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Abstract

Introduction: This paper analyzes teachers,
parents and students’ attitudes to HLA students
in general educational environment.
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Hesmm: Ilpumapau nenu ce aa ce pasBue u
Jla ce UMIUIEMEHTUPA MOJIE]l Ha MHKITy3UBHO 00-
pa3oBaHMe, /1a ce co3Aajie y00Ha IICUXOJIOIIKA
OKOJIMHA, Jla C€ JIM3ajHHUpaaT CUCTEeMH Ha IOJI-
JIpIITKa, KOPEKIHja, KOMIIEH3alllja U pexaOuim-
Talyja, 1a ce OCUTYPHU IICHUXOJIOIIKO 3/IpaBje Kaj
CUTE YYECHHIM BO 00pa3oBHMOT mpouec. Mcro
TaKa, OBa HCTPAKyBambe UMa 11eJI 1a TH CIIOJeNN
TOJIEMHTE MPEU3BUIIN BO MHKITY3HjaTa U COOUy-
Barbe CO HOBHTE TIEPCIIEKTHBH BO MHKITy3HjaTa.

Metonu: IlpamanHuiv, TECTOBU U HUHTEP-
Bjya 0ea KOpPHCTEHHU KaKo MCTpPaKyBauyKd ajatr-
KM, KBaHTUTATUBHU WM KBaJUTATUBHU aHAJIM3U
Ha aHKETHUTE U MCUXOJOIIKO (AHOHUMHO) MOHH-
TOpPHUPAE Ha pe3yATaTUTe ce ynoTpedyBaa Kako
OCHOBHH HCTpa)kyBauku Metomu. [Ipumepoxor e
mojiesieH Ha aBe rpynu. [IpBara rpyma ce cocton
o1 50 yuennuu og Mucrutyror Taranpor; npyra-
Ta rpymna ce coctou o 45 ydeHunu (Ha Bo3pacT
on 19 no 22 roguam). Paznuden npamiaiHuk UM
Oemie MOHYJAEH Ha HACTABHHIIUTE, POAUTEINTE,
TYTOPUTE U TIEPCOHAIIOT 32 TIOAIPIIKA.

Pesyararu: Bo onHOC Ha cTaBoBUTE Ha Ha-
CTaBHULUTE 3a WHKIy3HjaTa, ce TOKaXKa JeKa
OrojieMHOT Opoj HacTaBHuIU (62%) ru pa3du-
paar uJeuTe 3a UHKJIY3UBHO oOpa3oBaHue, 65%
O] HCIIMTAHUIINTE BEpyBaaT Jieka € HEOMXOIHO,
niepcoHanoT 3a noxaapmika (100%) nma mo3utu-
BEH CTaB KOH MHKJIy3Hujara, 18% BepyBaar nexa
e Bo penl yueHunute co O3C na yyar Bo peloBHI
OJJICTICHH] .

3akaydok: [Ipenn3BUKOT 3a HMHKIY3WBHO
obpa3zoBaHne € KOMIUIEKCEH, ae0aTeH, HO CO-
nMjaneH, OWaejku WMa BIHMjaHWE BpP3 HHTEpPE-
cute Ha ommTecTBoTo. CO 1IeN Jla Ce OTIOYHAT
MpOTrpaMuTe 3a WHKIY3UBHO 0Opa3oBaHHE BO
00pa30BHHUTE WHCTUTYIMH, HEOMXOAHO € Ja ce
pa3Bue METOJI0JIOTHja 33 WHKITy3HUja, Ha HACTAaB-
HUITUTE W Ha MEPCOHANIOT 3a TMOIPIIKA Ja UM
ce 00e30equ ompenelieH CeT Ha crenu(puIHU
BEIITHHY, J1a c€ 00e30eu MpHUCTaIl A0 OfJIeNe-
HUjaTa, HO UCTO TaKa € HeOXOIHO Aa Ce pa3Bue
CBECHOCTA U CTAaBOBUTE KOH KOHIIETITUTE Ha MO-
JIEJIOT 32 WHKITY3WBHO 00pazoBaHue. 3HAYAJHO €
YUHITUIITHATA OKOJIMHA Ja Oujie MpHjaTesicka KOH
yuenuuure co O3C.

Kiayunn 300poBu: unxiysusno obpasosa-
Hue, HCUXOTOWKU YJOOHA YUUIUWHA CPeguHd,
VUEHUYU CO 0ZPaHUyeHU 3gpasciiGeru Ccilocoo-
HOCUIU, CIUABOBU KOH UHKIIY3Ujaid

Objectives: Primary objectives are to devel-
op and implement an inclusive education model,
to create psychologically comfortable environ-
ment, to design systems of support, correction,
compensation and rehabilitation, to ensure psy-
chological health of all participants of education-
al process. Also, this research is aimed at sharing
major challenges of inclusion and at facing new
perspectives of inclusion.

Methods: Qquestionnaires, tests and inter-
views are used as research tools, quantitative and
qualitative analysis of surveys and psychologi-
cal (anonymous) monitoring results are used as
basic research methods. The sample is divided
into two groups. The first group consists of 50
students of Taganrog Institute; another group
consists of 45 students (aged 19-22). A different
questionnaire is offered to teachers, parents, tu-
tors and support stuff.

Results: Regarding teachers’ attitude to in-
clusion, it is shown that majority of teachers
(62%) understand inclusive education ideas,
65% of respondents believe it is necessary, sup-
port stuff (100%) have positive attitude towards
inclusion, 18% believe it’s comfortable for HLA
students to study in mainstream classroom.

Conclusion: Inclusive education challenge
is complex, debatable, but social, since it affects
society’s interests. In order to launch inclusive
education programs at educational institutions it
is necessary to develop an inclusion methodol-
ogy, to provide teachers and support stuff with
special skills, to provide access to classes, it is
also necessary to develop awareness and atti-
tudes towards concepts of inclusive education
model. It is important for the environment to be-
come HLA friendly.

Keywords: inclusive education, psycho-
logically comfortable education environment,
students with health limited abilities, attitudes
towards inclusion
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Boeeg

MonepHHOT CBET ce CO04YyBa CO PaAuKaIHU
MPOMEHU BO TPHUCTANIOT KOH 0OpPa30BAHUETO
W OIIITECTBOTO W KYJITypHATa IOJUTHKA BOO-
nmro. OBa € mopaau CTaBOBUTE Ha ONIUTECT-
BOTO 32 Pa3BOj HA MHIMBUIYAJTHUTE KBAJIUTETH
Kaj JIMYHOCTa W HMHTEJICKTyallHaTa EBOJIyLH]ja.
JlBaeceT W NMPBUOT BEK CE KapaKTepuU3upa co
chakameTo Jieka caMO camopealid3anyjara Ha
JIMYHOCTA € IVIaBHA LIeJI BO CEKOj ONIUTECTBEH
pa3Boj. OBue MpOMEHH BO jaBHATa CBECT BOJAT
70 TI0jaBa Ha HOBA IapagurmMa BO oOpa3oBa-
HHUETO, KOja € 3aCHOBaHa Ha MPHCTANNUTE U KOH-
LENTUTE Pa3BUCHH BO MOJEPHUTE OOpa3oBHU
npakTuky. Toa ro BKIydyBa 0COOCHO KOHIICTITOT
Ha ,,MHKITy3UBHO oOpa3oBanue (1).

YHECKO ja wMa nameHo yHWBep3aJTHaTa
neUHUIMja 32 MHKIY3UBHO 00Opa30BaHHE KaKo
XONMCTUYKH (DEHOMEH IITO yKa)KyBa Ha eHa-
KOB TPUCTall JI0 KBaJIUTETHO OOpa3oBaHue 3a
cute nerna 60e3 uckiay4dok (2). Taa e 3acHoBaHa
Ha XyMaHH3aM, pa3BOj Ha MHTEJIECKTYaJHUTE U
KpEeaTUBHUTE CIOCOOHOCTH, OajllaHC Ha HHTe-
JICKTyaJTHUTE, ETHUYKUTE, EMOLMOHAIHUTE U
MICUXOJIOIIKUTE ACJIOBU OJ1 JINUHOCTA.

Bo mporiecor Ha HCTOPUCKH pa3Boj, oOpa-
30BHHOT CHCTEM 3a JIella CO OrpaHHYCHHU 3/paB-
ctBeHn crocodnoctu (O3C) mpemMuHa Ox H30-
manyja Bo WHKIy3Wja. MHKITY3UBHOTO 00pa3zo-
BaHHe BO Pycuja e Bo (aza Ha eBomyuuja u ce
COOYYBa CO MHOTY MPEIU3BUIIM. 3agadara 3a J1a
ce BOCIIOCTABU MHKIY3MBEH 00pa30BEH CHCTEM
Oapa perieHHe Ha BIAAXHO HUBO. Toa € MHKIY-
37ja Koja UM 00e30eyBa eqHaKBO 00pa3oBaHUE
Ha ydyeHuuute co O3C, pa3Boj Ha BEIITUHHUTE
KOU c€ HEOIXOIHH 32 MaKCUMaJIHa ajlanTanuja u
yCIIeIIHA HHTETPalfja BO OMIITECTBOTO.

[maBHHOT yclOB 3a MOJAEpPHO 0oOpa3oBaHHE
e Toa meka Tpeba ma Owmme OPUEHTHUPAHO KOH
JIMYHOCTA M J1a 1€ KOH JIn4eH pa3Boj. Co 0Boj
npuctan cute GOopMH, MOJENIHU, TEXHOJIOTHH Ha
00pazoBaHue MOpa J1a ce 3eMaT MPEABH/] BO KOH-
TEKCTOT Ha TIaBHUTE 3aJa4i Ha 00pa30BaHUETO,
ITO 3HaYM 00e30emyBarmke HAJIIOBOJIHA yCIIOBU
3a COTICTBEH PAa3BOj W ajamnTallyja Ha OIIITECT-
BeHara okonuHa. Kako pesynrar Ha Toa, oOpa-
30BaHMETO ce (POKycupa Ha IMoMarame Ha JInd-
HHUOT pa3Boj M 300raTyBambe Ha JIUYHOCTA, KaKo
u naeuHUpame Ha collWjaHaTa yiora Ha JInd-
HOCTa BO HAJIBOPELIHHUOT CBET.

Introduction

The modern world is experiencing a radical
change in approaches to education and to social
and cultural politics in general. This is due to
the attitudes of the society to development of an
individual’s personal qualities and intellectual
evolution. The 21st century is characterized by
the understanding that only personality’s self-ac-
tualization is the main goal of any social devel-
opment. These changes in the public conscious-
ness led to the emergence of a new paradigm of
education, which is based on the approaches and
concepts developed by modern educational prac-
tices. These include, in particular, the concept of
“inclusive education” (1).

UNESCO has given the most universal defi-
nition of inclusive education as a holistic phe-
nomenon that implies equal access to quality ed-
ucation for all children without exception (2). It
1s based on humanism, intellectual and creative
ability development, balance of intellectual, eth-
nic, emotional and physiological fractions of
personality.

In the process of historical development,
the educational system for children with health
limited abilities (HLA) has gone from isolation
to inclusion. Inclusive education in Russia is at
the stage of evolution, facing a lot of challenges,
therefore the task of establishing an inclusive ed-
ucation system requires solution at the govern-
mental level. It is inclusion that provides HLA
students with equal education, with development
of skills necessary for maximum adaptation and
successful integration into society.

The main requirement for modern education
is that it should become person oriented and be
aimed at personal development. With this ap-
proach any forms, methods, technologies of edu-
cation must be considered in the context of main
tasks of education — ensuring the most favorable
conditions for self-development and adaptation
to social environment. As a result, education has
become focused on helping a person develop
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HucemuHanyujata Ha  HMHKIy3Hjata  BO
Pyckara ®enepanmja He € camo peduiekcuja Ha
MOJICpHHUTE TPEHJIOBH BO CBETOT, TYKYy ja IpeT-
CTaByBa HMIUIEMEHTAIMjaTa Ha TPaBOTO Ha
JHIaTa Co IONPEYEHOCT 3a EeTHAKBO 00pa3o-
BaHME 3aCIHO CO M TMOKPaj HUBHUTE BPCHHUIU
BO PpEIOBHHTE OOpPa30BHM WHCTUTYLHUH, BO
COMIACHOCT CO 3aKOHOAABCTBOTO BO Pyckara
Oenepanuja.  ,,MHKIY3UBHOTO  00pa3zoBaHue
MOXKe Ja ce neduHupa Kako WHKITy3Hja Ha CUTE
Jena ¥ Miagd Juna 0e3 orien Ha HHUBHHTE
WHIVBHIYaJIHN Pa3JIuKH, BKIyYHTEIHO HUBHATA
paca, eTHUYKa MPHUIATHOCT, IONPEYSHOCT, IO,
CEKCyaJlHa OPUCHTAIIM]ja, ja3UK WM COIMOCKO-
HOMCKH cTaTtyc™ (3).

MuKimy3nBHATa TpaKca BKIydyBa IOJ00pY-
Barbe¢ Ha KBAJIHWTETOT Ha JKMBOT Ha OAPEICHU
yuyeHHIM Oe3 Jia ce Hapylld KBaJUTETOT Ha
KMBOT Ha APYTHTE YYECHHLM BO OOPa30BHHOT
MpOIleC W CO3/1aBambe HEOIMXOJAHUW YCIOBH 3a
yCHeliHa COlljajiHa ajanTtanyja 1 o0pa3oBa-
HHUE 33 CUTE YUCHHUIIN 0e3 UCKITyUOITH, Oe3 OTIe T
Ha HUBHHUTE WHIWBUIYaJIHU IICUXUYKU WA
(U3UYKK TONPEYEHOCTH, 00PA30BHH JTOCTUTHY-
Bamba, ja3ukK, KyATypa, peliuruja uTH.

I'maBHMTE TIEMM Ha OOpPA30BHUTE HHCTHTY-
UM BO MMIUIEMEHTHUPAKHETO HA WHKITY3UBHHTE
MPaKTHKH Ce:

* pa3BOj M MMIUIEMEHTAllMja Ha MOJEN Ha
MHKIIY3UBHO 00pa3oBaHUE;

* CO3/aBambe ICUXOJOIIKMA YIoOHa WHKIY-
3MBHA 00pa30BHA OKOJIMHA;

* JIM3ajHUpPAE CUCTEMH Ha METOJOJIOTHja,
HOpMaTHBHA M WH(OpPMATHBHA MOAPIIKA
BO TIPOLIECOT Ha y4yeHe, KOPEeKIHja, KOM-
NeH3aluja 1 pexaduanTanyja;

* pa3BOj Ha pazaMYHU (HOPMHU Ha AlITEpHA-
THBHO 00pa3oBaHue, ceordarHa Mo IpII-
Ka 33 CHTE yYCHUIIH;

* J1a ce OCUrypa IICHXOJIOIIKOTO 3/IpaBje 3a
CHTE YYECHHUIIM BO 0OPAa30BHUOT MPOILIEC.

[Mpudakamero Ha YUCHUIIUTE CO TCIIKOTHU
BO KOHBEHITMOHAIHUTE OJJCICHH]ja, KaKo el
O]l TIPUCTAIOT 32 00pa30BHA MHKIY3Hja, € TIpe-
nopaka ox Komureror Ha EY 3a neua u mmanu
JIUIIA 32 36MjUTE WICHKH (4).

[MaBHUTE CTPYKTypasHU €IEMEHTH BO MO-
JICJIOT Ha MHKJIY3UBHO 00pa3oBaHHE BO KOHBEH-
[IMOHATHUTE 00Pa30BHU WHCTUTYIIMH BKIYUyBa:

and enrich personality and define a person’s so-
cial role within the outside world.

Dissemination of the inclusion in the Rus-
sian Federation is not only a reflection of mod-
ern trends in the world but it represents the im-
plementation of impaired students’ rights to get
equal education along with and alongside of their
peers in mainstream educational institutions in
accordance with the legislation of the Russian
Federation. “Inclusive education can be defined
as the inclusion of all children and young people
regardless of any individual differences, includ-
ing race, ethnicity, disability, gender, sexual ori-
entation, language, or socioeconomic status” (3).

Inclusive practice involves improving a par-
ticular student’s quality of life without impairing
the quality of lives of other education process
participants, and creating the necessary condi-
tions for social adaptation success and education
for all students without exception, regardless of
their individual mental or physical disabilities,
educational attainment, language, culture, reli-
gion, etc.

The leading objectives of an educational in-
stitution in implementing inclusive practices are:

 to develop and implement an inclusive ed-
ucation model,

» to create psychologically comfortable in-
clusive educational environment,

* to design systems of methodological, nor-
mative and informational support of the
learning process, correction, compensation
and rehabilitation,

* to develop various forms of alternative
education, comprehensive support for all
students,

* to ensure psychological health of all par-
ticipants of the education process.

Acceptance of students with disability in
mainstream classes as a part of an educational
inclusion approach has been recommended by
the Committee of the European Union for chil-
dren and young people of member states (4).
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[JE®EKTO/TOLIKA CTPYYHO-HAYYHA [POBJIEMAT/KA

* (mro3oduja 3a HHKITY3H]a;

* TIpaBHU JIOKYMEHTH U JIOTOBOPH TIOMEry
00pa30BHHUTE WHCTUTYIIMU U POJHUTEINTE,
BKJIYIYBajKU TH CHUTE HEOIXOIHH yCIOBU
3a 00pa3oBaHME 32 YUCHHUIUTE CO MOMpe-
YEHOCT, BKIY4YyBajKkM TW W Oapamara 3a
CEMejCTBOTO;

* JIOCTAITHOCT Ha 3HAYaeH METOMOJONIKH
pa3Boj U Mperopaku 3aCHOBAHU Ha IPHC-
TaroT CIIOCOOHOCTH-aKTUBHOCTH 3a yd4e-
HUIIATE CO Pa3IMYHH HUBOA Ha TIOTpeue-
HOCT;

* JIOCTAITHOCT Ha aJanTHpaHu OOpa3oBHU
NpOTpaMu 3a Pa3IMYHH KaTerOpUH Ha yue-
HUIIY CO TIOTIPEUCHOCT;

* JMIaKTUYKH MaTepujalid U METOMIH 3a Tpe-
JIaBambe;

* mpodecrnoHaNeH pa3Boj Ha HACTABHHULIUTE
BO MHKIIy3UBHOTO OOpa3oBaHHE, CICIIH]ja-
JMCTU Off MHTETPHPAHU MEAUIUHCKO-CO-
[[1jaJTHA ¥ TICUXOJIOIIKO-TIEAAarOIIKH YCITy-
TH 32 TIOJIPIIKA;

* opraHuzanyja Ha e()eKTUBHH aKTHBHOCTH
3a MEPCOHAJOT 3a MOJAPIIKA BO PAMKHTE
Ha eZiHa 00pa30BHA MHCTHUTYIIN]a;

* apXUTEKTOHCKA TpaHc(hopMalirja, BKIyH-
TEJIHO U OKOJIMHA Oe3 Oapuepu;

* COOABETHO (PMHAHCHPAHHE;

* JIOBOJIEH OpOj TyTOpHW 3a MHKIIY3UBHO 00-
pa3oBaHKe 3a MPUAPYKOa U MOIAPIIKA HA
YUYCHHUIIUTE CO OIPEYCHOCT, OIPIIKA OJT

tyTop (5).

Tytopute ce nuua kou ce QOKycHpaHU Ha
CO3/IaBame M UMITJICMEHTAIINja Ha JINYHU eyKa-
TUBHH CTPATErMU KOW T'M 3eMaar MPEIBH/ JINY-
HUTE MOTEHIIMjaTH Ha €JIHA JIMYHOCT, 00pa30B-
HaTa W ColMjaliHaTa HH(PPACTPYKTypa U IEINUTE
Ha TJIaBHUTE aKTUBHOCTH (6).

3a BpeMe Ha rocieaHara jexaja 6ea Hampa-
BEHH HEKOJIKY HAIOpU BO OJUICIHU EBPOIICKU
3eMju, Kako mTo ce bocHa m XepueroBnHa
(7), Xpsarcka (8), I'pumja (9), Typuuja (10) u
[lopryranuja (11), 3a 006e30enyBame HHKITy3Hja
BO oOpaszoBanuero. Bo Illnanuja, yaeHunure co
noceOHM 1mMoTpedu ce oOpaszyBaaT BO PEIOBHU
YVUMJIHIITA KOTa € TOa MOXKHO, BO COTTTACHOCT CO
MPUHIUITATE 32 HOPMAIHU3allija U CerMEHTANH-
3aM, BO YYWJIMIITATa KOMIITO CE€ HajOIHMCKY /0
HUBHOTO MECTO Ha XuBeewe (12).

3HayajHOCTA Ha TeMara 3a HWHKIy3Hja €
MpUKaXaHa MpPEKy CTATHCTUYKH IIOJaTOIH.

The main structural elements of the inclu-
sive education model in a mainstream education
institution include:

* philosophy of inclusion,

* legal documents and agreements between
the educational institution and parents,
including all the necessary conditions for
education of a student with disabilities, in-
cluding the requirements for the family,

+ availability of relevant methodological de-
velopments and recommendations based
on the competence-activity approach for
students with different levels of disabili-
ties;

* availability of adapted educational pro-
grams for different categories of students
with disabilities,

 didactic materials and methods of teach-
ing,

 professional development of teachers of
inclusive education, specialists of the in-
tegrated medical-social and psychologi-
cal-pedagogical support service,

 organization of effective activity of sup-
port stuff of an education institution,

* architectural transformations, including
barrier-free environment,

» adequate funding,

* sufficient number of inclusive education
tutors to accompany and support students
with disabilities, tutor support (5).

Tutors are people focused on the construc-
tion and implementation of a personal educa-
tional strategy that takes into account the per-
sonal potential of a person, educational and
social infrastructure and the objectives of the
main activity (6).

During the last decade efforts have been
made in several European countries, such as
Bosnia and Herzegovina (7), Croatia (8), Greece
(9), Turkey (10), and Portugal (11), to facilitate
inclusion in education. In Spain, students with
special needs are educated in regular schools
whenever possible, in accordance with the prin-
ciples of normalization and sectionalism, at the
school closest to where they live (12).
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CornmacHO co MUHHCTEPCTBOTO 32 00pa3oBaHue
n Hayka Ha Pyckara ®enepauuja, 450 unjanu
Jiella cO TEIIKOTHU y4ar 3a PyCKHUTE YUWIIUIITA,
OJ1 KOM caMO 15 mijaau ro mpooiKyBaaT HUB-
HOTO OOpasoBaHue Ha yHHBep3uTeT. CormacHo
co MUHUCTEPCTBOTO 3a 3JIPaBCTBO W COIIWja-
JIeH pa3Boj Ha Pyckara ®enepamyja, moBeke of
MOJIOBUHA OJ CUTE YYEHHUIM CO TMONPEYCHOCT
(55.98%) ce co uWHTENEKTyalHa TMOMPEUYCHOCT
WJIH TIOTIPEUEHOCT 32 yuemeTo, 30.07% co Hapy-
LIyBame 3a oxHecyBamerTo/auuHocTa, 10.94%
CO OTPaHMYCHOCT Ha (PU3UYKHUTE AKTHBHOCTH,
3.63% co moBeke mnompedeHoctu, 6.71% co
HapylryBamke Ha CIyxoT, 2.89% co Hapymry-
Bame Ha BUAOT U 1.17% co aApyru 31paBcTBEHU
npoonmemu (13). Cekoj emuHAECEeTTH KHUTEI
3a Pyckara ®@enepanmja nma Hekoja ¢opma Ha
nonpeyeHocT. Toa ce 13 MunuoHu ayre co pas-
JTUYHY QU3UYKH, ICUXUYKN MITH UHTEIECKTYaIHU
MOMPEYCHOCTH HA Pa3jInieH CTEleH: BPOACHU
WIA CTEKHATH HapylllyBamka HAa MYCKYIHO-CKe-
JIETHUOT CHUCTEM, BHJOT, CIYXOT, MEHTalHara
cocroj0a, HapyllyBame 3a OIHECYBAHETO U
JOpyru 3apaBcTBeHH mnpoOnemu. IloBeketo o
HUB UMaar norpeda o] CrelurjaIHo aJanTHPaHu
YCIIOBU 32 XHBECHE M YYCHEe M YeCTO MMaaT
moTpeba o TTOMOIII Of] APYTH JINIA. 3aT0a, YiIo-
rara Ha TYTOPHUTE 3a MHKIIy3UBHOTO 00pa3oBa-
HUE € TOJIKY 3Ha4ajHa.

Meiuogu

[IpeameToT Ha OBa HCTpaKyBame € Ja ce
OTKpHjaT CTAaBOBUTE HA HACTABHHIIUTE, POJU-
TENUTE, JAPYTHTE YYCHHUIIM W TEPCOHATOT 3a
MOJIPIIKA 32 WHKIy3Wjara Kako (DEHOMEH |
VYyuenunute co O3C 3a pe1OBHUTE YUUITHUIIH.

AnaTku Ha HUCTPaXyBaWmETO CE IMpaliai-
HUIIM, TecTOBU U MHTepBjya co O3C poaurenw,
HACTABHUIIM, YUCHHIIN U IEPCOHAT 32 MOJIPIIKA
CO IeN Ja ce MACHTH(HUKYBaaT MpOoOIIeMHUTE U
Jla ce TIOMOTHE 3a CO3/aBaFeTO TCHXOJIOMIKH
yaoO0Ha oOpa3oBHA OKOJHMHA 332 YYCHHIIUTE CO
O3C. IlocebHO co3mazeH mpalIadHUK Oerle
KOPHCTEH Kako anarka 3a HaOJbymyBame.
AHKeTaTa ce cOCTOeIIe O] Pa3INYHU TECTOBH 32
CUTE YYECHHUITH 32 00OPa30BHHUOT TPOIIEC.

OcHoBHHUTE HCTPaXKyBaYKH METOAH
BurydyBaar (1) aHkera Ha yueHunwure, (2)
aHKeTa Ha HacTaBHUIMUTE, (3) aHKeTa Ha Tep-
COHAJIOT 3a MOJpIIKa U (4) KBaHTUTAaTUBHA U

The relevance of the topic of inclusion is
shown by statistics. According to the Ministry
of Education and Science of the Russian
Federation, 450 thousand children with disabil-
ities study in Russian schools, of which only 15
thousand continue their education at colleges
and universities. According to the Minister of
Health and Social Development of the Russian
Federation, more than half of all students with
disability (55.98%) are with an intellectual or a
learning disability, 36.07% with behavior/per-
sonality disorder, 10.94% with a physical activ-
ity limitation, 3.63% with multiple disability,
6.71% with hearing impairments, 2.89% with
visual impairments, and 1.17% with other health
conditions (13). Every eleventh resident of the
Russian Federation has some form of disabil-
ity. These are 13 million people with features of
physical, mental or intellectual impairment of
various degrees: in-born or acquired disorders
of the musculoskeletal system, vision, hearing,
mental state, behavior disorder and other health
conditions. Most of them need specially adapted
living and learning conditions and often require
other people’s help. That is why the role of
tutors in inclusive education is so important.

Methods

The subject of our study is to figure out edu-
cational institution teachers, parents, other stu-
dents and support stuff’s attitudes to inclusion
as a phenomenon and HLA students in main-
stream classrooms.

Research tools are questionnaires, tests and
interviews with HLA parents, educational insti-
tution teachers, students and support stuff in
order to identify problems and to help create
psychologically comfortable educational envi-
ronment for HLA students. A specially designed
questionnaire was used as a monitoring tool.
The survey consists of different tests for all the
participants of the educational process.

Basic research methods include (1) stu-
dents survey, (2) teachers survey, (3) support
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7o,
@

CKome,

KBAJIMTaTHBHA aHAJIM3a HA PE3yJITaTUTE O] aHKe-
TaTa. McTpakyBauKHOT METOA 3a HaOJbyIyBame
Oelie UCTO Taka ynorpeOeH 3a BpeMe Ha eKcIie-
puMeHTaiHara a3a Ha UCTPaKyBameTo. Bugor
Ha OBaa MCTPAXKyBayKa CTY/IUja € TICHXOJOIIKO
(anoHMMHO) HaOJpyMyBame. llenTa Ha aHKeTaTa
€ Jla ce Mpoy4yaT MHUCICHaTa Ha YYCHHUIIHTE,
pOAMTENNTE, HACTAaBHUIIMTE M IEPCOHAIOT 3a
MOJJIpIIKa 32 00pa30BaHUETO HA YUCHHIIUTE CO
O3C B0 paMKHUTE Ha PEIOBHUTE YUUITHUITH.

lpumepok

AmHkerara BkiyuyBa 50 ydeHuuu: 24 MoM-
yuba U 26 J1eBojurmba Ha Bo3pact o 19 o 22
ronuHu. Hue ro mogenusmMe NpuMepoKoT Ha 1B
rpymu. Bo mpBara rpyma 6ea 50 ydeHuiu of
WNucruryror Taranpor co HazuB ,,A. Uexop®.
Hpyrara rpyna ce cocroeie oa 45 y4yeHUIM Ha
Bo3pacT of 19 1o 22 roauuu, u Toa 24 MOMUYNbHA
u 21 nesojue. Paznuuen npamanHuk uM Oere
MOHYJIEH Ha HACTaBHUIIUTE, TYTOPUTE U TEPCO-
HaJIOT 3a mozpiuka Bo MHCTUTYTOT.

Pe3yniuaiuu

[len 1. Tabena 1: aHkelua 3a ciliagosuilie Ha yyeHuyuile 3a
UHKITy3U8HO 06pa3osaHue U Upuhakare Ha yyeHuyuie co
OrpaHuyeHuU 3gpasciieeHu cliocobHOCIU 80 paMKuilie Ha
obpa3oeHallla OKONUHa (24 MoM4ura U 26 gesojyurba Ha
8o3paciti og 19 go 22 roguHu)

stuff survey and (4) quantitative and qualitative
analysis of survey results. Research method of
monitoring was also used during the experimen-
tal phase of the research. The type of this moni-
toring study is psychological (anonymous) mon-
itoring. The purpose of the survey is the study
of the opinions of students, parents, teachers and
support stuff about education of HLA students
in the mainstream classroom.

Sample

The survey involved 50 students: 24 male
and 26 female aged 19-22. We divided the sam-
ple in two groups. The first group consists of 50
students of Taganrog Institute named after A.
Chekhov. Another group consists of 45 students
(aged 19-22): 24 male students and 21 female
students. A different questionnaire was offered
to teachers, tutors and support stuff of the same
Institute.

Results

Part 1. Table 1: Survey of students’ attitude to
inclusive education and acceptance of students with
health limited abilities within educational environment
(24 males and 26 females (aged 19-22))

LesiocHo ce

coriacyBam

Completely
agree

Ce He ce
coriacyBam
Agree Disagree

IlerocHo He He
ce corjiacyBaM | 3Ham
Completely Don’t
disagree know

coriiacyBamMm

Yuenunute co uiam 6e3 6
HOIPEYEHOCT MOXKAT 1
MTOCTUTHAT MOJ00PYBamHEe BO
YUYCHETO IIPEKY UHKITY3HUBHOTO
00pa3oBaHKE

Students with or without
disability may achieve
academic improvement
through inclusive education

6 0 5

Cute yuenunu (6e3 2
MCKIIY4OLIM) MOpa JIa y4ar BO
penoBHa 00pa30BHA OKOJIMHA
All students (without
exception) must study

in a regular educational
environment

11 3 2
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[Iporpammure 3a HHKITY3UBHO 9 12 3 0 2
o0pa3oBaHMe Ha Pa3IUYHH
YUCHHIM UM 00e30e/1yBaar
MOXHOCTH 32 3aeMHa
KOMYHHUKAI¥ja, TOMOII JIa TH
cdarar ydyeHHIUTE U a T
npudaTaT HHAUBULYaTHUTE
KapaKTEePUCTHKU U
Pa3IHYHOCTH.

Inclusive education programs
provide different students
with opportunities of mutual
communication, thereby
helping students to understand
and accept individual
characteristics and diversity

VHKIIy3UBHOTO y4eHme 3By4H 4 7 5 1 9
J00po BO TeopHja, HO HE
(YHKLIHOHHpA BO PAKTHUKATA.
Inclusive learning sounds good
in theory, but does not work in
practice

YdeHHuITe co MonpedeHocT 2 7 7 1 9
ce Haj100po 00pa3zoBaHH
BO CIELHUjaJIHH 00pa30BHU
HHCTUTYLIU

Students with disabilities
are best trained in special
educational institutions

HajuntepecnuTe pe3ynrartu o aHKeTara ce The most interesting survey results are pre-

npercraBeHu Bo [ paduxonure 1-3 sented in Figures 1-3.

Don't know . P
109 Completely agree

23%

Completely
disngree
0%

Disaoree
1304 | Agree
E 35%
pacbukoH 1: YueHuyuilie co u be3 uolpeyeHoCcl Moxaiu ga Figure 1. Students with or without disability may achieve
octurHatu iogobpysarbe 80 y4erellio UpeKy UHKIY3USHOWO academic improvement through inclusive education

obpa3osaHue
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Comp letely S
dinsgree Dnn&uh:mﬂ Completely
' agree
56 35%

Disagree
11%

Aoy

=

IpacgpukoH 2: [porpamuitie 3a UHKITy3UBHO 0bpa3ogaHue Figure 2. Inclusive education programs provide different students
um obesbegysaaill Ha pa3fuYHU y4eHULU CO MOXHOCWU 3a with opportunities of mutual communication, thereby helping
3aemHa KOMyHUKayuja, toMow ga ru cghatuaill yyeHuyuiie students to understand and accept individual characteristics and
U ga ru dpuchalialll UHguBUQgyanHuiue Kapakiuepucuku u diversity

pasnuyHocuu
Completely
Don't know

3%

Agree

2%
Completely

disagree
4%0
Disagree
27%
IpacbukoH 3: YaeHuyuie co dolpedyeHocl ce Hajgobpo Figure 3. Students with disabilities are best trained in special
06pa3zosaHu 80 clieyujanHu 06pa30eHU UHCIUW Y UU educational institutions
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[en 2. Tabena 2: AHkellia 3a cliagosuilie Ha y4eHULUWe KOH Part 2. Table 2: Survey of students’ attitude to inclusive education
UHKITy3U8HOWO 0bpa3osaHue u Upuchakarelio Ha yyeHuyu and acceptance of students with health limited abilities within
CO OrpaHUYeHU 3gpagciliseHu clOCOBHOCIIU 80 paMKuilie Ha educational environment (24 males and 21 females

obpasoeHailia cpeguHa (24 momyurba u 21 gegojye Ha 8o3paciu (aged 19-22))
0g 19 go 22 roguHu)
IlenocHo ce Ce He ce IlenocHo He He
corjiacyBam corjiacyBam corjiacyBam ce corjiacyBam | 3Ham
Completely Agree Disagree Completely Don’t
agree disagree know
1 | Ce gyBcTBYBaM 2 8 4 0 7

y00HO Kora paboTam
BO TUM (TpyTmia)

1 I feel comfortable
when I work in a team

(group)

2 | VxuBam Kora 2 11 3 1 4
paboTtumMe 3aeHO

3a MomoOpyBame Ha
MOUTE CIIOCOOHOCTH
2 | I enjoy working
together to improve
my competencies

3 | Jac BepyBam zaeka 4 7 3 0 7
CEKOj YUCHHUK CO
MOMPEYEHOCT UMa
IIpaBo ja jobue
o0pa3oBaHKE BO
penoBHa 0Opa3oBHA
OKOJIMHA

3 | I believe that every
student with a
disability has the right
to receive education in
a regular educational
environment

4 | Jac BepyBaMm jeka 1 5 5 1 9
YUYEHHUIUTE CO
MOIPEYEHOCT Tpeha
Jla yqaT OJIICTTHO BO
moceOHN 00pa3oBHU
WHCTUTYIIAH

4 | I believe that students
with disabilities
should study
separately in a special
educational institution

5 | UHKIIy3UBHOTO 1 7 2 0 11
00pa3oBaHHe

€ To700po 3a
YUCHHIIUTE CO
MOTPEYCHOCT OTKOJIKY
IMOCEOHUTE yUMINIITA
5 | Inclusive education

is better for students
with disabilities than
special schools
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6 | Jac umam 1 6 2 1 11
caMonoBepOa Kora

UM [oMaram Ha
YYEHULIUTE CO
MOMPEYSHOCT

6 | I have confidence
when helping students
with disabilities

7 Jac cMeTam geka 0 4 4 1 12
YUCHUIIUTE CO
TONpeYeHocT padborar
HA UCTUOT HAUYMH KaKO
U IPYTUTE YICHUIH BO
rpyIu

7 I feel that students
with disabilities work
in the same way as
other students in a

group

8 | PaboremeTo 1 11 6 2 1
BO YUYHJIHHIIATA

WM aoMallHara
pabota ce necHu 3a
MeEHe, UaKo jac He
JIoOKBaM MOMOIII

OJ1 COyYEHULINTE

8 | Performing work

in a classroom or
homework is easy for
me, although I don’t
get help from my
classmates

9 | Jac moxxam eprkacHO 0 5 9 0 7
JIa TH 3aBpIIam

CHUTE aKTUBHOCTH

BO YUYHMJIHHLIATA

1 HCTOBPEMEHO

Jla IM TIOMOTHaM

Ha yYCHHULUTE CO
MOIPEYSHOCT

9 | I can effectively carry
out any activity in

the classroom and

at the same time

help students with
disabilities

10 | Jac mmam mo6pu 1 8 3 1 8
OLICHKH BO criopenda
CO IpyruTe

10 | I get good marks
compared to others
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Hajunrepecnure pesyiratu of aHKeTaTa ce
MpeTcTaBeHu Ha rpadukoHuTe 4 - 9

Don't know
LR

Cclwlctel}{':;
disagee
"o

Disagree
14%
IpacbukoH 4: Jac sepysam geka Cekoj y4eHUK co ToUpeyeHocl
UMa Upaso ga ce celliekHe co 0bpa3ogaHue 80 pegogHa
o6pa3osHa oKonuHa

Don't know

529

Completely
disagree
(15"
pacbukoH 5: MHKy3uHoio obpasosaHue e ogobpo 3a
y4yeHuyuie co lolpeyeHocl OWKOMKY UocebHule yqunuwiua

Don't know
52%

s

Completely
disagree
5%
'pachukoH 6: Jac umam camogogepba Kora um Uomoram Ha
yyeHuyulie co toupeyeHoc

The most interesting survey results are pre-
sented in Figures 4-9.

Completely
agree
190

Agee
34%

Figure 4. | believe that every student with a disability has the
right to receive education in a regular educational environment

Completely
agree

Agree
310,

Figure 5. Inclusive education is better for students with
disabilities than special schools

Completely
agree
5%

Agree
29%

Disagree
905

Figure 6. | have confidence when helping students
with disabilities

18
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Completely

Don't know . Agree
33% i 24%

Completely

disagree
L
Disagree
43%
IpaghukoH 7: Jac Moxam egbukacHo ga ru 3aspwam Figure 7. | can effectively carry out any activity in the classroom
aKiugHocwullie 80 yqunHuyatua u UciiospemeHo ga um and at the same time help students with disabilities
liomMOrHam Ha y4eHuyuilie co UoUpeyeHoCw
[en 3. Tabena 3: [poyeHellie ru cregruilie 8eWUHU 80 Part 3. Table 3. Assess the following skills according to the level
cornacHocl co ciuelieHoW Ha WexXuHa 80 COrnacHoclW co of difficulty using your personal experience (if any)
(Lig0ellio TUYHO UCKYCIWBO (aKo ro umaiue)
Tosem [pobaem | Mana npodiaem be3
npoodJjiem Problem | Minor problem npoodJjiemM
Major No problem
problem
1 | KorHUTHBHY U KOMYHHUKaIUCKH 1 4 8 8
BEILTUHU
1 | Cognitive and communication skills
2 | Yueme BO yUHITHHUIIA 1 1 6 13
2 | Education in the classroom
3 | CpabotyBame Ha JoMalIHaTa paboTa 2 10 9
3 | Doing homework
4 | TecroBH M NCTINTYBambA 1 4 11 5
4 | Tests and examinations
5 | Ilpe3eHTHpame MPOEKTH, TOBOPEHHE Ha 1 4 8 4
CeMMHapH, KOH(epeHIHN
5 | Presenting projects, speaking at
seminars, conferences
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® Majorproblem  ® Problem
62%
I8%38%
299,
19%%

1070

50, S0, S0,
o I

. =

Education nthe
classzroom

Cogmitive and
conmmmnication skalls

pacpukoH 8: [poueHka Ha Upobnemuilie 80 COrnacHoOC Co
JIUYHOWIO UCKYCIBO

AHanu3sa Ha pesynwaiiuiue

AHaM3Upajkiu TH pe3yATaTUTe Ha TPHUTE
Jiena on eKCIIepUMEHTATHATA TIPaKca, IMOKaXy-
BaaT JeKa TIOTOJIEMHOT NI Of YUEHHUINTE KOU
ce BKJIYYCHH BO JIBeTE€ aHKETH C€ CBECHH 3a
MPEIU3BUIINTE KOM TH HOCH WHKIY3UBHOTO
oOpa3oBanue. Kako ¥ J1a e, TIOBEKETO Of HHB
LIETTIOCHO C€ COoTacyBaaT WM CE€ COoriacyBaar
neka yuenurute co O3C Tpeba ma ce obOpasy-
BaaT BO penoBHOTO oOpa3oBanue. llomoBuHa
O] UCTIUTAaHUIIUTE CE COIIAcyBaar Jieka WHKITY-
3ujara e nmonoopa 3a yaenunure co O3C oTKoIKy
M30JalyjaTa U ¢e MOATOTBEHH Jla TIOMOTHAT CO
3ajmaunTe. Mlako He MHOTY O]l HUB BepyBaaT Jicka
MOYKaT J]a y4aT e(UKacHO ¥ NCTOBPEMEHO J1a UM
nomorHat Ha ydeHuuute co O3C Bo HUBHara
YYUJTHHIIA, 3aT0a TIOCTOU Oapame 3a BOJIOHTEPH
U TYTOPH CO MOCEOHH BEIITUHU KOU CE MOJIr0T-
BEHHU J1a UM mmoMorHar Ha yuenunute co O3C co
MPEIU3BUIIUTE KOM TM HOCAT PEIOBHHUTE IPO-
rpaMu 3a HactaBa. [lomery mpenm3Bummre co
KOM MOKaT J1a ce coovar yyeHunure co O3C 3a
BpeMe Ha WHKIY3UBHOTO OOpa30BaHUE, CIEJ-
HUTE 0ca MMEHYBaHH: COBJIQJyBambe Ha Mare-
pHUjaNioT BO paMKUTE HA PEIOBHHUTE YUMUIHHIIH,
MpakTHYHA aruIMKalyja Ha Teopujara, Oa0u-
Bamke O]l TUMOT, TEXHHYKA OIpeMa Ha YHUBEP-
3UTETUTE, KOMYHUKAIUCKH MPOOIIEMH, HHUCKA
camozioBepOa, HEJJOCTUT HAa TEXHUYKA OIpeMa.
[Tomery nameHuTe MPENOpPaKU OJ YUCHUIIUTE,
BO TPETHOT JIEJ O]l aHKeTara, KOM MOXKaT Ja

Domghomework

48%

Minor problem Mo problem
£30,
43%
38%
249
1905 192, 192
S0, I 304
) ]
Tests and Presenting
exanmmnations projects, speaking at

seninars. conferences

Figure 8. Assessment of problems according to personal
experience

Results analysis

Analyzing the results of the 3 parts of the
experimental practice, it is shown that the major-
ity of students involved in both surveys have
awareness of the challenges presented by the
inclusive education. Nevertheless most of them
completely agree or agree that HLA students
should be educated in mainstream classroom.
Half of the respondents agree that inclusion is
better for HLA students than isolation and are
ready to help with the assignments. Although
not many of them believe they can study effec-
tively and at the same time help HLA students in
their classroom, therefore there is a demand for
volunteers and tutors with special skills ready
to help HLA students with general curriculum
challenges. Among the challenges that HLA stu-
dents might face during inclusive education the
following were named: mastering the material
in mainstream classroom, practical application
of the theory, rejection by the team, technical
equipment of the university, communication
problems, low self-esteem, lack of technical
equipment. Among the recommendations that
students made in the third part of the survey that
might help with challenges mentioned above

20
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[IOMOTHAT BO HAJMHHYBambe Ha IPEIU3BH-
LUTE IITO Ce CIIOMEHATH MOorope ce BeOMHapH,
ce clIo0OAHO TPHUCYCTBO, yAOOHa 00pa3oBHA
OKOJIMHA, Pa3B0j Ha ToJIepaHIHjaTa, MoceOHa
CKaJa Ha OIIEHYBame, KOPEKIMOHHU KIACOBH 3a
YYEHUIIUTE KO TOTHPIHIe BO 00pa30BaHUETO
WTH. AHAJIM3UTE MTOKAXKyBaaT, HE CaMo IITO y4e-
HUIIMTE KoM Oea JIeN oJ aHKeTaTa Ce CBECHH 3a
NpUIOOUBKUTE U MPEIU3BUIINTE HA WHKITY3UB-
HOTO 00pa3oBaHWE, HO THE MCTO TaKa CE KEITHU
Jla UM TIOMOTHAT U JIa ACHUCTUPaaT Ha YIYCHHUIINTE
co O3C Bo HUBHATA yUUJIHUIIA.

CTeneHoT Ha CBECT 3a MHKIIY3UBHOTO 00pa-
30BaHME Ka] POJUTEINTE, YYCHUIIUTE ¥ HACTaB-
HUIIMTE HE € JIOBOJIHO BHCOK; THE HE MOXKE Ja
JajaT OATOBOP Ha TMpAaIIamkeTo: ,,30IITO yde-
auute co O3C Tpeba ma ydar BO pemoBHA
yunnHuna?®. Kako u ga e, moBekeTo poauTenu
(70%) mmaaT MO3UTHBEH CTaB KOH MHKITy3Hjara.
Ho, uctoBpemeno, camo 50% ox poxutenute
BepyBaar neka yueHunure co O3C 0u um 6uio-
yI00HO BO PEJOBHHTE YUWIIHHUIH, B camo 38%
BepyBaaT JeKa JPYrHTe y4YeHWIH OW ce YyB-
CTByBaJI€ ITOTOHO JIa y4aT 3a€HO CO YYCHUIU
co O3C. Oxkony NOJOBHHA OJi POAUTEIIUTE ja
npudakaar uaejaTa 3a MHKIY3MBHO 00pa3oBa-
HHUeE; ja COomIeAyBaaT BpeIHOCTa Ha oBaa dhopMa
Ha 00paszoBaHUe.

bea nmoxaneTu 25 HacTaBHUIM Ja y4eCTBY-
BaaT BO aHKETUPAETO, IIPH IITO 3eMaa Y4eCTBO
23 HACTaBHUIIM U TIEPCOHATOT 3a TIOMOIIL.
[To3naBamara Ha HACTABHUIIMTE W MEPCOHATIOT
3a TOAJpPIIKA 32 MHKIY3WBHOTO OOpa3OBaHUE
Oeme 3a70BONTyBaYKU. AHKeTaTa MOKaXKa JeKa
caMo TIOJIOBMHA OJi aHKETUPAHUTE HACTABHUIU
ja pasz0mpaar mjaejata Ha MHKIY3MBHOTO 0Opa-
30BaHue. Bo oJjHOC HA CTAaBOT Ha HACTaBHUIIMTE
Ha OBOj BHJ KOOOpa30BaHHE, aHKeTaTa IOKaKa
JieKa TIoroIeMruoT Opoj o HacTtaBHUIHTE (62%)
ja pa3Oupaar ujaejaTa Ha MHKIY3HBHOTO 00pa3o-
BaHHUeE, HO, 3a kai, 24% cMeraaT AcKa Toa He ¢
MOTO/IHO 3a Apyrute yueHunu. [loronemuor aen
on ucnmtanuiute (65%) BepyBaaT eka BOBe-
JyBam€TO HAa WHKIY3UBHOTO OOpazoBaHHE Ke
TH ONTOBAPW HACTAaBHUIIMTE CO IOTOJEM Opoj
00BpCKH.

3a kall, HEKOW HAaCTaBHUIM HETHpaar JieKa
WHKIIY3UBHOTO 0Opa3oBaHME € HajBeTyBayKa
dbopma Ha oOpa3zoBaHHE 3a YUYCHHUIIUTE CO
MoceOHU emyKaTHBHU moTpebu. HactaBHUIINTE

there are Webinars, free attendance, comfortable
education environment, tolerance development,
special grading scale, correctional classes for
students with academic failure etc. The analysis
shows not only that students involved in sur-
vey are aware of the benefits and challenges of
inclusive education, but they also are eager to
help and assist HLA students in their classroom.

The level of parents, students and teach-
ers» awareness of inclusive education is not
high enough; they can not answer the question:
“Why should HLA students study in mainstream
classroom?” Nevertheless most parents (70%)
have a positive attitude towards inclusion. But
at the same time, only 50% of parents believe
that HLA students will be comfortable in main-
stream classroom; and only 38% believe that it
will be comfortable for other students to study
with HLA students. About half of parents accept
the i1dea of inclusive education; see the value of
this form of education.

25 teachers were invited to participate in
the survey, 23 teachers and support staff par-
ticipated. The knowledge of teachers and sup-
port staff about “inclusive education” was sat-
isfactory. The survey showed that only half of
the teachers surveyed understand the idea of
inclusive education. Regarding the attitude of
teachers to this kind of co-education, the sur-
vey showed that the majority of teachers (62%)
understand the idea of inclusive education,
but, unfortunately, 24% answered that they do
not find it comfortable for other students. The
majority of respondents (65%) believe that
introduction of inclusive education is necessary
and it will provide confidence to HLA students.
But they conclude that inclusive education
would burden high level of responsibility on
teachers.

Unfortunately, some teachers deny that

inclusive education is the most promising form
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1 TIEPCOHAJIOT 3a MOAJpIIKa ke Tpeba aa pabo-
TaT W MOHATaMy 3a Jia pa3BUjaT MO3UTUBEH CTaB
Kaj IpyruTe YYCHUIM KOH UHKIIy3UBHOTO 00pa-
30BaHMeE, 3a Ja c(araTr meKa UCTOTO Ke Omme of
KOpHCT He camo 3a yuenurute co O3C, HO 1 3a
CUTE YYECHHUIU BO 00Pa30BHUOT MPOIIEC.

Cute Bpaborenu (100%) nmaar mo3uTHBEH
U HakJIoHEeT craB KoH ydenurure co O3C. Ho,
HUCTOBPEMEHO, camo 18% BepyBaart neka ke ouse
00po ¥ yIOOHO 3a YUEHHUIIUTE CO TIOTPEICHOCT
Jla y4dar BO penoBHH yuwmiumrta. [lepconanor 3a
noapiika (94%) e MoAroTBeH Ja UM TIOMOTHE
Ha yuenurute co O3C na ce mpucrnocodar Ha
obpazoBHara okonuHa. Camo 59% on ydecHu-
UTEe MHCIAT JieKa THe Tpeba Ja ro U3MEeHaT
CTaBOT KOH Jumara co mompedeHoct. 100% ox
YYECHHIIUTE CE COTNIacHja JieKa 3a KBaJUTETOT
Ha JKMBOT Jia Ouje momo0ap 3a Juiara co Mor-
pPEUCHOCT, CUTE BpPaOOTEHHM BO OOpa30BHHTE
MHCTUTYIMH Tpeba na ja mpudarar uaejara 3a
WMHKITy3UBHO 00Opa30BaHueE.

Enen on xmyunure Qaxrtopu 3a ycmemrHa
WHKITy3Hja € TOBOJIHA COIMjaTHa OKOJHMHA IITO
BKJIy4yBa TIO3UTUBHU CTABOBH OJf COITUjaTHUTE
pabOTHUIIN, KAKO LITO C€ HACTABHULIUTE, BPCHH-
LUTE, IEPCOHANOT 3a TMOJIPIIKA U POTUTEIUTE
(14). Baxxaocra 3a u3ydyBame Ha COIMjaTHATE
CTaBOBH KOH WHKJIy3HjaTa c€ 3rojieMH co (ax-
TOT IITO CTaBOT CE€ CMETa JIeKa € ONINTECTBEH
¢daxkTop KOj BiMjac Bp3 (PYHKUHOHUPABETO H
nobpococTojoara Ha wHIUBUAYyara. CoracHO
co H. Triandis (15), craBor Moxe aa ce aedu-
HUpa Kako ,,HJeja BOJIEHA CO €MOIUU KOH Ce
MIPETUCTIO3NIIN]a 32 OJICTTHN aKTUBHOCTH KOH
oflpe/ieHa Tpyna Ha COLUjanHu cutyanun . Kako
TaKBH, CTABOBUTE BKJIy4yBaaT HAMEPH 3a OIHE-
CyBambe KaKO KOTHUTHBHHU Taka ¥ €MOIMOHAITHH
koMroHeHTH. CTaBOBUTE KOH WHJIWBUIYHTE CO
MTOTIPEYEHOCT C€ YeCTO BOIEHHU OJ MPEaPaCyIH,
0COOCHO JTa)KHU CO3HaHWja, HEraTuBeH e(peKT u
WTHOPHpake Ha OJJHECYBAHETO U 3aT0a IO Orpa-
HUYYyBaaT HUBHUOT WHJMBUJIYAJCH CTCICH Ha
aKTHBHA MapTUIMIIAIKMja BO KUBOTOT Ha 3ac]-
Hurtata (16).

[IpudakameTo omx BpcHUIIUTE 0Oe3 ToIpe-
YEeHOCT W WHTEpaKifjara co BPCHHUIHTE 0e3
MOMPEYCHOCT € €JeH Of Haj3HadajHuTe (ak-
TOPH BO YTBPAYBAmETO AN UMa €IHO JIETE CO
MOMPEYCHOCT YCIIEIIHO MCKYCTBO BO 00pa3oB-
Hata okonmHa (17). Jla ce Oune mpudaren oxn

of education for students with special educa-
tional needs. Teachers and support staff will
have to work further to develop a positive atti-
tude of other students towards inclusive edu-
cation, to understand that inclusive education
would benefit not only HLA students, but all the
participants of education process.

All staff (100%) have a positive and sympa-
thetic attitude towards HLA students. But at the
same time, only 18% believe that it will be good
and comfortable for students with disabilities to
study in mainstream classroom. Support staff
(94%) is ready to help HLA students adapt to
educational environment. Only 59% of respon-
dents think that they should change their atti-
tude towards people with disabilities. 100% of
respondents agree for the life of people with
disabilities to be of high quality all employees
of educational institution should accept ideas of
inclusive education

One of the key factors for successful inclu-
sion is a favorable social environment that
includes a positive attitude from social agents
such as teachers, peer students, support staff and
parents (14). The importance of studying social
attitudes toward inclusion is increased by the
fact that attitude is considered to be an environ-
mental factor that impacts individual function-
ing and well-being. According to H. Triandis
(15), attitude can be defined as ‘an idea charged
with emotions which predisposes a class of
actions to a particular class of social situations’.
As such, attitudes include a behavioral intention
as well as cognitive and emotional components
Attitudes towards individuals with disability are
often charged with prejudice, including false
cognitions, negative effect, and behavioral igno-
rance, and thus restrict these individual’s degree
of active participation in community life (16).

Acceptance by and interaction with peers

without disabilities is one of the most important
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BPCHULIUTE UM OBO3MOXKYBa Ha Jerara co Moll-
PEUYCHOCT Aa OUaT NepUUIHPaHU KaKo YWICHOBU
Ha OJIIEJICHUETO, ]a OCTBApyBaaT MHTEPAKIUja
CO BPCHHUITUTE U JIa c€ YyBCTBYBaaT Jieka ce JIel
on rpymara (18).

Wukny3ujara € mperno3HacHa Kako Mopas-
BHEH, XyMaH U e(eKTHBEH CHCTeM Ha oO0pa-
30BaHME HE CaMO Ha YUYCHHLUTE CO MOCEOHU
00pa3oBHM MOTPEOH, HO U 33 JPYTUTE YUCHHIIH.
WHKxry3mjara uM TO 1aBa MpaBOTO Ha 00pa3oBa-
HUE Ha cuTe, 0e3 OIIe/ IajlH Ce UCTIOTHETH KPH-
TEPUYMHUTE HA OOPA30BHUOT CHCTEM HJIH MaK He
ce ucnonHetn. OOpazoBHATA OKOJIMHA HE € CaMOo
MECTO KaJie IITO Ce yYH, HO UCTO TaKa € 1 TJIaBHa
chepa BO KMBOTHHTE AKTUBHOCTH HAa YYCHHU-
nute. JIMYHOCTa ce OONMKYBa MPEKy MOYHUTTA
u npudakameTo HA WHIUBHIYaTHOCTa HA JPY-
rure. OBOj mpolec MMa COINCTBEH 00pa3oBeH
nar. YYeHHIUTe y4ar Kako Aa padoTar BO THM,
Kako Jla KOMyHHIIMpaaT co APYTHTE, Ja Ipajaar
BPCKM M KpEaTHBHO Ja THW pelmaBaar o0pa3oB-
HUTE MPOOJIEMHU CO MIOMOIII HA HUBHHUTE HACTAB-
vyt (19). Tpeba na ce mpu3Hae AeKa HEKoTain
IpaickeTO Ha BEIUITHHUTE 3a TUMCKa padoTa ce
MOBaYKHU OJ1 IPYTUTE YUUIUIIHH BEIITHHHU, OCO-
OCHO BO paMKHTE Ha MHKIy3MBHaTa 0Opa3oBHA
okonvHa. VHKITy3MBHOTO 00pa3oBaHHEe TH MpPO-
UpyBa JIMYHATE CIIOCOOHOCTH Ka] CHTE yde-
HUIM, UM TIOMara Jia pa3Bujar JUYHU KapakTe-
PUCTUKM KaKO HITO CE€ XyMaHOCT, TOJIEpPaHIH]a,
MOATOTBEHOCT J1a c€ MOMOTHe. MHKITy3MBHOTO
oOpa3oBanue ¢ (yHIAMEHTAJICH HOB CHUCTEM
KajJie YYCHUIINTE W HACTABHHUIIUTE paboTaT Ha
3aeIHUYKA I1eJ1, KaKO THM ce 00HyBaar Jia 00e3-
Oelar MPUCTAITHO U KBAJUTETHO 00pa30BaHUE 3a
CUTE y4eHUIH 0e3 UCKIy4oK (20).

AHanu3ara Ha Jpyru UCTpaKyBama 3a Mpo-
0JIeMOT CO MHKITY3UBHOTO 0Opa30BaHUE OBO3MO-
XKyBa Jla ce pasjacHar CJICJAHUTE MPUHIIAIN Ha
WHKITy3Hjara:

* IPENO3HABAKETO Ha €IHAKBaTa Bpel-
HOCT Ha CUTC YYCHHMIHN U HACTABHUIIK BO
OMNIITECTBOTO;

* 3roJIeMyBam€ Ha CTENEHOT HAa y4ecTBO Ha
YUCHHULIUTE BO KYJATYPHHOT XHMBOT Ha 00pa-
30BHUTC MHCTUTYLIMU U HAMAJTyBal€¢ HA CTC-
NEHOT Ha n3onanyja Ha Ydenuuure co O3C;

* PECTPyKTyHpame Ha METOAOT Ha mpera-
Bambe 3a JIa MOXKE IIETIOCHO JIa TH UCTIONHH

factors in determining whether or not a child
with a disability has a successful experience in
educational environment (17). Being accepted
by peers allows children with disabilities to be
perceived as members of the class, to interact
with peers, and to feel part of the group (18).

Inclusion is recognized as a more developed,
humane and effective education system not only
for students with special educational needs, but
also for healthy ones. Inclusion gives the right to
education to everyone, regardless of whether or
not the criteria of the education system are met.
Educational environment is not only the place to
learn, but it is also the main sphere of students’
life activity. Through respect and acceptance
of the individuality of each of them, a person-
ality is shaped; this process has its own educa-
tional trajectory. Students learn how to work in
a team, learn interact with others, build relation-
ships, and creatively solve educational problems
with the help of their teacher (19). It should be
admitted that sometimes teambuilding skills are
even more important than other learning skills,
especially in inclusive educational environment.
Inclusive education expands the personal capa-
bilities of all students; helps develop such per-
sonal traits as humanity, tolerance, readiness
to help. Inclusive education is a fundamentally
new system where students and teachers work
on a common goal as a team trying to provide
accessible and quality education for all students
without exception (20).

Analysis of studies on the problem of inclu-
sive education allows clarifying the following
principles of inclusion:

» recognition of all students and teachers’
equal value in society;

* increasing the degree of students) partic-
ipation in the cultural life of educational
institutions and simultaneously decreasing
the level of HLA students isolation;
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pa3IMYHUTE MOTPEOH HA CHTE YICHUIIH BO
emHa 00pa30BHA HHCTUTYIIH]A;

* OTCTpaHyBame¢ Ha OapuepuTe CO el
CTCKHYBambE 3HaCHa U [EI0CHA TTapTHIIU-
HaHI/Ija BO XXMBOTO Ha YYCHUIIUTC 3a CUTC,
HE caMo 3a OHHE CO TIOMPEYEHOCT HITH T10-
cebHM 00pa30BHM MOTPEOH;

* aHANM3M M UCTPAXyBama 3a OOHIUTE 32
HaJIMUHYBamke Ha (pu3nukure Oapuepu u
nojo0pyBame Ha JIOCTAITHOCTA Ha OIpe-
Mara 3a OJIJICIHU YYEHHUIIU, CIPOBEYBahC
pedopMH ¥ IPOMEHH KOH C€ Of KOPHCT 3a
CUTC YYCHUIIU,

* Ppa3UKH Mely YUCHHIIUTE Ce PeCypCH KOH
nmpuaoHecyBaar BO MEAAaromkKuoT IMpo-
1ec, HO OJIJICIHU MPEYKH Mopa aa Oujar
HaIMHWHATH,

* MpEro3HaBake HA MPABOTO HA YYCHHUIIM-
Te Ja 100ujaT oOpa3oBaHUe BO 00pa3oBHA
MHCTUTYIMja KOja € OJNIMCKY A0 HHMBHOTO
MECTO Ha JKUBECHE;

* Mpero3HaBamke Ha yjorara Koja ja umMa
ymoOHaTa o0pa3oBHA OKOJIMHA HE CaMoO 3a
nogoOpyBame Ha yUeHeTo, HO UCTO Taka
3a Pa3BOj Ha COIUjaJIHUA BPEHOCTH;

* pPa3BOj Ha BPCKUTE 3a MOAJPIIKA U copa-
0oTka moMery oOpa30BHUTE WHCTUTYIIUU
U JIOKaJIHAaTa 3ae¢AHUIA, IPETIO3HABALE HA
MHKITy3H1jaTa BO 00pa30BaHUETO KAKO e/ICH
aCIIeKT OJI MHKJIy3Wjara BO OIIITECTBOTO
210).

CymrTrHara Ha OBHE NPHUHIUNK Ce Tiena
BO JIOCTalmHOCTa Ha OOpPa30BaHUETO 32 CHTE
YVYCHHUIIM KOW >KHMBEaT BO OJIJICIHA 3ae/IHUIIA.
Ou3nyknoT mpucrtan Tpedba ga uM Omae 00e3-
Oe/ieH Ha YYEHHIIUTE CO TOMPEUEHOCT — TPAHC-
MOPT, pamIid, JU(QTOBH, CIELHUjaTHO ONPEMEHHU
toanetu. Ho, He e goBonmHAa camo ompemara.
IMorpebHOo e nma ce co3mane W (uiekcuOWIeH
HACTaBEH IUIAH MITO OBO3MOXKYBa YCIICIIHO
HCTIOJIHYBamke Ha MOTpeduTe Ha yuyeHunure. O
0ocoOeHa BaXKHOCT €€ BOHHACTABHUTE AKTHB-
HOCTH IITO ja ohopMyBaar JIMYHOCTA HA YYECHU-
nute Oe3 oriel Ha HHWBHATA MONPEYCHOCT WU
HapyIlyBamke BO pa3BojoT. MHKIy3mjaTa HE TH
MPEKpINyBa MpaBaTa Ha PEJIOBHHUTE YUCHHIIN BO
KOPHCT Ha OHHE CO TOMNpeueHocT. Pomutenure,
HACTaBHUIINTE M yYEHUIIMTE Tpeda aa ja pa3oe-
par oBaa M3jaBa.

Ha T0j HauwH, aHayiu3aTta Ha pe3yJiTa-
TUTE O]l UCTPAKYBAHETO HH OBO3MOXKYBa Ja

 restructuring the method of teaching so
that it can fully meet the diverse needs of
all students in an educational institution;

» removing barriers to obtaining knowledge
and full participation in students’ life for
everyone, not only for those who have a
disability or apply for special educational
needs;

 analysis and research of attempts to over-
come physical barriers and improve the
availability of equipment for individual
students, carrying out reforms and chang-
es aimed at the benefit of all students as a
whole;

» differences between students are resources
that contribute to the pedagogical process,
but not the obstacles that must be over-
come;

* recognition of students’ right to receive ed-
ucation in educational institutions located
at their place of residence;

» recognition of comfortable educational
environment’s role not only students’ aca-
demic performance improvement, but also
for development of social values;

* developing support and cooperation rela-
tionships between educational institutions
and local communities; recognition of in-
clusion in education as one of the aspects
of inclusion in society (21).

The essence of these principles is in the
availability of education to all students living
in the locality. Physical access should be pro-
vided for students with disabilities - transpor-
tation, ramps, lifts, specially equipped bath-
rooms. But equipment only is not enough. It
is necessary to create a flexible curriculum so
that it can be changed and adapted to all needs,
and the diversity of educational methods that
allows satisfying all students’ requirements. Of
particular importance is extracurricular activity,
which forms students’ personality regardless
of their impairment or developmental disorder.
Inclusion is not mainstream students’ rights
infringement in favor of those with disabilities,
and parents, teachers and students should under-
stand this statement.

Thus, the analysis of the results of the study
allows us to structure the main components of
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VIHKJY3UBHO 00pa30BaHHe U NpH(aKame HA YYeHUIIUTE €O 3APABCTBEHO OTPAaHMYeHHU

cniocoonoctu (30C)

Boaeuku nean

- JIa ce pa3BHe M UMIUIEMEHTHpA HHKITY3UBEH 00pa30BeH MOJIEI;

- JIa ce Kperpa TICUXOJIONIKH MpUjaTHA WHKITY3MBHA 00pa30BHA CPE/IHHA;

- 1a ce IM3ajHUpaaT CHCTEMH 32 METOJI0JIONIKA, TPaBHA M MH()OPMATHBHA ITOIPIIKA HA TIPOIIECOT
Ha yYeHe, KOPEeKIIHja, KOMITEH3aI[1ja U peXaOuInTallnja;

- JIa ce pa3BHjaT pa3nuyHH (OPMHU Ha aNTepHATHBHO 00pa3oBaHue, ceomndaTHa MOAAPIIKA 33 CUTE
YUCHHIIH;

- 1a ce 00e30eI1 TICUXOJIOIIKO 3/IpaBje Ha CUTE YUSCHHUIIN BO 0OPa30BHUOT IIPOIIEC;

Kpurepuymu 3a epuxacHoct

- pa3BOj Ha MHKJIY3UBEH 00pa30BEH MOJIENT U HETOBAa UMIUIEMEHTAITHja BO PEAOBHATE OOPAa30BHH
WHCTHUTYLINH;

- JIa ce CIPOBEAAT NMPALIATHUIH, TECTHPAKE, MHTEPB]YHPabhe Ha YICHHUIIUTE, HACTABHUIINTE,
POJMTENUTE HA YICHHUIIUTE CO 37]PABCTEBHO OIPAHUYCHH CIIOCOOHOCTH, IPYTUTE YUCHUIIH;

- MOHHTOpHpamke Ha 00pa30BHHUTE NIOCTUTHYBamka M pa3Boj Ha yueHurure co 30C, HUBHOTO
MPUJIATOJTyBakbe¢ BO YUUITHHUIIUTE;

- JIa ce BKIIy4aT KOMIIETCHIIMHTE HA HACTABHUIIUTE CTPYYHH 32 HHKIIY3HBHO 00pa3oBaHUE,
WHKITy3HBHUTE METOJM HA MPEIaBambe;

- yuenunure co 30C 1a NOCTUTHAT MO3UTHBHO COIMjaJTHO UCKYCTBO;

- 1a ce UMITIEMEHTHPA METOO0JIOTHja 3a MHKIIY3UBHO 00pa30BaHICE;

- JIa ce CIOAENHN YCIEXO0T BO HHKITY3UBHOTO 00pa3oBaHue cO APyruTe 0Opa3oBHH HHCTUTYLINY;
- JIa ce 3roJIeMH PEJTUHIOT Ha 0OPa30BHUTE HHCTUTYLMH;

[puHIMNIH HA HHKIIY3UBHO 00pa3oBaHue
- JIa ce Mpero3Hae eJIHAKBaTa BPEJHOCT BO OMIITECTBOTO HA CUTE YUCHHUIM U HACTABHUIIN;
- Jla ce HaMaJli CTETICHOT Ha n3osnaiyja Ha yuenurute co 30C BO KyITYPHUOT KHUBOT BO
00pa30BHUTE UHCTUTYIIUH;
- JIa ce PEKOHCTPYHpa METOIOT Ha MPeIaBambe, U3ICTYBajKH BO MPECPET HA PA3IUUHHUTE MTOTPEOH
Ha CUTE YUCHUIIN;
- Jla ce OTCTpaHaT OapHepHTe U J1a C& OBO3MOXKH 3HACHHE U MOTIOJIHO YYECTBO HA CUTE YUCHUIIN;
- 1a ce aHaIu3upaatr GU3MIKUTe Oapuepu U Ja ce 00e30eu TOCTAITHOCT Ha OTpeMaTa;
- JIa Ce UCTAKHAT Pa3JIMKUTE MOMEly YUCHHUIUTE KaKO PECYPCH KOH MPUA0HECYBaaT BO
MEeIaroIKKOT MPOIIEC;
- Jla ce 3auyBaar MpaBaTa Ha YUYCHHIUTE J1a ToOMBaaT 00pa3oBaHUe BO 00Pa30BHU HHCTHTYIIUH
JIOQUpaHu BO MECTOTO HAa HUBHOTO KHUBCCHE,
- J1a ce TpeTno3Hae yyorara Ha IprjaTHaTa 00pa30BHA CpeIrHA 33 Pa3BOj HA OMIITECTBECHU
BPEIIHOCTH;
- 1a ce 00e30enu moIapIIKa U copaboTka moMery 00pa30BHUTE HHCTUTYIIMH U JIOKATTHUTE
3aCHUIIN;
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CTpPYKTYPHH eJleMEHTH HA HHKJIY3UBHO 00pa3oBaHue
- 1a ce paszoepe unozodujara Ha UHKITY3HjaTa;
- 1a ce 00e30eat mpaBHU JTOKYMEHTH U JOTOBOPH IOMery 00pa30BHUTE MHCTUTYIIMU U
ponutenute Ha yueHunu co 30C;
- Ia ce IPUMEHYBAaaT PEJICBAHTHU METOJI0JIOTUH, TUJAKTUYKH MaTepUjalld M IPEIOPaKy 3a
YYEHUIIMTE CO pa3IMuHU HUBOA Ha TIOMPEYCHOCT;
- Ia ce mpuiaroiaT oOpa3oBHUTE MPOTPAMU 3a PA3THMYHH KaTETOPUU HA YYSHUIIN CO
TIOTIPEYEHOCT;
- 1a ce pa3BHjaT MHTETPHPAHU METUINHCKO-COLNjaTHH U TICUXOJIOMIKO-TIEAAarOIKY CEPBHCH 3a
MOJIPIIKA HAa HACTABHUIIUTE;
- 1a ce opraHu3upa e(peKTUBHA WHANBUIYaTHA TTOAPIIKAa BO 00pPa30BHUTE HHCTUTYIINY;
- J1a ce mobue ajiekBaTHO (DMHAHCUPAHE;
- a ce 0be30enar qoBoJIeH Opoj Ha TYTOPH 3a MHKITY3MBHO 0Opa3zoBaHue 3a yuyeHunute co 30C;

Pe3yaraTu Ha HHKJIY3UBHO 00pa3oBaHue
- yuennuute co 30C aa ce noyyBCTBYBaaT €JHAKBU BO BPCHUUYKUTE TPYIIH;
- yuenunute co 30C aa cTeKHAT COOJBETHO 00pa3oBaHKE 3a MJIHA IPOAYKTUBHA NMPO(eCHOHATHA
AKTUBHOCT;
- na ce mpwiaroaatr ydyeauuute co 30C 3a KOMyHHKaIMja BO OIMIITECTBOTO;

inclusive Education and Acceptance of Students iiith Health Limited Abilities (HLA)

)

L.eading Objectives

- o develop and implement an mclusive education model

-t ereate psychologically comfortable inclusive educational environment

-t design systems of methodological | nomative and mformatonal support of the processes of leaming |
corection, compensation and rehabilitation

-t develop various forms of alternative education |, comprehensive support for all students

-t ensure psychological health of all pancipants m the educational process

Effectiveness Criteria

-t develop inclugsive education model and its implementation in mainstream educational institutions

< o provide duestionnaires , testing, intervieimg of students | leachers, parents of HLA students | other studenis
= i mwonitor HLA students” educational achievements and development | thewr adaptation in classrooms

-t invelve inclusive education teachers” professional competence |, inclusive methods of teaching

=t acouire HLA students positive social eipenience

-t implement methodology for melusive education teaching

-t share mchisive education success tith other educational mstitutions

-t increase educational institution rating
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Principles of inclusive Education

- to recopnize all students and feachers” edual value in society

= o decrease the level of H LA students isclation in cultural life of educational institutions

- to restructur ¢ the method of waching by meeting the diverse needs of all students

= to remrove bartiers and obtain knelledge and full participation in students’ life for evervone

= o analyse overcoming physical barers attempis and improve availability of ebuipment

-t emphasize  differences betlicen students  as resowrces that contribute to the pedagogical process

- to protect students” nght o recerve education in educational mstitutons located at their place of residenc ¢
- to recognize comfortable educational environment’s role for development of social values

- o provide support and cooperation relationships betieen educational mstituiions and lecal commumities

"

Structural Elements of Inclusive Education

=t wnderstand the philosophy of inelusion

dizabilities

- o recedve adetuate funding

= 1o provide legal doecuments and agreements betiieen the educational institution and parents  of HLA shedenis
=t apply relevant methodolog v, didactic materials | and recommendations for students Gith different levels of

-t adapt educational programs for different categories of  students dith disabilines
= i develop the integrated medical -social and psyveholegical -pedagogical teacher suppon service

- o orgamze effective activity of suppont personnel of an educational mstiution

- o support HLA students iith - sufficient number of inclusive education tutors

Results of Inclusive Education

- to make HLA students feel edual in peers group

- o gt education approprate for tuture productive professional actreity of HLA students
- fo adapt HLA studentz for communication in society |

[Mpuka3 9: Mogen Ha UHKTy3ueHO 0bpa3oeaHue u Upugakar-e
Ha yyeHuyuilie co orpaHu4YeHuU 3gpageiieeHu ciocobHOCU 80
pamKuilie Ha 0bpa3ogHailia OKONUHa

I'M CTPYKTYWpaMe IJIaBHUTEC KOMIIOHEHTH Ha
MOJIEJIOT 32 MHKIY3MBHO 0Opa3oBaHHWE W TIpH-
(akameTo Ha yYSHUIIUTE CO OTPAHMYCHH 3PaB-
CTBEHHU CIIOCOOHOCTH BO paMKHTE Ha 00pa3oB-
HaTa OKOJIMHA, KO JlaBaaT MPaKTUYeH MPUIOHEC
Ha OCHOBHUTE HAYyYHH UCTPaKyBarba.
OmmtecTBOTO Tpeba Aa UM 00e30emu Ha
cuTe Jnma ciaobomeH n300p Ha BHIOT Ha 0Opa-
30BaHKE, BO 3aBHCHOCT OJ] HHTEPECHUTE, MOTpe-
oute um MOXHOCTHTE. PasnmmuHocra BO MOHY-
aute Tpeba Ja Ounme obe3beneHa BO TOJNETO Ha
oOpasoBanue (22). He mocrou coMHeBame JeKa
TEIIKOTUHUTE C€ MOTOJEMH KOJIKY IITO € TIOKOM-
IUIEKCHA CTPYKTypara Ha OIIITECTBOTO M TOJKY
MOHAVIACCHHU €€ coLjanHara AudepeHuujanuja
n conujanHara crpatudukanuja. bez xomme-
TEHTHO pElIeHUE Ha MPOOIEeMOT Ha YUCHUIIUTE

Figure 9. Model of inclusive education and acceptance
of students with health limited abilities within educational
environment

the model of inclusive education and acceptance
of students with health limited abilities within
educational environment, which makes a prac-
tical contribution to the basic scientific research.

The society should provide any person with
the free choice of the type of education, depend-
ing on interests, needs, and opportunities. The
diversity of proposals in the field of education
should be provided (22). There is no doubt that
the difficulties are the greater, the more complex
the structure of society, the more pronounced
social differentiation and social stratification.
Without a competent solution of HLA students
problem, without eliminating the practices of
infringing on the constitutional rights of people
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co O3C, 6e3 enMMUHHUpamE HA IPAKTUKUTE KOH
'Yl IPEKpPIyBaaT yCTaBHUTE MTPpaBa Ha JIMATa co
pa3BojHA TMOMPEYEHOCT, ACTPaAupame Ha HHB-
HOTO JOCTOHMHCTBO, WJIHN MaHI/I(l)eCTaIII/H/ITC Ha
colyjajHa JAMCKpUMHUHAINMjA, HEMa Jla MOCTOU
IMBWJIM3UPAHO OIIITECTBO, HEMa Jia IMOCTOU
eBONIyLIH]ja.

Hanenuor Mojen ru 00e30e1yBa CUTE HEOo-
IIXOOAHHU I/IH(bOpMaIII/II/I 3a HACTAaBHULIUTC U IICP-
COHAJIOT 3a TMOAPIIKA U K€ UM MTOMOTHE THE Ja
ce KOHIIEHTPUpAaT Ha acCIeKTHTE KOW THE CMe-
Taar JieKka ce HajBa)KHU 3a OJJIETHA ITporpama 3a
nHKIy3uja. LlenocHure nHpOpMaMy 3a MHKITY-
3UBHOTO 00pa3oBaHUE Ke MPOMOBHUpaar pediie-
KCHja Ha MPUIOOMBKHUTE U NPETU3BUIMTE IITO
TH HOCH WHKITy3WjaTa. McTo Taka, MOIEIOT Ke
UM OBO3MOXKM Ha HACTaBHUIINTE W YUYCHHIIUTE
Ja ce coodyar CO MEPCIEKTHBHTE HA WHKIY-
3ujata. ,,BHUMaHUETO KOH pazIMYHOCTHTE™ €
Jo0ap ciioraH; ke oiroBapa 3a COLMjaIHo 3arpo-
3€HUTE JIMIA BO IIUPOK 00pa30BEH M KYATYpeH
KOHTEKCT. CBecTa 3a MPUIOOMBKHUTE M TIPEIN3-
BHIIMTE OJ] MHKIY3UBHOTO 0Opa3oBaHUE K€ TH
MIPOMOBHPAAT 1 Ke T OAP>KaT KOJIaOOPaTUBHUTE
npakTuku noMery Yuenunure co O3C, HUBHUTE
BPCHHUIM, POIUTEIUTE M TMEPCOHANOT 3a TOJ-
npmika (23).

Huckycuja

OcHoBata Ha MHKIY3MBHOTO 00pa3oBa-
HHE € Taa JAeKka oOpa3oBHUTE HHCTHTYLUHU
Tpeba /a r'm 3eMaT NpeaBU IOTpeOUTe Ha CHTE
YUYCHHUIT, HO HE JeKa ydYeHHWIuUTe Tpeda ma
ce IpUApKyBaaT U Ja C€ BKJOIIyBaaT BO paM-
KATe YTBpAEHH on wuHcTHTyuwjara. [lpen na
Ouge mpeTcraBeHa WHKIY3HjaTa, BO PAMKHUTE
Ha pyckoTo oOpa3oBaHHWE UMalle HHTerpa-
TUBHO 0Opa3zoBaHHe, Koe Oellle MpeiBHICHO BO
CTaHIApIHUTE NpaBUia U MPOLIECH 3a HAacTaBa
3a geuara co IIONPEYEHOCT BO PELIOBHHUTE
ydwIdimra ¥ Oele IMO3HATO Kako ,,MHTerpa-
TUBHO oOpazoBanue“. Ho 3aennumara Ha yde-
Hutu co O3C, HA HUBHUTE POIUTEIH HE UM
ce Jomaraimie ujejara 3a MHTErpaTHMBHO O0pa-
30BaHME OWIEjkW Toa 3HAYM JeKa: WMa OoJTHa
JIMYHOCT, Taa € pa3jiMiHa, He € KaKO CHTE OCTa-
HaTW, W MOCTOM PEAOBHO OIIITECTBO M OBaa
OonHa m4yHOCT Tpeba Aa Oujae WHTerpupaHa BoO
PEOBHOTO OMIITECTBO. Jlofeka WHKITY3UBHOTO

with developmental disabilities, degrading their
dignity, or manifestations of social discrimina-
tion, there will be no civilized society, there will
be no evolution.

The given model provides all the necessary
information for teachers and support staff and
would help them concentrate on the aspects they
consider the most relevant for a particular inclu-
sion program. Full information about inclusive
education would promote a share reflection on
benefits and challenges of inclusion. Also the
model would make it possible for teachers and
students to face the perspectives of inclusion
further development. “Attention to diversity”
is a good slogan; it will fit provision to socially
disadvantaged ones in a wide educational and
cultural context. Awareness of advantages and
challenges of inclusive education would pro-
mote and sustain collaborative practices between
HLA students, their peers, teachers, parents and
support staff (23).

Discussion

The basis of inclusive education is that
educational institution should take all students’
needs into account the, not that students should
comply and fit within the frameworks estab-
lished by the institution. Before inclusion was
introduced to Russian education there had been
integrated education, which was enshrined in
the Standard Rules and the process of teaching
disabled children in ordinary schools was called
“integrated education”. But the community of
HIA students, their parents did not really like the
idea of integrated education. Because it rather
meant: there is a sick person, he is different, not
like everyone else, and there is a mainstream
society, and this sick person needs to be some-
how integrated into this mainstream society.
While inclusive education means that all peo-
ple are different, and each one is special in his\
her own way, but all of them belong to the same
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o0pazoBaHMe 3HAYM JIeKa CHUTE JIMIa ce pas-
JIMYHH U CEKOj elIeH O] HUB € TIoceOeH Ha HeroB/
HEj3UH Ha4YMH, HO CHTE THE TIpUIalraaT Ha ucrara
nocebHa 3aemHuna. M cure The (HamapeHw,
OHHE KOHM HE TOBOPAT PYCKH, TAJICHTUPAHH HIIH
CO TOIMPEYEHOCT) IO WMaaT HCTOTO MHpaBO Ja
no0ujar oOpa3oBaHUE U Jia Ce HAJeBaarT 3a MoJI0-
Opa uHuHA.

Moke J1a ce Kaxe JieKka MepruojoT Ha TpaH-
3WUIMja 3a 3aCJHUYKM TPEHUHI HA DPa3INIHU
KaTeropuu yd4eHuin Bo Pycwja ja mma BwHcC-
THHCKara OCHOBA. 3a aj, MOTOJIEMHOT Opoj
MO3UTUBHM MOMEHTH KOHM C€ MPETCTaBEHH BO
3aKOHUTE CC YIITE OCTaHaa caMo 3alHIIaHd Ha
xaptuja. Kako u co MHOTY Jpyru MpOrpecuBHU
NPaBHHA aKTH, TMPAKTUYHO HE MOCTOM MEXaHH-
3aM 3a HMMIUIEMEHTAaIMja Ha 3aKOHCKHUTE aKTH
BO HacTaBHHUTE NpakTHKH. [lokpaj Toa, mocTon
ofipelieHa TPHUCTPACHOCT KOH HHKIY3MBHOTO
o0Opa3oBaHue BO OMIITECTBOTO (24).

Bo oapenen 6poj ciydam, mpobieMoT €
MOBP3aH CO HEJJOCTHT HA HACTaBEH MaTepHjasl U
TEXHUYKa HEMOITOTBEHOCT HAa MHCTUTYLIUUTE BO
penoBHOTO 00pa3oBaHME Ja TW HaydaTr jaemnara
CO TOMPEYEHOCT, 32 LITO MOCTOM MoTpeda ox
noManu omzeneHuja (og 6 g0 12 nwuma), anarn-
TAPaHU Ha HUBHUTEC IMOCEOHN TICHXOJIOIIKH
MO)KHOCTH BO HacTaBHAaTa IporpaMa, noceOHa
JIMIAKTHYHOCT, Pa3B0j HA KOPEKIMOHA ONpeMa,
MOHEKOTall W TOoTpeda ox TYTOp, KOM Ke UM
6I/IZ[aT MpCIUIlIaHu Ha YYCHULIUTEC U K€ UM IToMa-
raar co paborara BO YUWJIHMIATA U CO HUBHATA
JoMairHa padora. JlomomHuTeTHO, 00pa30BHUTE
WHCTUTYINH Tpeba Ja nMaar A0BoJieH Opoj mep-
COHAJI CO BUCOKH KBAIU(HUKAIMN KOH Ke IIPUIO0-
Hecar LEeJIOCHO 3aJI0BOJTyBambe Ha 00Pa30BHHUTE
noTpedu M collMjaiHaTa UHTErpaiyja Ha aerara
W QJIONIECIICHTUTE CO Pa3BOjHU MM OWXEjBHO-
paJHM TIONIPEYCHOCTH, ONTHMAalHA HWMIUIEMEeH-
Talyja Ha COLMjaJTHUTE U TICUXOJIOMIKHUTE TPO-
rpaMH 1 IICUXOJIOMIKA U MEANLIMHCKA TOJAPILKA.

3akny4ok

Ha Tto0j Haumn, mpoONEeMOT CO HHKIIY3UB-
HOTO 00pa3oBaHHE € KOMIUIEKCEH, Je0areH, HO
IaBHaTa paboTa € JeKa € COoIrjajicH, OumejKu
MO0 HETOBHUTE pEUICHUja, WHTEPECUTE HA Orpo-
MeH Opoj nmna ce adextupand. ONIITECTBOTO
Tpeba na uM 00e30eM Ha CHUTE JIMIA JIa UMaar

particular community. And all of them (gifted,
non-Russian-speaking, talented or disabled)
have the same right to get education and to hope
for a better future.

It can be said that the transition period to
joint training of different categories students in
Russia has the right basis. Unfortunately, the
majority of positive moments presented in the
laws still remain only on paper. As in many pro-
gressive legislative acts, there is practically no
mechanism for legislative acts implementation
into teaching practice. Besides, there is a certain
bias towards inclusive education in society (24).

In a number of cases, the problem is related
to teaching materials lack and technical unwill-
ingness of the institutions of mainstream educa-
tion to teach children with developmental dis-
abilities, for which smaller classes are required
(from 6 to 12 people), adapted to their special
psychophysical opportunities training programs,
special didactic, correctional-developing equip-
ment, sometimes a tutor, who would be assigned
to a student and would assist in the classroom
and with the homework. In addition, educational
institutions should be sufficiently staffed with
highly qualified personnel, who would contrib-
ute to a more complete satisfaction of educa-
tional needs and social integration of children
and adolescents with developmental or behav-
ioral disabilities, the optimal implementation of
social and psychological programs, psychologi-

cal and medical support.

Conclusion

Thus, the problem of inclusive education is
complex, debatable, but the main thing is that
it is truly social, since by its solution the inter-
ests of a huge number of people are affected.
The society should provide any person with the
right choice of the type of education, depending
on his\her interests, needs and opportunities.
There is no doubt that the difficulties are the
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IpaBoO Ha W300p Ha BUAOT Ha O00pa3oBaHUE, BO
3aBHCHOCT O]l HETOBHTE/HEj3HHUTE HWHTEPECH,
norpedu U MokHOCTH. He mocTtou coMHeBame
JICKa TEIIKOTUUTE CE MOTOJIEMH, KOJIKY € TIOCII0-
JKeHa OMNIITEeCTBEHAaTa CTPYKTypa, MOHATIaCeHU
ce comujarHara AuQepeHIujanmuja 1 COoIHja-
HaTa cTpaTuduKanmja. be3 KoMmeTeHTHO perie-
HUE Ha OBOj mpoOieM, 0e3 eIMMHHUPAmE Ha
MPAKTUKUTE Ha TPEKPIIyBarkbe Ha YCTaBHUTE
IpaBa Ha JHIaTa CO TOMPEYEHOCT, JIerpaau-
pajki TO HHBHOTO JOCTOMHCTBO WJIH MAaHH-
(decraruuTe Ha COIWjalHA UCKPUMHHAIIH]A,
Pycuja Hema na cTaHe UBWIM3HpaAHA JIpiKaBa.

Nako naHcupameTo Ha mporpaMa 3a UHKIy-
3MBHO 00pa3oBaHHE BO OOPA30BHUTE HMHCTUTY-
IIMY € HEOITXOIHA 32 Pa3B0j Ha METOOJIOTHjaTa
Kazxe uenHa rpyna ce yuyenuuure co O3C, na
UM ce 00e30e1 Ha HACTABHUIIUTE CIICLIH]jaTHO
[03HABakh¢ W BEIITHHH 33 CIPABYBAaHkE CO
JIMIaTa co MOMPEUEHOCT, JIa CE OlPEeMaT UHCTH-
TYLIUUTE CO pammu, JU(TOBH U IMPHUCTAIl CO
JIpyTUTE MECTa, HO MCTO TaKa HEOMXOJHO € Jia
ce pa3BHjaT CBECTa M CTaBOBUTE Kaj HACTABHU-
LUTE, YYCHUIIUTE M TEPCOHAIOT 3a IMOMIPIIKA
Ha KOHIICNITUTE 3a HHKIy3Hja W MOJEJOT 3a
WMHKJIIY3UBHO oOpa3oBanue. VcTo Taka e 3Ha-
4YajHO HUBOTO HA BPEIHOCEH OJHOC KOH KOEIY-
KalyjaTa, OJHOCHO CHUTe BpabOTeHH BO 00pa30B-
HaTa WHCTHUTYIH]ja, CTYACHTUTE, HUBHUTE POJIH-
TENW M MPHUCYTHUTE Aa ja mpudarar uaejara 3a
WHKITY3UBHO 00pa3zoBaHUe.

KoHpnukiti Ha uHiiepecu

ABTOpHTE M3jaByBaaTr Jcka HE MOCTOM KOH-
(IIUKT HA UHTEPECH.

U3eop Ha puHaHcupar-e

UctpaxyBamero Oemie CHpoBENEHO CO
(mHaHCcHCcKa mommprmka on Pyckara ¢onma-
IIMja 32 OCHOBHHU HCTPaXKyBamba BO PAMKHTE Ha
HUCTPXYBaYKHOT MpOekT ,,Chakame Ha Quio-
30()CKHOT ()eHOMEH Ha OOpa3oBHaTa HHKIY-
3Mja BO KOHTEKCTOT Ha CTPAaHCKHTE W JIOMAlll-
HHATE METOIOJIONIKA TIPUCTAT U MOJETH ", Op.

19-013-00117\ 19

greater, the more complex the structure of soci-
ety, the more pronounced social differentiation
and social stratification. Without a competent
solution to this problem, without eliminating
the practices of infringing on the constitutional
rights of people with developmental disabilities,
degrading their dignity, or manifestations of
social discrimination, Russia will not become a
civilized state.

Although to launch inclusive education
program at the educational institution it is nec-
essary to develop a methodology aimed at
HLA students, to provide teachers with special
knowledge and skills to deal with students with
disabilities, to equip institution with ramps, lifts
and access to other places, but it is also neces-
sary to develop teachers, students and support
stuff’s awareness and attitudes towards concepts
of inclusion and inclusive education model. It is
also important at the level of value attitude to
co-education that all employees of educational
institution, students, their parents and attendants
accept ideas of inclusive education.
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