally active in seeking the right for
her child’s inclusion in the regular education-
al system; she received training abroad and is
using her new knowledge to propose additions
to existing educational standards to facilitate
inclusion of children with disabilities; she is
well-acquainted with existing rights and en-
sures that her child has the support of an ed-
ucational assistant and other experts in the
school, which the school did not previously
provide; and she is active in a non-governmen-
tal organisation, through which she supports
other parents in advocating for inclusive reg-
ular schooling.

The following excerpt illustrates the mother’s
active role in exercising her child’s right to
inclusion, her training abroad and her sup-
port to other parents:

Well...I put a lot of effort into looking after the
rights of my child... I was reading legislation,
laws and sublaws in the area of education...l
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HEj3UHUOT TPEHUHT BO CTPAHCTBO U HEj3MHA-
Ta MOJIPIIKA 32 IPYTHTE POTUTEIH:

,Jac umam manpaseno noeorem Hanop 3a
0a 2u 3auysam npasama Kou 2u uUma MOemo
oeme... jac yumam 3aKOHU, NOO3AKOHCKU AKMU
60 obracma ma obpazosanuemo... jac, ucmo
maxa, ce 6opam 3a HeKOU HOBU NPABA 60 HA-
wume HAYUOHAIHU Ne0a2oUKU cmanoapou 3a
Hawiuom oopa306eH CUCmem... Ha npumep, 3d
Vio2ama Ha acucmeHmume Ha HACMAGHUYU-
me, 0ONOIHUMETHUOM MPEHUHS 30 HACMAGHU-
yume, npoyedypume 3a co30d8arbe UHOUBUOY-
anHu 06paA306HU NIAHOBU... jac ce 3000us8 co
oononHumento oopasosanue 8o Anenuja... Jac
Hayuus Kako oa obezdbedam 000pa nooopuiKa
3a deyama co J[ayH cuHopom, Kou mMemoou ce
KOPUCHU npU 00pazo8anuemo Ha osue oeyda...
nomoa, jac 3anounas da obezbedysam oopazo-
8aHue 3a pooumenume 60 HAWAMA ACOYUja-
yuja 3a moa Kaxko oa ce bopam 3a npasama
KOU UM Ce 2apaumupanu U Kako mue Mooice
oa um dadam nooopwika Ha HusHume oeya .
(Cemejctro 1)

CemejcTBOTO 2 MMa CcHH Ha 17-rogmimHa Bo-
3pacT CO MHTEJEKTYyallHa IMOTPEYEHOCT KOj I10-
CeTyBa CrelrjaiHo yuunumre. Majkara pado-
TH €O ToJNa pabOTHO BpeMe, J0/ieKa TATKOTO
paboTu co moiHO paboTHO Bpeme. JlBajuara
POMMTENIM UMaaT 3aBpIIICHO CPEIHO 00pa3oBa-
Hue. CemMejcTBOTO JKMBEE BO MOBEKE TeHepa-
IIUCKH CEMEEH JIOM, CO POJIUTEIUTE Ha TaTKO-
To. Bo 0Ba cemejcTBO MMa /1BE ena.

Bo onrosopor na II1, majkara craBu akieHT
Ha TOa JIeKa CEMEjCTBOTO MMa JIETe CO yMepe-
Ha MHTEJEKTyallHa MOIMPEYCHOCT M JIeKa THE
MMaat BpCcKa Ha MOJIPINKA CO SKCIEepT 3a 00-
pa3oBaHHME M pexaduiIuTaIuja, Koj ro Mmojyip-
JKyBaJI 3alMIITYBambETO Ha JETETO BO HOpMAJ-
HO YYHJIUINTE ¥ ja 3eMaJl MPEJBUJ] MO3UIIHjaTa
Ha MajKata BO OJTHOC Ha MpoOieMoT. Majkara
3a0enexaina Jieka TOj eKCIepT He 00e30emut
CHCTEMCKa MMOJr0TOBKa 3a MHKITy3HWjara Ha Jie-
TETO BO YYMIHUINTETO, HUTY IaK HACTABHU-
LIUTE WIK JAPYTUTE Jielia Ouie MoJroTBeHU 3a
MPUCTUTHYBAHETO HA JIETETO CO MHTEICKTYyaJl-
Ha TMONPEYCHOCT BO HUBHOTO yumiuiire. OBa
HaIpaBHIIO MajKaTa Jia ce YyBCTBYBa HECHUTYP-
HO 3a HEj3MHATa OJUTyKa JIa IO 3aIHIlie CBOETO
JieTe BO HOpMaHO yuuimuinTe. Ha kpajot, Taa
OJTy4HJIa Jia TO 3aluIlie CBOjOT CHH BO CIie-
LUjaJTHO YYWIIMIITE, KaKO IITO Kaka Taa, mpo-
(hecronamHa MOAMPINKA 32 HEJ3UHOTO JAETE U
BKJIYYEHOCTA HA HACTABHUIIUTE OU TIPUIOHEIE
BO IIPOTPECOT Ha JIETETO.

also fought for some new rights in our nation-
al pedagogical standards for the educational
system...for example about the role of teaching
assistants, extra training for teachers, proce-
dures for individual educational plans...I at-
tended extra education in England...I learned
how to provide good support for children with
Down...what kind of methods are useful in ed-
ucation...later on...I started to provide ed-
ucation for other parents in our association
...[about] how to fight for guaranteed rights
and how they can give support to their child...
(Family 1)

Family 2 has a 17-year-old son with intellec-
tual difficulties who is attending a special ed-
ucational system. The mother is working half-
time, while the father works full-time. Both
parents have a secondary education. The fam-
ily lives in a multi-generational family home,
with the father’s parents. The family has two
children.

In response to question Q1, the mother em-
phasised that the family has a child with mod-
erate intellectual disability and that they have
a supportive relationship with an education-
al rehabilitation expert, who supported the
child’s enrollment in regular school and took
into account the mother’s positions on the is-
sue. The mother noted, however, that the ex-
pert did not provide systematic preparation
for the child’s inclusion in the school itself,
nor were the teachers or other children pre-
pared for the arrival of a child with intellec-
tual disability. This made the mother feel in-
secure about her decision to enrol the child in
regular school. Ultimately she decided to en-
rol her son in a special school, where she said
that professional assistance for her child and
the involvement of the teachers have contrib-
uted to the child’s progress.

The following excerpt illustrates the mother’s
struggle with the decision about whether her
son would be better off in a regular or special
school: relationship with the educational re-
habilitation expert:
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CieHHOT M3BaJIOK IO WIIYCTPHUPA ABOYMeEH>e-
TO HA MajKaTa 3a OJUIyKaTa Jajii Ha Hej3UHU-
OT CHH ke My 6uje mogo0po BO HOPMAITHO WA
BO CIICIUjaJIHO YYWJIMIITE: BpPCKAaTa CO eKC-
MepToT 32 00pa3oBaHue U pexaduinTamnuja:
L, Yuunuwuumemo ne beute noocomeewo... Ha-
cmasHukom bewie ynaiauien... deyama He dea
BKIYUEHU B0 6PCKAMA CO MOJOM CUH... MOJ
bewte madicen... jac Oes ucniauiena 3a moa
WMo Ou Modiceno 0a My ce CIyyu... 3Haeme, jac
He cakam moj camo 0a cedu 60 VUuIHuyama
oudejku moa He e udejama Ha UHKIY3Ujamad...
3amoa, jac 6e¢ 6o ounema . (CemejcTBO 2)

CieqHHOT M3BAJIOK HU J]aBa YBUJ BO JIOHECY-
BamkETO HA OUTYKATA [1a 10 3anuiile Hej3uHM-
OT CHH BO CTIENHjaTHO YUYMIIHIITE:

,Jac bes ucnaawena... cakaé moemo oeme 0da
0dobue excnepm Kojulmo Ke 20 nooopacysa u
Ke eu passue He2osume GeumuHtiL... CaKas Ha-
cmasHuyu Kou Ke 3naam Kako oa obezdedam
uHousUOyanuzayuja 3a 0d umMa Hanpeoox Mo-
emo oeme... cneyujannume YUUIUmma umaam
eKCNepmu.... U mue uMaam no2oaemo UcKycmeo
60 0a6arLemo Ha NOOOPUIKA HA Oeya co uHme-
JIEKMYAIHa NONpeyeHocm... mue bea npuja-
MENCKU HACMPOEHU U Me NOOOPICYSAd... Mue
Me npauiaa Kaxko GYHKYUOHUpa Moemo oeme...
U MOKMY mMmoa My NOMOZHA 3d 04 OOHeCAM 00-
ayka*“. (CemejcTBO 2)

Bo omrosopor Ha I12, majkata To mcTakHa
CJICJTHOTO: HEJIOCTATOK Ha COpaboOTKa W MOJ-
TOTOBKa Ha HEJ3WMHOTO JCTE 3a WHKIy3Hja BO
YUWIUIITETO, HEJOCTATOK Ha IMOJTrOTOBKA Ha
HACTABHUIIMTE 32 J]a C€ IPOMOBHPA TOJIPIIIKA
3a MHKJIy3HWja M yJlorara Ha JIeKapoT KOj Mpe/-
JIOXKHJI HEJ3UHOTO JIeTe Ja Ouje Jen of CIie-
LUjaTHUOT 00pa30BEH CHCTEM, INTO YKa)alo
Ha HEKOXCPCHTHH M HEKOOPIUHHPAHHU I03H-
MU Ha o0pa3oBHA WHKIY3Hja. CIICIHUOT U3-
BaJIOK TO WIYCTPUpPa HETOCTATOKOT HA COpa-
00TKAa W MOATOTOBKA 32 MHKIIy3Wja Ha JCTETO
BO YUMJIMIIITE, KAKO ¥ COBETYBAH-€TO O] CTPa-
HA HA JIEKapuTe:

,Hue ne oobusme Huxaxkos euo cucmemcka
NnO0OpUIKa 3a 0OPA306HA UHKIY3UjA HA MOEmo
oeme... kKo2a 00j008 60 YUUIUWMEMO, Nedazo-
20M U NCUXOTI020M MU PEKOA 0eKa MOemo oeme
He e 3 HOPMANHO YYunuwme... wmo mpeda oa
HANpasam mo2aui?... 2u npawas... 3uaeme, ca-
Kam moemo oeme 0a 3aspuii 00peder cmenem
Ha 0bpasosanue 1 0a umMa wanca 0a xHcugee He-
3AB8UCHO... 002080pom beute Oeka Ke Oude no-
000po 3a moemo deme O0a 00U 80 CHEYUjaIHO

The school was not prepared...the teacher was
scared...the children were not included in the
relationship with my son...he was sad and |
was scared about what was going to happen
with him..you know I don't want him just to
stay in the classroom..because this is not the
idea of inclusion....that is why I was in a di-
lemma...(Family 2)

The following excerpt reveals insight into her
decision to enrol her son in a special school:
I was scared...I wanted my child to have an
expert who would support him...[and] devel-
op his skills...I wanted teachers who would
know how to provide individualisation..so
that my child could progress...that special
school has experts and they have a lot of ex-
perience giving support to children with in-
tellectual disabilities ...they were friendly and
supportive to me also..they asked me about
my child’s functioning...this helped me to de-
cide...(Family 2)

In response to question Q2, the mother high-
lighted the following: lack of cooperation and
preparation for her child’s inclusion in school,
lack of teacher preparation to promote support
of inclusion, and the role of physicians who
guided her child into the special education-
al system, which indicated incoherent, unco-
ordinated positions on educational inclusion.
The following excerpt illustrates lack of co-
operation and preparation for the child’s in-
clusion in school as well as guidance from
physicians:

We didn't have any kind of systematic sup-
port for educational inclusion of my child...
when [ came to school the pedagogue and
psychologist told me that my child was not
for regular school...when I asked, ‘ok what
should I do then?’...you know I would like
my child to complete an education and have
a chance to live independently...the answer
was that it would be better for my child to
attend a special school with other children
with disabilities, and that the state pro-
tects their rights...I don't want protection
and I want to exercise my rights...make it
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yuunuwme co opyeu oeya co NONpeweHOCm. . u
opoicasama 2u 3aumumyea HUGHUme npaed...
He CAKam 3aWmuma u jac cakam 0d eu yucusam
Moume npasd... 0a Hanpagam moa 0d ce Ciyiu,
0a My 0adam wanca Ha moemo deme... HO, miue
cekoeaw Mu 00208apaa: "He modceme 0a my 0d-
oeme noodopuiKka Ha Mmeoemo oeme 80 HOPMAIHO
yuunuwme. Osa ne e 0obpa onyuja 3a Heeo ...
camo uawume jexkapu Mu pekoa: '3Ham Kade
Modce 0a bude meoemo Oeme UHMESPUPAHO U
moa yuunuwme e CReyujatu3upano 3a Heeo ...
mue npasam o00aUYHA paboma 3a NoOOpPI’CY-
6arbe HA He208Ume GEWMUHY U 30 AKAOEMCKU-
OM YCnex... U mozaul jac He ce 080yMe8 nogeKe
3a moa no koj nam da ooume *“. (CemejcTBO 2)
Bo nmorosopot Ha I13, uHTEpBjyTO CO MajKara
o1 CeMejcTBO 2 OTKPH HEKOJIKY 3HAYajHH eJie-
MEHTHU: MHUIMjaTUBATa Ha MajKaTa Jia OpraHu-
3Wpa BTOPO MHTEPB]y 3a Jia IO 3alluIle JeTe-
TO BO HOPMAJIHO OCHOBHO YYWJIMINTE, KAaKO U
HEKOJIKYTE NIPUYMHHM 30IITO MajKaTa Ha KpajoT
OJUTyYMsIa Jia TO 3allvIle HEJ3UHUOT CHUH BO
CHEIM]aJTHO YUMJIMILTE, BKIIY1yBajKu ' CTpa-
BOT M HECUTYPHOCTA BO HEJIOCTATOKOT Ha CHUC-
TEMCKa MOJIPIIKA BO HOPMAJIHOTO YUUIIUIITE
Y UCKYCTBaTa Ha JIPYTUTE POJUTEIN YUH JIela
Owie ,,[IPEHACOYCHU " KOH CIEIUjaJIHO YUH-
JIUIITE OTKAKO HajIpBO 3allOYHAle J1a OJaT BO
HOPMAJTHO YYHJTUIIITE.

CreqHUOT M3BAJI0K ja OMMINTYBAa MHUIUjaTH-
BaTa HA MajKaTa Jla OPraHNu3Hupa COCTAHOK
3a Jia TO 3aIMIIe HEj3UHOTO TS BO HOPMAITHO
OCHOBHO YYHJIHIITE:

10 mpawas excnepmcxuom mum 60 yuu-
JUWmMemo 0a 00piHcU yuime eoeH COCMAHOK...
jac caxag oa eu npawiam Hu yuwme HeKOJKy
npawara... cakam 0a Mu 06jacHam wmo mo-
arcam 0a My NOHYOam Ha MOemo Oeme... U KaxK-
8a NOOOPUIKA HeMY MY e NOMpeOHa... HO, mue
MU 20 NOGMOPYSAA NOCMOJAHO UCTNOMO... '6a-
WUOM CUH He e 3a HOPMATHO YYuauume, nooo-
Opo Ou 6UNO 3a Heeo aKo Moj ce uHmezpupa 60
HeKoe CReyujanrHo yuunuwme ... Koea 2u npa-
wae, 'xoe cneyujanno yuunuwme mpeba o0a
20 o0bepam 3a moemo deme? ', mue He 3Haejd
Kade mpeba 0a 00am... jac MUCiam oeka mue
mpeba 0a KOMYHUYUpAam co CneyujanHu yuu-
auwma 3a 0a modcam 0a 0asaam oopeoeHu
npeonosu unu 0a 0adam peneeanmHu UH@op-
Mayuu 3a pooumenume... na, jac 6es uzeyboena,
yenocro uzeyoena . (CemejcTBo 2)

happen...give my child a chance...[but] they
would tell me every time ... 'we cannot sup-
port your child in regular school..this is not
a good option for him’...only our physicians
told me ...l know where your child could be
integrated and that school is specialised for
him’...they are doing great things supporting
his skills and academic success... and then |
didn 't hesitate anymore about which path to
take ...(Family 2)

In response to question Q3, the interview
with the mother of Family 2 revealed sev-
eral important elements: the mother’s initi-
ative to arrange a second interview to en-
rol the child in regular elementary school,
as well as several reasons why the moth-
er ultimately decided to enrol her son in a
special school, including fear and insecuri-
ty in light of the lack of systemic support in
regular school and the experiences of other
parents whose children had been “redirect-
ed” into a special school after first attending
regular school.

The following excerpt describes the moth-
er’s initiative to arrange meetings about
enrolling her child in regular elementary
school:

I asked the expert school team to hold anoth-
er meeting...I wanted to ask them some more
questions...I wanted them to explain to me
what can they offer my child...[and] what kind
of support he needs...but they were just say-
ing one thing:... ’your son is not for regular
school...it would be better for him if you inte-
grate him into some special school’...when [
asked them, ‘OK, what special school should |
choose for my child?’, they didnt know where
1 should go...I think that they should commu-
nicate with special schools so that they can
make some suggestions or give relevant infor-
mation to parents...so I was lost, totally lost.
(Family 2)

The following excerpt illustrates what the
mother learned from the experiences from
other parents of children with disabilities:
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CrnenHuOT W3BaIOK WITyCTpHpa INTO HAydHIIa
MajKaTa off HCKyCTBaTa Ha APyruTe poauTe-
JIM KOW MIMaaT Jiela co IMOIPEeYCHOCT:

,Tue mu xadicaa dexa HOPMATHOMO YyuuIUUIME
He Modice 0a 0ade maxos U0 NOOOPUIKA 3a HUG-
Hume oeyd... 0ememo camo ceou 60 YYUIHUYA-
ma u He NOKAXNCY8a HUKAKO8 HANPEOOK... hocie 4
200UHU 00 00etbe HA VYuIume, akaoemckume
geumuHL Ha oememo Ouie MoKy 10U, d UCTHO
Maka u coyujarHume GeUmunU... na, 3amod,
pooumenume mopane 0a 2u npehpiam HueHume
Oeya 6o cneyujaino yuunuwme . (CemejcTBo 2)
OBue nprKa3HU O] JIBE CEME)CTBA KOU JKHBEAT BO
HeHTpaHa XpBarcka yKaKyBaa Ha HeJOCTaTOKOT
Ha BpCKa IITO MOXE J]a IO MOAAPIKYBa BKIy4y-
BamETO Ha JIela Ko mMaar JlayH CHHIPOM WITH
yMepeHa WHTENEKTyalHa TOMPeYeHOCT BO HOp-
MaJHHOT 00pa3oBeH cucteM. OJ TIeIHA TOYKa
Ha POJIUTEIINTE, 0BOj IPOOJIEM MOTEKHYBA Of1 He-
JIOCTaTOKOT HAa KOOPAMHUpAHA IMpOIEHKA, MOJ-
IpIIKa ¥ copaboTKa BO HOPMAIHHUTE YUHIHUIITA,
KaKo IITO € Toa JieKa HACTABHUIINTE MMaaT He-
JIOCTAaTOK Ha BpeMe 3a TOJTOTOBKA 3a MHKITy3Uja
Ha oBue Jena. OBHME HENOCTATONH ce YIITE I0-
CTpAITHU OWICjKH UCTHUTE CE CITyUIJIC BO TJIABHU-
OT Tpax Ha XpBarcka, 3arpe0, kage oOpa3oBHATA
MOJUIPIIKA € TIOHAINpPEIHA U TOJO0CTAIlHA OTKOJI-
Ky IITO € TOA BO JIPYyIHTe PETUOHM Ha JprKaBara.
WHunujaTtuBute NOBEACHU O POJUTEIUTE U He-
BIQIMHATE OPTaHM3AINH, KaKO Ha MPHMeEp OHaa
Ha Majkara uue jiete uma JlayH cCuHIpOM, YKaKy-
BaaT Ha MoTpedaTa 3a CUCTEMCKA MOAPIIKA 32 Jla
He OMaT POAUTENHUTE MPUCHICHN CaMH Jla TH 00-
pasyBaar CBOHMTE Jielia U Jia JIeNyBaar Kako ajBo-
KaTy 3a cBOWTE jena. PoguTenute BO oBHE IBE
KUBOTHH TIPHKa3HU Oea 3aMo3HaeH! CO TpaBara
Ha HHUBHHTE Jiela u ce Oopea Ja ja n1o0ujar mo-
TpeOHaTa MOAJPIIKA 3a JETEeTO, KaKo IITO € OCH-
TypyBame Ha IUIaTa 3a TPUCYCTBO HA ACHCTEHT
BO PaMKHTE Ha yUYHJIHHUIATA W OPraHU3UPAmETO
Ha YCIIyTHTE O] CTPaHa Ha TEpareBT 3a TOBOP BO
YUHJIATITETO.

Haodu o0 dse xusomHu
npuka3Hu o0 ucmoy4yHa Xpeamcka
(CnaeoHuja)

CewmejcTBOTO 3 MMa TpuroaumieH cua co ACH
KOj € 3aluIlaH BO HOpMallHa MpeydriIHIIHa
ycraHoBa. M Majkata W TaTKOTO MMaar yHU-
BEp3UTETCKAa IHIIOMa M padoTar cO IOJIHO
pabotHO Bpeme. Popurenure ncTo Taka mmMa-
aT u aBeroamineH cuH. CeMejcTBOTO no0MBa

They told me that regular schools didn't gave
any kind of support for their child...the child
was just sitting in the classroom...and didnt
show any progress...after 4 years of school-
ing, the [childs] academic skills were so bad,
and the social skills as well...so parents had
to move their children into a special school...*
(Family 2)

These stories from two families in central
Croatia point to a lack of relationships that
would be supportive of including children
with Down syndrome or with moderate in-
tellectual disability in the regular educa-
tional system. From the parents’ perspec-
tive, this problem stems from a lack of
coordinated assessment, support, and co-
operation in regular school, such that teach-
ers lack timely preparation for inclusion of
such children. These deficiencies are all the
more striking because they occur in the cap-
ital city of Zagreb, where educational sup-
port is more advanced and available than
in other regions of the country. Initiatives
instigated by parents and non-governmen-
tal organisations, as in the example of the
mother whose child has Down syndrome,
suggest a need for systemic support so that
parents are not necessarily forced to edu-
cate themselves and act as advocates for
their children. The parents in these two
life stories were acquainted with their chil-
dren’s rights and fought to obtain necessary
support for the child, such as by ensuring
the allocation of a classroom assistant and
organising the services of a speech thera-
pist in the school.

Findings from two life stories in
eastern Croatia (Slavonia)

Family 3 has a three year-old son with ASD
who attends regular preschool. Both the moth-
er and the father have a university education
and work full-time. The parents also have a
two-year-old son. The family receives support
from both sets of grandparents, who do not
live with the family.
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TTOIpIIKa o1 Oabara 1 AETOTO Off IBETE CTpa-
HU KOM HE HBEaT CO CEMEjCTBOTO.

Bo oxrosopot ma Il1, Majkara TH HarmacyBa
CIICIHUTE MPOOJIEMH: HEMIOCTOCHETO Ha BPCKa
3a MOAIPIIKA KOja K& My OBO3MOKH HHKITY3H]ja
Ha JICTETO BO HOpPMaJIHA MPETyYMIIAIITHA YCTa-
HOBa, HEYYBCTBUTEIHOCT U TPEAPaACYIH TIopa-
M HE3HACHETO KAaKO Jla My C€ MPUCTAlU Ha
nete koe nMa ACH u HermpameTo Ha MpaBoTO
Ha MajKara Ja OCTaHe CO HEj3MHUOT CUH JI07Ie-
Ka TOj HE ce MPUCTIOCOOU BO YCTaHOBATA.

CIieIHMOT U3BAJIOK IO MITyCTPUPA HETOCTOE b e-
TO Ha BPCKU €O MOIPIIKA 32 HHKITy3Hjara Ha
JICTETO BO HOpMAJTHA MPEAYYUIIUIIHA YCTAHO-
Ba, KAKO ¥ HEYYBCTBUTEJIHOCTA U He3HAEHe-
TO 32 BKJYy4yBameTo Ha jJeTe koe umMma ACH
BO HOpPMAaJIHA NMPeTYYHIHIITHA YCTAHOBA:
,Jac 6ee gpycmpupana... xoea nojoog 8o epa-
OUHKAMA KOJawmo ce HAora 60 OMU3UHA HA Ha-
wuom 00M, U K024 UM KAd#cas 0exka umam oeme
Koe uma aymuszam, mue 6ea noiHu co npeopacy-
ou... mue Mu xasxicysaa oeka opyaume pooumenu
Hema oa npugamam dudejku moemo oeme moxce
oa uma npodoaemu co npugararemo 00 cmpa-
Ha Ha epcruyume... um kasxcas "Ho, moemo deme
000p0 PyHKYUOHUPA, HE € ACPeCUBeH... O] CaMO
uma nompeda 00 Hekou Memoou Kou Ke ja noo-
Oparcam He2o8ama KOMYHUKAYUja ... Ha nouemo-
Kom, mue Mu Kaxjcaa oeka Moemo Oeme Hemd
NPA6o HA ACUCHEHM. .. UL CeKO2al KO2a HEeUlmo Ke
ce cydewe 80 epaduHKama, mue Mu ce jagysaa
CaMO MeHe, HO He U Ha Opyaume pooumen... MeHe
Mu usenedawe 0eka Ha MOemo Oeme Cexo2aul my
Oeute npecydysano 00Hanped 0exa e BUHOBHO 3d
Ce... U MeHe UCTNO MAKd... Koed Ke Npauide Hewmo
3a Moemo deme, mozaw uzeneoauie Kaxko miue oa
Me ueHopupaam... u He Mu 0a8aa uHGopmayuu 3a
moa Kaxo moj QyHKyuoHupa 80 epynamd... koed
nobapas oa obesbedam HOBU MemOOU 34 He2o...
mue me uenopupaa ‘. (Cemejctso 3)

Bo oxrosopot Ha 12, majkata Harmacu meka
IPOMEHa Ce CIIydniia BO OJIHECYBAaWmETO BO
pamMKuTe Ha BpaOOTEHHUTE BO HOpMaJiHaTa mpe-
JIYYWIWIIHA yCTaHOBA W MEHAIIMEHTOT KOH
WHKITy3HjaTa Ha Hej3UHOTO feTe koe nma ACH,
HO CaMO OTKaKo THE Ce 3400MJIe CO OpeCHO
HMBO Ha HCKYycTBO. BcyiHocT, camara rpa-
JIMHKA OPTaHU3Hpalia TPSHUHT 32 HACTABHUIIH-
T€ 3a 1Moo0pa MOAPIITKA 32 HEJ3UHOTO JIETe.

CienHMOT M3BAaJOK T'M HCTaKHyBa HarloOpUTE
Ha IpaJMHKaTa Ja OPraHu3upa TPeHWHI 3a
Hej3MHUTEe BPA0OTeHH M MEHAUIMEHTOT:

In response to question Q1, the mother empha-
sised the following problems: non-existence
of supportive relationships that would allow
for the child’s inclusion in regular preschool,
insensitivity and prejudice due to ignorance
about how to approach a child with ASD, and
denial of the mother’s right to stay with her
son during his adjustment to preschool.

The following excerpt illustrates the non-ex-
istence of supportive relationships for the
child’s inclusion in regular preschool, as well
as the insensitivity and ignorance about
including children with ASD in regular
preschool:

1 was so frustrated...when I went to the kin-
dergarten near our home...and when I told
them that my child has autism...they were so
full of prejudice...they were telling me that
other parents would not accept that [and] that
my child could have problems with peer rela-
tions...1I told them, ‘But my child is functioning
well, he is not aggressive...he just needs some
method to support his communication’...they
told me at the beginning that my child doesn 't
have the right to an assistant...and every time
when something happened in kindergarten,
they would call only me, not other parents...
it seemed to me that my child was judged
guilty of everything in advance ...and me as
well...when I would ask something about my
child, they would appear to ignore me...[and]
wouldn 't give me any information about how
he is functioning in the group...when I request-
ed that they provide some new methods for
him... they ignored me...(Family 3)

In response to question Q2, the mother empha-
sised that a change did occur in the attitudes
of the regular preschool staff and management
towards inclusion of a child with ASD, but
only after they had gained some experience. In
fact, the preschool itself organised training for
the teachers and better support for her child.

The following excerpt mentions the pre-
school’s efforts to organise training for staff
and management:

When [ explained to them that I just wanted my
child to be happy and to belong to some group
and have contact with peers, that 1 didnt
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., Koea um objacnue oexa camo caxam moemo
Odeme 0a Oude cpekHo u 0a npunara Ha Hexkoja
2pyna u 0a uma KOHMakm co @pCHuyume, 0exd
He 0ueKy8am HUWMO nosexe 00 mod... MUCIAM
oeka 08a 2u penakcupauie... MUciam 0exka mue
bea ucniaweHu 00 moume OYeKy8ard U 00
HUBHAmMa 002060pHOCM OUOejKu mue Hemae
Npemxo0HO UCKYCMEBO... NOOOYHA Mmue 3anoy-
Haa oa ce 6opam 3a acucmexm u mue noka-
Huja ekcnepm 0a u Hayyu epabomenume Kaxko
da ce 0oOHecysaam co deya Kou umaam aymu-
3am u 3a cume 8U008U MeMOOU KOU MOKHCAm Od
ce kopucmam co moemo deme ““. (CemejcTBO 3)
Bo oarosopor na I13, Majkara ykaka Ha HEj3UHU-
TEC HANOPH A I'0 NPHAPYKYBA HEj3HHOTO J1eTe
BO I'pajJIMHKa 32 BpeMe Ha HErOBOTO PUCTIOCO0Y-
Bame. Taa, HCTO Taka, KOMEHTHpALIE Ha pa3Me-
HATa HA HCKYCTBA KOMILTO Taa CMETala JieKa ce
noTpeOHH 3a Hej3UHOTO JieTe. OBHeE HEj3HHH TBP-
Iieha C€ WIYCTPUPAHH BO CIICIHUTE U3BAIOLIH:
,Jac bee npeniawiena... npusnagam... jac ce
o0budyeas da um ja objacHam mojama nepcnex-
muea... U UM Kadxcas 0exad ja pasoupam HugHama
nepcnekmuea... u 0eka modice 0a Hanpasume us-
MeHU OOKOJIKY pabomume 3ae0Ho... mue Moxicam
da Hayuam Kaxko 0a 20 noodopicysaam Moemo
Oeme... u mue mpebauie 0a Mu 0adam Warca 3a
0a UM NOMOZHAM... 34 MOemo Oeme MHOZY e 3Ha-
YajHo 0a uMa NO3HAMA JTUYHOCH CO HE2O... NOCTe
moa, moj ke 2u npughamu ocmanamume... HO, Ha
nouemokom oeuie MHO2y 3HAYAJHO 30 He20 0a Me
uma mene 60 Hezosa onusuna . (CemejcTBO 3)
CewmejctBoTO 4, HcTo Taka ox CiaBoHHja, UMa
10-ronumen cuH xoj uma ACH u ymepena
WHTEJIEKTyaHa TIONPEYEHOCT W OJH BO CIie-
nujanHo yuniumre. [lokpaj HUBHHOT cHH, THE
CE POIUTENH Ha YIITE JABE KEPKU KOH CE Ha BO-
3pact ox 2 u 8 rogwHM. W mBajiara pomute-
JM MMaar 3aBPLICHO CPEeIHO 00pa3OBaHUE.
TarkoTo paboTH MOTHO pabOTHO BpEMeE, T0eC-
Ka Majkara He ¢ BpaboTeHa. CeMejcTBOTO KH-
Bee BO IMOBEKE IT'eHEPAIMCKH JIOM CO POAUTEIH-
TE€ Ha TaTKOTO BO LIEHTApOT Ha rpagoT Ocuex.
Bo onrosopor Ha I[11, Majkara v TaTKOTO I'i Ha-
IVIaCWJIE CIICIHUTE MPEAU3BULU: HEMOXHOCTA
na nobujar uH(GOpMalKy 3a MpaBara Ha Jena-
Ta CO MOMPEUSHOCT BO MPEIYUMITUITHIOT CHUC-
TEM, HEOCTaTOKOT HA BOAUYM 32 TOA KaKo Ja
ce TOAJpPXKYyBaaT TaKBU Jella BO HOPMAJIHH-
T€ MPEAYYMIMIIHM YCTAaHOBH, HEIOCTATOKOT
Ha TOAJIPIIKA O MEHAIMEHTOT BO TpEIydH-
JIMIIHUTE YCTAHOBH 3a BKIy4yBamb€ aCUCTEHT
3a JIeTeT0, HEMOXXHOCTa Ja ce Jo0HjaT WH-
(opmaruu 3a ga ce JOroBOPH NPHUCYCTBO HA

expect anything more...I think that this put
them at ease ...I think that they were scared
about my expectations and about the respon-
sibilities... because they didn t have any previ-
ous experience...later they started to fight for
an assistant and they invited an expert to edu-
cate their staff about children with autism and
about what kinds of methods they could use
with my child...(Family 3)

In response to question Q3, the mother pointed
to her efforts to accompany her child in pre-
school during his adjustment. She also com-
mented on the transfer of experience that she
found to be required for her child. These points
are illustrated in the following excerpt:

I was fighting...I admit it...I was trying to ex-
plain my perspective..and I said that I under-
stood their perspective...so we could make
some changes only together ...they could learn
how to support my child.. and they needed to
give me a chance to help them...for my child
it is very important to have someone famil-
iar with him...after that he will accept the oth-
ers...but at the beginning it was very impor-
tant for him to have me close by...(Family 3)
Family 4, also from Slavonia, has a 10-year-
old son with ASD and moderate intellectual
disability who attends a special school. Aside
from the son, the parents also have two daugh-
ters aged 2 and 8§ years. Both parents have a
secondary education. The father works full-
time while the mother does not work. The fam-
ily lives in a multigenerational home with the
father’s parents in central Osijek.

In response to question Q1, the mother and fa-
ther emphasised the following challenges: ina-
bility to obtain information about the rights of
children with disabilities in the preschool sys-
tem, lack of guidelines on how to support such
children in regular preschool, lack of support
from preschool management to include an as-
sistant for the child, inability to obtain infor-
mation about arranging for an assistant if the
child is in a regular preschool, and pressure for
the child to attend a special school in the be-
lief that the child cannot participate in the reg-
ular system.

The following excerpt from the father illus-
trates the inability to acquire information
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ACHCTEHT aKo JIETETO O BO HOpMallHa Tpa-
JIMHKA, ¥ TIPUTUCOKOT 3 JICTETO JIa OJIU BO CIIe-
[AjaJTHO YUYWIMINTE CO BepOa JeKa JETeTO He
MOJKe J1a OUJIe J1eN O]l HOPMAITHUOT CHCTEM.

CrennuTe M3BAMOIM O TOA MITO TO KaXka TaTKo-
TO ja WIyCTPHpaaT HEMOKHOCTA Ja ce Mpuoda-
Bar WHGOPMANMHU 32 MpaBaTa Ha Jenara co
NONPEYEHOCT BO PAMKHUTE HA MPEAYIUITHITHAOT
CHCTEM, HEIOCTATOKOT HA BOIUYH BO MPEIyUH-
JIWITHATE YCTaHOBH 3a T0a Kako Jia ce 00e30emu
MOJIPIITKA 32 TAKBH JICI[a, ¥ TEHIKOTHUTE Ja ce
JIOrOBOPH MPHUCYCTBOTO HA ACHCTEHT 32 JICTETO:
,,Jac 6ee ymopen 6o nepuodom Ha unmezpa-
yuja 8o pe2yiapHuom NpeoyYUIUUmeHn CUuc-
meMm... mue He Mu 0a00a HUKAKed UH@opma-
yuja... CIywHas 0exa Moemo deme uma npaso
Ha ACUCTNEHM, HO mue MU peKoa 0eKd He 3HA-
am 3a moa npaeo... NOMoa omudo8 NOGMop-
HO U UM PeKog 0eKa nposepus u 0exa Moemo
Oeme uma npago u Oeka JOKATHUMe G1aCmu
mpeba oa niamam 3a mod... mue He caxkaa
da nobapaam acucmeHm... HOMoa OMUO08 80
DaxyrmemcKuom yeHmap 3a pexadburumayuja
80 3acpeb... nomoa mue um HanUWAa NUCMo u
um ce jasuja 3a oa um objacHam 0exa mMoemo
deme uma nompeba o0 acucmeHm u 0exa He-
KOu noceoHu memoou mpeba 0a ce UMNIieMeH-
mupaam co moemo oeme 3a 0a Modice n000OPO
0a eu kaxce ceoume nompedu . (CemejctBo 4)

OxroBop Ha IpamameTo 2, Majkata U TaTKo-
TO 3a0elexane Jeka uMa HeJIOCTaTOK BO CHC-
TeMaru3alyjara, KOOpJuHUpaHaTa MOJIPIIKA
3a BKIIY4YyBambEeTO Ha JIela CO MOMPEUYEHOCT BO
HOPMAJIHAOT TIPEAYYHIUINTEH CUCTeM. Tue,
HCTO Taka, 3a0enexalne HeJIOCTaTOK Ha KOop-
JIMHAIIMja TTOMETry eKCIIEPTUTE BO KOMHUCHjaTa
KOja OJUTydyBaja 3a 3alulIyBambeTo Ha JeTe-
TO BO YYMJIMINTE W arcHIUUTE 3a COLMjaTHa
Omarococroj6a xon 00e30eayBae eKCIepTH3a
3a TpaBaTa Ha JeTeTO M JO0CTaIlHaTa MMOJIPII-
ka. CleHUTEe U3BAJIONHM O] TOA IITO TO Kaka-
Jla MajKara To WIyCTpHpaarT HeI0CTATOKOT Ha
KOOPAHHALMja MOMely eKCIepTHTe:

., Mojom conpye 6ewe mmnozy unsoasupau 6o oOa-
Dparbemo Ha noOOPUIKA 3d HAWUON CUH... e0eH eKC-
nepm U Kadcyea eOHa padoma u mo2aui Kozda 00ume
Kaj Opyeuom exchepm 60 YUunuuimenio 6u Kajicysda
OeKa moa He e MOYHA UHPOPMAyUja... excnepmume
He KOMYHUyupaam nomery cebe... jac muciam oexd
064 e MHOZY 3HAUAJHO... KO MOEmO deme UMa HeKou
npasa 60 cucmemMom 3a coyujania 6aaeococmojoa,
moeaul ekcnepmume 60 00PA306HUOM CUCHIEM mpe-
ba 0a ce unghopmupaam 3a mue npasa... 3Haeme,

about the rights of children with disabilities
in the preschool system, lack of guidelines to
preschools on how to provide support for such
children, and difficulty arranging for an as-
sistant for the child:

I was so tired in that period of integration into
the regular preschool system...they didn t gave
me any information...I heard that my child has
the right to an assistant, but they told me that
they don 't know about that...then I came again
and told them that I checked and my child
does have that right and the local government
should pay for it ...they didnt want to ask for
an assistant...after that [ went to the Faculty
Center for Rehabilitation in Zagreb ...then
they wrote them a letter and called them to ex-
plain that my child needs an assistant and that
some special methods should be implemented
with my child...so that he could communicate
his needs better ...(Family 4)

In response to question Q2, the mother and
father noted the lack of systematic, coordi-
nated support for including children with dis-
abilities into the regular preschool system.
They also noted a lack of coordination be-
tween the experts on the commission that de-
cided about the child’s enrolment in school,
and the social welfare agencies providing ex-
pertise on the child’s rights and available sup-
port. The following excerpt from the mother
illustrates this lack of expert coordination:
My husband was very involved in looking for
support for our son... one expert tells you one
thing and then when you go to the other ex-
perts in school they tell you that this is not
correct information...experts don t communi-
cate between each other...I think this is very
important...if my child has some rights in the
social welfare system, then experts in the ed-
ucational system need to be informed about
that...you know then they could give him bet-
ter support...so we lost a lot of time just going
from one expert to another...(Family 4)

In response to question Q3, the mother and
father emphasised that the father initiated the
interview in the local government office in or-
der to obtain necessary information; none of
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moeaut mue ou modxiceie 0a my dadam nooobpa noo-
OpuiKa... na, Hue us2youeme MHo2y 8peme 00ejku 00
eden 00 opye excnepm “. (CemejcTBO 4)

Bo onrosoport Ha 113, Majkata u TaTkoTo ro Ha-
[JIaCHIIe TOA JieKa TaTKOTO MHUIUPAJ UHTEPB]Y BO
KaHIleNnapyjara Ha JOKAIHUTE BIACTH CO LEN A TH
nobujar norpeduute nHGopmanuu. Hury enna on
THe HHpOpPMAIMK He OWa fajieHa o] MCHAIIMCH-
TOT Ha TpajuHKara. McTo Taka, TaTkoto codupai
MUH(pOPMAIINY 32 IPUMEPH Ha YCIICITHA HHKITY31ja
Y TIPOBH3H]ja 3a MOJJIPIIKA HA ACHCTEHTH 32 Jiera
CO TIOTIPEYEHOCT BO 3arpe0. TaTKoTo TH IPe3eHTH-
paj OBHE ONIUK Kaj TpaJiHKaTa U Kaj JTOKAJTHUTE
BJIACTH W, ICTO TaKa, TOj BOJIOHTUPAI 32 Ja 00e3-
Oemu hMHAHCHCKA TIOIPIIKA 332 HETOBOTO JICTE 1a
MMa acHCTeHT BO IrpajiMHKaTa. TaTKoTO TIIaTHI 3a
MpHBaTHA KOHCYTAIU]a CO EKCIIePTH 3a 00pa3oB-
Ha pexabumuranuja. ClneHHOT M3BaJOK Ofl TOA
IITO TO KakajJ TaTKOTO I'M WIyCTPUpPa HETOBHUTE
HAMopH 3a 1a 100ue uHoOpMAaIMja 32 mpaBaTa
1 12 KOMYHHIHPA CO JIOKATHUTE BJIACTH:

,,Jac camo mpebauie 0a ce Gopam... ako ne, HUWUMO
Hemawe da ce Ciyuu... Moemo deme ke ocmaneute
0oMa 3a epeme Ha NPeOVYUTUHAMA 603DACTI U He-
mawe da 00Oue HUKAKO8 8U0 NOOOPUWIKA... 80 peo,
Oenec Mmoj 00U 60 CHEYUjanHo YUuIuwme... Ho, aKo
moj He ja dobueute NOOOpUIKAmMA 3a pa3suearse Ko-
MYHUKAUUCKU CROCOOHOCIU U COYUJATTHU BEUMUHY,
ceaa jac muciam oexa moj 60ONWIMO Hemauie 0d
3060pyed... derec Mmoj peulasa Mamemamuyxi 3a0d-
YU... jac npautyeas 3a nOMoul Ha PAnuyHu Mecmd,
00e8 60 Kauyenapujama Ha JOKATHUME 61ACHIU,
300pY6aG cO MeHAUepom Ha pAdUHKAMA, o exc-
nepmiu, co HACMASHUYU... jac ce obudyeas da um
objacHam oexa 3a Moemo deme 3HAUAJHO e moda 0d
000ue o0peden cmenen Ha NOOOPUIKA HA PAHA BO-
spacm... snaeme, 0a e najeaxcro . (CemejcTBo 4)
On nepcriexruBara Ha poputenute Bo CnaBoHuja,
OBHE JIBE PUKA3HH IO HAINIACHja HEAOCTATOKOT Ha
MYNTUIMCLMILIMHAPEH THM KOj K€ MOXe, Ha KOOp-
IUHUpaH Ha4YuH, J]a TU TIPOLEHH MOTpeOuTe, mpa-
BaTa M JIa ja NPOLIMPH MOJJIPIIKATA 33 JAETe CO MO~
pedeHocT. Poqurenure uyBcTBYBase eKa MOCTOU
HE/IOCTaTOK BO OpraHM3aldjaTa Ha MOAApIIKATa
3a yCIeIIHA HHKITy31ja BO PETryIapHHOT MPETyYH-
JIMIITEH CHCTEM, HEIOCTATOK HA TPAHCTIAPEHTHOCT
3a MpaBara Ha Jierara co MOMPeYeHOCT U HEeJ0C-
TATOK HA KOOpPJAMHAIMjAa MOMEry HHCTHUTYIHUTE
3a coljanHa 01arococtoj6a U 0Opa3oBHHUTE WH-
crutyruu. Cute OBUE HEOCTATOIHM PE3yNTHpAIIC
CO TEHJICHIIMja JIa Ce HAcOoYarT Jerara KOH CHCTe-
MOT 32 CTIeIHjaHa eayKaIija, Iypya 1 Kora JaeTe-
TO Beke OMII0 MPUMEHO BO HOPMAITHHOT CHCTEM H

that information was provided by preschool
management. The father also collected infor-
mation about examples of successful inclu-
sion and provision of support by assistants to
children with disabilities in Zagreb. The fa-
ther presented these options to the preschool
and the local government office, and he also
volunteered to provide financial support for
an assistant for his child in regular preschool.
The father paid for private consultations with
experts in educational rehabilitation.

The following excerpt from the father il-
lustrates his efforts to obtain information
about rights and to communicate with local
government:

1 just needed to fight..if not, nothing would
happen...my child would stay at home in pre-
school time and would not get any kind of
support...ok, today he is going to a special
school...but if he hadnt gotten support for
developing communication and social skills,
now [ think he would not speak at all, today
he is doing math...I was asking at different
places for help, I went in local government
offices, I was talking with the preschool man-
ager, with experts, with teachers...I was try-
ing to explain that for my child it is very im-
portant that he get some support at an early
age...you know this is the most important...
(Family 4)

These two stories from parents’ perspec-
tives in Slavonia highlight the lack of a
multidisciplinary team of experts that could,
in a coordinated manner, assess the needs,
rights, and extent of support required by a
child with disability. The parents felt there
is a lack of organised support for successful
inclusion in the regular preschool system, a
lack of transparency about children’s rights,
and a lack of coordination across social wel-
fare and educational institutions. All these
deficiencies result in a tendency to guide
children towards the special education sys-
tem, even when the child has already been
attending the regular system and when the
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KOTa CaMHUTe POAUTENM MOXKAT 11a OpPraHu3MpaaT u
(uHaHCHpaaT MoAapLIKa Of CTpaHa Ha 00pas3oB-
HO-PeXa0MINTAINCKH EKCIIePT.

Haodu 00 dee xueomHu npuKkasHu
o0 jyxxHa Xpeamcka (Qanmauyuja)

CemejcTBOTO 5 MMa 13-romuiieH CHH KOj UMa
JlayH CUHIPOM W OJM BO PEIOBHO YUMJIMIITE.
JlBajuiata pomuTeNH WUMaaT 3aBpIIECHO BHCO-
KO 00paszoBaHue 1 paboTar co MOJHO pabOTHO
Bpeme. Mcro Taka, The nMaat u 21-roguiieH
CUH U 19-roquniHa kepka.

Bo oarosopor nHa I11, TarkoTo Haracui jaexa
oTpedHO e Ja ce Oapaar yCnelmHuTe IpuMepH
Ha WHKJIy3HMja Ha Jiella BO PEJOBHHUTE OCHOB-
HU YYHJIUINTA. TaTKOTO OTKPHII IeKa JIOKATHO-
TO YYWJIMIITE € OTBOPECHO 32 BKIIyUyBakhE JCTS
Kxoe nMa JlayH CHHAPOM W JeKa HAaCTaBHUIIH-
TE MOXKAT U caKaaT Jia BJIOXKAT BPeMe U TPy
3a J1a My MTOMOTHAT Ha JIETETO Jla C€ WHTEeTPH-
pa. JIBara daxropu Onie oTydHH BO yCIHEII-
HaTa WHTerpanvja Ha aerero. llommpmikara
O]l CTpaHa Ha HACTABHHIIUTE WUCTO Taka Ouia
KIIy4Ha 3a CO3JlaBame CpejinHa BO KOja JeTe-
TO K€ MMa TOJ/IPIIKA OJ] BPCHUIINTE, KOja IIPH-
JIOHeIa JIeTeTo 1a Oune npudaTeHo u 1a Moxe
Jla HarpeyBa.

CrnemHuoT W3BaJIOK TH HITyCTPHpa OBUE MO3H-
THBHHU UCKYCTBA M MOIPUIKATA O] eKCIep-
THTE U 0 HACTABHUIINTE:

,,Jac muciam dexa Hue umasme nOIUMUBHO UC-
Kycmeo... 0006po, u jac pabomeg 80 eOHO OcC-
HOBHO yuunuwme, na jac Moxcam oa pazoepam
KAKO QYHKYUOHUPA CUCEMOM... HO, eKchnep-
mume 60 HOPMATHO YYUTUWIME UMATe npem-
XOOHO UCKYCMBO 80 00e30edysarve nodopuiKa
3a deya co [layn cunopom. Tue mu xasicaa dexa
moj Ke 00bue acucmenm u 0exa HACmasHUuyU-
me ce npujamencku HacmpoeHu. Tue umaam
00pedeHo UCKYCMBO 60 Yuerbemo 3d UHOUBU-
oyanuzayujama u Kako 0a ce nooopaicysa oeme
CO NONpeyeHocm... moa e 000pPo UCKYCMeo 3a
Hawemo cemejcmso . (CemejcTBO 5)
Onrosoport Ha I12, TaTKOTO TO Haracu CUIHU-
OT MPUOHEC HA HACTABHUITUTE YH]j TIO3UTHBEH
CTaB, MHUILIMjaTHBa U COpabOTKa €IHU CO JPY-
TH, ¥ CO POAMTENIUTE U CO YUCHUIIUTE Ha JeTe-
TO, OBO3MOXKHja J1a C€ OpraHU3Hpa COOABETHA
MOJIIPIIKA 32 JETETO — CETO TOA KOTa HEe TIOCTOH
CHCTEMCKa MOJIPIIKa 32 00pa30BHA HHKITY3Hja.

Crennuor M3BajoKk 00e30eqyBa MpUMeEpH 3a
NMO3UTHBHUTE CTABOBU M MHULMjaTUBH Ha

parents themselves are willing to organise
and finance the support of an educational re-
habilitation expert.

Findings from two life stories in
southern Croatia (Dalmatia)

Family 5 has a 13-year-old son with Down syn-
drome who attends a regular school. Both par-
ents are highly educated and work full-time.
They also have a 21-year-old son and 19-year-
old daughter.

In response to question QIl, the father em-
phasised looking at successful examples of
a child’s inclusion in a regular elementary
school. The father found the local school to be
open to including a child with Down syndrome
and the teachers to be willing to invest time
to help the child integrate. Both factors have
been decisive in the child’s successful integra-
tion. The teachers’ supportiveness was also vi-
tal for creating a supportive peer environment,
contributing to the child’s acceptance and pro-
gress. The following excerpt illustrates these
positive experiences and support from ex-
perts and teachers:

1 think that we have had a positive experience..
well I also worked in one primary school so I
can understand how the system works...but..
experts in [the childs] regular school have
had previous experience in providing support
for children with Down Syndrome. They told
me that he will get an assistant, and the teach-
ers were very friendly. They have some experi-
ence in education about individualisation and
how to support children with disabilities...
this was a good experience for our family...
(Family 5)

In response to question Q2, the father empha-
sised the strong contribution of the teachers,
whose positive attitudes, initiative and coop-
eration with one another and with the parents
and child’s schoolmates allowed support for
the child to be organised — all in the absence of
systematic support for educational inclusion.

The following excerpt provides examples of
teachers’ positive attitudes and initiative as
well as cooperation with parents and peers:
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HACTABHHIINTE, KAaKO ¥ 32 copafoTKara co
poAuTeIUTe U BPCHULUTE:

., Hacmasnuyume bea mnoey zaunmepecupa-
HU 34 OpeaHU3Uparemo Ha nooOpuika 3d Ha-
wemo oeme... mue KOMyHUyupaa nomery ceoe,
Pa3Menysaa UcKycmed u mue KOMyHUYupaa co
HAC 3a KaKo8 U0 nodopuKa ke buoe nompedbua
3a Hautemo oeme... Mmoj 000U acUCmenm... e0eH
HACMABHUK OPeAHU3UPA COCMAHOK €O Opyeu-
me pooumenu... UM 00jacHu 0exa Hawuom cum
Ke Oude den 00 KIacom 60 KOj 00am HUGHUMe
deya, deka moj Ke uma noOOpuika 60 npoye-
com Ha yuerbe u dexa moj e MHOZy npujamei-
CKU HACMPOEH... HACABHUKOM HU KAdCd 0d 20
npemcmagume HAWUOm Cun Ha opyeume poou-
menu... Kou Hu 0a00a NOOOPUIKA... U opyeume
ucmo maka bea MHOZy Npujamencku Hacmpoe-
HU... mue ce 06udysaa 0a My HOMOZHAM HA Ha-
WUOM CUH CO YUMAIbemOo U USPArbemo... mue
NOMUHYBAA 00PeOeHO 8peme 3ae0HO CO He2o Ha
ueparuwmemo . (CeMejcTBO 5)

Bo nmorosopor Ha I13, TarkoTo Haracui jaexa
TOj OMn 1oOpo mHpOpMUpaH 3a 0Opa3OBHU-
TE TIpaBa Ha HErOBOTO JIETE U 32 TPEIHOCTUTE
KOU TH HYAH OJCHETO BO PEAOBHO yUMIIUILTE.
Vrorara Ha TaTKOTO BO 00e30eAyBameTo Ha
peloBHO 00pa3oBaHHe 3a HErOBHOT CHH ¢
WIyCTPUPAHO BO HAPESTHHOT U3BAJIOK:

., Mwas mnozy unghopmayuu 3a npasama 3a pe-
006HO 00pazosamue... moa Oeule MHO2y 3HAYAJ-
HO... U jac 3Haes Kako (DYHKYUOHUpa moj cuc-
mem... u Kkade Moxce 0d NPawam... jac MUciam
0eka 08a beuie 00IUHHA MONCHOCT 3d 000pa UH-
kaysuja na moemo deme . (CemejcTBO 5)
CemejctBoro 6 on Janmanmja mma 19-roau-
IIEH CHH CO WHTEJIEKTYalHa IMOMPEYCHOCT
KOj OJI BO CIEHHUjaTHO yuriauinTe. TaTkoTo u
MajKaTa mMaar 3aBpIIeHO CpeaHO oOpa3oBa-
HHUE U MajKaTa pabOTH CO moia pabOTHO Bpe-
Me. CHHOT €O TONpeYeHOCT MMa Opar Om3-
Hak. CeMejCTBOTO KHBEE BO CeMejHa KyKa Co
MOJJIPIIIKATa HA POAUTEINTE U Ha TATKOTO U Ha
MajKara.

Bo oxrosopor Ha 11, majkara 300pyBa 3a Bp-
ckaTta co 00pa3oBHUTE PaOOTHHUIIN BO KOja He-
MaJI0 MOJJPIIKA OJf HUBHA CTPaHa M HEHOC-
TaTOKOT Ha JIOKaJHA CHCTEMCKa MpOICHKA W
MOJIPIIKA 32 BKJIYYYBalETO HA HEjJ3HHOTO
JeTe BO 00pa30BHHOT CHCTEM. Taa Kaxa JieKa
CHCTEMOT MPBUYHO HE ja JaBaj MOXHOCTA 32
BKIIy4yBame Ha JICTETO BO HOPMAallHO YyYH-
JIMINTE Ha JIOKATHO HHUBO. JleTeTto camo oyeno
BO clienujanHo yumiuinte Bo CIUTUT U KHBee-
JI0 OJIBOCHO O] HETrOBOTO CEME)CTBO.

Teachers were very interested in organis-
ing support for our child...they communicat-
ed between each other, sharing experiences
and they were communicating with us about
what kind of support would be necessary for
our child...he got an assistant...a teacher or-
ganised a meeting with other parents...and ex-
plained that our son will attend class with their
children, that he will have support in learn-
ing, and that he is very friendly...[the] teach-
er asked us to introduce our son [to the oth-
er parents]...[who] were supportive...and the
other children were very friendly...they would
try to help our son with reading and playing...
they spent time together with him on the play-
ground...(Family 5)

In response to question Q3, the father em-
phasized that he was well-informed about the
child’s educational rights and about the advan-
tages of attending a regular school.

The father’s role in pushing regular educa-
tion for his son is illustrated in this excerpt:

1 had a lot of information about the rights to
regular education...this was very important...
and I did know how the system works..[and]
where I could go to ask [questions]...I think
this was a great possibility for good inclusion
of my child also...(Family 5)

Family 6 from Dalmatia has a 19-year-old
son with intellectual disabilities who attends
a special school. Both father and mother have
a secondary school education, and the mother
works half-time. The son with disabilities has
a twin brother in the family. The family lives
in a family home with the support of both the
mother’s and father’s parents.

In response to question Q1, the mother spoke
of a non-supportive relationship with educa-
tion workers and a lack of local systematic as-
sessment and support for including her child in
the educational system. She said that the sys-
tem originally did not allow for the possibility
of including the child in a regular school local-
ly; the child could only attend a special school
in Split and live away from the family.

The following excerpt illustrates a non-sup-
portive relationship with education work-
ers and a lack of systematic organised
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CrnenHuoT W3BaJOK ja WIyCTpHpa BpcKara
€0 00pa30BHUTE PAGOTHUIIM BO KOja HeMa-
JIO MOJJIPIIKA U HEJOCTATOKOT HA CHCTEM-
CKH OPraHu3MpaHa MPONEHKAa U MOJIPIIKA
3a JIOKAJIHA 00pPa30BHA HHKJIy3Hja:

,,Bo nawemo wopmanno yuuruwme mue He
cakaa 0a 20 caywHam 300pom UHKIV3UjA...
mue 00ayuuja 0exa oeyama co UHMeNeKmyd-
Ha nonpeyeHocm He ce 000pedojoeHl... moa
Oeule mewiko 3a MeHe... 3HAeme... jac Modices
0a pazbepam deka mue He 3Haam wmo 0d npa-
8am co Hezo... Ul KaKo 0a My 0aoam nooopui-
Kd... HO, jac ce o6udoe oa um 00jacHam ako
mue He ce 0buoam 0a opeaHU3UPaAam Hewmo
30 HE20... UM KAHCa8 0eKa Modcam 0a My ooes-
bedam mamepujanu 3a paboma... u 0a pabo-
mam co Heeo... 08a 3HA4U 0eKa Moemo oeme
Ke Oude 00o0eneHo 00 He2080MO CemMejcmeo
oudejru opyeama moxucHocn e 0a 00u 60 che-
yujanno yuuruwme xoe e 70 xuromempu 00-
oaneyeno 00 HAUUOM OOM... U OeKd Moj uma
camo 7 eoounu . (CeMejcTBO 6)

Bo oarosopot Ha [12, majkara ja Haracu moj-
JpIIKaTa MTo ja 100uiIa CeMejCTBOTO O €lICH
eKcrepT 3a o0pa3oBHa pexabwiuTanuja. Toj
SKCIIepPT ja BOJEN Majkarta Jia 0apa IMOIpII-
Ka ¥ J]a ce MOBP3€ CO APYTHTE POAUTEIN KOH
¥“Maar Jielia co Mpeyku Bo pa3Bojot. Ha kpajot
T'H JIOBEJIO JI0 TOA, POIUTEINTE JIa OTBOPAT He-
BJaJiHa OpraHu3alMja Koja 0apa ¥ MHULMPA
MIPOIIEeC 32 OTBOPAH-C JIOKAJIHA IPaHKa 3a CIie-
[MjaJHO YYWIIMINTE, IITO Ke HampaBH Jela-
Ta CO IMOMPEYCHOCT Ja A0Oujar oOpa3oBaHHE
U BO HCTO BpEMeE J]a OCTaHaT 3aeHO CO CBOU-
TE CeMejCTBAa M BO PAMKUTE HA HUBHATa 3aell-
Huna. Ha oBoj HauwH, mojpIkara ofy eKcrep-
TUTE BO IIEHTAPOT 3a CIelHjaliHa eIyKaluja u
aKTUBU3MOT Ha POJUTEIIUTE MPUIOHENE Ja ce
OpraHu3upa JIOKaJHa MOAJPINKA 32 Jerara co
MOIPEYECHOCT.

CleqHMOT W3BAJIOK ja CIOMEHYBa MOAAPII-
KAaTa 0] eKCIePTOT 3a 00pa3oBHA pexadu-
JUTANHja ¥ OTBOPAamk€TO HA HEBJAJIMHA
opraHmM3amnuja:

Jobpama paboma bewe dexa Hue umasme exc-
nepm 00 obnacma Ha 0opazo0eHama pexaduruma-
yuja... maa ce 8pamuia 0oMa no Hej3UHOMO Ou-
niomuparse 80 3aeped... npeo moa, Hue HemMasme
eKcnepm Koj mooice 0a pabomu co Hawume oeya
60 HAWAMA NOKATHA 3aeOHUYd... 3amoa oOeya-
ma mpebauie 0a 00am 80 CReYUjarHo yYYuiuume
Koe ce naora 70 xunomempu 00 HUSHUMe 0OMO-
8u... maa Oewe 000po ungopmupana oOudejru

assessment and support for local education-
al inclusion:

In our regular school they didn't want to hear
a word about inclusion...they decided that
children with intellectual disabilities are not
welcome...this was hard for me...you know...I
could understand that they didn t know what to
do with him...[or] how to give him support...
but I tried to explain to them that if they didn t
try to organise something for him...[l told
them that] I could help him with materials...
[and] work with him...that then this means my
child would be separated from his family be-
cause the other possibility is that he goes to
a special school 70 kilometers away from our
home...and he was just 7 years old...(Family
6)

In response to question Q2, the mother empha-
sised the support the family received from an
educational rehabilitation expert. The expert
guided the mother to seek support and connect
with other parents with children with devel-
opmental difficulties. Ultimately this led the
parents to set up a non-governmental organi-
sation, which advocated for and initiated the
process of establishing a local branch of the
special school, making it possible for children
with disabilities to receive an education while
remaining with their parents and their commu-
nity. In this way, support from experts in the
specialised education centre and parental ac-
tivism contributed to local organised support
for children with disabilities.

The following excerpt mentions the support
from an educational rehabilitation expert
and the setting up of a non-governmental
organisation:

The great thing was that we had an educa-
tional rehabilitation expert... she came back
home after graduating in Zagreb...[previous-
ly] we didn't have an expert who could work
with our chldren in our local community..that
is why they [the children] have to go to a spe-
cial school 70 kilometers away....she was
well informed as she worked at one associ-
ation in Zagreb while a student...she invited
all parents in the local area...we established
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pabomena co edna acoyujayuja 6o 3azped dooexka
ouna cmyoenm... maa 2u NOKAHU cume pooumne-
T 00 JIOKATHAMA 001ACM... Hile OMBOPUBME (ACO-
yujayuja 3a pooumenume... maa Hu 0ade nooopu-
Ka U Hanuua npeonosu 3a NPOeKm co HAC... UCHIO
maxa, maa pabomewie co Hawume oOeyd... no
uzMuHamu 06e 200uHu, Hue ocnoeasme Llenmap
60 HAWAMA TOKATHA 3AeOHUYA 3a 0d MONCAN HA-
wume deya da ocmauanm 0oMa u 0da Npucycmey-
saam 6o obpazosna npocpama . (Cemejctso 6)
Bo onrosopor Ha [13, majkara Harnacuna jqexa
3aJI0)KOUTE HA POJUTENNTE TIPUIOHENE JI0 TO0-
JN00OpyBamke Ha KBAJIUTETOT HA IMOIPIIKA H
yCIyruTe KoM Omie 00e30eeHr 3a HUBHHUTE
nena. Popurenure akTMBHO y4ecTByBalle BO
MUITYBAKETO HA TIPEJUIO3UTE 32 TPAHTOBH 3a
HUBHATa HEBIAJMHA OpraHU3aluja U THE yC-
reasie BO CO3AaBamkEeTO Ha MpeKa 3a MOAJIPII-
Ka BO HUBHHOT PETHOH, KOj OBO3MOXKHII JIa UMa
copaboTka MoMery pPOANTENNTE U pa3MeHara
Ha MH(POPMALIUU KOU CE OJIHECYBaaT Ha 3aKOH-
ckute npasa. OBHE POAUTEICKH MHUIUjATH-
BH C€ MIPUKAKaHU BO CJICTHUOT U3BAJIOK:

. Jac umae cpexa wmo Opyeume pooumenu Ha
deyama co nonpeueHocm bea nodzomeenu 0a
opeanu3upaam nooopuwika... 0a pabomam 3aeo-
HO... 0a co30a0am Hewmo... pabomume dea no-
JIECHU HA MOj HAYUH... He Ded caMa... U Hue 3a-
eono eu npaseéme pavomume . (CemejcTBo 6)
OBue JBE HCTOPUM HA JKMBOTHHOT TEK Off
Jlanmanuja ykakaa Ha HEJIOCTaTOKOT Ha CHCTe-
MaTcKa rprka 3a IOJIpIIKaTa Ha Jiela Co Morpe-
YEHOCT U HUBHUTE poautenu. Pomurenure cro-
MEHaa HECOOJIBETCH MPHCTAN JI0 MOTPEOHHTE
eKCIIEPTHU U TEHIKOTUHTE BO KOOPIMHUPAHETO Ha
aKTUBHOCTUTE, JIOOMBAHETO HABPEMEHA TPOIICH-
Ka U TUTAaHUPAKETO M OPraHU3UPAETO Ha TMOJI-
npiika. OBKe yCIOBH MOXE JIa Ce 0/Ipa3 Ha HeJlo-
BOJIHOTO MPU3HAHKE Ha TpaBara v NOTPEOUTE HA
JIerata co MoMpeYeHOCT U HUBHUTE CEMEjCTBA.

HAuckycuja

Bp3 ocHoBa Ha crneuu(uUHHUTE KUBOTHU HCKY-
CTBa ¥ 3HAYAjHUTE HACTaHH, POJAUTEINTE BO OBHUE
IIeCT CeMEjCTBa KoM Oca WHTEPBjyHpaHW YKa-
Kaa Ha HCKOJIKY IPEYKHU U MPEAU3BULIN BO 06pa-
30BHara WHKIy3Wja Ha aenara co ACH wim uH-
TEJIEKTyallHa MOIPEYeHoCT BO Xpaarcka. Mako
€ HEBO3MOKHO J1a Ce TeHepaInu3upa oj OBa KBa-
JUTaTUBHO HCTPaXyBamke Koe Oele crpose-
JIEHO BP3 HEKOJKY CEeMejCTBa Kou Oea CeleKTH-
paHu 1opagu HUBHUTE pPa3jindHA HWCTOPUM Ha

an association of parents..she gave us support
and wrote project proposals together with us...
she also worked with our children...after 2
years we established a center in our local com-
munity so that our children could stay at home
and attend an education program...(Family 6)
In response to question Q3, the mother em-
phasised that the parents’ efforts contrib-
uted to the improvement in quality of the
support and services provided to their chil-
dren. The parents actively engaged in writ-
ing grant proposals for their non-govern-
mental organisation, and they succeeded in
creating a support network in their region,
which allowed for cooperation among par-
ents and exchange of information regarding
legal rights and entitlements. These parent
initiatives are exemplified in the following
excerpt:

I was lucky that other parents of children with
disabilities were ready to organise support...
to work together...to create something...things
were easier then you know...I was not alone..
and we were doing things together...(Family 6)
These two life course histories from Dalmatia
accentuate the lack of systematic care for sup-
porting children with disabilities and their par-
ents. The parents mentioned inadequate access
to relevant experts and difficulties in coordi-
nating activities, receiving timely assessments,
and planning and organising support. These
circumstances may reflect insufficient recog-
nition of the rights and needs of children with
disabilities and their families.

Discussion

Based on their specific life experiences and
significant events, the parents in the six fam-
ilies interviewed here highlight several ob-
stacles and challenges to the educational in-
clusion of children with ASD or intellectual
disabilities in Croatia. While it is impossible
to generalise from this qualitative study of
a handful of families, the families were se-
lected for their different life course histories,
their geographic spread across the country
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’KUBOTHHOT TEK, HUBHATa reorpadcka pacrpoc-
TPAHETOCT HU3 JIPKaBaTta M HUBHUTE Pa3THIHH
MCKYCTBa Ha MHKJTy3Hja BO PSIOBHU U CIICIIHjall-
HU YYHJIMIITA, HO HABHUTE UCTOPHHU 3a HUBHUOT
KMBOTEH TeK 00e30e1rja KOPHUCEH YBHI BO 00-
Pa30BHUTE MCKYCTBA HA POIUTEINTE KOU MMaat
JIella co TIonpeveHocT Bo Xpearcka. Hamara nen
Oemre a UcUTaMe Kako 0Opa3oBHUTE MCKYCTBa
MOJKAT J]a BApHpaar co OJpe/ieH COIMjaeH KOH-
TekcT (8, 25). AHanu3ara Ha UCTOpHjaTa HA KH-
BOTEH TeK Ha HHTEPBjYUPAHUTE CEME)CTBA YKaKa
Ha TOa JIeKa POJMTENUTE HarnacyBaar Tpu (ax-
TOPHY KaKO 3Ha4YajHH 32 HUBHOTO UCKYCTBO M HC-
KYCTBOTO Ha HUBHHTE JIe]a BO OJIHOC HA MHKITY-
3Wjara: BPCKHTE CO OOpa3oBHUTE paOOTHUIIH,
MOJUIPIIKATA 32 JIelaTa U YWICHOBUTE BO HUBHU-
TE CEMEjCTBA M MHUIMjaTHBUTE HA POIUTEIHTE.

Bpckume co o6pa3zoeHume
pabomHuyu

W nBete ucTopuM 3a KMBOTHUOT TEK O IICH-
TpajiHa XpBarcka ykakaa Ha Toa Jeka 00-
Pa30BHHOT CHCTEM HE TO MOAJIPXKyBa IpH-
KIIy9yBameTO Ha Jierara co TMONPEYeHOCT BO
HOpPMAaJTHUTE YYHMJIUINTA, IITO CO3/aBa CTpPaB
1 HECUTYPHOCT TIOMery POAMTENNTE KOH II0-
TOa MOpaar Jia JJoHecar o/yTyKa 3a HauMHOT Ha
Ipe3eMame aKTHBHOCTH 332 00pa30BaHUETO Ha
HuBHHUTE Aena. Ox npyra ctpana, CeMejcTBOTO
1 MCKycHJIO BPCKM BO KOM MMajie MOAIPIIKA
OJ1 HEBJIAMHUTE OpraHU3alUU KOM ja TOIAp-
XKyBaaT MHKJIy3HjaTa BO PEIOBHO YUMIIMIITE.
CemejcTBOTO 2 100WIIO OfpeseH CTereH Ha
MOAJPIIKA OJf CTpaHa Ha eKCIEPTHTE 3a MpH-
KIIy4yBamke Ha HUBHOTO JIETE BO CIICIH]jaTHO-
TO obOpazoBanue. OneHH HCTPAXKyBamba BO
HEKOJIKY 3eMjH YKa)KyBaarT Jieka rojieMa mped-
Ka 332 MHKJIY3UBHOTO OOpa3oBaHWE U TOYUTY-
Bam-ETO Ha TpaBara Ha JIerara co MOMpeYeHOCT
Ce CTaBOBHTE, OTHOCHO OJTHECYBAHETO U BPE/I-
HOCTHTE Ha OHHE KOU C€ BO KOHTAKT CO Jerara
(32-34). CraBoBuTEe Ha HACTABHHIIUTE BO pe-
JIOBHUTE YYWMJIUINTAa KOH WHKIy3Wjara ce Je-
(uHIpaHN BP3 OCHOBAa Ha HHUBHOTO 3HACH:-E,
TPEHUHTOT U MPETXOIHOTO HCKYCTBO BO 00€3-
OemyBame MOJJPIIKA 3a Aelara co MHTEJeK-
TyaJHa NONpeYeHocT. Brnanara nma mpeseme-
HO HEKOJIKY 3Ha4ajHU YEKOPH BO OBOj KOHTEKCT
CO M3e/IHAYYyBambeTO HAa 00pa30BaHUETO Ha Ha-
CTaBHUIIUTE CO MEIYHapOIHUTE CTaHAAP/IH,
00e30e1yBameT0 Ha (PUMHAHCHM 3a JOTOJHH-
TEITHA HACTABHUIIM U €KCIIEPTH 32 TPCHUHT BO

and their different inclusion experiences
with regular and special schools. Therefore
their life course histories provide useful in-
sights into the educational experiences of
parents with children with disabilities in
Croatia. Our aim was to examine how edu-
cational experiences might vary with specif-
ic social context (8, 25). Life course histo-
ry analysis of the interviews we conducted
suggests that the parents emphasised three
factors as significant in their own and their
child’s experiences around inclusion: rela-
tionships with education workers, support
for the children and their family members,
and parents’ initiatives.

Relationships with education
workers

Both life course histories from central Croatia
suggest that the educational system is un-
supportive towards including children with
disabilities in regular schooling, which cre-
ates fear and uncertainty among the parents
who must then decide on a course of action
to take for their children’s education. On the
other hand, Family 1 experienced supportive
relationships with non-governmental organ-
isations advocating for inclusion in regular
school. Family 2 found some support among
experts for including their child in special ed-
ucation. Studies in several countries indicate
that a major obstacle to inclusive education
and respect for the rights of children with dis-
abilities are the attitudes and values of those
in contact with the children (32—34). Attitudes
of teachers in regular schools toward inclu-
sion are defined by their knowledge, train-
ing and previous experience providing sup-
port for children with intellectual disabilities.
The government has taken important steps
in this regard by aligning teacher education
with international standards, providing fund-
ing for additional teacher and expert training
in educational inclusion, and funding teach-
er assistants in regular schools. Overall, the
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oOpa3oBHAaTa WHKIY3Wja, M (UHAHCHPAIHETO
Ha aCHCTEHTH HA HACTABHUIIUTE BO HOPMAJTHU-
TC YUWJIUIITA. CeBKyHHO, IIOJIMTHYKAaTa KJIMMa
BO JIp)KaBara ce MPOMEHH BO KOPUCT HA UHKITY-
3MjaTa, JIO3BOJYBajKH UM Ha JOMAILIHHUTE EKC-
MEepTH U HA HEBJIAJMHUTE OPraHU3aINH, KaKO
u Ha EBporickara YHuja (IpeKy nporpaMure 3a
(huHaHCHpame) a ce PoKycHupaar Ha moaoopy-
Bame Ha 00Pa30BaHUETO, BPAOOTYBaE U MOXK-
HOCTH 32 HE3aBHCHO KHMBECHE 3a Jela U JINIa
CO MHTENICKTYaHA MOMPEYCHOCT.

[IpBuTe UCKycTBa Ha Jiella CO IMOMPEUCHOCT
Y HHUBHUTE POJUTEIH CO CIyKATHMBHUOT CHC-
TEM W CO JOCTamHara MOJJpIIKa MOXE Ja ja
JICTEPMUHHUPAAT BEPOjaTHOCTA 3a HapenHa-
Ta conujanna nHkysuja (8) (35). Osa e apry-
MCHTOT Ha MPUCTAIIOT 3a ,,YOBCKOBHUTEC IIpaBa
ono3nona‘“ (36), mTo 3HaYM 00e30e1yBamke Ha
HUCTUTC MOXHOCTHU 3a PAa3BUBAKLC BCIITHHU U
3HACHC 3a CHTE WHIUBUIYH (QJaNTHPAHU MO
notpeda) co e Jla ce OCUrypa MHKITy3ujara
Ha cekoe Jinie. Bo 0BOj KOHTEKCT, )KUBOTHU-
T€ UCKYCTBa U MIEPCIICKTUBUTE HA POIAUTEIUTE
on CrmaBoHHMja yKakaa Ha 3HAUNTEITHUTE CHC-
TEMCKH Je(UIUTH: THE MPUKaxkaa BPCKU Ha
HETIONIPKYBamke MoMery o0pa3oBHUTE paboT-
HUIIM 32 BKIy4yBamETO HA JIelara co Mmormnpe-
YCHOCT BO HOPMAJIHUTEC YUYUJIMIITA U TUC TIPU-
JIOHEJle BAKBUOT HEJIOCTATOK Ha MOJIPIIKA Ja
JIOBEJIC JIO UTHOPUPAKE, MPEPACYIH U HEJIO0C-
TaTok Ha mHpopMannu. ConrjasHaTa oI apI-
Ka Ha CeMejCTBara BO OBUE CHTyalluu Tpeda
Jla BKIIy4dyBa: €MOTHBHA IOJJpIIKa, IMOYUTY-
Bambe Ha UCKYCTBOTO, CBECT 3a MOBP3YBambETO
BO 3ae/IHUIIATA W TIONJpIIKATa OJ] 3acAHUIA-
Ta, MOBP3YBAKETO HA YJICHOBH BO CEMEjCTBO-
TO cOo 00e30e1yBame MoBpaTHa nHpopmaryja
U yKaXXyBame Ha 3HAUajHOCTAa Ha yjorara Ha
OJIPE/ICH YJICH OJ] CEMEjCTBOTO KaKO HA4YMH Ha
MOJJIPIIIKA CO TeJT Ja ce MoA0OpH YyBCTBOTO
Ha JICTETO 3a HEeroBaTa BPETHOCT U CaMOJIOBEP-
Oara (37).

Hctopujara 3a )KUBOTHHOT Tek Ha CeMejcTBOTO
5 on Jlanmanuja 06e30emyBa npumep 3a 100pa
MpakTHKa, 0COOCHO 3a WHHIIMjaTHBaTa Koja ja
MOKaYKall MCHAIMEHTOT Ha YYHUJIMIITETO U Ha-
CTaBHUIIMTE CO IICJI OPraHU3HMparbEe MOIIPII-
Ka 3a JIETETO BO HOpMasiHO yumiwuiinte. OBaa
TOJJPIIKA OJl PAKOBOJCTBOTO HA YYMJIMIITE-
TO W OJ HACTABHUIUTE MpPABU Ja OuJie MOBe-
pojaTHO JeKa JeTero ke Oune mnpudarcHo,
JIeKa POJTUTEIINTE K& Ce YyBCTBYBAar IMOUYUTY-
BaHO U JIeKa HeKoj Tu cocnyirain. Cocema mo-
pasnuyHa € CIuKaTa Koja Oere co3maaeHa of

country’s political climate has changed in fa-
vour of inclusion, allowing in-country experts
and non-governmental organisations as well
as the European Union (through its funding
programs) to focus on improving education,
employment and independent living opportu-
nities for children and people with intellectu-
al disabilities.

The first experiences of children with disa-
bilities and their parents with the education-
al system and with available support can de-
termine the likelihood of subsequent social
inclusion (8) (35). This is indeed the argu-
ment of the approach of ‘human rights from
below’ (36), which means providing the
same possibilities for developing skills and
knowledge for all individuals (adapted as
needed) in order to ensure everyone’s inclu-
sion. In this context, the life experiences and
perspectives of parents from Slavonia point
to significant system defects: they reported
unsupportive relationships among education
workers about including children with disa-
bilities in the regular school, and they attrib-
uted this lack of support to ignorance, preju-
dice, and lack of information. Social support
for families in these situations should in-
clude: emotional support, respect for experi-
ence and support, awareness of community
affiliation and community support, linking
family members by providing feedback and
pointing to the importance of the role of a
family member as a support to enhance the
child’s own sense of value and self-confi-
dence (37).

The life course history of Family 5 in
Dalmatia provides an example of good prac-
tice, particularly in the initiative shown by
school management and teachers to organise
support for the child in regular school. This
support from school leadership and teach-
ers makes it more likely that the child will
be accepted in the long term and that parents
will feel respected and listened to. A very
different picture was painted by Family 6 in
Dalmatia: they found no systematic approach
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CewmejcTBoTO 6 01 JlanmMarnnja: Tue He OTKpHja
HUKAKOB CUCTEMCKH MPUCTAIT WJIH CTAHIaAPTHH
pellieHrja 3a ycrnemna uHkiay3uja. [log oBue
YCIIOBH, YCIEXOT 3aBUCH OJ] MOTHBUPAHOCTA H
AKTUBHOCTUTE HA POJUTEIUTE U YUWIHITHUTE
pabotauu. Mcropujara 3a )KUBOTHUOT TEK Ha
CeMejcTBOTO 6 yKaka Ha HEJIOCTATOK Ha CBECT
Kaj JIOKaJHaTa 3ae{HHIIA 3a Jielara co Mmornpe-
yeHocT. Kako pesynrar Ha T0oa, pOJUTEINTE ce
cooumiie co (pakToT Ieka HUBHOTO JeTe Tpeba
Jla ’KHMBEe BO JIPYT TPajl co el Jia ToOue COoI-
BETHO oOpa3oBaHUE.

HocemeTo Ha TO3UTHBHU MTPOMEHHU BO JIOKAJ-
HaTa 3acHHUIA W BO PEIOBHUTE YUYHUIIHUINTA,
HUBHUTE CTAaBOBHM M TOJIPIIKATa 332 HHKITY-
3Mja Ha YYEHUIUTE CO MONPEYCHOCT MMa I10-
Tpeba o/ COOZIBETHA MOATOTOBKA HA HACTABHU-
LIMTE U OTBOPEHOCT 3a HOBU MCKycTBa. McTO
Taka, UMa MmoTpeda of xenda moMery CuTe pe-
JICBAHTHH YMHUTEIH, KAKO IITO CE HACTABHU-
IUTE, POJUTEIIUTE M JICTETO Jia KOMYHHUIMpa-
aT ¥ Jia ce KOOPJIUHHUPAAT eIHU co IpyTH (38).

lModdpuwka 3a deyam co
rnonpeyeHocm u HUHUMe
cemejcmea

AHaIU3UTE HA UCTOPUUTE HA )KUBOTHUTE TEKO-
BH Ha JIBETE CEME]jCTBa O [IEHTpaliHa XpBaTcKa
yKa)kaa Jieka He TIOCTOM CHCTEMCKU KOOPIUHH-
paH CHUCTEM Ha MPOIECHKA U MOAIPIIKA KOJIITO
MOXeE JIa 3all0YHE paHO BO )KMBOTOT Ha JienaTa
CO TIOTIPEYEHOCT. BO 0OBOj KOHTEKCT, HEBJIa -
HUTE OpPTaHH3alli{ MIpaar 3HavyajHa yjaora co
TOA IITO TH MOBP3yBaaT POAUTEIUTE Ha Jiera
CO TIOTIPEYEHOCT W €O Toa mTo 00e30emyBaar
TpPEeHUHT U pabotunauim. MHTEpBjyara co po-
JUTENNTE yKa)kaa Jieka APYTH YCIyTH 32 Moj-
JIPIITIKA Ce JIOCTAITHU BO 3a€HUIIATA, KAKO IITO
Ce pexaOWIUTAIMOHU I[IEHTPH, JHCBHH IICH-
TPH 3a TpHKa Ha JieraTa, He3aBUCHU eKCIIePTH
1 COBETOJIaBHH LICHTPH. 3HAUCHETO HA JIOKAJI-
HaTa 3ae/IHUIA 3a MOJIPIIKATa Ha Jenara co
MOMNPCUYCHOCT U HUBHUTEC POAUTCIIM HE MOXKE
na Ownme W3BaJeHAa O KOHTEKCT OWIEejKu ja
(hopmupa ocHOBaTa 3a TOAOITHEKHA COLMja-
Ha ¥ 00pa3oBHA MHKIYy3uja. HeBnaguuure op-
raHu3auu MoXe J1a Ouaar e(eKTHUBHHU BO MO-
MOJTHYBAaWkETO HA TPA3HUHUTE BO JIOKATHHUTE
MEXaHU3MHU 3a MOJUIPIIKA KOTa YYWIJIMINTA-
Ta, BIAJAWTE W 3ae[HUIMTE He ycrmealne aa ja
00e30eaaT Taa nopapiika. Bo ucro Bpeme, Hre
Tpeba na OujieMe CBECHH 3a OMACHOCTA O] TOa
mTo 3aBHpIIEK To HapekyBa ,,HBO-m3ammja“

or standard solutions for successful inclu-
sion. Under these circumstances, success de-
pends on motivation and actions by parents
and school workers. The life course histo-
ry of Family 6 suggests a lack of awareness
in the local community about the rights and
needs of children with disabilities. As a re-
sult, the parents faced the prospect that their
child would need to live in another city in or-
der to receive an education.

Bringing positive changes in the local com-
munity and in regular schools in their atti-
tudes and support of inclusion of students
with disabilities requires concerted prepara-
tion by teachers and an openness to new ex-
periences. It also requires willingness among
all relevant actors, such us teachers, parents
and the child, to communicate and coordi-
nate with one another (38).

Support for
children with disabilities
and their families

Analysis of life course histories of both fami-
lies in central Croatia suggests that there is no
systematic, coordinated system of assessment
and support that could begin early in the life
of children with disabilities. In this respect,
non-governmental organisations play an im-
portant role by bringing together parents of
children with disabilities and by providing
training and workshops. The interviews with
parents also suggest that other support ser-
vices are available in the community, such
as rehabilitation centres, day-care centres, in-
dependent experts, and counseling centres.
The importance of local community services
for supporting children with disabilities and
their parents cannot be exaggerated because
it forms the basis for subsequent social and
educational inclusion. Non-governmental or-
ganisations can be extremely effective at fill-
ing gaps in these local support mechanisms
when schools, governments and communi-
ties fail to provide them. At the same time,
we should be aware of the dangers of what
ZavirSek might call the “NGO-ization” of
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Ha MMPOBU3Mjara 3a MOJJIPIIKa Ha JIela cO TOTl-
PEUYCHOCT, BO KOM OBHE OpraHU3alMU CTaHyBa-
ar eIMHCTBEHUTE Jie (PaKTO aKTEPH OJITOBOPHH
3a ommrectBeHuTe npomenu (39). OBa e He-
KOH3UCTCHTHO CO MOACPHUTC NpHUCTAII HA UH-
KITy3Wja ¥ YOBEKOBHUTE TpaBa reHepaiHo (36).
CemejcrBara 3 u 4 oq CrnaBoHMja OIUITYBaatr
JIypH ¥ TIOToJIeMa Mpa3HUHA BO MTPOBU3HHUTE 32
MOJIPIIIKA OTKOJIKY BO IIGHTpaiiHa XpBaTcKa.
OBue cemejcTBa YKa)KyBaaT Ha CHCTEMCKH-
OT npo0OJieM Ha HEOBOJHA MOJIPIIKA, TYPU U
3a MMOMalli Jiella ¥ 0COOCHO 3a OHHE Jela CO
aytusam. PojuTenure ro CroMeHyBaaT OTCY-
CTBOTO Ha JIOKAJHU LEHTPHU 32 TOIAPIIKA KO-
WIITO MOXKAaT JIa CIPOBEJIAT MPOICHKA Ha T10-
TpeOuTe 3a mojaapIIKa Ha jaenara. Hecurypuu
1 HE MOXKEjKH J1a J0OHjaT COOABETHH HHQOP-
MalliH, POIUTEINTE TaTyBaar A0 IJIaBHU-
OT Tpaj] BO TIOTpara 1o MpOIEeHKa U MOJIPII-
ka. PopuTenure ykaxxyBaar Ha HEJJOCTaTOK Ha
pecypcH Bo JIOKaIHATa 3aeTHHIIA, KAKO IITO Ce
pexXaOMITMTAIMOHH HITH JTHEBHU [ICHTPH 32 TPU-
JKa Ha JiellaTa U HeCOOJBETHU OPOjKU Ha MPH-
BaTHHU EKCIIEPTH KOM 00e30emyBaar ycIoyrd Ha
MTOJITOTOBKA W TIO/IIPIITKA.

Cmnuno, CemejctBata 5 u 6 oxn Jlanmaruja
YKa)XyBaaT Ha HEMOCTOCHETO TeNa 3a MOAPII-
Ka BO 3ae/IHHIIaTa KOW MOXKarT Jia 00e30e1aT npo-
[IEHKa W MOAJPIIKA, TTOBTOPHO BOJIEjKH KOH TOa
pomuTtenuTe ga OapaaT TMOAJpIIKA BO IIaBHH-
OT rpaj. Bo eneH MOMEHT, HHTEepBEHIMjaTa Ha
HEBIIAJIHATA OpPTaHM3allija Ha POAUTEIH KOH
MMaar Jieria co MonpedeHoCT JI0Bele 10 CO3/ia-
BaWETO HA JIOKAJIHA TPaHKa J0 CIHEIHjaTHOTO
YUYHJIUIITE, OBO3MOXYBajKM UM Ha JIe1aTa Jia 0-
Oujar oOpazoBaHKe W MPUTOA J]a HE KHUBEAT O]l
BOCHO OJI CBOETO CEMEjCTBO.

OBHe WCKyCTBa YKa)XyBaaT Ha MPOOIEMHUTE HA
JIOKAJIHO HMBO KOM HE CE€ 36MEHM NpeIBU Ha
peruoHaHo HUBO. Jla ce Oujie MCKITy4eH o1 JI0-
KaJHaTa 3ae[HUIA OWICjKU 3aeHUIATa HEMa
Kes0a MM He € COOJIBETHO ONpeMeHa J1a TIpH-
(batu pa3nUYHOCT € AUCKPUMHHATOPHO U MOXKE
Jla I0BeZIE JI0 M30Jallija U HU30K KBAJIUTET Ha
JKHBOT 32 JIelaTa co MOMPEUYCHOCT U 33 HUBHU-
TE YWICHOBH BO ceMejcTBOTO (36). OBHe uHTEp-
Bjya YKaKyBaar Jieka 3a MHOTY POJMTEIH Ha
JIeTia CO MOTMPEYSHOCT BO XPpBAaTcKa, MOIIPIII-
Kara 3a Jieriata HajuecTo e pe3yJTar Ha aKTHBH-
3MOT Ha POJMTEIUTE U HUBHOTO BKIIyYYyBarhe
BO TOj Tmporec OuiejKu He ce AOCTallHH CHUC-
TEMCKHUTE PelIeHH]a.

OBue KHMBOTHHU MPUKA3HU 300pyBaar IITO € TOa
IITO IO MHUIIMpa aKTUBU3MOT HA POAUTCIUTE, a

support provision for children with disabil-
ities, in which these organisations become
the only de facto actors responsible for social
change (39). This is inconsistent with mod-
ern approaches to inclusion and human rights
in general (36).

Families 3 and 4 from Slavonia described an
even larger gap in support provision than in
central Croatia. Those families pointed to a
systemic problem of insufficient support, even
for quite young children and particularly for
those with autism. The parents mention the
absence of local referral support centres that
could conduct assessments of the child’s sup-
port needs. Unsure and unable to obtain ade-
quate information, the parents traveled to the
capital in search of assessment and support.
The parents reported a lack of local communi-
ty resources such as rehabilitation or day-care
centres, and inadequate numbers of private ex-
perts who could provide preparation and sup-
port services.

Similarly, Families 5 and 6 in Dalmatia re-
ported the non-existence of community sup-
port services that could provide assessment
and support, again leading parents to seek
support in the capital. In one instance, inter-
vention by a non-governmental organisation
of parents with children with disabilities led
to the creation of a local branch of the special
school, allowing children to receive an edu-
cation without having to live apart from their
families.

These experiences suggest that problems at
the local level are not being considered at the
regional level. Being excluded from the local
community because the community is unwill-
ing or ill-equipped to accept diversity is dis-
crimination and can lead to isolation and low
quality of life for children with disabilities and
their family members (36). Our interviews
suggest that for many parents of children with
disabilities in Croatia, support for the children
arises primarily as a result of parents’ activism
and their strong involvement, since systemic
solutions are lacking. These life stories suggest
that what initiates parents’ activism is their
recognition of being different and excluded,
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TOA € MPENO3HABAKETO Jia ce OMjle pas3iuyeH H
UCKITy4eH, IITO M 0XpadpyBa Jia ce MoBp3ar co
JPYTHTE POJIUTENN KOM UMAaT Jiella Co MPEYKH BO
pa3BojoT. CBecHa JTUIHOCT CO CEMEjCTBO KOE IO
nmoaapxysa (40) m qobpara caMOCBECT UMa TIo-
Tpeba o MHTEpaKITHja CO JIUIA CO CITUYHH UCKY-
CTBa U CO3/IaBa MpEXka MM 3aeTHUIIA HU3 KOja Taa
JTMYHOCT MOJKE aKTHBHO J1a ce OOpH 3a HEj3WHH-
TE TIpaBa BO PAMKUTE Ha MONIMPOKATa 3a¢IHHIIA.

UHuyujamueume Ha podumenume

Ponurenure on nentpanna XpBarcka Kou 6ea or-
(haTeHu BO HAIIETO UCTPAXKYBambe Oea YIIOPHHU BO
HaIopHTe Ja ycIiear Jia MOCTHTHAT KBAJIUTETHA
MOJJIPIIKA U THE YUECTBYBAAT BO MHUIMjAaTHBH 3a
MHPOPMHUPAILE HA POMUTEINTE 32 HUBHUTE NpaBa
¥ JI00MBaaT BTOPO MUCIEHE U moapiika. Tue ja
HCKOPUCTHIIEC BEeKE MOCTOCYKATa (pyHKIMOHAIHA
Mpeka Ha POAUTEIN KOM MMaaT Jiera co MpeyKu
BO Pa3B0jOT, HU3 KOja THE MOXKEJIE J]a pa3MEHYBa-
ar uHdopmanuu. MHnnujaTuBara Ha pOAUTEIUTE
Bo CraBOHMja Ce COCTOM OJI HUBHO BKIYYyBarmbe
3a HUBHUTE €A Aa I'd YKHWBaaT IpaBara mTo UM
Ce 3arapaHTHpaHH BO OJIHOC Ha oOpa3oBaHHE-
TO BO HOPMAJHHOT 00pa30BEeH CHCTEM, Oapajku
oMol o 00pa3OBHM AaCHCTCHTH, MAaTyBambe
JI0 TIaBHHOT Tpaj CO IeN Ja ce J00ue MpoIeH-
Ka U TJIakambeTo Ol COTCTBEH [Jed 3a acHUCTEHT
3a HUBHHUTE JIella W KOHCYJITAIMja CO EKCIIEepT.
Ponmurenure Bo Jlanmanuja Oca unpopMupaHu 3a
HUBHHTE MPABa U 3a TPEJHOCTHTE O OJICHETO BO
HOpPMaJIHO yuuiuiite. VICTo Taka, THE TH HCKO-
pUCTHJIC M MHHIMjaTUBHUTE HA POAUTEIHTE KOH
paboterne 3a 00e30e/1yBambe MOJIPIIKA Ha JIOKAI-
HO HUBO 3 JIa MOXKAT JielaTa Ja OujiaT BKIy4eHH
BO 00pa30BHUOT CHUCTEM M JIa JKHMBEAT 3aeHO CO
CBOUTE CEMEjCTBA.

OapaHuqyearba Ha
ucmpaxyeaH-emo

OBa KBaJIUTAaTUBHO HCTPaXKyBambe o KOPUCTU
HApaTHBHUOT MPHCTAI U 00e30e/1yBa MOoAaToIH
3a KMBOTHATa UCTOpPHja HAa CEMejCTBaTa BO KOH
¥UMa Jietla co MOMPEYEHOCT, 3eMajKu IO Mpell-
BUJ XPBaTCKHOT KOHTEKCT. KBajuraruBHUTE
HCTpaKyBamka MOXKar Ja obe3benar modoratu
MOJIATOIM M 3HAYajHOCT HA MCKYCTBara W Iiie-
JIMIITATa HA YYCCHHI[UTE BO HCTPAXKYBambe-
TO M HHUBHHUTE cemejcTBa (25), ¢daxror neka
HUE UHTEPBjyHpaBME CaMO IIECT CEMEjCTBa OJf
TpU PETHOHU O] JpkaBara. Bo mpuior Ha Toa,
HalllaTa aHaju3a Ha XMBOTHUTE HCTOPHH O]

which encourages them to associate with oth-
er parents of children with developing disabil-
ities. A conscientious person with a supportive
family environment (40) and good self-aware-
ness requires interaction with people with sim-
ilar experiences and creates a network or com-
munity through which she can actively fight
for her rights in the wider community.

Parents’ initiatives

Parents in central Croatia in our study were
persistent in struggling to achieve good-qual-
ity support, and they participated in initi-
atives to inform parents of their rights and
receive second opinions and support. They
took advantage of a functional network of
parents of children with developmental dif-
ficulties, through which they could exchange
information. The initiatives of parents in
Slavonia consisted in being engaged to exer-
cise their children’s right to education in the
regular school system, seeking the aid of an
educational assistant, traveling to the capital
to seek assessment, and paying out-of-pock-
et for the assistant and expert consulting.
Parents in Dalmatia were informed about
their rights and the advantages of keeping
the child in regular education. They also
took advantage of parent initiatives working
to provide support at the local level, so that
children can be included in the educational
system while living with their families.

Limitations
of the study

This qualitative study uses the narrative ap-
proach and provides life histories of fami-
lies with children with disabilities in the
Croatian context. While qualitative studies
can provide richness and depth about the
experiences and point of view of the study
participants and their families (25), the fact
that we interviewed only six families from
three regions of the country prevents gen-
eralisations. In addition, our life histo-
ry analysis from parent perspectives is not
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MEepCIEKTHBATa Ha MAIMEHTUTE HE € KOMILIe-
MEHTapHa CO KBaHTUTATHBHUTE IMOAATOLHU 3a
MOJIPIIKATA KOja ce 3aCHOBA Ha 3a¢/IHUIIATA, &
ce OJIHECyBa Ha Jielara co IONPEYCHOCT U HUB-
HHTE cemejcTBa. TakBara KBaHTHTaTHBHA pabo-
Ta ¢ 3Ha4ajHa 3a MOCTaBYBamkE TPAHUIIA TIOMETY
OJICTIHN PETHOHHU BO XPBaTcKa M pa3rpaHudy-
Barbe Ha XPBaTCKa O]l OCTAHATUTE JIPIKABH.

Wnnute uctpaxkyBama Bo oBaa obnact Tpeba Ja
I 3eMar TMEPCIEeKTUBUTE Ha OCTAHATUTE OMTHH
TIATIA, BKIYYYBajKU TH M CAMHTE JIET[a CO IoTpeye-
HOCT, HUBHUTE Opaka U cecTpu, 0a0u u JIe0BIH
U POJHWHH, M CEKaKo, HACTABHHIUTE M EKCIep-
THTE KoM 00e30e1yBaar mojpiika 3a 00pa3oBHa-
Ta UHKIy3Wja. VHUTEe HCTpaxyBama HCTO Taka
OM MOXeJo J1a TO 3eMaT MPEeBU] XOIHUCTHYKAOT
NpHCTal BO OJHOC Ha MpaLIakeTo 32 00pa3oBHA
MHKJTy3Hja Ha JIe[aTa co TMOMPEYeHOCT CO el Jia
ce coresia TOMMPOKOTO BIMjaHUE Ha KyITYPHH-
OT | COIMjaJTHUOT KOHTEKCT B3 0Ba MpaImame (8).

3akny4ok

OBa KBaJMTaTUBHO MCTPAXYBAE TH MPOYTY-
Ba MCKYCTBara Ha OIpe/cH Opoj pOAMTENN Ha
Jietia co TONPEYeHOCT BO XpBarcka, Kajie O
80-TuTe W 0COOEHO BO TOCIEIHHUTE HEKOJIKY
TOJIMHH, C€ HATIPAaBEeHU HAIIOPH 32 BKIIYUyBambhe
Ha JIeraTa co IOTOJIeMH/TIOKOMITIIEKCHH ITOTI-
PEYCHOCTH BO HOPMAaJHHUOT CHUCTEM Ha oOpa-
30BaHMe. [ako, Kako IITO HAIUTE MHTEPBjya
MMaar pas3jacHeTo, CEPUO3HU NPEUKU OCTaHY-
BaaT MpH BKIYYYBamETO Ha Jela CO IMOoIpe-
YEHOCT BO HOPMAJTHHOT OOPa30BEH CHCTEM.
OBue npeyky BKIy4dyBaaT CTaBOBHM Ha HEMOA-
JP>KyBambe BO 00Pa30BHUOT CHCTEM, HEIOCTa-
TOK Ha CBECT, HCKYCTBO M TPCHUHI Ha padoTa
CO Jielia CO TMOMPEYEHOCT, HEeMame TpaHca-
PEHTHOCT Ha JIOCTalHUTE MH(OPMAINH, Clia-
0a copabotka nomery npodecuoHaIUTe, He-
JOCTAaTOK Ha CHCTEMCKa MOIPIIKA U JIOKATHO
¢dunaHCcHpame 3a nHKITy3ujara. Hegocrarokor
Ha PaHO OTKPUBAE M MHTEPBEHIIN]ja TPEBEHU-
pa BO CO3/1aBa-ETO HA MPETYCIOBH 32 MHKITY-
3Mja Ha Jenara co IMOMPEYeHOCT BO HOpMaJ-
HHOT 00pa3oBeH cucteM. OBa ce omHecyBa Ha
’CTpaB O] HEMO3HATOTO®, IITO CO3/aBa Hera-
TUBHM M CTAaBOBU Ha EKCKIIy3Hja, KOU JJOBEIY-
BAarT 10 HAKJIOHETOCT KOH IpyIara Ha Jieria KO
Hemaar norpeueHoct (29).

Hammre nHTEpBjya yTBpAMja JeKa MOJ Oxpe-
JICHU yCIIOBH, JIOCTAITHOCTa Ha MH(opMannuuTe
3a [paBara Ha Jielara co IONpeueHOCT U HHU-
[IUjaTUBUTE KOM CE€ 3aIT0YHATH OJI POJIUTEIUTE

complemented with quantitative data about
community-based support for children with
disabilities and their families. Such quanti-
tative work is important for benchmarking
different regions of Croatia with one another
and with other countries.

Further research in this area should consider
the perspectives of other stakeholders, includ-
ing the children with disabilities themselves,
their siblings, grandparents and relatives, and
of course, teachers and experts who provide
support for educational inclusion. Future stud-
ies may also wish to take a more holistic ap-
proach to the question of educational inclusion
of children with disabilities in order to capture
the broad range of influences in the cultural
and social context (8).

Conclusion

This qualitative study examined the experience
of a sample of parents of children with disa-
bilities in Croatia, where since the 1980s and
especially in recent years, efforts have been
made to include more children with greater/
complex disabilities into the regular system
of education. Nevertheless, as our interviews
make clear, serious obstacles remain to includ-
ing children with disabilities into the regular
educational system. These obstacles include
unsupportive attitudes in the educational sys-
tem; lack of awareness, experience and train-
ing for working with children with disabilities;
non-transparency of available information;
poor cooperation among professionals; and the
lack of systemic support and local financing
for inclusion. The lack of early recognition and
intervention prevents the creation of precondi-
tions for inclusion of children with disabilities
into the regular educational system. This per-
petuates the ‘fear of the unknown’, which cre-
ates negative and exclusionary attitudes, lead-
ing to a tendency to group children by ability
(29).

Our interviews make clear that under certain
circumstances, the availability of information
about the rights of children with disabilities
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MPUJOHECYBAaT BO TIPOMEHHTE Ha JIOKAITHO

HUBO BO OJHOC Ha HCIOJHYBamkE Ha MPaBOTO

3a MOJJIpIIKAa Ha Jenara. Bo Hekom ciydaw,

MOCTUTHYBAKETO HAa MPETXOJHO HABEJACHOTO

3HAuM JieKa POAUTEIUTE MopaJie Ja ja uHaH-

cvpaar MoAPIIKATA, YCIYTHTE U TPSHUH3UTE.

HckycTBara mpuKaXHA BO HAIIUTE MHTEPBjya

JIOBE/Ioa JIO CIIMHUTE MPEropakyd Hacoue-

HHU KOH 00pa3oBHAaTa MHKJy3Hja Ha Jerara co

MOMPEYCHOCT:

e Tpeba na Oumar OpUCTATHU M JOCTArl-
HY MH(OpMAalMK 3a MpaBata Ha jAenara
MOJJIPIIIKA BO pPaMKHTE Ha OOPa3sOBHHOT
CHCTEM.

* Tpeba ma Owmme mpoMoBHpaHa JOKAJTHA-
Ta CBECT 3a MpaBara W MOTpeOuTe Ha Je-
rara co TIONpPEYeHOCT U Jia OuaaT jaen oj
00pa30BaHUETO.

* Tpeba na ce mogWrHe cBecTa BO OJHOC Ha
JUCKpUMHHAIMjaTa Ha Jierara co Iomnpe-
YEHOCT KOW CaKaaT Ja TM Y)KHBaaT CBOM-
TE TpaBa 3a Y4YECTBO BO HOPMAJHOTO
oOpa3oBaHue.

» Tpeba na ce mpoMoBUpaaT U Jia ce MOIJIP-
KyBaaT YCIEUIHWTEe MPUKa3HU KOU pe3yll-
TUpaJe OJ MHUIIMjATUBUTE HA POJMTEINTE
M OJ1 HATOPUTE HA HACTABHUIIUTE.

* HacraBHuIUTE BO rPaMHKUATE U OCHOBHH-
TE YUHJIHUINTA KOU paboTar BO HOPMATHHOT
o0Opa3oBeH cucteM Tpeba ja qodujar cooj-
BETCH TPEHUHT 32 MHKIY3Hja Ha Jeara co
MOTIPEYEHOCT.

» Tpeba na Ounar nperno3HacHu aKTHBHOCTH-
TE ¥ MPHUIOHECUTE HA HEBIAJUHHUTE Opra-
HU3alMKM KoM 00e30e/1yBaarT KBaJIMTETHA
TTOJIIPIIIKA 32 00pa30BHA WHKITY3H]a.

[Toseke ox 20.000 meuna Bo XpBaTcka oAaTr BO

Hekoja (hopMa Ha aTanTHPAHO YUMIIHINTE, HO TM

€ CKpaTeHo MpaBoTO Ha 00pa30BaHHE HA MHOTY

OJ1 HUB OMJICjKH C¢ YIITE MMOCTOjaT CYyITHHCKH-

Te TpedkH 3a HUBHA HHKIYy3Huja (30). OBa e Bo

CIIPOTHBHOCT Ha 3aKOHOT 3a 00pa3oBaHUE BO

OCHOBHHTE W cpemHuTe yummmra (31, un.4),

BO YMHU OJpendu CTOM JieKa 00pa3oBHHOT CHC-

TEM € 3aCHOBaH Ha €JHAKBH OOPa30BHU MOXK-

HOCTH 32 CHUTE M MCTHOT rapaHtupa o0pa3oBa-

HHE BO COIVIACHOCT CO OMINTHTE KYJITYPHU H

rparaHcKu BPeTHOCTH, YOBEKOBH IpaBa M Ipa-

Ba Ha Jieniata. HaBejeHara 11e1 Ha oBaa BU3Hja

€ Jla ce BOCIIOCTABU MOYUT 33 PA3IUYHOCTHTE,

TOJIEpaHIIMja ¥ aKTUBHO U OJITOBOPHO y4YECTBO

BO Pa3B0jOT Ha JIEMOKPATCKO OMIITECTBO.

[Ipeau3BuunTe 3a OCTBapyBamke Ha OBaa BH-

37ja BO XpBarcka c€ yIiTe ce rojeMu, 0CoO0eHO

and initiatives started by parents can contrib-
ute to changes at the local level to fulfill chil-
dren’s right to support. In some cases, achiev-
ing this meant that parents had to finance the
support, services, and training themselves. The
experiences in our interviews lead to the fol-
lowing recommendations toward educational
inclusion of children with disabilities:

* Transparent information about children’s
rights and support in the educational sys-
tem should be accessible.

* Local awareness of the rights and needs of
children with disabilities to participate in
education should be promoted.

» Awareness should be raised about discrim-
ination against children with disabilities
who want to exercise their right to partic-
ipate in regular education.

* Success stories resulting from parent initia-
tives and teacher efforts should be promot-
ed and supported.

* Preschool and elementary school teachers
working in the regular educational system
should receive training in inclusion of chil-
dren with disabilities.

* The activities and contribution of non-gov-
ernmental organisations that provide
good-quality support for educational inclu-
sion should be recognised.

More than 20,000 children in Croatia at-
tend some form of adapted schooling, but
many of them are denied the right to an ed-
ucation, since substantial obstacles to inclu-
sion remain (30). This runs counter to the
Elementary and High School Education Act
(31, Art. 4), which states that the educational
system is based on equal educational oppor-
tunities for all, and which guarantees educa-
tion in line with general cultural and civili-
sational values, human rights and rights of
children. The stated goal of this vision is to
foster respect for differences, tolerance, and
active, responsible participation in society’s
democratic development.

The challenges to realising this vision

in Croatia remain significant, especially
when one takes into account that as many
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Kora Om ce 3eMai mpeaBui GakToT AeKa OKO-
my 40 % onm memara co MOMPEYEHOCT CTpajia-
ar OJ HEKOJKY IMPEYKH BO HHBHUOT pa3Boj.
3aKOHCKHUTE paMKH Ha HAITMOHATHO W MeTyHa-
pPOIIHO HUBO C€ jaCHHW BO OIHOC Ha 00pa3oBHA-
Ta MHKJIy3Wja Ha Jiela CO MOMPEYEeHOCT U UC-
Tara He MOXe Jla Oujie eJJHa anTepHaTHBa 3a
JIATIaTa KOW TH 3acera OBOj MpobjeM TyKy aa
Oume oOBpCcKa 3a MENMUOT 00pPa30BEH CHCTEM.
3aroa € HEONXOJHO M TMOHATaMy Jia ce Tpa-
BaT HAIOPU BO UCTPAXKYBAWETO HA MPOIECOT
Ha oOpa3oBHA WHKJIY3Hja HA Jerara co Iol-
PEUYCHOCT, CO Iell JU3ajHUparme Ha KBaJTe-
TEH CHCTEM KOj Ke IMOHYIHN HEKOJIKY MOACIH Ha
MOJIJIPIIKA Ha Jielara, HUBHUTE POIUTEIH, Ha-
CTaBHHUIUTE U JPYTUTE 3HAYA]HA YNHUTEIN BO
OBOj TIPOTIEC.
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