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Pezume

Bo IlIBencka, nikomyBameTo Ha JieriaTa co Hao | 1
MHCJIEHE 32 UHTENIEKTyaTHa TIOMPEYeHOCT € opra-
HU3UPAHO BO CIENHWjaJJHA YYWIHINTA HapedeHH
capckonann. Kpajaarta 1ien Ha oBa HCTpaxyBame
€ Jla ce pasriieia OHOCOT Ha HACTABHUIIUTE KOH
OIMIIITECTBEHATA NPAKTHKA 32 HACTAaBaTa 110 YHTa-
€ U NHIITYBAkhe BO CICIUjATHUTS YUYHIHIITA. 3a-
T0a, 40 HacTaBHUIM oJ] ceBepHa llIBencka Oea 3e-
MEHH KaKO TPIMEPOK BO EMITHPHUCKOTO UCTPAXKY-
Bame. O HacTaBHUIUTE Oerre modapaHo 1a 1mo-
MOJHAT TpamanHuK. ExeH o 3akmydormre e
Jicka HACTaBHUIIUTEC MMAaT Pa3JIM4YeH OJHOC KOH
OIMIITECTBEHATA NPAKTHKA 32 HACTAaBaTa 110 YHTa-
Be W mumyBame. Criopen apyrure JoOUeHH 3a-
KITyJOITH, TIaK, HACTABHUITUTE M3jaByBaaT Jieka He
MPaKTHKyBaaT JOKyMEHTHpPArme Ha MOTEIIKOTHH-
TE TPH YUTakE U MUIyBamke. McTo Taka, mpakTu-
KaTa Ha BOJICHC¢ JOKyMEHTAllMja € TMOBp3aHa Co
CTpy4YHATa KOMIICTEHTHOCT 3a MOIy4YyBame Ha
BELUTUHUTE 33 YUTAHkE U NMULTYBamke. McTpaxyBa-
BETO YKaKyBa JIeKa ONMCMEHYBAmheTO BiIMjae Ha
CTaBOT Ha HACTaBHHUIINTE W HA HUBHATA MPAKTHKa
3a JIOKYMEHTHPAE.
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Abstract

In Sweden, schooling for children who are
regarded as intellectually disabled is
organised in a special school, Sérskolan. The
overall aim of this article was to investigate
the teachers’ attitudes towards the social
practice of reading and writing instruction in
Séarskolan. Therefore, 40 teachers from
Northern Sweden were sampled for the empi-
rical study. The teachers were asked to fill
out a questionnaire. One of the findings was
that the teachers reported different attitudes
towards the social practice of reading and
writing instruction. Another finding was that
the teachers reported they did not practice the
documentation of reading and writing
difficulties. Furthermore, the practice of
documentation was associated with professio-
nal competence in reading and writing
literacy. The study suggests that literacy
education did have an effect on teachers’
attitudes towards their practice of documen-
ting.
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PSYCHOLOGICAL AND PEDAGOGICAL SURVEY

Cenak, OTBOPEHOCTa KOH OPraHU3UPAHO YUCHE ©
MOJICNICHa |, MOCIIENOBATEIIHO, CO3/IaBa MOTpeda
3a mpomeHa. Cropen Toa, MOTPEOHH CE TOBEKE
WCTPaXyBamka 3a TOHATAMOIIHO OIHUINYBAkEe H
00jacHyBambe Ha KOMIUIEKCHOCTA HAa CETalllHUTE

3aKITyqOIIH.

Knyunu 360poeu: unmenexmyanHa nonpeve-
HOCM, ONUCMEHY8arbe, NPOPeCUOHANU3AM, OOKY-
Menmuparse

Boeeo

KpajHa 1ie1 Ha yuTameTo e aa ce pasbepe muiia-
HHOT TeKCT. [IOTTHKHYBameTO YHTamhe CO pa3du-
pame Oapa 3HAUYMTEJICH JelT 01T HAaCTaBHOTO BpeMe
M Harop. 3aroa IITO YUTAKETO CO pa3dHpame ¢
KOMITJICKCEH TIpOIeC ITO BKIyYyBa MHOTY IIOJ-
BEIITHHH M CITOCOOHOCTH, BapujabMIIHOCTA BO J0-
OHMeHHUTE Pe3yNITaTh OJ Pa3OHparmEeTO € MOBp3aHa
CO Pa3JIMKHUTE INTO CE OMHECYBaaT HAa UMTATEIIOT,
TEKCTOT U Ha (DAKTOPHTE IMOBP3aHH CO aKTHBHOCTA
¥ HUBOTO Ha aHraxkumpame (1, 2). Cemnak, crmocoo-
HOCTA Jla Ce TIPOYMTA U Ja Ce pazdepe eIeH TEKCT €
HEOITXO/IHA 3a LIEJIOCHA MAPTUIHIIAIKja BO MOJCP-
HOTO OMNIITEeCTBO. JInMmara co MHTENEeKTyaTHa T0-
IIpedYeHoCcT o1 Tpedaso Ja MMaaT YOBEKOBO IIPABO
Ia OWaaT BpeOHM W aKTUBHHU TparaHd BO TOJIe-
paHTHO U 0TBOpeHO ommTecTBO (3). Commono3ure
(4) cyrepupaaT 1eka YUTamk-ETO Ha HAIIMIIIAH TEKCT
¥ Pa3roBOPOT 3a HETO MOXKAT Ja ce pazdepar Kako
11eJI 1a ce Ome AeiT Of ,,OMIITECTBEHHOT CUCTEM .
Cenak, JOKOJIKY JHIHOCTA HE TH TIOCEIyBa KIIyde-
BHTE INTO JO3BOIYBaaT MPHUCTAIl BO OBOj CHUCTEM,
Ou 3HaYeNo JIeKa JIMYHOCTA € HAJIBOP O] CUCTEMOT
WM OTIIIITECTBEHO HCKITydeHa (5).

Hcmopucku konmekcm

Bo 1842 roauna, mBencKUOT MapiamMeHT ro BO-
BeJI YETHPUTOMAUIIHOTO OCHOBHO YYWJIMINTE 32
JieTia, HapeueHo ,,(hoJKCKoa™ ,,HApOIHO IIIKOJIO™,
Cemnak, He O6m 06e30em1eH mpucTarm Ha CHTE Jiera
7o oBoj Buj yumnmmre. [lapmameHTOT cMmeran
JIeKa € BaXKHO J1a ce OJferaT Jenara IITo MoXKatr
Ia ce oOpasyBaar Off OHHME INTO He MoXkar. Bo
OBO] BPEMEHCKHM TICPHOJ, KPUTCPUYMHUTE 32
HCKITy4yBame 0]l 00pa3oBaHUETO OWiie moapOuT-
papHU BO criopenba cO JCHEITHHTE CTaHIapIu.
Omnwme mTo ce cMmeraie 3a ,,HecImocoOH! 3a o0pa-
30BaHMe" OWiIe UCIpakaHH BO WHCTUTYIUU WM
3aTBOpaHu goma (6). OBa, cenak, He OWIIO0 IpUMeEp

However, the openness towards organizational
learning was polarized, and consequently, it
produced a threshold for change. Accordingly,
more studies are necessary for further descrip-
tion and explanation of the complexities of the
present findings.

Keywords: intellectual disability, literacy, pro-
fessionalism, documentation

Introduction

The ultimate goal of reading is to understand a
written text. The development of reading with
understanding takes a remarkable amount of
instructional time and effort. Because reading
comprehension is a complex process involving
many subcomponent skills and abilities, the
variability in comprehension outcomes has been
linked to the differences that concern the reader,
the text, and the factors related to the activity
and the level of engagement (1, 2). However,
the ability to read and comprehend a text is a
prerequisite for full participation in modern
society. People with intellectual disabilities
should have the human right to be worthy and
active citizens in a tolerant and open society
(3). Sociologists (4) have suggested that reading
and communicating about written texts might
be understood as being part of a “social
system”. Thus, if a person does not have the
keys that permit access to this system, it would
imply that this person is outside of the system,
or socially excluded (5).

A historical contextualization

In 1842, the Swedish parliament introduced a
four-year primary school for children called
“Folkskola”. However, not all children were
provided access to Folkskola. The Parliament
found it important to separate the children
who seemed to be educable from those who
were not. At this particular time, the criteria
for exclusion from education was rather
arbitrary, compared to today’s standards.
Those who were deemed “uneducable” were
sent to institutions or confined to the home
(6). This, however, was not unique in

44

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2013; 14(3-4): 43-60
DOI: JSER-2013-001010.2478



TICUXOJIOLUIKO-ITEJAT OLLIKH ITPETJIE]]

camo Bo llIBeacka. Bo mpyrure 3emju ,,Hecroco0-
HHUTE 32 00pa3oBaHKe’, HCTO Taka OWIie OCTaBaHU
HaJBOP O] jaBHMTE yuwiminra. Baynton (7) ro
NpeTCcTaByBa OBOj ()eHOMEH ToBeke Kako Tiioda-
JIeH OTKOJIKY JIOKAJICH.

On 1968 ronuna, Ha T.H. ,,HECIIOCOOHHM 3a 00pa3o-
BaHME " Jieria UM OWIIO JIO3BOJICHO Ja TIOCETYBaat
yumnmumTa Bo IlBencka (6). IlBenckuor y4u-
JIMIITEH CUCTEM ja MPOLIEHW Ba)KHOCTA Ha ,,Y UH-
JIMIITE 332 CUTE W Ha HayesaTta JeKa YUYCHHUIIUTE
CO TMOTEIIKOTHH BO YYCHETO UMaaT MpaBo IeI0C-
HO J1a mapTunumupaar Bo omnencaujata (8). Ce-
TMaK, 32 YYCHUIIUTE CO WHTEJEKTyallHa Tompede-
HOCT C€ CMETaJIO JieKa ce HeCIIOCOOHH 3a TTOCTHT-
HYBame Ha aKaJIeMCKOTO HHBO KOe ce Oapaiio BO
33/I0JDKUTETTHUTE YUYHIIMINTA, T1a MOCETYBaJIe T10-
ceOHM YUIIIHINTA, HapedeHH capcKoyanu (9).
OO0pa3oBaHUETO BO CApCKOJAH € IUIAHWPAHO Ha
HAYMH Jla Ce€ TPHJIAroAd Ha CHOCOOHOCTHTE Ha
CEKO] YUCHHK U J1a ce IOTTUKHE Pa3BojoOT Ha 3HAC-
HETO W BPEAHOCTHTE, Ja TIPUIOHECE 32 JIMIHHOT
Pa3Boj W ONIITECTBEHATA IPYLITBEHOCT U /A JIaJIe
no0pa OCHOBa 3a aKTMBHO y4YECTBO BO OINILTEC-
TBOTO. BriTydyBa 00pa3oBaHme 10 TTOCEOHU TIpe-
METH WM BO PaMKHTE Ha MPEMETHUTE MojIpayja,
WM Kako KoMOmHaIrwja ox meere. Bo oOpazosa-
HHUETO, UCTO TaKa, MOXar J]a Ce BHecaT MPeaMETH
KOHM C€ BO COIJIAaCHOCT CO HAcTaBHaTa Iporpama
Ha 3aJIOJDKUTEIHOTO YUYHJIMINTE. YUWIUIITETO ©
PEryIHpaHo CO UCTUTE CEON(ATHH yIPaByBAUKH
JIOKyMeHTH (steering documents) Kako u OCTaHa-
THOT YYWJIMIITEH crcTeM (9).

Bo oBaa craruja, HHTENEKTYyaIHATa MOMPEYECHOCT
ce neduHUpana cropen AMEepHKaHCKaTa acoIyja-
I[Mja 32 UHTEJICKTyaJIHA TIOMPEYCHOCT U TOTpeye-
HOCT BO pa3Bojot (10).

WHTenekTyanHa MOMPEYEHOCT € IMONPEeYEHOCT
IITO Ce KapaKTepu3npa CO 3HAYajHH OTpaHUUIyBa-
Ha M BO UHTEICKTYaTHOTO (PYHKIIMOHUPAE U BO
aIaTUBHOTO OJJHECYBame, a C€ OJHecyBa Ha
MHOTY CEKOjJHEBHU OMIITECTBEHH U MPAKTHYHH
BemThHU. [TonpeueHocTa noTekHyBa oj1 mpex 18-
TOJIMIIIHA BO3PACT.

Hacmaea 3a onucmenysarse u 00KymeHmauuja

[pu mperyien Ha HAYUHWUTE HA KOW TOCIUHIIATE
CO HMHTEJIEKTyalHa MOMNPEYEeHOCT ce MOAydyBaar
Jla 9uTaaT, ce 3abenexyBa Jaeka IMoCcTojaHo Hemoc-
TacyBa (DOKycOT Ha pa3dupame Ha MPOUYUTAHOTO
(11). IomyuyBameTo ce (poxycupa Ha BexOU 3a
(hyHKITMOHATTHO OIMHMCMEHYBamkE, KOCIITO ordaka
BS)KOM M MPaKTHKA HAaZIBOP OF KOHTEKCTOT, IITO

Sweden. In other countries the “uneducable”
were also kept out of the public schools.
Baynton (7) illuminates that the phenomena
was global rather than local.

It was not until 1968 that the so-called
“uneducable” children were allowed to attend
school in Sweden (6). The Swedish school
system stresses the importance of “A School
for All” and postulates that students with
learning  difficulties have the right to
participate fully in classes (8). However,
students who are regarded as intellectually
disabled and are assessed as being unable to
reach the academic level required in the
compulsory school attend a special form of
school, called Sarskolan (9).

The education in Sirskolan is intended to
adapt to the capabilities of every student and
foster the growth of knowledge and values,
to contribute to personal development and
social togetherness, and to give a good
foundation for active participation in society.
It includes education in specific subjects or
within subject areas, or a combination of
these. The education can also include
subjects that are in accordance with the curri-
culum of the compulsory school. The school
is governed by the same comprehensive stee-
ring documents as the rest of the school sys-
tem (9).

In this article, intellectual disability is defi-
ned in accordance with The American
Association on Intellectual and Developmen-
tal Disabilities (10):

Intellectual disability is a disability characte-
rized by significant limitations, both in
intellectual functioning and in adaptive be-
haviour, which covers many everyday social
and practical skills. This disability originates
before the age of 18.

Literacy instruction and documentation

Reviews of reading instruction delivered to
individuals with intellectual disabilities re-
veal a constant lack of focus on reading for
meaning (11). Instructions are focused on
functional literacy practices involving de-
contextualised drill and practice, which
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ce (oKycupa peyrcH HCKIYYUTEIHO Ha WICHTH-
¢ukanyja Ha moceOHU 300pPOBH, KaKO IITO ce 300-
pOBHTE 3a OIIOMEHa (Ha IPUMEP: ONTAaCHOCT, HE BIIe-
T'yBaj, IPUBaTeH UMOT, Kyurisa) (12). Ha oBoj Ha-
YUH € TOJIpKaH AeQUIMTApHAOT MOJEN Ha CIIe-
[WjAJTHOTO 00pa3oBaHMeE, MITO MPHUIOHECYBA TIPO-
OneMHTe BO YUCH-ETO M OJTHECYBAETO Ja Onpmar
HEIOCTATOITH CBOjcTBeHU 3a yueHmimte (13). Je-
(UIMTAPHUOT MOJIET IIOCTOU BO CapCKOJIaHUTE.
Bo cBojor m3BemTaj, IlIBenCKHMOT yUYMIHIITESH
MHCIIEKTOpAT ja u3pa3yBa CBojara JijiadoKa 3arpu-
’KEHOCT Of 3a0eNIe)KaHUTEe OTPAHUYCHH HAIOPH
IITO Ce TIpaBaT BO CapCKOJIAHUTE 3a 00e30eIyBa-
e MOyYyBamke 32 YUTamEe CO pa3dupame BO 1M0-
ropuute omueneHuja (14). llIBeackuor yuwmmm-
TEH MHCIICKTOPAT OTKPUBA JIeKa TOTOJIEMHOT e
O] TIOly4yBameTO ce (hOKycHpa Ha COLUjTHUOT,
eMOIMOHATTHAOT ¥ €THUYKHOT acleKT Ha HaCTaBHA-
Ta nporpama. Co3HaHHjaTa ce COOIABETHH CO OHA
mTo ro ucrakHa Berthén Tpu romwHM mopaHo.
Berthén (15) oTkpu nieka BOCITUTYBAmETO W IOA-
TOTOBKaTa C€ WCTaKHyBaaT HaJl aKTHBHOCTHTE.
be3benHocta Ha yYeHMIUTE CO HHTEIEKTyalTHA
MONPEYEHOCT CE HCTaKHyBa Kako apryMeHT 3a
HEAHTKHPAhE CO BIUCOKH aCIMPalliK M BO TTOMY-
JyBamC 32 KOTHUTUBEH Mpen3Buk. Kako u na e,
OBa HarjlacyBame HMCTOBPEMEHO TH HMILIUIKPA
HHUCKHTE€  WHTENICKTYaJHH  aclUpaliu |
HEHArJlacyBameTO Ha TPaJUIMOHAIHUTE, OCHOB-
HHM BCLITHHH 32 YHTame. 1aka, yKaKyBa JeKa
BEIITHHH 32 OITMCMEHYBambE OJ1 IIOBUCOK Pejl TOT-
peOHU 3a pa3OHpame Ha MOBP3aHH TEKCTOBU CO
3HaYee, He Oea goctamau 3a HUB (12). Co apyru
300pOBH, YUCHHUIIUTE CO MHTEIIEKTYaJTHa MTOTpeye-
HOCT HEe K& MOXKaT Ja TW yCBOjaT HEOIXOJHHTE
KOMITCTCHIIMH 32 ONIMCMEHYBame IIOTpeOHN 3a Iie-
JIOCHO /2 MApTULMIHMPAaT BO OMIITECTBEHHOT H
NpoeCHOHATHHOT  KMBOT.  [locrmenoBarernHo,
CapCKOJIaHWTE HE ja WCIONHYBaaT HHUBHATA OIl-
IITECTBEHA OJrOBOPHOCT, OHMIEjKH ONHMCMEHYBa-
BETO €, CeKaKo, OCHOBA HA KOjaIllTO MOpa J1a CO3-
nageMe J00pococToj0a BO HALIETO OMIITECTBO.
He camo 1mTO 4nTamero € BaKHO 33 yuUeHe Ha
CHTE JPYTY TPEIMETH BO YUMIMINTETO TYKY YH-
TamkETO MM OBO3MOXKYBa Ha JIyI€TO U Jla y)KHUBaaT
BO CHTE MPHUIOOMBKH Ha TparaHcTBoTo. Crioco0-
HOCTa 3a J00po YMTame T OTBOpa BpaTHUTE KOH
1oI00pY YCIIOBH 3 JKHBECH:E, 32 TI0J00pO 3/1paB-
je ¥ 32 IPOIIMPEHU MOXKHOCTH (16).

ITocrojaT mpUYMHU criopen KOU ce BepyBa JieKa
KOTHUTHBHUOT TIOTCHITHjaJl HA JMjarHOCTHITUPA-
HHUTE WHTEJIEKTYaJHO MONPEYEHH YUYESHHIH YECTO

focuses  almost exclusively on  the
identification of individual words, such as
cautionary words (e.g., danger, do not enter,
private, dogs)(12). Thus, it supports the
deficit model of special education that
attributes learning and behaviour problems to
shortfalls that reside within students(13). The
deficit model also exists in Sérskolan.

In a report, the Swedish Schools Inspectorate
expressed their deep concern when they
observed the very limited effort was made by
Sdrskolan to provide instruction in reading
comprehension for the students in the upper
classes (14). The Swedish School Inspec-
torate found that most of the instruction was
focused on the social, emotional, and ethical
aspects of the curriculum. The findings are in
accordance with what Berthén had highligh-
ted three years earlier. Berthén (15) found
that up-bringing and preparation dominated
the activity. The safety of intellectually disa-
bled students was perceived as an argument
for not engaging in high aspirations and
cognitively challenging instruction. However,
this emphasis simultaneously implied low
intellectual aspirations and a de-emphasis of
traditional, basic skills in reading. Thus, it
indicated that higher-order literacy skills
required in the comprehension of connected
meaningful texts were not available to them
(12). In other words, students with
intellectual disabilities would not be able to
acquire the necessary literacy competence for
full participation in societal and professional
life. Consequently, Sérskolan did not fulfil its
societal responsibilities, since literacy is
certainly the foundation upon which we must
build well-being in our society. Not only is
reading critical to learning all other subjects
at school, but reading also enables people to
enjoy the full benefits of citizenship. A good
reading ability opens the door to better living
conditions, improved health, and expanded
opportunities (16).

There are reasons to believe that the cognitive
potential of diagnosed intellectually disabled
students is often seriously underestimated and
that the students may have a capacity to
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€ CepUO3HO TOTIEHET 1 JIeKa YICHUIIUTE MOXKEOH
UMaaT KarmamuteT Ja ro pasdepar MUIIAHHOT
TEKCT JIOKOJIKY UM C€ JaJie COO/IBETHA CTUMYJIa-
Mja u cooqetHu ymarctea (5, 17). Uctpaxysa-
YHTe TIOKaKaa JIeKa YATATENTNTE CO WHTEIEKTyall-
Ha TIONPEYEHOCT UMaaT MoTpeda ol CHCTEMATCKO
U CTPYKTYpaJTHO TIOAydYyBame 3a pazOHpame Ha
npounTanoTo (18). OBa TBpICHE € MPUKAKAHO BO
HEKOJIKY MHTEPBEHTHH HCTpaKyBama: Varnhagen
1 Goldman (19); van den Bos, Nakken, Nicholay
u van Houten (20) u Alfassi u cop. (17). OBue uc-
TpakKyBama TOKakaa Kako MOXeE J1a ce Mojoopu
YUTAHETO CO pa3OHparke Kaj OHHE CO JISCHA HHTe-
JIeKTyaJTHa [IONPEYEHOCT.

[IBenckuoT yumnminteH uHcrnekropar (14), mpu
YBHIOT BO YYWJIMINTAaTa MCTO Taka 3alenexa He-
JIOCTAaTOK OJ] TOKyMeHTarwja. JlokyMeHTarumjara e
Ba)XKHA 32 WICHTH(DUKYBamhe Ha BAKHUTE MPOOJIIC-
MH CO YUYEH-ETO, TPIKaTa 1 pa3BojoT. Unentudu-
KyBaW-ETO Ha BYKHUTE MPOOJIEMHU € HEOITXOHO 32
u3Haorame peneBaHTHH perreHrja (8). Cemnak,
NOMHMHAaa HEKOJKY TOAMHM OJ M3BEIITajoT Ha
IIBenckuoT yunnumrern wuHcmektopar. Ce mpo-
MeHHja pabOTHTE WM, Tope-Aofy, c€ € HCTO?
Criopen Toa, TIIaBHA 11T Ha OBaa CcTardja € Ja ro
HUCTpaXXW CTaBOT HA HACTAaBHUIMUTC KOH OIIITCC-
TBEHATA MPaKTHKA Ha HACTaBaTa [0 YNTAE U IHU-
IITyBambe BO CAPCKOJIAHUTE.

Yuunumwmemo kako opeanuzayuja

HctpaxyBameTo € NMOCTaBeHO Ha OpraHU3allic-
KaTa TeopHja Kako paMKa 3a aHajii3a Ha pe3yli-
TaTuTe, OMICjKM YYMIIMINTATA CE OpPTaHHU3aIvd
(21-23). Cenak, opraHu3amnyckaTa TeOpHja € pet-
KO TPUMEHETa BO TOJIpadjeTo Ha CIICIHjaTHaTa
elyKaluja U pexaOunuranuja. 3aToa, Teopujara
MOKe J1a TeHepupa HOB YBUI.

Opranuzamnyckara TeopHja 3a0enexa JeKa ydu-
JIUIITaTa ce ,,7a0aBo CIIOEHH cHCTeMHu (24, 25)
WM TEIIKY 3a yrpaByBame. Edekror Ha 1abaBo-
TO 3a€JHHUILTBO € TOA IITO HACTABHUIIUTE MMaat
ABTOHOMHja U KOHTPOJIA Ha HACTaBaTa BO Y4YMII-
HHIIATa ¥ MOXAT JIa Ce OJJHECYBaatr KakKo ,,yJIu4-
HU Oupokpatu’ (26). Criopen T0oa, HACTABHUIIUTE
MOJKaT J1a u30epat Koja oopa3zoBHa mporpama (Ha
npuMep, HacTaBHA Mporpama, TECTOBHU, JOKY-
MEHTAIMja UTH.) K€ TH MPUMEHAT BO yYWJIHUIIA-
ta. OBa € 3Ha4ajHO 3aToa IUTO MPOTPaMHUTE CE
OHA TITO T OPTraHU3Upa AKTHBHOCTHUTE BO Opra-
HuzamjaTa (27).

understand written texts if they are given
proper stimulation and instruction (5, 17).
Researchers have demonstrated that intellec-
tually disabled readers need systematic and
structured teaching in reading comprehension
(18). This claim has been suggested in several
intervention studies: Varnhagen and Goldman
(19); van den Bos, Nakken, Nicholay and van
Houten (20) and Alfassi et al. (17). These
studies demonstrated how the reading
comprehension of those with mild intellectual
disabilities could be improved.

The Swedish School Inspectorate (14) also
found a lack of documentation in the inves-
tigated schools. Documentation is important
for identifying relevant problems of learning,
caring, and development. Identifying relevant
problems is necessary to produce relevant
solutions (8). However, a few years have
passed since the Swedish School Inspectorate
report. Have things changed or is it much the
same? Consequently, the overall aim of this
article was to investigate the teachers’
attitudes towards the social practice of
reading and writing instruction in Sirskolan.

School as an organization

The study draws upon organizational theory as
a framework for analysing the results, since
schools are organizations (21-23). However, the
organizational theory is seldom applied to the
field of special education and rehabilitation.
Consequently, the theory may generate new
insights.

The organizational theory has noted that
schools are “loosely coupled systems” (24, 25),
or difficult to govern. The effect of loose
coupling is that teachers gain autonomy and
control over classroom instruction and can act
as “street-level bureaucrats” then (26). Conse-
quently, teachers can select what educational
programmes (e.g. curriculums, tests, documen-
tations, etc.) are to be implemented in the class-
room. This is important because programmes
are what structure the actions in an organi-
zations (27).

The autonomy and control of instruction can be
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ABTOHOMH]aTa M KOHTpOJIaTa Ha HacTraBaTa Mo-
e Jla ce MpHU3Hae Kako ,,CTPYYHO 3Haewme™ (28,
29). Ha mpumep, ,,HUEe TW TO3HABaMe€ HAIIUTE
VUCHHIIU W ,,Taka padOTHME OTceKoramr™, ce
BooOunuacHu uzjaBu (30). Cropen oBa, CTpy4HO-
TO 3HaeHE ce yrnorpedyBa Kako MpHYMHA 32 aB-
TOHOMHOCTa W KOHTpOJaTa Haja OOpa3oBHHUTE
MpOrpaMH UMIUIEMEHTHPAHHU BO YUUJIHULIATA.
VYYuIMImHATe OpraHu3aluy MOXKaT 1a TO MCKO-
pHCTAaT CTPYYHOTO 3HACHE KaKO IPUYUHA INITO
T OTIpaBAyBa OPraHU3aLUCKUTE HOPMH, Ha TIPH-
Mep, KOHTHHYHPAHOCT BO HAacTaBHATa MpPaKTHUKa
(31,32). AntepHaTHBHO, YUMJIHIITHATE OpPTaHU3a-
MM MOXXaT Aa y4aT ¥ Ja IO NPEeKUHAT KOHTH-
HYUTETOT Ha HAcTaBaTa M Ja BHECaT HOBU WUAEU
BO mofay4yBameTo. [locienoBarenHo, opranusa-
LUCKOTO YY€HE M OPraHU3aLUCKUTE HOPMH ce
pasIMYHM OJrOBOPM HAa HOBUTE HH(OpMaLuH,
KaKo IITO C€ EKCTEPHUTE OlleHyBama (14).

Opezanuszayucku pecypcu

[loBekeTo ydYeHHMIIM BO OCHOBHOTO M CPEIHOTO
obpazoBanue Bo IlIBescka ce TectupaaT 3a Imo-
TEMIKOTHH BO YHTAKETO W THIITyBameTo (33).
Jlokonky ce 3a0nenexar MOTEIIKOTHA BO YHMTA-
BETO U TMHIIYBAKETO, a MOCTOM M PH3UK JIeKa
YUCHHITUTE HEMa Jia TH UCIIOJTHAT [EJTUTE Ha HaC-
TaBHAaTa TpOrpama, YYWIMIITATa Ce JIOJDKHH,
criopes1 3aKOHOT, f1a 00e30e1aT mocedHa moApI-
Ka 3a oBHe ydeHuI (33).

Jlo HeomamHa, uneHTH(DHUKANjaTa HA Pa3IHKUTE
Mery KOeUIIMeHTOT Ha MHTEIUTeHIINja Kaj Aelia-
Ta ¥ HUBHOTO MOCTUTHYBAhE BO OMUCMEHYBaHC-
TO Wrpanie KIy4Ha yliora BO JIUjarHOCTUYKHOT
nporiec. Bo u3MHHATHTE ABE JIEICHUH, CENaK, Ce
3rojJIeMyBa peakiifjaTa MPOTHB KOPHUCTCHETO Ha
KOS(HUITMCHTOT Ha MHTEIMTCHIIN]jA 32 OIpeneTy-
Bambe JUCIEKCHja, BO ToJieMa Mepa MOopaju Toa
IITO CA0MTE YMTATEITH, YUHIITO BEIITHHH 3 YH-
Tamkbe Ce PA3NMYHU OJ] HUBHHOT KOC(HUIIMEHT Ha
WHTEJIMTCHIMja, HE MOXKaT COOJABETHO Ja ce Ofl-
Jieniat oJ] CIa0UTe YUTATEIIN YUHINTO BEIITHHY 32
YUTamkC HE C€ Pa3IMdYHA OO HUBHHOT KOG(i)I/II_[I/I-
eHT Ha uHTeImMTeHIja (34, 35).

On emHO MPETXOJHO UCTPAXKYBamhe BO 3arajHa
IIBeacka, nOo3HABME JeKa HE TIOCTOM TECTHPAhE
32 TIOTEHIKOTHH BO YUTAKETO U MHIITYBAHETO BO
capckonanutre (5). IloHaramy, ydeHHIHTE ce
MaJIKy WM BOOIIITO HE ce OOYYCHU 3a UHMTAmhe

legitimized as “professional knowledge” (28,
29). For example, “we know our students” and
“that is how we always have done it” are
statements that become normalized (30).
Accordingly, the professional knowledge is
used as a reason for exerting autonomy and
control over the educational programmes that
are implemented in the classroom.

School organizations can use professional
knowledge as a reason that legitimizes organi-
zational norms, for example, continuity in
instructional practice (31,32). Alternatively,
school organizations can learn and break with
the continuity of instruction and bring in new
ideas about teaching. Consequently, organiza-
tional learning and organizational norms are
different responses to new information, such as
external evaluations (14).

Organizational resources

Most students in primary and secondary
education in Sweden are screened for reading
and writing difficulties (33). If reading and
writing difficulties are found and the students
are at risk of not fulfilling the goals of the
curriculum, then, by law, schools are obli-
gated to provide special support for the
students (33).

Until relatively recently, the identification of
discrepancies between the child’s 1Q and
their attainment in literacy was a key part of
the diagnostic process. Over the last two
decades, however, there has been a growing
reaction against the use of IQ in determining
dyslexia, largely because poor readers whose
reading skills are discrepant from their 1Q
cannot be adequately differentiated from poor
readers whose reading skills are not
discrepant from their 1Q(34, 35).

In a previous study in western Sweden, we
found that there was no screening for reading
and writing difficulties in Séarskolan (5).
Furthermore, the students received little to no
training in reading comprehension. The stu-
dents’ documentation indicated that Sidrskolan
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co paszoupame. JlokyMeHTanujara 3a yICHHLUTE
II0COYYBa JIeKa BO CApCKOIAHUTE € MHCTUTYLHO-
HaJIM3MpaHa OIIITECTBeHATa MPAKTUKA Ha ,,[pH-
Ka 32 yYCHUIUTE, 3aHEMapyBajKH o MOAy4YyBa-
HETO 32 UUTAKE U MUIITYBAkE KaKo Je O TIpaK-
trkata. Criopen Toa, yaeHUIMTe O6ea eTHKeTHpa-
HHU Kako ,,AMaaT NoTpeda oI Iprka‘“, a Taka Ha
YUTAKETO U MULIYBAKETO HE MM CE JaBa MPHO-
purer (5, 14, 15).

OcraHyBa TIpallakbeTO JAM  OMIITECTBEHATA
NpaKTUKa BO HCTpaxKyBameTo Ha Lundberg u
Reichenberg (5) e pernonaneH wim reHepalieH
MHCTHTYIIMOHAJICH (heHOMeEH. 3aToa € BO MHTepec
Jla ce OTKpHE KaKO CapCKOJIAHUTE TH PACTIPEACITY-
BaaT OPraHU3ALMCKUTE PECYPCH 3a TECTUPABE U
HOAY4YyBamke Ha YNTAKE CO Pa3OUpame BO CEBEP-
HUOT peruoH Ha IlIsencka.

Memooonozuja

[IpamanHukoT wu3riename Kako HajCOOABETCH
METOJI 32 JOOVBame TeHepaiHa CIIMKa Ha WHCTH-
TYLIMOHAITHATA TIPAKTHKA 32 MOAyJIyBame Ha YH-
TambETO M NHIIYBAKETO BO capckonanute. [lpa-
IIAJTHUKOT Oellle COCTaBEH OJf JBE TPYIH TIpalia-
ma. [IpBarta rpyma ja counHyBaa OTBOPEHH IIpa-
niama (Ha KOM MCIUTAaHUKOT CaM JlaBa OJIr0BOP),
a BTOpaTa 3aTBOPCHU Tpalliamha (Ha UCTIUTAHUKOT
My C€ a/IeHH HEKOJIKY alTepHATHBH O KO Tpe-
06a ma m3bepe). IIpumobuBKara o5l OTBOPEHUTE
mpaliama € T0oa IITO MOXKE J1a Ce U3BEJIC KBaIUTa-
THUBHA aHajm3a of] oarosopure. [IpBroT aBTOp M
JIOKTOpaHI CaMOCTOJHO TH KOAWpAIIe OATOBOPH-
te. CoBnarameTo Oellie N3HeHa JyBauKH BUCOKO U
nsHecysate 99%.

ToukuTe 071 OATOBOPHTE CE OHECYBaa Ha (a) 00-
pa3zoBHaTa OCHOBA, (0) MpodeCHOHATHUTE KOM-
TICTCHIIMY KaKO TEXHUYKHU BEIITUHH U TPEMOITIC-
HO 3Haeme, (B) OpPraHM3alMCKUTE PECypCH Ha
YUMIIMIITETO | (T) OMIITECTBEHATa MpakTHKa Ha
JIOKYMEHTHPAkhe M UMILICMCHTUPALE WHJIUBU-
IyanHu oOpa3oBHH taHoBU. Of1 moce0eH MHTe-
pec Oemre ma ce MO3HAe Jaiy HACTABHHUIUTE TO
kopuctaT MozenoT Ha IlIBenckara acormjaruja
3a JIUCIICKCHja, HAPaBeH 3a Jia ce OTKpHjaT II0-
TEMIKOTUUTE BO YUTAKETO W TNHUITYBAKETO/INC-
nekcuja (33).

HacraBuunuTe BO capcKoiaHUTE ce ,,CKpHUCHA
oIy Ianyja’, a Toa 3Ha4M JieKa TeIIko ce Joara
JI0 HUB. 3aToa Oellle HEBO3MOXKHO J]a Ce HalpaBH
cTpatu(MKyBaH WM ciy4acH npuMepok. Hamec-

had institutionalized a social practice of “care
for students” and disregarded reading and
writing instruction as part of that practice.
Accordingly, students were labelled as in
“need for care” and thus, reading and writing
were not prioritized (5, 14, 15).

The question whether the social practice
found in the study of Lundberg and Reichen-
berg (5) was a regional or general institu-
tional phenomenon remains. Therefore, it is
of interest to find out how Sérskolan allocates
organizational resources for screening and
instruction in reading comprehension in the
northern region of Sweden.

Method

A questionnaire seemed to be the most suitable
method for acquiring a general picture of the
institutional practices in Sérskolan for
providing reading and writing instruction. The
questionnaire was composed of two sets of
question batteries. The first set was comprised
of open-ended questions and the second set
was comprised of closed questions. The
benefit of asking open-ended questions is that
a qualitative analysis can be performed on the
responses. The first author and a PhD student
independently coded the responses. The inter-
rate agreement was surprisingly high at 99%.
The response items concerned (a) educational
background, (b) professional competence such
as technical skills and tacit knowledge, (c)
school organizational resources, and (d) social
practice of documentation and implementing
individual education plans. Whether the
teachers utilized the model that The Swedish
Dyslexia Association constructed in order to
detect reading and writing difficulties/dyslexia
(33) was of specific interest.

Teachers in Sérskolan are “a hidden popula-
tion”, that is, it is difficult to find them.
Consequently, it was not possible to draw
either a stratified sample or a random sample.
Rather, the most suitable strategy was to carry
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TO TOA, HAjCOOIBETHA cTpareruja Oemie aa ce
yIoTpeOu MpUMEpOK ,,CHEKHH TOTKH * (snowball
sample). [IpamagHuKOT Oele JUYHO HCIpaTeH
JI0 ofipesieH Opoj JUPEKTOPU KOU T'o MPOCIe/IHja
MPAIIATHAKOT J0 HACTABHHUIMTE. BKymHHOT OpoOj
yuecHurm Oerme N= 45. bea nckiydenu ret 3a-
BpILICHN aHKETH, OWCjKH ydecHUIUTE Oea WIn
JMPEKTOpU WK aaMuHucTpatopu. [la, cropen
TOa, KPajHUOT OpOj Ha aHATM3UPAHN BO HCTPAXKY-
BambeTo Oemre N = 40. MHO3HHCTBOTO YYECHUIIN
oea xxern (N = 36), momexa Makute Oea MaJIIUH-
ctBo (N =4), muctpubynmja 1mTo ja oxpasysa mo-
MyJamujara Ha MPUMEPOKOT.

Pesynmamu

Bo menot co pesyaraTure mpBO ce Ipe3eHTHPa-
HU TOYKHTE OJ 3aTBOPEHHUTE OATOBOPH (BHIU
tabena 1). Bropo, 3akinydonnTe oJ OTBOpPEHHUTE
OJITOBOPH c€ MPE3eHTUpaHu BO GopMa Ha U3Ba-
JOLM U aMILIUTY TH.

Dopmanno odpazosanue

HcTpaxyBauuTe mokaxaa jJeKa MOCTOW IO3H-
THBHA BpCKa Mery Mpo(eCcHOHaIHHOT Pa3Boj Ha
HACTaBHHIINTE M TOCTHTHYBamara BO OIHCMeE-
HyBameTo Ha ydeHurute (36). Ox 40 ucnura-
vy, 31 paborar 10 roguHu WM TIOBEKE BO
capckoian (m=19,5), a 6 mery 5 u 10 rogunu.
Ja pa3BuBaaT mMHCMEHOCTA H MHUIIYBAKHETO
(BemITHHM 32 OCHOBHOTO 00Opa30BaHWE) U TOY-
qyBaaT COAPKMHCKA NMHCMEHOCT U IHIIYBambe
(cpemuo yuwmmumnte). [loBeke on mojoBMHA O
HUB KMMaaT 3aBPIICHO BTOP IUKIYC KypC HIU
CTYIUCKH TIPOrpaMH 3a MOCeOHU MOTpedH, co
JIOTIOJTHUTEITHU KOMIIETEHIIMH 3a OIMCMEHYBa-
e, OJHOCHO TOAyYyBamke Ha BEIITHHUTE Ha
YUTaWkE U MUIlyBamke. [IoBeke o MOJOBUHA O]
HUB HCTO Taka Owie 3aJI0BOJIHU CO HMBHATA JIO-
MOJTHUTEITHA KOMITETeHIIHja U CAMUTE BepyBalie
JIeKa TToceTyBaaT 3HaCHEe.

out a snowball sample. The questionnaire was
distributed personally to a number of prin-
cipals who administered the questionnaire to
the teachers. The total number of participants
was N= 45. Five completed surveys were
omitted, as the participants were either
principals or administrators. Consequently, the
final number of surveys analysed was N=40.
The vast majority of the participants were fe-
males (N=36) while men were in the minority
(N=4), a distribution that does reflect the
sample population.

Results

The results section will first present the closed
response items (see Table 1). Second, the
findings from the open-ended responses are
presented in the form of excerpts and
frequencies.

Formal education

Researchers have demonstrated that there is a
positive relationship between teacher’s pro-
fessional development and student’s literacy
achievement (36). Out of the 40 participants,
31 had worked 10 years or more in Sarskolan
(m=19.5) and six between 5-10 years. They
teach both emerging literacy and writing
(primary grade skills) and content literacy and
writing (secondary grades). More than half of
them had completed a second cycle course or
study programmes in special needs education
and in additional competence in reading and
writing literacy. Half of them were also
satisfied with this additional competence in
literacy and believed themselves to have
expertise.
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Tabena 1: Oozosopu (npoyenmu). Cuyuau wmo
Hedocmacyeaam (ppexseHyuu)

Table 1: Responses (per
(frequencies)

cent). Missing cases

Ipamama / Questions

HenocracyBaar | BkynHo
He / No He 3nam / / )

Ja/Yes ,
Don’t know Missing Total

Hmarte i1 nonoiHUTENHA KypcHa 00yKa 3a 1oce6HO
obpasoBanune?/

Do you have supplementary training courses in special needs
education?

24(60) | 8(20) - 8(20) 40(100)

KoMneTeHTHH /1 cTe 32 HACTaBa [0 YHTAE U MHUIIyBambe? /
Do you think you have competence in reading and writing
literacy?

22(55) | 16(40) - 2(5) 40(100)

Janu Bameto oOpa3oBaHKE BY 1aBa COOABETHA
KOMIIETCHTHOCT 3 HACTaBa 0 YUTAKE U MTHIIyBambe? /

Did your education give you adequate competence in reading
and writing literacy?

20(50) | 18(45) - 2(5) 40(100)

Vmare i JONONHUTEIHA 00yKa 32 HACTaBa MO YUTAKkE U
nuIryBame? /

Have you gotten supplementary training in reading and writing
literacy?

23(57,5) | 16(40) 1(2,5) 40(100)

Mucnure Ju Jieka JOMOIHUTENHATa 00yKa BE IIPaBU
MOKOMIIETEHTHU? /

Do you think the supplementary training has given you deeper
competence?

23(57,5) | 1(2,5) - 16(40) 40(100)

CMertaTe 1 JieKa cera CTe aJJleKBaTHO KOMIIETEHTHH 3a
HacTaBa I10 YUTake U MUIyBambe? /

Do you think that you currently have adequate competence in
reading and writing literacy?

10(25) | 28(70) 2(5) 40(100)

Jainu ce cornacyBare co kpurukure ox llIBenckuor
YUHJIMIITEH HHCIeKTOpat? /

Do they agree with the critique by the Swedish Schools
inspectorate?

16(40) | 18(45) 6(15) 40(100)

Jlanu HeKoj 0J1 BallluTe YISHHUIH HMa MOTEIIKOTHH CO
YHUTAKETO U MUIIYBameTo? /
Do any of your students have reading and writing difficulties?

30(75) | 2(5) 4(10) 4(10) 40(100)

Jlanu ru JOKyMEHTHpATe MOTEIKOTHHTE Ha YIEHHIUTE CO
YHUTakbEe U MUIIyBambe? /

Do you document your students” reading and writing
difficulties?

27(67.,5) | 7(17.,5) - 6(15) 40(100)

Jlanu BaluTe KOJCrd I'M JOKYMEHTUPAAT MOTELIKOTHHTE Ha
CTYJICHTHTE BO YUTAHE U MUNTyBame? /

Do your colleagues document their students” reading and
writing difficulties?

22(55) | 12,5 | 15(37.5) 2(5) 40(100)

CMeTaTe 1 JeKa MOXKeTe [1a UM JaeTe JOBOIHO MOAAPIIKA
Ha BAIIMTE YYCHUIM CO MOTEIIKOTHH BO YUTAHETO U
[HITyBamkeTo? /

Do you think that you can give your students who have
reading and writing difficulties enough support?

25(62,5) | 8(20) - 7(17,5) 40(100)

Vimate 111 TOBOJIHO CPEACTBA 1A TU CIICUTE YYCHULUTE CO
MOTEUIKOTUH BO YUTABHETO U MUIIYBAKETO? /

Do you have sufficient resources to follow up with students
who have reading and writing difficulties?

17(42,5) | 13(32.,5) - 10(25) 40(100)

CMeraTe 1 Jeka JoOUBTE HOBOJIHA JONOJIHHUTENHA 00yKa 3a
HACTaBa 10 YHTAHE U MHIIYBambe? /

Do you think that you have gotten sufficient supplementary
training in reading and writing literacy?

9(22,5) | 22(55) - 9(22,5) 40(100)

Bo tabenara 1, camo 5% on HacTaBHHITUTE H3ja-
BWJIC JIcKa HEMaaT YYEHHIIM CO TMOTCIIKOTHH BO
YUTAKETO M THIIYBambeTo. J[OKyMeHTanujata
BaKHa BO MOCEOHOTO 0Opa3oBaHWe, HO HE JIOKY-
MEHTHpPAaT CUTC HACTaBHHIM. Peuncu eieH on

In Table 1, only 5% of the teachers stated that
they did not have students with reading and
writing difficulties. Documentation is important
in special needs education, but not all teachers
document. Almost one out of five does not
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IET HC TM JOKYMCHTHUPA MOTCIIKOTHUUTE BO YUTA-
HETO ¥ MUIITYBAaKETO HA HETOBUTE y4eHWIH. Bo
MOCeOHOTO 0Opa3oBaHue, BAXKHO € J1a ce copado-
TyBa BO paMKHTE Ha MPOECUOHATHHUTE KaTero-
pun, HO 37,5% He 3HaaT nanu HUBHHUTE KOJIETH TH
JOKYMCHTHpAaT IMOTCIIKOTHUTE BO YUTABLETO U
MMUIITYBakETO. 3ropa Ha TOa, PEYHCH MOJOBHHA OJT
HACTaBHUIUTE MHCIAT JIeKa TIOCEAyBaaT JOBOIHO
pecypcH 3a Clie/ieHh-¢ Ha HaCTaBaTa 1o YHTambe.
Okoiy TIONIOBMHA Off HACTABHHUIIUTE OJIT'OBOPHIIC
JIeKa MMaaT JIOBOJIHO KOMIICTEHIIMK BO MOAPAYjETO
Ha YHTAKETO W TMHUINYBameTo. Bo HapeaHUOT aen
Ke Ommar mpeTcTaBeHH OATOBOPHTE HAa HACTABHHU-
IIUTE O] OTBOPCHUTE TIpaIllaFh-a BO MPAIIATHAKOT.

Ilpoghecuonanen pazeoj 3a noodyuyeamwe Ha
yumarse U NUULY8arve

BxymHO 57,5% o0 HacTaBHHMIIMTE MMaaT 3aBp-

IIICHO HeKakBa (hopMa Ha BTOp IMKIYC Kypce

WIH CTYJUCKa MporpaMa ojf objacta Ha 4yuTa-

BETO U MuIIyBameTo. Cenak, BpeMeTo MOMIHA-

TO Ha KypCHa HacTaBa Bapupa O] ¢IHOIHCBHH

CEMHHApHU JI0 3aBPIIyBame HEKOJKY Kypca 3a

YUTalke W NHITyBame. MHO3MHCTBOTO HAacTaB-

HUIM OATOBOPHja JIeKa ce 33J0BOJIHU CO HUBHO-

TO MPETXOJIHO 00PA30BAHUE 32 YUTAKHE U THIITY-

Bambe, IITO CE IJela ¥ O/ CIIeTHUBE OATOBOPH:

= JloOuB HOBM WieW 3a padoTa M aHAIM3a Ha
KOMITEHTCHIIMTE Ha YICHHUIUTE 33 YHTAmhE U
Ty Babe.

= V(ago Oeme 1a ce 1o0Ke HOB TOYETOK CO JI0-
OpH ¥ YCIEIIHU CTpaTeru - oOyka 3a Hu3Be-
JTyBambe 3aKITy9OIIH.

= JloOWB WCIPHHO 3HAcHE, M 3aToa CyM
croco0eH Ja ce cooYaM CO YUIEHHIIUTE CaMo-
YBEPEHO U J1a N3HajaM HHAVBUIyTHH pele-
HUja.

*  Me noOTCETH, BCYIIHOCT, KOJIKY CE€ BXKHU YH-
TamETO W IUINyBambeTo. CTapoTo 3HACHE ¢
PEaKTHBUPAHO.

= Camo 22,5% o HacCTaBHHIIUTE MHCJIea JIcKa
HEeMaar JIOBOJIHO KOMIIETEHITHH J1a TIOAydyBa-
aT YMTambe U NIAITYBakbE.

» He, Hukoram He 3Haell TO0BOJHO. MHTEepecHO
€ 1a ce 0OHOBH 3HACHHETO 32 TEKOBHUTE HCTP-
@KyBarmba BO OJIpeicHa 00J1acT.

= He. [locton koHCTaHTHa TOTpeda OJ HOBH
3HaeHmA.

= Kornky moBeke y4uill, IoBeke ja cakarr KoM-
TUICKCHOCTA Ha MOJTy9yBakbETO.

»  JImam notpeba o1 0OHOBYBaHE Ha TCXHUKUTE
Ha y4eHe.

document their students’ reading and writing
difficulties. Collaboration within and across
professional categories is very important in
special education, but as many as 37.5% do not
know whether their colleagues document
reading and writing difficulties. Moreover,
almost half of the teachers think they have
enough resources for follow-up reading instruc-
tion.

About half of the teachers responded that they
had sufficient competence in the area of reading
and writing. In the following sections, the
teachers’ answers to the open-ended questions
in the questionnaire will be reported.

Professional development in reading and
writing literacy

In total, 57.5% of the teachers had completed

some form of second cycle course or study

programme in the area of reading and writing.

However, the actual amount of time spent on

courses varied from one-day seminars to

completing several courses in reading and

writing. A vast majority of the teachers

responded that they were satisfied with their

formal education in reading and writing, as seen

in the following responses:

= | got new ideas about how I can work and
analyse students’ competence in reading
and writing.

= [t was nice to get a fresh start with a good
and successful strategy—Inference training.

= | have got deep knowledge and I am thus
able to face the students with confidence
and find individual solutions.

= |t reminded me how important reading and
writing actually is. Old knowledge was
reactivated.

= Only 22.5% of the teachers thought they

were sufficiently competent to teach
reading and writing.
= No, you never know enough. It is

interesting to get up to date knowledge
about current research in the area.

= No. You are in constant need of new
knowledge.

=  The more you learn, the more you realize
the complexities of teaching.

= | need to be updated about Ilearning
technologies.
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= Cekoram MOXKEIl Jja Hay4quIl TIoBeke, OnaejKu
Jla YUUIII 12 YATAIT € KOMILIEKCEH IPOIIeC.

=  V06aBo Ou OWiI0 Aa ce MPOIOIDKU CO BTOP IH-
KIIyC KypPCEBH U CTYIUCKU IPOTPAMH.

Bo ropenaBeneHUTE OJrOBOpHU Ce 3a0eiiexKyBa

MO3UTHBEH CTaB KOH IOHATAMOIIHH CTPYYHHU

0o0yKHM 3a YHWTamke W NHIlyBame. Bo moBekeTo

OJITOBOPH CE M3pa3yBa xkenda 1a ce ouje Bo ue-

KOp CO MMOCJICAHUTE HCTPAKyBakba.

Onwimecmeena npaKmuKka Ha 0OKyMeHmuparoe

OmnmrecTBeHaTa MPaKTHKAa Ha JOKYMEHTHPAHE

Bapupa Mery HaCTaBHHIINUTE:

= Op TeCTOBH M CEKOjTHEBHO IHIITyBamke Oc-
Jemky 3a cpaboreHoTo. OBa € HaIllPaBeHO BO
nuinana ¢GopMa U 3a HACTAaBHHITUTE U 33 PO-
JTTEITUTE.

= Hmam nanka ,Mownte nenu”. CeKkoj y4eHUK
“Ma CBOja Tamka W 3a0elie)kyBamMe CEKOTalll
KOTa LIENITa € OCTBApEHA.

= 3SanmiryBaM BO JJHEBHHUK. Pomurencku cpenou.

=  BenexxaM mTo 3HaatT yyeHurute. PasroBopam
CO MHCTPYKTOPHUTE 32 YHTAEC U THITYBAE.

= Benexam cexorani kora cMe Ha padora.

= VHauBWayaJeH pa3BOEH IUIaH, IHITyBamkE
TIPOICHKH (MHAWBHIyalIeH 0Opa30BEH IIaH).

HexonkxymiHa HacTaBHUIM HM3jaBHja JieKa yUeHU-

IIUTE CE TECTUPAHU, a CaMO CJICH HACTABHUK H3ja-

BU JICKa BO YYWJIMIITETO CE BOCTAHOBCHU WHIU-

BUITyalTHH 00pa3oBHH IuiaHOBH. Criopen Toa, ce

YUHHM JIeKa YIWIAIITaTa camo ,,300pyBaatr 3a 1mo-

TEIIKOTHUHTE Ha YUCHHUIIUTE, HO HE MPAKTUKYBaaT

HUKAaKBH TUIAHHPAamka 3a CIpaByBame CO MPOOIe-

MHTE BO yuemeTo. Cera pasriienajte TH OIroBO-

pUTE aKo YYCHHIIUTE HE T OCTBAapar LICIUTE Ha

HacTaBHATa Iporpama.

= JlocrojaHo TO ciemaM MPOTrpecoT Ha YUeHH-
KOT, HO HE Ce T[pe3eMa HUIIITO.

*  VHauBUAyanHUOT 00pa3oBeH IUIaH Ce OIeHY-
Ba CEeKOja rojIMHa 1 3a0eJIe)KyBaM TPOrpec BO
MOBEKETO CIIyayH.

= 3aeHO CO KOJETHTEe KaKO TUM Ha HAIIUTE
HACTaBHWYKH coBeTH. CHTe ce aHTaKHpaHH
OKOJIy HalllaTa TporpaMa 3a YHTame, TaKa
TO TpaBUME IIPOIEHKa CeKoja Hemena, a
nenara  pabota e MOBp3aHa co
VHIMBUTYy THUOT PAa3BOCH ILIaH.

OcraHyBa TpaIIameTo 30uiMo HACTaBHUIIUTE CE

33JIOBOJIHA CaMO CO 300pyBame 3a YHUTAKETO U

TMIUIITYBAkETO CO CBOMTE KOJIETH, a He Tpe3eMaar

HUIITO. /Ipyro mpainame ITo OCTaHyBa € 30Umo

* You can always learn more because
learning to read is a complex process.

= ]t would be nice with continuous second
cycle courses and study programmes.

In the responses above, a positive attitude

towards further professional training in reading

and writing is present. Most responses also

seem to express a wish to be updated with the

latest research.

The social practice of documentation

The social practice of documentation varies

among teachers:

* By tests and making notes every day about
what has been done. This is done in a
written form both to the teacher and to the
parents.

» | have a folder, “my goals”. Each student
has an own folder and we mark each time
when a goal has been fulfilled.

= [ write down in a log. Parental talks.

= Making notes about what the students
know. Talk with our reading and writing
instructor.

= Make notes each time we are at work.

» Individual developmental plan, writing
evaluations (individual education plans).
Few teachers stated that students are tested and
only one teacher stated that individual
education plans are established at the school.
Consequently, it seems as though the schools
just “talk” about students’ difficulties, but do
not practice any plans for dealing with the
learning problems. Now, consider the
responses if the students do not fulfil the goals

of the curriculum.

* Continuously follow up on
progression but do not take action.

= The individual developmental plan is
evaluated each year and | see progression
in most cases.

= A team of colleagues on a week staff
meeting. Everybody is engaged in our
reading programme, so we make
evaluations each week and all work is
connected to the individual developmental
plan.

The question remains why the teachers are
content with just talking about reading and

students’
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YUWIHUIITATa HE COPadOTyBaaT co POAUTEIIHTE 32
Ila ce mocTurHe nogodap odeM. JloMuHaHTHA TEH-
JICHIIMja BO OATOBOPUTE € JieKa € JIOBOJHO Ja ce
,,300pyBa 3a mpobnemute’ (37). IlapamoxcanHo,
peUHCH TIOJIOBUHA OJ OHKE IIITO T'H J]aBaa OroBO-
puTe He 3HAacja aad HUBHUTE KOJIETH MPAKTUKY-
BaaTr JOKyMeHTHpame. OUurieeH ¢ napajokcoT
Mery 360opysarbe U Oejcmsysarve. [lapamokcanHo
€ U TOa IIITO, U MOKPaj TOA IITO HACTABHUIIUTE ME-
ry cebe pasroBapaaT 3a MHpOOJIEMUTE, TAKBHOT
pasroBOp peuyrcH HHUKOTall He JIOBeMyBa 0 aK-
TUBHOCTH 32 UHOUBUOYATHU 0OPA308HU NIAHUDA-
ma. Criopes1 Toa, HE ce MPAKTUKyBa HUTY TUIAHH-
pame HUTY aKTHBHOCTH.

Onuwimecmeenama npakmuka Ha Hacmaeama
no vumaree 60 yuuinuimama

OxaroBopute MOCOYYBAT BUCOK CTEIICH Ha Opra-
HU3alMCKa crenyjanu3anyja. HacrtaBata ce
CTIPOBE/yBa JCITYMHO BO YUMIIHUIIATA, & JICTTyM-
HO HaJIBOp OJI Hea.
*  JIMaMe MHCTPYKTOP CIICIUjalTHO 32 YUTAHE
W KJIACEH PAKOBOJIUTEN CO CTPYUYHO 3HACH:C.
- HacraBara ce OJIBHBAa W BO YYWJIHUIIATA U
HAJBOP O] HEa CO CIEIHjaJICH HHCTPYKTOP.
= Jac paboTaM CO MOHMTE YUCHHIIH, & THE HCTO
Taka paboTaT CO CHEIHjaJIeH emyKaTop CO
BTOP LIUKILYC KypC 32 YUTAKE U ITHIIYBAHE.
On nepcrnekTHBa Ha OpraHU3alrcKaTa TEOpH]a,
OUHIJICJIHO € JIeKa YUYWIIUINTATa TPAKTHKYBaaT
MOBHCOK CTENEH Ha OpraHU3alicKa TUQepeH-
Lyjauja, ma OTTyKa YYCHUIIUTE Ce TPYIUPAHU
BO Pa3JIMYHHU MOATPYIIH.

ﬂoxymenmuparbe Ha nomewiKkomuume 60
Humarbemo u nuutyearbemo

Wmajku ro mpensun OpojoT HAa HACTABHWUIIU KOU

NpHUjaByBaaT rojiieM Opoj YYEHHIH CO MOTEIIKO-

TUM BO YHMTAKETO W TIHIIYBambETO, HHTEPECHO €

Jla ce UCIHTA Jaly HACTaBHULIUTE IPAKTHKYBaaT

JOKYMEHTUPAkE WIM KOPUCTAT aHATUTUYKHU IIpe-

IJIe]] IPH OTKPUBALE TUCIICKCH]a.

» Jla u He. JIOKyMEHTHPameTO ce W3BEoyBa
NPEKy YYCHUIUTE KOM CEKOj ACH MHUIITyBaaT
JTHCBHHK.

= Jla, HO HemoBoiHO. JloOpo Om Omiro ma mMma
MHCTPYKLMH 32 [IPOLICHKA.

BkynHo 17,5% HacTaBHMIM H3jaByBaaT [eKa

BOOMIITO HE TNPAKTUKyBaaT JOKYMEHTHpAmE.

writing problems with their colleagues, but fail
to take action. Another question remains as to
why schools do not cooperate with parents to
any great extent. The dominant tendency in the
answers is that talking about problems is
“good enough” (37). Paradoxically, almost
half of the respondents do not know how their
colleagues practice documentation. The
paradox of talk and action is apparent. Another
paradox is that although teachers talk to one
another about the problems, the falk almost
never leads to any individual educational
planning activities. Consequently, neither
planning nor actions are practiced.

The social practice of reading instruction at
schools

The responses indicate a high degree of

organizational specialization. Instruction is

conducted partly inside and partly outside the

classroom.

= We have a special reading instructor and a
class supervisor with expertise knowledge.

= Instruction takes place both inside and
outside the classroom with a special
instructor.

= | work with my students and they also work
with a special educator with a second cycle
course in reading and writing.

From the perspective of organizational theory it

is apparent that schools practice a high degree

of organizational differentiation, hence students

are grouped in various sub-groups.

Documentation
difficulties

of reading and writing

Considering the number of teachers who
reported a high number of students with reading
and writing difficulties, it would be interesting
to investigate whether the teachers practice
documentation or use screening to detect
dyslexia.
= Yes and no. Documentation is conducted by
the students that are to write logs every day.
= Yes, but not enough. It would be beneficial
with instructions for evaluation.
A total of 17.5% of the teachers reported that
they do not practice documentation at all. Thus,
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Taka, OArOBOPHUTE YKaKyBaaT JeKa MPAKTHKATA
3a IKOJYBAmkE ,,BO 3aMHUHA € TypOyJCHTHA W
HeypenHa. OcTaHaTHTE OJIIrOBOPU OJ UCIUTAHU-
LOUTE MOKaXXyBaaT ACKa THUC WM NJOKYMCHTHpAaT
WM IC€Ka HUBHUTC YYCHUIM IPEKY BOACHEC JTHEB-
HUK TH JOKYMEHTHpAaT CBOUTE MOTEHIKOTHH BO
YHUTAKETO M MHIITYBAkeTO. Bo HUTY efeH o of-
TOBOPHUTE HE C€ CTIOMHYBa TecTHpame. HacTaBHU-
IIUTE UMAaT Motpeda o MOBEKe MaTepujaj 3a Tec-
TUpAmkE 3a J1a TU OLEHAT YYEHULUTE U J1a BoAaT
JOKyMeHTanuja 3a HuB. [loTpebaTta ox JOKyMeH-
Taruja e mpukaxkana ox Svard u Florin (9). ABTo-
pUTE YKaXyBaar JeKa ¢ MOTpeOHa MOJUIpIIKa Ha
HACTABHUIIWTE BO CAPKOJIAHUTE 32 J]a Ce HampaBu
WHIUBHTyaJICH 00pa30BCH IUIaH.

Kpumuku 00 yuunumwnama uncnekyuja

Otkako I1IBeACKHOT yUYMIMINTEH HHCIEKTOPAT
I'M KPUTHKYBAalle CapCKOJaHUTE, aBTOpUTE Oea
3aMHTEpECHUpPaH Jajlil HACTaBHUIIUTE CE COTJa-
CyBaaT cO KpUTHKyBameTo. [[Bajua ox ncnpama-
HUTE HACTABHMIM HUKOTalll HE CIyLIIHAlIe 3a
KPUTHKH Ofi YYWJIMINHATA MHcneknuja. OcraHa-
TUTe ce noneneHu. [lojoBuHa ox HaCTaBHULIUTE
Ce corjacyBaaT co KpUTHUKHUTE, a ITOJIOBHHA HE ce
corjacyBaar.
= He e Buctuna!
= MHOryMHHa YYEHHLM HMaaT MOTEIIKOTHH
caMo J1a MPUCYCTBYBAaT, Taka IITO HE MOXeE
Jla ce Jasie IPHOPUTET Ha YUTAHETO.
= (CMeTaM JeKa KpUTHKHUTE Ce HECOOIBETHH.
HecornacyBamara ce ompaBIaHu BO OJHOC Ha
(a) mpedepupame Ha TprkaTa U (0) KOMIIETEHT-
HOCTa Ha y4eHunute. Bropuotr MoTuB 3a omnpas-
IyBal€ Ha IMpaKkTUKaTa € MapaJoKCaJieH.
[loBekeTo ydeHHIM ce MCHpPATEHH BO CHELH]jaj-
HO YUYWJIMIITE OTKAKO HE CE MPHUJIaroAuiIe BO pe-
JIOBHOTO 00pa3oBaHuUE, a TOa € BO BPCKa CO HUB-
HaTa KOMIIETEHTHOCT.
= Jlo6po. Tpeba na ce momoOpume!
= ['m pazbupam xputukute. Temko e ma ce
CIIpoBeze BO 11e10TO onneneHue. IloTpebHa
€ moce6Ha TOMOIII.
= Moxam n1a pa3depam, 0COOEHO IITO ce OAHE-
CyBa 10 YYEHHIUTE CO ayTu3aM. VMiMa ToJKy
MHOTy paboTu mrTo Tpeba ma ce cpaborart;
palOTH IITO YYEHULIUTE HE TH yJaT CaMHTe.
HacraBHummTe KoM ce coriacyBaar co KPUTHKH-
TE TO HaBeAyBaaT HEIOCTATOKOT Ha OpraHU3a-
IMCKU PECYPCU KAaKO IPUYUHA 32 HEAOKYMEHTH-
pameTo. Cenak, HACTABHULIUTE KOU CE MOJTr0TBe-

the responses indicate that the practice of
schooling is turbulent and messy at “the
backstage”. The remaining respondents repor-
ted that they either document or that their
students are made accountable for documenting
their reading and writing difficulties using logs.
None of the responses mentioned screenings.
The teachers wanted more testing materials to
evaluate and document the students. The need
for documentation has been illuminated by
Svird and Florin (9). The authors suggest that
there is a need for support of teachers in
Sarskolan in order to construct individual
education plans.

The critique of the school inspection

Since the Swedish School inspectorate had
criticized Sédrskolan, the authors were
interested to find out whether the teachers
agreed with this criticism. Two of the teachers
had never heard about the critique from the
school inspection. The rest of the responses are
polarized. Half of the teachers agree with the
critique and half of the teachers disagree with
the critique.

= [t is not true!

= Many students have a hard time just
getting by and thus you cannot prioritize
reading.

= [ think that the critique is incorrect.

The disagreements are legitimized with

reference to (a) the preference for care, and (b)

that their students are competent. The second

social motive for legitimizing the practice is
paradoxical. Most students are sent to

Séarskolan since they do not manage regular

education and this has to do with their

competence.

»  Good. We need to improve!

= Understand the criticism. It can be difficult
to conduct in whole class. There are
special help to get.

* Can understand it, especially concerning
students with autism. There is so much to
work with them. Things that student do not
learn by themselves.

The teachers who agree with the critique cite
the lack of organizational resources as a reason
for not documenting. However, the teachers
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HU J1a TH nipug)aTaT KPUTHKHUTE, UCTO TaKa HaBe-
IyBaaT JIeKa MPaKTUKaTa 3a 3rPHKyBambe 013eMa
MHOTY O] CIIOOOHOTO BpeMe - ,,lIpBO Tpeba Ja
ce HalpaBaT HEeKOH Apyru paboTu™.

Cpeocmea

OxaroBopuTe Ha HACTABHHIIUTE 32 HUBHATA IEp-
IeMIHja Ha aJeKBaTHU OPraHU3alUCKH PECYpCH
3a TIOJJIPIIIKA HAa YYCHUITUTE CO MOTCIIKOTUU BO
YUTAKHETO W TUINYBAKETO, C€ PAa3IUKyBaaT.
JlBaeceT MPOICHTH OJ1 HACTABHUIINTE U3jaByBaaT
JieKa HeMa JIOBOJTHO JIOCTAITHHU CPEJCTBA 3a HAC-
TaBara Mo YWTame U MuIyBame. McTo Taka, pas-
JIMYHAU CC€ OArOBOPUTC Ha HACTABHUIIUTC U 3a
neprierniujaTa Ha aIcKBATHH OPTaHU3aAIUCKH Pe-
CypCH ITO Ke TH clieNlaT MOTSHIKOTHUATE BO YH-
TakbCTO U MAITYBAKBETO.
* Hema moBomHo Bpeme. ViMa TOJKy MHOTY
Ipyru pabotu mTo Tpeba Aa ce Halpasar.
»  Hemame JOBOJIHO BpeMe U 3a CUTE MPOBEPKH
mTo Tpeba Ja TM HallpaBUME.
* Jla, JOKOJKY MMaMme TIOPIIKA OJ1 JIOTOTE].
* Hmame TecHa copaboTka CO ICHTPATHHOT
TAM 3a TIOJIPINKA U ja JoOMBaMe IMOMOIITA
mITo ja 6apame.
= [loTpeOHO € TTOBEKE 3HACHHC 32 TEXHUKHUTE Ha
YUTakbEe W NHUIIYBAakLE W 3a CpEACTBATa 3a
0Baa HaMeHa.
HctpaxyBamaTa TMoKakaa Jeka cpejcTBara ce
KpYLUjaJlHU 32 MMO00pyBambe Ha IKOJYBAHETO
(38). O6eMOT M KBaNWTETOT HA YYMIHMIITHHUTE
Cpe/cTBa MOYKE 3HAYAjHO J1a BJIMjae Ha KBAJIUTE-
TOT Ha HacTaBara B yumiHuna. Ha npumep, npu-
CYyCTBOTO Ha OMONHMOTEKa WM MYJITHMEIH]alIcH
LIEHTap MOXe Jia Oujie 0COOCHO Ba)KHO 3a Pa3Bo)j
Ha HACTABATA IO YUTAIHE.

Ocnoea nHa odpazosanuemo u
udenmugpuxayuja na npoodnem

[TpumMepokoT € Ma 3a Ja ce CIPOBeAaT 3HAYAjHH
nmapaMeTHpuCKu TecTupama. Cemak, BO Hapen-
HUOT JIeJl, OJTOBOPUTE CE aHAJIM3MPAHU IPEKY
(a) Tabenupame u (0) HemapaMeTpUCKa CTATHC-
THUKa. ABTOpPHUTE ja TMOCTaBHja XUIOTE3aTa AeKa
TEHJICHIIMjaTa 3a MPaKTHKYBambe TOKyMCHTAITH]a
€ BO Kopenaiuja co o0pa3oBHara ocHoBa. Cerak,
OIMITOTO O0pa3oBaHWE HE € BO Kopeialdja co
TEHJICHIIN]jaTa 3a MPaKTUKYBamke JOKyMECHTAITH]a.
[IpakTUKyBamETO JOKYMEHTAaIlMja € BO KOopesa-

who are prone to accepting the critique also
cite that the practice of care takes up too much
of the time available— “there are other things
to attend to first”.

Resources

The teachers differ in their responses to the

perception of adequate organizational resources

to support students with reading and writing

difficulties. Twenty percent of the teachers

stated that there are not enough available

resources for reading and writing instruction.

Furthermore, the teachers differ in their

responses to the perception of adequate

organizational resources to follow-up reading

and writing difficulties.

= There is not enough time. There are so
much other things to do.

= We have difficulties making time for all the
check-ups that we ought to do.

= Yes, if we get support from a speech
pathologist.

= We have a close cooperation with the
central support team and get the support we
ask for.

= Need more knowledge about reading and
writing technologies and resources for this
purpose.

Studies have shown that resources are crucial

for improving schooling (38). The extent and

the quality of school resources can have an

important impact on the quality of classroom

instruction. For example, the presence of a

library or multimedia centre may be particularly

relevant for developing reading literacy.

Educational background and problem
identification

The sample is rather small to conduct any
meaningful parametric testing. However, in the
following section, the responses are analysed
through (a) cross-tabulation and (b) non-
parametric statistics. The authors hypothesized
that the tendency to practice documentation was
correlated with  educational background.
However, general education did not correlate
with the tendency to practice documentation.
Rather, the practice of documentation was
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ja co crenugpuyHaTa 00pa3oBHA OCHOBA 32 YH-
Tamke W NHIIyBamke. HemapaMeTpuckuoT TecT co
JIBa Kpaja, co mpamiamara: Jaiu sooume O00K)-
MeHmayuja 3a nOMmewKomuume 80 YUMaroemo u
nUWY8aremo Ha eauiume yueHuyu (1a ce mpak-
THKyBa NOKYMEHTHpaWme) U Janu eawemo 06-
paszosanue 6u 0asa O00BOIHO CMPYYHA KOMHe-
meHmHocm 0a nooyyysame yumarbe U nuuly6d-
e (HacoueHo oO0pa3oBaHwe), € IIO3UTUBHO KOpe-
mupan (P=0.003, T = 0.577), xako mTO € MmpHuKa-
*aHo Bo Tabemara 2. Kopenamujata Mmmpoko
MOXe 7ia Ouje cdareHa: ako HACTABHUOT Kamaap
UMa HAcOYeHO o00pa3oBaHWE, TOTall THE Ce
BOJIHM JIa BOJIAT JOKYMEHTAIIH]a.

Tabena 2: Kopenayuja mery ,,/{anu eu 0oKymeH-
mupame HOMEWKOMUUMe Ha y4eHuyume 60 uu-
marve u nuwyearne? “ u ,, Jlanu sauwemo oopazo-
8aHue 8u dade 00BOIHA CIMPYUHA KOMNemeHyuja
3a nodyuysarse no yumarbe u nuuLysarbe?

correlated with the specific educational
background in reading and writing. A two-
tailed, non-parametric test with the questions,
“Do you document your students’ reading and
writing difficulties” (documentation practice)
and “Have your education given you a
sufficient professional competence in teaching
reading and writing” (specific education) was
positively correlated (P=.003, t = .577), as
shown in Table 2. The correlation can be
generously understood to be that if the staff has
specific education in reading and writing, then
they are also more willing to practice
documentation.

Table 2: Correlation between “Do you
document your students’ reading and writing
difficulties?” and “Have your education given
you a sufficient professional competence in
teaching reading and writing?”

Q13 Q.4
Koeduuuenr na

Q13. Janu eu 0okymenmupame nomeuikomuume Ha Kopenanyja / 0,577**

sauiume ydeHuyu 80 yumarbe u nuuysaroe? / Correlation coefficient

Q13. Do you document your students’ reading and Cur. (2-ctpana) / 0.003
Kenpnenos Tay writing difficulties? Sig. (2-sidigt) ’
KOS(HILMEHT Ha H/N 25
Kopenauuja / 04. lanu sawemo obpazosarue gu dade 0080IHA Koeduumenr na
Kendall's tau_b CMPYUHA KOMNEMeHYyuja 3a nooyuysarse no Yumarbe Kopenauuja / 0,577**

u nuwysarve? / Correlation coefficient

Q4. Have your education given you a sufficient Cur. (2-ctpana) / 0.003

professional competence in teaching reading and Sig. (2-tailed) i

writing? H/N 25

** Kopenanujara e 3Ha4ajua 3a p < 0.03 (2-crpana) / The correlation is significant at p < 0.03 (2-tailed).

Huckycuja

Bo oBa ncTpakyBame, HACTaBHUIIUTE O] CITCIH-
jaJIHUTE YYWIMINTA TIOTOJHHUja TpalIaTHUIN
IITO CEe OJJHECYBaa Ha CTaBOT KOH OIIITECTBEHA-
Ta MPaKTHKAa 32 HACTABATa M0 YNTAE U NHIIyBa-
me. JloOnenure pesynratu 6ea HHTEPIPETUPAHT
BO HACOKa Ha TOA JIeKa CTaBOT KOH OMIITECTBE-
HaTa MPAKTHKA 32 HACTaBaTa 10 YUTAE U MHIILY-
Bambe € pa3iHieH. 3aKIydOKOT Off HCTPaKyBarbe-
TO € JIeKa HACTaBHUIUTE BO CIELHWjaHUTE yUH-
JUINTa UMaaT jacHa W A00po JMepuHUpaHa Tpo-
(ecnoHanHa yiora mToO € OJpe/eHa CO OMIITeC-
TBEHaTa MpakThUka u uenute. [loBeke ox egna
TPETHHA O] HACTABHUIIUTE HE CE€ 3aIll03HACHU CO
NpaKTHKaTa HA HUBHUTE KOJIETH 32 BOACHE JI0-
KyMeHTanja. OBa e 30yHyBaykH ako ce 3eMe
IpeaBU IeKa TTO3HABAkETO Ha paboTaTa Ha KO-

Discussion

In this study, teachers in Sérskolan filled in a
questionnaire concerning attitudes towards the
social practice of reading and writing
instruction. The outcome was that the attitudes
towards the social practice of reading and
writing instruction differed. The conclusion of
the study is that the teachers in Sirskolan have
a clear and well-defined professional role that
specifies the social practices and goals. More
than one third of the teachers did not know
about the documentation practice of their
colleagues. This is perplexing, given that
shared knowledge about a colleague’s work is
a necessary condition for promoting good
collaboration and quality learning.
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JIETHTE € HEOIXO/IHO 32 IIPOMOBHUpamke 100pa co-
paboTKa ¥ KBATUTETHO YUCH-E.

Bropuot 3akiryqok Ha OBa UCTpaKyBame € JeKa
HEKOJIKY YUYSHUIH He J0OMBaaT COOBETHO 00pa-
30BaHue KoemTo Ou Tpebano ma ro go0ujar, of-
HOCHO HEMaaT HacTapa 3a ONMCcMeHyBame. HuB-
HUTE HACTABHUIIM MMAaaT HUCKH OYEKyBama O]
HUBHATa CIIOCOOHOCT 3a pa3BHUBam€ HA BEIITH-
HUTE 33 YhTame U numryBame (15, 39, 40). Taka,
HOPMHTE W BPETHOCTHUTE TH OTPAaHUIYyBaaT MOXK-
HHUTE HAUYMHH 32 YUCHE M Pa3Boj Ha yUCHUIIUTE.
Peropukara mara Ha HEUCTIOIHYBakHETO HA MPAK-
THKaTa KOTa HEYCIEXOT Ha YUICHHUITUTE ce 00jac-
HYyBa CO JC(QUIMTOT Ha JUYHOCTA U CO HUBHOTO
(YHKIIMOHATHO HapyITyBamke U KOra He ce 3eMa
npeaABruJ OATrOBOPHOCTAa HAa YYWUIIMIITETO Kako
opraHu3anyja.

Otryka, yunmuimrara Tpeba ma ru obezdemar He-
OIXOJIHUTE OPraHH3aLMCKH PECYPCH 3a TPaleHe
pa3Boj Ha y4EeHETO W Tprka 3a ydeHunute. Ce-
TaK, ako y4usmIiTaTa Tpeda Ja ru obe3benar He-
OIXOJHUTE PECYpPCH, TOrall HaCTaBHULUTE Tpeda
Jia T UIeHTH(UKYBaaT peJeBaHTHHUTE TIPOOIeMH,
Jla TU IOKyMEHTHPAaT U Ja TIOHYIaT PEICBaHTHH
pemiennja. TakBuTe Mepku ke JOBegaT Jio
packpcTyBame CO KOHTMHYHUPAHOTO (IIOCTOEYKO)
MOy 1yBaH-€ BO CICIHjaTHUTE YUWIIUIITA.
3acHOBaH Ha KBAIWTATHBHU TOAATONH, TPETHOT
3aKJIy4OK € JieKa MOCTOW TEH3HWja Mely Bojjara
3a OTBOpamke Ha YYWIHIIIHATA OpraHu3alja, ol
elHa cTpaHa, ¥ JedaH3MBHOCTA HA OpTaHU3aAIH-
jara, ox npyra crpaHa. OZHOCHO, TIOCTOU TEH3HU-
ja Mery 3adyByBamb¢ Ha HOPMHTE Ha OMIITECTBE-
HaTa IIpaKTHUKa BO CHeHI/IjaJ]HI/ITe yuuidaita u
BOJ[jaTa J]a c€ y4ar U Ja ce NpudaraT KpUTHKUTE
HAacOYCeHH KOH OpraHu3aIlfjaTa.

OBa ucTpaxyBame MMa OJAPEACHH OTpaHUIyBa-
ma. [IprMepokoT e mal, a CTaTHCTHKATa € TIpe-
TEXHO OIMUCHA. Taka, He € MOXKHO T'CHEpaITU3H-
pame 3a 1enara nomynandja. [loHatamomnHUTE
HCTpaXKyBama OW TpeOao ma TM MCIUTaaT CIIeH-
HUBE XUIOTE3H: () KOJKaBa € BOJ[jaTa Ha CIICIH-
jaTHUTE YYWIWINTAa A3 y4aT OJf OKOJHOTO OfIl-
mrectBo U (0) KoJkaBa € BoJjaTa Ha CHELUjaj-
HUTE YYWIWIITA 3 TH BKIIyYaT YYCHUIIUTE U PO-
JIUTENTE BO TPOIECOT HA JOHECYBAamE OJUTYKH.
[NoHaTamonHUTE UCTpaKyBama OU Tpedaao aa
WCTpaXkaT JTaJId BO APYTHTE PETHOHU TIPEOBIIATY-
BaaT CIIMYHHU ycioBU. VIckpeHa xumoTe3a Ou Ou-
Jla JIeKa OMIITECTBEHATa IPAKTHKA HE € PEeTHOHa-
JieH (eHOMEH, TyKy TIo0alieH o0pa3oBeH (GeHO-
MeEH HaJl HAIIMOHAJHUTE TPaHHMIIH.

A second conclusion of the present study is
that several pupils do not receive the proper
education they are entitled to, that is, they do
not receive literacy instruction. Their teachers
have low expectations on their ability to
develop their reading and writing skills (15,
39, 40). Thus, norms and values limit the
possible ways of the pupils’ learning and
development. Rhetoric falls short of practice
when trying to explain pupils’ failures with the
deficiency of the individual and their
functional impairment and when not conside-
ring the responsibility of the school as an
organization.

Hence, schools can provide the necessary
organizational resources for scaffolding the
learning development and care of the pupils.
However, if schools are to provide the
necessary resources, then teachers have to
identify the relevant problems, document
them, and provide the relevant solutions. Such
measures necessitates that Sarskolan can break
with the continuities (existing norms) of
teaching.

Based on the qualitative data, a third
conclusion is that there is a tension between
the willingness to open up the school
organization on one hand, and a defensiveness
of the organization on the other hand. That is,
there is a tension between preserving the
norms of social practice in Sirskolan and the
willingness to learn and adapt to the critique
aimed towards the organization.

The present study has some limitations. The
sample size is small and the statistics are
mostly descriptive. Thus, inferring genera-
lizations to a whole population is not possible.
Future studies are needed to explore a range of
hypotheses: (a) to what extent is Sirskolan
willing to learn from the surrounding society?
and (b) to what extent is Sdrskolan willing to
make parents and students active participants
in the decision-making process? Future studies
should explore whether similar conditions
prevail in other regions. A fair hypothesis
would be that the social practice is not a
regional phenomenon but a global educational
phenomenon beyond national boundaries.
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Kongpauxm na unmepecu
ABTOpHUTE W3jaByBaaT Ieka HemaaT KOH(IUKT
Ha MHTEPECH.
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