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Pe3ume

OBa HCTpaxKyBame aBa KOMIIapaTUBEH MperJies
Ha 15 He3aBUCHO HaNMIIIAHW CTAaTHUH 32 CTABOBUTE
Ha HACTaBHUIWUTE 33 UHKITy3ujaTa Bo CpOuja mery
2002 u 2012 romuna. Mcro taka, ce oOuayBame
Ila TH ONHIIEME CTABOBUTE HAa HACTABHUIIUTE 32
WHKJTY3UBHOTO 00pa30BaHUE BO 3aBUCHOCT OJ1 BH-
JOT Ha 1moceOHaTa norpeda, a U IJIaBHaTa MPedKa
1 OeHH(MUTOT O] YCIEIIHATa MHKITy3Wja O TIie-
IHA TOYKA HAa HACTaBHULUTE IITO IIpeaBaart.
CozHaHMjaTa TOKa)KyBaaT JeKa IpoMeHaTra Ha
CTaBOBUTC Ha HACTAaBHUIIMTE 33 MHKIy3HjaTa ce
onsuBa 0aBHO W TOKpaj OpojHUTE pedopMcKu
npomeHu. Pesynrature ce QUCKyTHMpaaTr BO IBE
(azu, mpes ¥ 1o JTOHECYBAmBETO HA JICTHCIIATHBA-
Ta 3a MHKIy3Hja. [loHaTaMy, mperaenoT moKaxy-
Ba Jieka HacTaBHUIMTE BO CpOuja m3paszyBaar Haj-
HEraTHBEH CTaB 32 WHKIy3HjaTa Ha yYEHHLH CO
CCH30PHU HapyILlyBama BO PEIOBHUTE YUIJIMIITA.
W mokpaj oTHOpOT KOH MHKIy3Wjara, HACTABHH-
ute Bo CpOuja ja cornienyBaar npuao0uBKaTa ol
TOAQ, HATJIaCyBajKH ja BAYKHOCTA O] PA3BHBAE CO-
[MjAJTHA BEIITHHH, KaKO M BaKHOCTA OJ] PEILyIH-
pame Ha IpeapacyauTe KOH JIyIeTo CO Horpede-
HOCT. [J1aBHa Tpedka BO HMHKIIy3HjaTa, CIIOPEX
HACTaBHHIUTE, C€ HEJOBOJIHOTO OOpa3oBaHHE U
HECOO/IBETHUTE MIPOTPaMH CO3/1aJICHH Of CTPYIHN
mmna 3a HactaBHunuTe Bo CpOuja, HUCKUOT CTa-
TyC Ha YYCHHIIUTE CO TOMPEYEHOCT Mel'y BPCHH-
[ITE BO PEIOBHHUTE OJUICICHU]a M HEIOCTATOKOT
Ha pecypcH IITO Ke TU cresar nenure Ha pedop-
mure Bo Cpowuja.
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Abstract

The study provides a comparative review of 15
independently written studies on teachers’
attitudes toward inclusion in Serbia between
2002 and 2012. It also attempted to describe
teachers’ attitudes toward inclusive education
depending on the type of special need, as well
as the main obstacles and benefits of a
successful inclusion from the in-service
teachers’ point of view. The findings show that
shifts in teachers’ attitudes toward inclusion are
slow despite numerous reform changes. The
results are discussed in two stages, first before
and then after the inclusion legislation was
enacted. Furthermore, the overview showed that
teachers in Serbia hold the most negative
attitude toward inclusion of students with
sensory impairments in mainstream schools.
Despite resistance toward inclusion, teachers in
Serbia realize its benefits, emphasizing the
importance of developing social skills as well
as reducing prejudice toward people with
disabilities. The main obstacles to inclusion, as
teachers perceive it, are insufficient education
and inadequate professional development
programs for teachers in Serbia, low peer status
of children with disabilities in regular
classrooms and lack of resources, which is in
line with reform goals in Serbia.
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Ce nmuckyTHpa 3a HMIUTMKALMUTE 33 TOHATaMOII-
HO BOBEIyBame Ha pedopMuTe, Kako U 3a HoTpe-
0aTa 3a MOHATAMOIIHHU T10jaCHyBaba BO HAPEAHH-
TE HCTPAXKyBarba.

Knyunu 300posu: unxnysusno obpazosarnue, cma-
606U HA HACMAGHUYUME, PedopMa HA ROTUMUKATNA

Huxnysueno oopazosanue 6o Cpouja

IIperxomnara aekama Bo CpOuja Oerrie obenexana
CO HATIOpPOT 32 BOBEIYBaE COIMjATHA i 0OPa30B-
Ha WHKJIy3Wja Ha JIyfeTo/nenara co moceOHu 00-
pazosau notpedu (I1OIT). TlogeTHo ce BoBemyBa-
1€ TIPeKy HE3aBUCHH MIJIOT-TIPOSKTU TOIPKaHH
wm o Brnamara (MuHHCTEpCTBO 32 00pa3oBaHME
¥ MUHHCTEPCTBO 3a COIMjaJIHA MOJIUTHKA) WK OJF
JIBETC HAJTOJIEMH OpraHW3allMd 3a MpaBaTa Ha
nerata — YHUILIE® u CLI® Bo copaboTka co pe-
JICBAHTHH MHUHUCTEPCTBA, 00Pa30BHU WHCTUTYLIUH
Y JIOKATTHY HEBIIQJIMHH OPTaHU3AIHH.

Bo o6nacra Ha corujajiHata HHKIy3dja ce Hampa-
BHja TOJIEMU HAIOPH 32 JCHHCTUTYIUOHATH3AIIHI-
ja u 3a 00e30emyBame Tpka MPEKy pa3BUBAILE
anTepHaTHBHHU (OpPMHU Ha CEMEjCTBO, HO 00pa30B-
HHUTE pehOPMH 3a BOBEyBaC HA MHKITy3HjaTa ce
COOYHja co ToroseM npeau3suk. Cemnak, BO IBETE
o0JnacTy TIIaBHHTE MPEUKH 3a pedopmuTte Oea pe-
3yNTaT Ha CErPeranuckuoT MOJICI Ha MIKOJTYBarbe
(1). ImeHo, mpex MOYETOKOT Ha MPETXOAHATA Jie-
Ka/1a, Kora 3aroyHa MpoIecoT Ha JICHHCTHTYIHO-
Hanmmzanuja, peuncu 4000 nena co TTOIT xuBeeja
BO H30JIMPAaHU CTaHOEHM HWHCTUTYLMH KaKO BO
a3WII, a HeolpeIelieH Opoj BO HUBHUTE CEME]jCTBA
0e3 HeKkakBa IMOJIPIIKA (OCBEH OCHOBHA 3/paB-
cTBeHa rpmxa) (2). 3aroa, oBue nera Oea HEBU-
JIMBH 32 MTOBEKETO WICHOBH HA OMINTECTBOTO. Pe-
(opmara BO COIMjaJIHUTE YCIIYTH 3allouHa BO pa-
HHUTE TOJMHH Of TIPETXO/IHATA JeKaa Kora Oerie
ycBoeHa CTpatervja 3a pa3Boj Ha COLMjaIHATA
3amruta (3), MoAgpkKaHa CcO OpOjHH TPOEKTH.
Crparermjata mpeTcTaByBa paMKa W OCHOBa 32
CUTE IOHATAMOIIIHU WHHIIU]aTHUBH, BKIYYyBajKu
ja pedopMaTa BO 3APaBCTBEHUOT CHCTEM 3a JeTe-
TO, HarJacyBajKu ro MpaBoTO Ha JIETETO J1a JKUBee
BO CEMEjCTBO (OHOIIOIIKO, CEMEjCTBO-TTOCBOUTEIN
WM 3TPHKYBAYKA CEME)CTBA).

[ITo ce ogHecyBa 10 00pPa30BHUOT KOHTEKCT, Cp-
OWja Ma /1Ba BHUIA jaBHU YUWIIHAIITA — CITCITH]ajl-
Hu u pemoBad. C[ mo 2009 roauHa, OBHE
cucTeMH Oea jacHO OJUICNICHH M TPAKTHYHO HE
MOCTOCIIE MOXKHOCT 32 VYUYCHHUIIUTE INTO Ce

The implications for further reform
implementation are discussed, as well as the

need for further clarifications in future
research.
Keywords:  inclusive  education,  teacher

attitudes, policy reform

Inclusive education in Serbia

The previous decade in Serbia was marked by
efforts to bring about social and educational
inclusion of people/children with special
educational needs (SEN). Initially, it was
introduced through independent pilot projects
supported either by the government (Ministry
of Education and Ministry of Social Policy) or
by two of the largest children’s rights organi-
zations - UNICEF and SCF in cooperation
with relevant ministries, educational instituti-
ons and local NGOs.

In the area of social inclusion, great efforts
have been made in deinstitutionalization and
development of alternative family care
provision, but educational reform introducing
inclusion posed a bigger challenge. Neverth-
eless, in both areas the main obstacles to
reforms came as a result of the segregated
model of schooling (1). Namely, until the
beginning of the previous decade, when the
deinstitutionalization movement started, nearly
4000 children with SEN had been living in
isolated asylum-type residential institutions
and non-identified number in their families
deprived of any support (except basic health
care) (2). Therefore, these children were
invisible to most members of society. The
reform of social services began in the early
years of the previous decade and Social
Protection Development Strategy (3) was
adopted, supported by numerous projects. The
Strategy represented a framework and basis for
all further initiatives, including child care
system reform emphasizing a child's right to
live in a family (biological, adoptive or foster).
As for educational context, Serbia has two
types of public schools — special and regular.
Until 2009, these systems were clearly divided
and there was practically no possibility for
students enrolled in special schools to be
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BKJIYYCHH BO CIICIMjATHUTE YYWIUINTA Jla Oumar
TpaHC(epUpaHd BO PENOBHHUTE YYUIIHINTA, TyPU
U Jla TOKaxyBaa mporpec. EMHO ucTpakyBame
copoeneHo on YHUIIE® Bo 2001 romuna
MPOICHWIO Jeka peuncu 85% om memara co
nonpeyeHocT Bo CpOuja Hemaie MpuCTal 10
HUKakBa (popMa Ha oOpazoBanme (4), HO TTOBEKE
o 90% on oHue mTO MMane Ouiie BKIyYeHH BO
emHo ox 48-Te creuujajaHd yqunumTa u Bo 314
MOCEOHH TMapaliekd BO paMKUTE Ha jaBHUTE
yumamta (5). HMcro Taka ce pasnukyBaie
CTPYKTYPHUTE W OPTaHW3AIUCKUTE KapaKTepuc-
THKU Ha oBWe JiBa cucteMa. CrelyjaHuTe yuu-
JIMIITA OWIie OpPraHU3UPaHH JIa Ce TPUKAT 3a Toe-
IMHIA cO creruduaan motpedu (Ha mpumep,
YUYWITHUIITE 32 TIYBU/HATITYBH, CO BU3YEITHO OIIITE-
TyBame, Jiella CO HMHTENCKTYyaTHH TEIIKOTHU...)
JlOTIONHUTEIIHO,  TOpajl  LIEHTpallM3UpaHaTa
OpraHu3aiyja, CrCIUjaTHATEe YYWIHINTA  BO
Cpbuja ce cMECTEeHH caMO BO TOJICMHUTE TPaIOBH
MOPaJM IITO MHOTY Jiena (O PypaJlHi CPeAWHH,
CHPOMAIIIHH) UMAaT TEIIKOTHHU Jia MPUCTANaT J0
HuB. OHHE IITO TH MOCETYBalIe YECTO JOOMBaje
obpazoBaHue JajeKy O JIoMa M Of JIYIeTO KOH
KOHM Ce MHOTY TIpHBp3aHH (CEMEjCTBOTO, TPYIIHTE,
BpcHunuTe...). Ho, 1 mokpaj Toa, ronem Opoj ox
YUYCHHUIIUTE CO TMOMPEUCHOCT M TEIIKOTHH BO
Pa3BOjOT 3a KOWIITO HE IOCTOEJC CICIUjaTHU
YUWIHIITA, MOCETYBaJe PEIOBHU yUWIMINTA (Ha
NpUMEp, YYCHUIIM CO SMOIHMOHATHU MpPOOIEMH,
TOBOPHHU HapyIllyBama) 03 peurcH HHUKaKBa JIO-
TIOJTHUTEITHA MOJIPIIKA.

Bo criopeniba co peoBHHUTE YUMITUINTA, CIICIHja-
HUTE YYWJIMIITA KOPUCTAT PeAylMpaHa HacTaBHA
nporpaMa co HHCKHM aKaJeMCKU OYeKyBarba, Ofl-
JIeJICHUjaTa Ce MOMAJIM, a YUUJIHUIIUTE 00O OI-
pEMEHH CO aCHCTHUBHA TEXHOJIOTHja 3a OJpelcH
BUJI MOTMPEYCHOCT, J0JICKAa YaCOBUTE BO YUHUIIMIII-
Tara 3a Jiella Co TEIIKOTHH BO YYCHETO Ce Pey-
mupann Ha 30 munytu. [loHaramy, moderHara
o0yKa 3a HACTaBHHIIUTE 32 OIMIITO 0Opa3oBHUE U
3a HACTABHUIIM 34 CIIEIHjaTHOTO 0Opa30BaHue, BO
Cpbuja Tpa UITMOHAIHO € TOJICJIeHa BO JBE pas-
JIMYHA HACOKH, KOHWINTO CE MPEKJIOMyBaaT camMo
MOBPEMEHO HJIM BOOIIITO HE CE MPEKIIOMyBaar.
Hacrapaumre 3a ommro o0pa3oBaHue ce 00yue-
HU 3a paboTa CO Jiera Co TUIUYEH Pa3Boj, a Iypu
1 QaKyJITeTUTE MITO C€ TPAJAUIMOHAIHO O3HAUCHU
KaKoO ,,HaCTaBHM' * (KaKO IITO CE TeIaromnka aka-
neMuja, (uronomkyd (pakynTer, MaTeMaTH4Kd
(bakynTeT) HymaT CropajudHH KYpCEeBH 3a Crpa-
BYBam€ CO MHKIY3MBHOTO 0Opa3oBaHUE U CO Jie-

transferred to regular schools, even if they
showed progress. A study conducted by
UNICEF in 2001 estimated that nearly 85% of
children with disabilities in Serbia had no
access to any form of education (4), but more
than 90% of those who did, were enrolled in
one of 48 special schools and 314 special
classes in public schools (5).

Structural and organizational characinteristics
of these two systems also differed. Special
schools were organized to cater to individuals
with specific needs (for example, schools for
deaf/hard-of-hearing, visually impaired, chil-
dren with intellectual difficulties...). In additi-
on, due to centralized organization, special
schools in Serbia are located only in big cities
which is why many children (rural, poor)
found it difficult to access them. Those who
attended them were often educated far from
home and from people to whom individuals
are strongly attached (family, peer groups...).
But, despite this, a large number of students
with disabilities and developmental difficulties
for whom there were no special schools
attended mainstream schools (for example,
students with emotional difficulties, language
disorders) without almost any additional
support. Compared to regular schools, special
schools use a reduced curriculum with low
academic expectations, classes are smaller and
classrooms well equipped with assistive
technology for a particular type of disability,
while classes in schools for children with
learning difficulties are reduced to 30 minutes.
Furthermore, initial training of general
education and special education teachers in
Serbia has traditionally been divided into two
different routes, which intersect only
occasionally or not at all. General education
teachers were trained to work with children
who have typical development and even the
faculties that are traditionally labelled as
“teaching” (such as Teacher Training Faculty,
Faculty of Philology, Faculty of Mathematics)
sporadically offered courses dealing with
inclusive education and children with SEN.
Thus, teachers believed that they were not
prepared to work with or did not have the
competencies to teach SEN students. On the
other hand, special educators were narrowly
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nata co [IOI1. Ilopamu Toa HaCTAaBHHUIIUTE BEPY-
Baar Jieka THe He Ce MOATOTBEHH 3a paboTa co
yueHuuu co IIOIl wnm geka HeMaaTr IOBOJHO
KOMIIETEHIIMM Jla TpelaBaaT Ha YYEHHIH CO
[TOI1. On nmpyra crpana, CrieUWjaIHUTE eayKaTo-
pH Ce TECHO HACOYEHHU Jia MOAydyBaaT Jela co
MTOCEOHH TTOTPEOH ¥ MPEIOMUHAHTHO C€ TIOATOT-
ByBaar MOBeKke 3a KIMHMYKA padoTa OTKOJIKY 3a
YUUITUIITHA TIPAKTHKA.

Bo ropecnomeHaTHOT KOHTEKCT, BO CENTEMBPHU
2009 ronuHa Oeltie YCBOSH 3aKOHOM 3 OCHOGUME
Ha oopazosnuom cucmem (300C) (6) u ce cmera
JIeKa IIPEeTCTaByBa MMOYETHUK BO CHCTEMCKATa NM-
IUIEMEHTAIMja Ha MHKITY3UBHOTO 00pa30BaHUE BO
Cp6uja. 300C ru BOBemyBa paMHOIIPABHOCTA U
MpUcTalHoOCcTa 10 00pa3oBaHHME 3a CUTE Jela
(wreH 3) ¥ UM TO TapaHTHpa Ha POAUTEIIHUTE Tpa-
BOTO Ha M300p Ha 00pa3oBaHME 3a HUBHOTO JIETE
BO COTJIACHOCT CO BHIOT WJIM HUBOTO Ha TTOJUIPIII-
Ka ITO My € moTpeOHa. MepkuTe 3a TOAIpIIKa
Ha JleriaTa o] PaHIUBUTE COIMjAITHH TPYIIH, TIPe/I-
Buzeau co 300C, omndakaar MTO3UTHUBHH J€jCTBH-
ja ¥ BOBEIyBamC YCIIYTH 3a JIMUCH aCUCTEHT U Iie-
naror (wien 117), kako 1 paBo Ha JOTOTHUTES-
Ha TIOJIPIIIKA BO 00pa30BaHMETO Ha CHTE HUBOA,
o0e30enmeHa CO  3aJ0JDKUTEICH WHIUBHIYaJICH
o0pa3oBeH 1uiaH (wieH 77).

OcraHaTuTe 3aKOHCKH U TIOI3aKOHCKH aKTH, KaKO
U IIpUpavHHLM Tpeba Aa ja 00e30enaT nMILTeMEH-
Talyjara Ha 3aKOHOT. 3a TeMaTa Ha OBaa CTy/IHja,
BaXKHU c€ JiBa MOJ3akoHCKH akTta. [IpBo, Ilpasun-
HUKOM 34 OONOIHUMENHO 00pazosamue, 30pasc-
MBEeHa U COYUJATHA NOOOPWIKA 3a Oememo U yie-
HUKOmM UMa el Ja TH pe)opMHUpa MPOLEHKUTE U
npouenypara 3a npenopaku (7). Bropo, Ilpasun-
HUKOM 3a OemaneHn 800Ut 3a 00pedysarbe Ha npa-
e6omo Ha unousuoyanen oopaszosen naan (MOID),
HEroBaTra MMITUIEMEHTAIlH]ja U eBalyaruja ro Oll-
penemyBa MOII kako amaTka 3a HOJJpILIKAa BO
YUYEHETO Jiella CO MOMNPEYeHOCTH BO PEIOBHUTE
Mapajieckl BO OMIITHHCKOTO YYWIIUINTEC YU HUBHA
MOTIIOJIHA MHTETpalija BO BPCHUYKUTE 3aCIHHUIIN
(8). OBa HOBO 3aKOHOHABCTBO TH OJpa3zyBa
HaIlOpHTE Ha BJIACTHUTE 1a 00e30emar a) mpoMeHa
Ol TIPHOJIOT 3a KaTeropus3andja BO TPHOA 3a
NpolLeHKa Ha moTpebure u 0) ommyka 3a
00e30emyBame HEONXOAHA MOJIPIIKA CIPOTHBHO
Ha IMOCTaBEHOCTA IITO TH ofaka INIaBHUTE OJUTy-
KA OJ TmopaHo. BakHOCTa 3a 3aKOHOIABCTBOTO
IITO TO TOMAP)KYyBa WHKITy3MBHOTO OOpa3oBaHUE
3a Jla MOYKE YCIISIITHO J]a Ce BOBEJE, € MpUKakaHa
eMnprucKi. Ha mpumep veTnpuHaeceTTe HaIo-
HaJlHW CcTyaud Ha Bowman (9), BKIyuyBajku

trained to teach children with specific needs
and were predominantly prepared for clinical
work rather than classroom practice.

In the aforementioned context, the Law on the
fundamentals of the educational system (LoF)
was adopted in September 2009 (6) and it is
considered to be the beginning of systemic
implementation of inclusive education in
Serbia. The LoF introduces equality and
accessibility of education for all children (Art.
3), and guarantees parents the right to choose
the kind of education that shall be given to
their children regardless of the type or level of
support needed. The measures of support to
children from vulnerable social groups
envisioned by the LoF comprise affirmative
action and introduction of services of a
personal and a pedagogue assistant (Art. 117),
as well as the right to additional educational
support at all levels of education provided by a
mandatory Individual Education Plan (Art.
77).

Other laws and bylaws, as well as handbooks,
followed to ensure the umbrella law
implementation. For the topic of this paper, it
is important to draw attention to two bylaws.
The first, The Rulebook on additional
educational, health and social support to the
child and student, is aimed to reform
assessment and referral procedure (7). The
other, The Rulebook on detailed guidelines for
determining the vright to the Individual
Education Plan (IEP), its implementation and
evaluation, defines IEP as a support tool for
educating children with disabilities in a regular
classroom of a community school and their
full integration into their peers' community (8).
This new legislation reflects the authorities’
intentions to provide a) a shift from a
categorization approach to needs-oriented
assessment and b) a decision-making approach
to provide necessary support as opposed to
placement that comprised the main type of
decisions before. The importance of legislation
which supports inclusive education for its
successful ~ implementation  is  proven
empirically. For example, Bowman’s fourteen
nations study (9), including approximately
1,000 teachers with experience of teaching
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npubmmkao 1000 HACTaBHUITM CO HCKYCTBO BO
MIpeIaBabeToO Ha Jera co oceOHu 00pa3oBHU T0-
TpeOu, TOKakaa JieKa HACTABHUIIUTE Of 3eMjUTE
IITO UMaaT 3aKOH ITO 0apa MHTErpaiuja MmoKa-
’KyBaaT IOMOBOJIHYU TOTJICH, JOJIcKa HACTaBHU-
IATE O] 3EMjHUTE IITO MPOMOBUPAAT CErperammc-
KO0 00pa3oBaHMe ce MOMANKy HAaKJIIOHETH KOH WH-
Terpanyja.

Cenak, 100po € To3HaTO JieKa 3aKOHWTE, AYPH H
OHHE M3APKIMBHUTE, HE MOXAaT MOTIOJHO Ja IO
00e30enaT ycrexoT Ha MHKIY3UBHOTO 0Opa3oBa-
HHe BO yumminTata. CuTe oBHE MPOMEHH Ha 3a-
KOHCKO HHBO M BOBEIYBAETO HA WHKITy3HBHOTO
oOpazoBaHye TH OTKpHBA OpPOJHUTE HETOCTATOITH
Ha CPIICKHOT CHCTEM 32 00y4YyBare HACTABHHUIIH,
LITO C€ O/Ipa3yBa KaKo HEAOCTATOK Ha MOXKHOCTH
3a HACTaBHHIWTE /A T MOCTUTHAT OapeM OCHOB-
HHUTE KOMIIETCHIIMH 32 WHKIy3Hja BO TEKOT Ha
MHUIAjATHOTO oOpa3oBaHue. Hexon mpomeHu ce
CO TIEJN JIa C€ BOCIIOCTaBH CHCTEM 3a MIOYETHO 00-
pa3oBaHUE 3a CHTE HACTABHUIIM IITO BEKe Tpera-
Baart. Toa ce nmortukHyBa co 300C, kojuto Gapa
Marucrepcka aumioMa 1 MmuauMym 30 EKTC no
nearoruja, TCUXoNoruja U JUAaKTHKA (ONIITa U
peaMeTHa) KOMOMHUPAH! CO HACTaBHA TIPAKTHKA
KaKo TIpeIycyIoB aa ce pabotu mpodecHjara Hac-
TaBHUK TOYHYBajku of ydeOHata 2012/13 (6).
Kora ke 3amoynat co paboTta, BO TEKOT Ha €JHO-
TOJIMIIIHUOT TIEPUOJ] Ha BOBEIYBakhe, HACTABHU-
[IUTE - IOYECTHUIIM TpeOa Ja TIOMUHAT CIIeIHjaTHa
mporpama co IelN Tpafehe Ha HUBHUTE KOMIIE-
TeHIINM 3a WHKITY3WBHO oOpa3zoBanme. lloHara-
MOIITHA MOKHOCTH 32 YUeHe 32 BpaOOTEHUTE HaC-
TaBHUIIM CE HYyJaT MPEKy KOHTHHYUPaHH aKTUB-
HOCTH 3a Ipod)ecnoHaeH pa3Boj, KOU ce 3a/107-
skurenad ox 2003 romuua.

OdekyBanuTe ePeKTH O TOPECIIOMEHATHTE TIPO-
MEHM Ke TW Hamajatr OaphepHTe, a CTABOBUTE Ha
HACTaBHHUIIMTE 32 MHKJIy3Wjata Ha nena co [1OI1
BO PEIOBHUTE YUMIIHIITA K& OMAAT NOMOBOJHH.

IIpercraByBame Ha NpodieMHuTe

Bunejku Gapuepure o1 CTaBOBUTE ce CMeTaaT 3a
OCHOBa Ha CUTE IPYIH CPEOUHCKU OrpaHUYyBa-
HBa 1 HajTemko ce MeHyBaar (10), Bo mocienHu-
BE TOIMHU CE€ MPE3EMECHH TOJIEM OpOj MEpKH 3a
CTPOBEYBabe HA MHKIY3UBHO 00Opa3oBaHHE Ha
np>kaBHO HUBO. OBHE UCKYCTBA jaCHO MOCOYYBa-
aT JeKa TJIaBHM CPEICTBA Ha e(EeKTUBHOCTA Ha
CHTE TIPE3EMEHH MEPKH CE CTaBOBUTE HAa OHHUE
HITO UMaaT rojemMa OArOBOPHOCT 32 HHUIIUPAHE,
Kpeupame U UMIUIEMCHTHPAkE Ha 00pa30BHHUTE

children with special educational needs,
showed that teachers from countries which had
a law requiring integration, expressed more
favorable views, while teachers from countries
which promoted segregated education were
less supportive of integration.

However, it is well-known that policies, and
even solid ones, cannot solely ensure the
success of inclusive education in schools. All
these changes on policy level and the
implementation of inclusive education have
revealed numerous drawbacks of the Serbian
teacher training system reflecting lack of
opportunities for teachers to acquire even basic
competences for inclusion during initial
education. Some changes aimed at establishing
the system of the initial education of all
teachers have already been initiated. They are
fostered by the LoF that requires a Master’s
degree and a minimum of 30 ECTS in
pedagogy, psychology and didactics (general
and subject) courses combined with teaching
practice as a prerequisite for entering teaching
profession starting from the school year
2012/13 (6). Once in service, during one-year
induction period, novice teachers need to pass
a special program aiming at building their
inclusive education competences. Further
learning opportunities for in-service teachers
are offered through continuous professional
development activities which have been
mandatory since 2003.

The expected effects of above mentioned
changes were reduced barriers and more
favourable teachers’ attitudes toward inclusion
of children with SEN in mainstream schools.

The problem statement

Since attitudinal barriers are perceived to be
the basis of all other environmental res-
trictions, and are the hardest to change (10), a
number of measures for the implementation of
inclusive education at the state level have been
undertaken in recent years. These experiences
clearly indicated that the main agents of
effectiveness of all measures undertaken are
the attitudes of those who have a major
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NPOMEHH BO YYWJIHHIATA, T.€. HACTABHHIIHTE.
OcBeH Toa, ce TBPAH JIeKa BepyBambaTa M CTaBO-
BUTE Ha HACTABHHIIUTE CE OJ] KITyYHO 3HAUYCHE 32
00e30enyBambe Ha YCHEXOT Ha HWHKIY3WBHATa
MpaKTHKa, OMaejku nprdakameTo Ha HHKITY3HB-
HaTa TOJIMTHKA O]l CTpaHa Ha HACTABHUIUTE Ke
3HAYM JIeKa THE Ke ce 3aJI0KyBaar 3a HEj3MHOTO
cupoBeayBame (11). Taka, hopMupamero u Mo-
IruKalyjata Ha CTAaBOBHTE HAa HACTaBHUIIUTE
32 MHKJIY3MBHOTO 0Opa3oBaHHE CTaHyBa BaXKHA
00JIacT Ha HCTPaXKyBambe.

Ha craBor ce riena kako Ha KOMIIO3UTHA JTHYHA
KapaKTEepHUCTHUKa KojamTo omdaka mpeapacyna
IITO TO OJpexyBa JOCIEAHOTO €BYJIATUBHO Of-
HecyBame KOH eInHa wuieja/o0jexT/muie/rpyna
CEeKoralll Kora ce CpeTHyBa ,,00jekrot™. Criopen
Zimbardo u Lieppe (12), craBoBute ce ¢popmu-
paHW O] JHYHO WCKYCTBO, IIO3UTUBHO WIIN
HETaTHBHO 3alBPCTEHH, KaKO W O WMIUIUIUT-
HOTO y4eHe M MOXKE Ja c€ OJpa3H Ha JMIHOCTA
Ha TOEAMHEIOT. 3a LEJIHUTe Ha O0Ba MCTPaKyBa-
Be, K€ ce KOPUCTH TPOjHUOT KOHIIENT 32 CTPYK-
Typata Ha craBor Ha McGuire (13). Cmopen
TPOJHUOT KOHIIENT, CTABOBUTE MMaar TPH Mery-
CeOHO TIOBpP3aHM KOMIIOHEHTH: KOTHHTHBHA
(umeja WM 3HACHE 32 CTABOT KOH IPEIMETOT),
adexTrBHA (4yBCTBaTa 3a OBa Mpallamke) U Ou-
XeBUjopaiHa (TeHIEHIMjaTa Aa ce NejCTBYBa Ha
HauMH LITO COOJIBETCTBYBa CO INPETHIOCTAaBKAaTa
WA CO BEPYBAKETO).

Vmajku TH mpeBHI TOPEHABEICHUTE OKOJIHOC-
TH, OBa UCTPA)XXyBambe € HACOYEHO KOH HCTPaXy-
Bamb¢ Ha TPEH/IOBUTE, TOKOJKY MMa, Ha MpoMe-
HHUTE BO CTABOBUTE HA HACTAaBHUOT Kaaap BO CO-
[JIACHOCT co pedopmuTe HA OOPa30BHHOT CHC-
tem Bo CpOuja. imMeHo, HUE cMe 3anHTepecHpa-
HU Jla ce BUIY Jallil OCHOBHHOT 3aKOH 3a 3aIlITH-
Ta HalpaBH Pa3ivKa, OJHOCHO Jajld MOXE Ja ce
3a0eJeKH 3HAYMTEITHO 3rOJIeMyBambe Ha IO3H-
THBHUTE CTAaBOBH BO Da3IMYHU HCTPAXKyBamba
CIIPOBENICHU IO CTAITyBameTO HAa HOBHOT 3aKOH
Ha cwia. OBa HCTpaxyBame INPHIOHECYBa 3a
moa1aboko pa3dupame Ha CPEKTUTE U TIPESIKUTE
3a UMIUIEMeHTanuja Ha pedopmara. [lokpaj Toa,
cTyaujaTa obe30emyBa 1BpcTa OCHOBA 3a IMPEIo-
paKy IITO MOXaT J1a OMIaT pesieBaHTHH 3a Kpea-
TOpUTE Ha MOJIUTUKATA U 32 HACTABHHUIIUTE - E/Ty-
KaTOpH KOW CE aHT')KUPAHU aKTHBHO BO TEKOB-
HuTe pedopmu, OUIEjKH Toa JaBa Mperien Ha
HCTPaXyBayKOTO TEJIO 32 CTAaBOBUTE HA HACTaB-
HULUTE KOH HMHKIy3ujata Bo CpOumja (2002 -
2012). Bo 0B0j Tpyn, TEPMHUHOT WHKITy3Hja Ke ce
KOPHCTH 32 BKIIy4dyBame Ha ydenurure co 11011

responsibility for initiating, creating and
implementing  educational changes i.e.
teachers. Furthermore, it is argued that

teachers’ beliefs and attitudes are critical in
ensuring the success of inclusive practices
since teachers’ acceptance of inclusion policy
is likely to affect their commitment to
implementing it (11). Thus, the formation and
modification of teachers’ attitudes become
important areas of inclusive education re-
search.

Attitude is seen as a composite personal
feature encompassing judgment that deter-
mines a consistent evaluative behavior towards
an idea/object/person/group whenever the
“object” is encountered. According to Zim-
bardo and Lieppe (12), attitudes are formed by
personal experience and positive or negative
reinforcement, as well as by implicit learning
and may reflect an individual’s personality.
For the purpose of this study, McGuire's
tripartite concept of attitude structure will be
used (13). According to tripartite concept
attitudes have three interrelated components:
cognitive (i.e., idea or knowledge about the
object of attitude), affective (i.e., feelings
about the issue), and behavioral (i.e. tendency
to act in a way that corresponds with the
assumption or belief).

Having in mind above mentioned circum-
stances, this study aimed at exploring trends, if
there were any, in teachers’ attitude changes in
line with the reforms of the educational system
in Serbia. Namely, we are interested to see if
foundational umbrella law made a difference,
i.e. could a substantial increase in positive
attitudes be noted in different research
conducted after the new law came into force?
This study contributes to a deeper under-
standing of the reform effects and obstacles to
its’ implementation. Besides that, the study
provides a sound foundation for recommen-
dations that can be relevant for policy makers
and teacher educators who are engaged
actively in the ongoing reforms, since it
provides reviewes of research body on
teachers’ attitudes toward inclusion in Serbia
(2002-2012). In this paper, the term inclusion
will be used for inclusion of students with
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BO PpCAOBHUTC YHYMJIMIITA.

HcTpaxyBauku npamama

OBoj Tpyxa ke ce o0ujie /1a OATOBOPH Ha CIeJ-
HUBE HMCTpakyBauku mpamama: (1) [amm cra-
BOT Ha CPICKUTEC HACTABHUIM 3a WHKIy3Hjara
Cce CMEHWJI CO TEeKOT Ha BpemeTo (M ako e,
kako)? Jlanum 3akoHOT npaBu paznuka? (2) Hamm
CTAaBOT HAa HACTAaBHMIIUTE 3a WHKIy3WjaTa ce
pa3NKKyBa CHOpell BUAOT Ha ToceOHaTa moTpe-
6a? (3) Kowu ce riraBHUTE MPUIOOUBKH M MPEIKU
3a MHKJIy3HjaTa oJf TJIeIHA TOYKa Ha BPaOOTCHHU-
T€ HACTAaBHUIIU?

MeTtonoJioruja
Cobupare nooamoyu

3a oBaa men Oea MpUOMpaHH MTONATOIM O TIpe-
GapyBame Ha uHTepHET Ha ClIMHIekc 6a3zaTa Ha
nogarorm (CLIUuHgEKC € cpricku HalMoHaIaeH
WHJIEKC Ha [UTHPaka, Pa3BUEH Ja CIYXKH KaKo
JIOAAaTOK HAa WHTEPHAIIMOHATHAOT TOMIICOHOB
WHJIEKC Ha IUTHpama), OO JICcTaTa Ha pe-
(epeHI oX TperyienuTe BO 00NacTa Ha MHKITY-
3MBHOTO O0Opa3oBaHUe U OHOJIMOTEKApCKHUTE
0a3n Ha MOAaTOLM Ha YHHUBEP3UTETOT BO bei-
rpan. VMaummjanHo Oerie coOpaH IMPUMEPOK O]
25 eMIUPUCKH CTYyIUH IUTO IO MPOydyBaaT cTa-
BOT Ha HaCTaBHUIINTE 3a MHKITy3ujaTa. Hexon o
HUB Oca 00jaBeHHM Kako MOHOTpadUH WIIM CTa-
THH, JOJEKa JApyrH Oea JWIUIOMCKH Te3H O[T
HaJI30p Ha €JCH OJ aBTOpUTE Ha OBOj Tpyn, Oe3
pa3nuKa Al Kako MEHTOp WM KaKo 4WieH Ha
KOMICHjaTa 3a OlCHyBame. [IpeKy MHUIU]aTHH-
TE aHAJIM3W Ha OBHE MCTPaXyBarma JT03HABME Jie-
Ka HE CUTE TH UCIUTYBaaT CTABOBUTE BO BUCTHH-
CKa CMmCcIIa Ha 300poT (T.e. KaKO KOMITO3UT OJI
KOTHUTHBHH, a()eKTHBHU ¥ OUXEBHjOPAITHA KOM-
MOHEHTH yCOTJIACEHH €/IHA CO JIPYyTa) H KOPUCTAT
MHOILTBO Pa3IMYHUA METOJOJIOTHH IITO HE HATe-
pa aa uckiayunme 10 oJ1 HUB O] TOHATAMOIIIHUTE
aHamu3u. Ctyauute Oea NUMUTHpPAHU HA OHUE
IITO a) T BKITydyBaaT BpaOOTCHUTE HACTABHUITH
u 0) naBaar cy(pUIMEHTHH MOJATOLH 32 HACOKH-
T€ U MHTEH3UTETOT Ha CTAaBOBUTE 3a MHKITy3HjaTa
3a Ja ce MpecMeTa CPeJHHOT Pe3ynTaT. AHau-
3aTa Ha MOJATOIM On(aTH KOHEYEH CIIHCOK O]
15 n3BemTan o UCTpaKyBamara.

Ananu3a Ha nooamouu

Criope]1 HalIUTE UCTPAXKYBAuKU IMpaliamka, OJI-
OpaBMe 1a ru pasriefame CICTHUBE aCIIEKTH Ha

SEN in mainstream schools.

Research questions

This study will attempt to answer the following
research questions: (1) Have (and if so how)
Serbian teachers’ attitudes toward inclusion
changed over time? Does the law make a
difference? (2) Do teachers’ attitudes toward
inclusion differ according to the type of special
needs? (3) What are the main benefits and
obstacles to inclusion from in-service teachers’
point of view?

The method

Data collection

For this purpose, data were collected by
searching the online SCIndeks database
(SCIndeks is the Serbian national citation
index, developed to serve as an add-on to the
international (Thompson-ISI) citation index-
es); reference lists of review articles in the
field of inclusive education and library
database of University of Belgrade. A pool of
25 empirical studies examining teacher
attitudes toward inclusion was initially
collected. Some of them were published as
monographs or articles, while the others were
reported a graduation thesis that one of this
paper's authors supervised, whether as its
mentor or assessment committee member.
Through initial analysis of these researches
we learned that not all of them questioned
attitudes in a real sense (i.e. as a composite of
cognitive, affective and behavioral com-
ponents attuned with each other) and used a
variety of methodologies that made us
exclude 10 of them from further analysis. The
studies were limited to those a) involving in-
service teachers, and b) reporting sufficient
data on the direction and intensity of attitudes
toward inclusion to calculate a mean score.
The data analysis included a final list of 15
research reports.

Data analysis

According to our research questions, we have
chosen to look at the following aspects of
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HCTPaXXyBame KaKo IeIMHA: TOIHA Ha coOnpa-
e Ha mojaTouuTe (Kako CIPOTHBHOCT Ha TO-
IUHATa Ha MyOJMKalija WIH OIEHKAa Ha Te3H-
T€), BUJ IPUMEPOK IITO CE MCIUTYBA, TOJCMH-
HaTa Ha MPUMEPOKOT, CPeIHA BPEIHOCT Ha CKa-
JaTa/mpalarHuKOT YIIOTPeOeH KaKo HHIUKATOP
3a CTaBOT HAa HACTaBHUIIMTE 3a WHKITy3WjaTa U
kareropunte Ha I[IOIl mro Omie mpemMer Ha
ctaBoBuTe. CpeaHaTa BPEIHOCT Ha CKallaTa/mp-
aIIaTHUKOT, KaKO [MOKA3aTell Ha HACOKAaTa W MH-
TEH3UTETOT HAa CTABOBUTE, OOMYHO € PETUCTPH-
paHa Ha JIukeproBaTa 5-cTemeHa ckana, a IO-
peTKo Ha 3-cTeleHa cKaja, MOpajy MITO Ce OJ-
JydUBME Ja ja yHmoTpeOMMe cTpaTerrjara Ha
o0eZMHYyBamke HA CPENHUTE BPEAHOCTH. bujej-
KM CUTE aHAJIM3WPAHH CTYIUH MMaa JIBE 3ac/-
HUYKU KapaKTEPUCTHKH, T.C.. a) UCTAKHYBAHE
Ha I[e(i)I/IHI/IpaH)eTO Ha KIYYHHUTC KOHICITHU —
WHKITy3Hja, CTaB, JIella CO MOCeOHN MOTpedn H
0) BUI UCTpakKyBame — KBAaHTHTATHBHO CO aH-
KeTa KaKko TJIaBHA ajaTKa 3a COOMpame MoJaTo-
11, OeBME BO MOXHOCT Jia TH CIIOPEIHME.

Kapaxmepucmuku na npumeporxom

OB0j KOMIIapaTUBEH IpErJie] € 3aCHOBaH Ha 15
HE3aBHCHU TIPUMEPOKa, BKIydyBajku 2527
yuecannm (14 — 28). Tabenata 1 v oTcIUKyBa
KapaKTepUCTHUKUTE Ha HACTaBHULUTE HU3 HC-
TpaXyBamara, Kako IITO Ce TOJ, BHJ HACTaB-
HUK (MPEAyYMIHIITEH, OJICICHCKN WM Tpea-
METEeH HaCTaBHUK), TOJIEMHHATA HAa IPUMEPOKOT
Y TOAMHATA Ha MPUOMpPae IOJaTOIH.

Taéena 1: Kapaxmepucmuku na npumepoyume
HU3 cmyouume

research as a whole: year of data collection (as
opposed to the year of publication or thesis
evaluation), type of sample examined, sample
size, the mean score on scale/questions used as
the indicator for teachers’ attitudes toward inc-
lusion and the categories of SEN that were sub-
jected to attitudes. Mean score on scale/ques-
tions as the indicator of direction and intensity
of attitude was usually registered on a 5-point
Likert scale, and less frequently on 3-point
scale, which is why we opted to use a strategy
of unifying mean results. This strategy included
redistribution of results using 3-point scale on
the 5-point scale in order to make comparisons
more visible. As all analyzed studies had two
features in common i.e.: a) underlined definiti-
on of key concepts — inclusion, attitude, child-
ren with disabilities, and: b) research type —
quantitative with survey as a main tool for data
collecting, we were able to compare them.

Sample Characteristics

This comparative review is based on 15
independent samples including 2.527 parti-
cipants (14-28). Table 1 depicts teachers’
characteristics across studies, like gender and
type of teachers (pre-school, class or subject

teachers), sample size and year of data
collection.

Table 1: Sample Characteristics across
Studies

Foauna Ha Bun npumepok / Type of Sample (%) IToxn / Gender (%)
cobupame Ha lonemuna na IMpenyunnumnmn IpenmeTnn

HPB asTop / noaaTouure / TIPUMEPOKOT / HACTaBHHIH / Onnenencin HACTaBHHIM / Mauku / Keucku /
First Author Year of Data Sample Size Pre-school HACTaBHHILM / Subject Male Female

Collection ’ Teachers Class Teachers Teacjhers
HBO ,,Benviku u Mmamm* / B
NGO .Veliki i Mali* 2002 182 47.8 522 33 96.7
Xpmuug, C. / Hrnjica, S. 2003 328 - - - - -
I'mas, M. / Gmaz, M. 2004 100 - 38.0 62.0 7.0 93.0
KOBatfealrl’lc, 1./ 2005 126 _ _ _ _ _
Kovacevic, J.
I'paxosat, B. / Grahovac, B. 2005-2006 90 100.0 - - 1.1 98.9
Masnacuk, JI. / Manasi¢, D. 2006 102 - 100.0 - 6.9 93.1
Apcenosuk ITaemnosuk, M ./ _ _
Arsenovié Paylovic, M, 2006 98 100.0 12.3 87.7
Kammusa, E. / Kalyva, E. 2007 72 — — — 16.7 83.3
Pajosuk, B. / Rajovi¢, V. 2008 392 - 100.0 - 13.3 86.7
i’j‘[“’yme"““’ M./ Janjusevic, 2008 100 - 46.0 54.0 18.0 82.0
Joparosik, O. / 2009 105 - 48.6 51.4 8.6 91.4
Jovanovi¢, O.
Iesuk, P. / Pevi¢, R. 2009 205 - - 100.0 - -
Tanosuk, /1. / Galovi¢, D. 2009-2010 322 26.1 25.5 48.4 11.8 88.2
CranncasibeBuk ITetposuk, 3. _ _
/ Stanisavljevi¢ Petrovi¢, Z. 2010 135 100.0 0 100.0
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[Komik, M. / Koli¢, M. [ 2012 [ 170 [
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Pe3yaraTtu u quckycuja

CegéKynna ciuka Ha4 CMAgoGUme HA HACMAG-
Huyume 3a unkaysujama 2002 — 2012

AHaMM3UPaHOTO BO HCTPaKyBamaTa BapHpa BO
METOJIOJIOTHjaTa IITO MOXKE JIa TIPEIM3BUKA TEIll-
KOTHH Ja ce JI0jie IO HEKOU PEJIaTUBHO OILTydy-
BayKM OJI'OBOPY HAa HAIWTe Mpariama. Mmajku
TH TIPEABH]] OBUE TEIIKOTHUH, MOXKE JIa ce 3a0ere-
M OJar TpeHI KOH MoJ00pyBamke Ha CTABOBUTE
HH3 BPEMEHCKHOT TIEpHO/] 3eMEH NpeaBuy (Cauka
1). Tlomasky TMO3WTHBHHM CTaBOBH HAa HACTABHU-
UTe 3a MHKITy3ujaTta Oea 3abenexanu Bo 2002 -
2005, mTo He U3HEHAyBa aKO MMaMe MPEJIBU
JeKa Ha TOYETOKOT Ha TOClenHaTa JeKaja, WH-
KITy3UBHOTO oOpa3oBanne Bo CpOwmja Oemre ne-
JIyMHO BOBEJCHO MPEKy Majii HE3aBHCHH IPOEK-
TH, TakKa IITO TIOBEKETO O] HACTaBHUIIUTE HE Oea
3all03HaCHN CO KOHIENTOT 32 MHKIY3UBHO 00pa-
3oBanmre. OOyKHUTe HAa HACTABHHUITUTE 3a WMHKITY-
3UBHO 00pa3oBaHME, TPOMOBUPALETO Ha IMpaBa-
Ta Ha JIETETO, MPOEKTUTE IIITO MMaa 3a el pa3BH-
Bamb¢ Ha MHKITY3UBHOTO 00Opa3oBaHKe, KaKo U Me-
YHapOIHOTO 3aKOHOABCTBO BOJAT JI0 OaBHA ITO-
3UTHBHA ITPOMEHA HA CTABOBHUTE HAa HACTABHUIIM-
TE 3a MHKITy3Hjara Bo mepuonoT ox 2005 mo 2008
romuHa. Hus crynuute, Haj3albeneximBa € cTa-
THjaTa 3a UCTPaXyBamETO CIpoBercHO Bo 2008
roMHa KaKo Aen oX mpoekToT Temmyc (22). Oa
HCTPaXKyBarme TH PETHCTPHpA TOBEKETO TIO3UTHB-
HU CTaBOBM Ha HACTABHUIIUTE 3a BKIYYYBaHkE O]l
MIENIAOT 30Wp HCTpaxkyBama. Tpeda ma ce criome-
He TyKa JIeKa 3a OBaa CTyauja 6ea coOpaHu moja-
TOIIM BO TEKOT Ha 0OyKaTa HacOYeHa KOH pa3BH-
Bamb€ Ha pa3dupameTo Ha HHKITY3UBHOTO 00pa3o-
BaHWE, KaKO M Tpajcikhe/pa3Boj Ha pEIeBaHTHH
KOMITCTCHI[UM Ha HACTABHUIIMTE 33 WHKIY3UBHO
obOpazoBanue. 3Ha4M, OBOj pe3ynrar Tpebda aa
Ouze cdaTeH Kako pe3ynTaT Ha HeToCpeeH KOH-
TeKcT w/nm ooyka. [To 2008 roauna, MoXxe n1a ce
3a0enexu OaBeH HaJO0JIEH TPEH]] BO CTABOBUTE Ha
HactaBHUITUTE. VIMeHO, ycBojyBamero Ha 300C
Bo cenremBpH 2009 roauHa, co Koj ce BoBelle UH-
KIy3UBHO 0Opa30oBaHWE KakO 3aJJ0JDKHTEIHO,
NpeIU3BHKa TIOYETHA BOZHEMHUPEHOCT Mely Hac-
TaBHUIUTE IITO HE C€ YyBCTBYBaa MOATOTBEHU
na padorat co yuenunu co [1OIl. Camure Hac-
TaBHUIM TIpalliaa: oaiu e moa (UHKIy3ujama)
MOJCHO, Kako Ke ce cnpagam co ,,makeomo
deme* noxpaj 30 opyeu Oeya, ke ocmaunam au
Oopyeume nuuteHu 00 modicHocma oa yyam?... bea

Results and discussion

An overall picture of Teachers’ Attitudes
toward Inclusion 2002 - 2012

Analyzed research varied in methodology
which can cause difficulties in coming to some
relatively conclusive answers to our questions.
Having these difficulties in mind, a mild trend
can be seen towards improvement in attitudes
across considered time span (Figure 1). Less
positive teachers’ attitudes toward inclusion
were recorded in 2002-2005, which is not
surprising bearing in mind that at the
beginning of last decade inclusive education
was partially introduced in Serbia, through
small independent projects, so the majority of
teachers were not familiar with the concept of
inclusive education. Teacher trainings on
inclusive education, promotion of children’s
rights, projects aiming at developing inclusive
schools, as well as international legislation led
to a slow positive shift in teachers’ attitudes
toward inclusion in the period from 2005 to
2008. Across studies, the most notable feature
is research conducted in 2008 as part of a
Tempus project (22). This research registers
the most positive teachers’ attitudes toward
inclusion in the entire pool of studies. It should
be mentioned here that data for this study were
collected during the training aimed at
developing understanding of inclusive edu-
cation, as well as building up/developing
teachers’ competences relevant for inclusive
education. So, this result should be perceived
as the result of immediate context and/or
training. After 2008, a slow downward trend in
teachers’ attitudes can be noticed. Namely, the
adoption of LoF in September 2009, which
introduced inclusive education as mandatory

caused initial anxiety among in-service
teachers who did not feel prepared to work
with  SEN  students. Teachers asked

themselves: is it (inclusion) possible, how am I
going to deal with «such a child» besides 30
other children, will the others
deprived of their learning opportunities...?

become
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HaNpaBeH! JOTOJHHUTEIHA HATIOpH BO 00JacTa
Ha 00pa30BaHMETO 3a J1a Ce 0XpadpaT TMoBeke U
MOBeke HACTABHHUIIU Jla TH MO3/paBaT CHUTE Jela
BO HUBHUTE YUYMJIHHUIIM, Ja CE WHCIHMPHUPAaT 3a
MOJITOTBEHOCT JIa HAy4aT Kako Jia HajJaT HAauuHU
na 00e30emaT eqHAKBH MOXKHOCTH 3a CHTE JIela
Jla y4ecTByBaaT M Jja Haydar, Kako ¥ Jia ce TOT-
THKHE aKTHBHO 0aparbe 32 MOXKHOCTHUTE 3a MOHA-
TaMolleH pa3Boj. ['opeHaBeneHHTEe pedopMcKr
MPOMEHU TIOJIEKAa BIIETOA BO YYMJIMINTATA M BO
YUMITHULIMTE U Pe3YyATHUpPaa co Mo0Jiaru Mo3UTHB-
HH CTaBOBHM HA HACTABHHIIUTE 3a MHKITY3HMBHOTO
oOpazoBaHue.

Tabena 2: [lpecned na cmagogume Ha HACMABHU-
yume 60 CpOuja 3a UHKIY3UBHOMO 00pA3068aHUE

Additional efforts in the field of education
were made to encourage more and more
teachers to welcome all children into their
classrooms, inspire readiness to learn how to
find ways to provide equal opportunities for all
children to participate and learn, as well as to
instigate active search for the opportunities for
further development. Abovementioned reform
changes slowly entered schools and class-
rooms resulting in mildly positive teachers’
attitudes toward inclusive education.

Table 2: An Overview of Teachers’ Attitudes
toward Inclusive Education in Serbia

T'oguna Ha cobupare Ha [ CraB 3a MHHKJTy3HjaTa
TIps aBrop / rojaTouuTe / H3Bop Ha mojarormre / MEDOKOT / Bu mpumepok /
First Author Year of Data Data Source rg)am {Je Size Type of Sample Attitude towards
Collection P Inclusion
. . l_lpej:[ylmrmu_mu 1 OJIICTICHCKHA
HBO ,,Benvku u mamu‘ / O6jaBeH u3BewITaj /
S o 2002 . 182 HACTABHHIIM / 241
NGO ,,Veliki i Mali Published Report Pre-school and Class Teachers
. . Op1eNeHCK ¥ IpeIMETHH
ﬁ&“.’i‘gaéc' / 2003. Og{f;?;’;;“ﬁ‘;“gft((csléf)) / 328 HacTaBHyIH / 3.16
y1ca, . P Class and Subject Teachers
. OJy1e/IeHCK M IPEIMETHU
I'ma3, M./ Gmaz, M. 2004. HeoGJageHa JlTLIOMCKA ’maa'/ 100 nactaBaum / Class and 246
Unpublished Graduated Thesis X
Subject Teachers
, . OJUIeIeHCKH 1 TIPEIMETHH
Rosaseoui )./ 2005. Cranija po pecui 126 E—— 171
vacevie, . Class and Subject Teachers
I'paxosar, b. / Heo6jaBena marucrepeka te3a / [Ipemyunnmmzy HacTaBHUIM /
Grahovac, B. 2005-2006. Unpublished MA Thesis 90 Pre-school Teachers 3.11
Mamnacux, [1. / HeoGjaBeHa quriiomcka Tea / OnzeneHCKH HaCTaBHULM /
Manasic, D. 2006. (2) Unpublished Graduated Thesis 102 Class Teachers 296
ApceHouk [Tapnosuk, M.
/ 2006. (b) Kondepentmckn TPYA / 08 OnzeneHcK: HaCTaBHALM / 88
. . ’ Conference Proceeding Class Teachers ’
Arsenovi¢ Pavlovi¢, M.
: Oj1eneHCKN 1 TIPEIMETHH
a2, B/ 2007. Cranija 5o secu 7 JE—— 294
yva, B Class and Subject Teachers
Pajosuk, B./ HeoGjasen useruraj (Temyc) / OnieneHcky HaCTaBHULM /
Rajovi¢, V. 2008.(a) Unpublished Report (Tempus) 392 Class Teachers 418
, . OJ1eNeHCKH ¥ IpeIMETHH
i sy | eS| g i
y T P! Class and Subject Teachers
, . OJy1e/IeHCKH M IPeIMETHU
s 0 oo | [l | o
> Class and Subject Teachers
o, . Crarnja BO BeCHUK / TIpenmerHn HaCTaBHHIM /
Tesuk, P. / Devié, R. 2009. (b) Journal Article 205 Subject Teachers 3.20
TIpe iy qHIMIIHY, OJUIETICHCKH
Tanosuxk, 1./ Heo6jaBena marucrepeka teza / M TIPEIMETHH HACTABHUILI /
Galovi¢, D. 2009-2010. Unpublished MA Thesis 322 Pre-school, Class and Subject 287
Teachers
CTaHuCaBIbEBUK .
Hemosnt. 3./ 2010 Cratnja BO BeCHUK / 135 TTpe Ty nIMIHI HACTABHUI / 271
CTPOBHK, .. : Journal Article Pre-school Teachers .
Stanisavljevi¢ Petrovi¢, Z.
Komuk, M. / 2012 HeoGjaBena jmriomcka tesa / 170 OJUIe/IeHCKH HACTABHHIIH / 3.56
Koli¢, M. ) Unpublished Graduated Thesis Class Teachers )

Camo eJieH TOTJIeN Ha CPEAHUTE BPEIAHOCTH CyTe-
pupa ¢ep BpeIHOCT Ha CTaOMITHOCTA HA CTABOBU-
TC Ha HACTABHUIINTE 32 MHKITy3HjaTa BO CTYIHUTE
U aHAIM3UPAaHHOT BPEMEHCKH pactoH. Avramidis
u Norwich TBpaar nexa 6aBHHTE IMPOMEHH BO CTa-

A mere glance at mean scores suggests a fair
amount of stability in teachers’ attitudes
toward inclusion across studies and analyzed
time span. Avramidis and Norwich argue that
slow changes in teachers’ attitudes can be
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BOBHUTE Ha HACTABHUIIMTE MOXAT Jia ce o0jacHaT
co (aKTOT JeKa KOH MHKITy3HjaTa 9eCcTo Ce TPHC-
TalyBallle Ha eficH aJi XOK HauuH, 0e3 cucTeMaT-
CKM MOIU(DUKAIMKA Ha OpraHu3alijaTa Ha ydH-
JIMIITETO, Oe3 JO/DKHATA MOYMT KOH HAcTaBHATA
EKCIIepTU3a Ha HACTABHUIUTE WM KaKBa OWJIO ra-
paHITija 3a 00e30emyBame pecypc (29).

explained by the fact that inclusion had often
been approached in an ad hoc manner,
without systematic modifications to school’s
organization, due regard to the teachers’
instructional expertise or any guarantee of
continuing resource provision (29).
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CpenHa BpeaHOCT HA CTABOBUTE 32 MHKJIy3ujaTa /

2005

lonuna Ha cobupame Ha nmogaTtouute / Year of Data Collection

2006 2008 2009 2010 2012

Cnuka 1: Cmagosume na HacmagHuyume 3a UHKIY3UBHO-
mo 0b6pazosanue HU3 cnmyouume

Enna on mpuuvHHUTE 32 MUHOPHUTE €(EKTH O]
pedopMCKUTE NPOMEHH Ha CTAaBOBUTE HA HAc-
TaBHUIIUTE 38 HHKITY3UBHOTO 00pa30BaHHE, HCTO
TakKa MOXKE J1a c€ HajzIe BO IIPUCTAIOT OJrope-Ha-
J0JTy BO MPOLECOT Ha WMIUIEMEHTAIMjaTa, KaKo
M BO KBaJUTETOT Ha pedopmure. Ha mpumep,
Fullan TBpau nexa Bo 00pa30BaHHUETO ,,IPOMEHA-
Ta € MPEMHOTYy Ba)KHA 3a J]a C€ OCTaBM HA EKC-
NepTH™ U JeKa MoeAuHnUTe (OAHOCHO, HACTaB-
HHULIUTE) MOpaaT Aa MHULUPAAT akuuja 3a Mpo-
MEHa Ha ycJOBHTE BO HMBHHUTE yumiuiira (30).
Cnopen Byjauuk u cop., HacTaBHunuTe Bo Cp-
Ouja riemaat Ha peOpMCKHTE MPOMEHH KaKO Ha
HaMepa Ja ce IpoMeHaT (OpPMaIHUTE KapakTe-
PUCTHKH, a HE CyLUTHHATa, U U3pa3yBaaT 3arpH-
EHOCT 3a HuBHaTa onpxumBocT (31). [IpeBae-
HTHaTa nepleniyja Ha peopMuTe Kako HOBPII-
Ha ¥ OpUEHTHpaHa KOH (parMEeHTHpaHH pe3yJi-
TaTd, HEMa MOTEHIUjall a TH MOOWIM3Upa Hac-
TaBHUIIUTE J1a ja pe3eMaT OJrOBOPHOCTA 32 I10-
BE/lyBame, Kpeupame, MMIUIEMEHTALM]a U eBaj-
yalyja Ha MPOMEHHWTE BO HHUBHHUTE YYHJIHHUIIH,
YUMJIMLITATa ¥ BO CHCTEMOT KaKO LIEJIUHA.

[ect cTyauu ro Maa UCTOTO KITyYHO Ipallame
BO HUBHHTE HCTpaxKyBama: ,,Janu ja momapxy-
BaTe WHUITHjaTHBaTa Ha MeI'yHapOIHATA 3aCTHH-
1a 32 MHKJIY3MBHO 0Opa30BaHUE HAa YYCHUIH CO

Figure 1: Teacher Attitudes toward Inclusive Education
across the Studies

One of the reasons for minor effects of
reform changes in teachers’ attitudes toward
inclusive education can also be found in top-
down approach in the implementation
process, as well as in the quality of reforms.
For example, Fullan asserts that education
“change is too important to leave to the
experts” and that individuals (i.e. teachers)
must initiate action to change the conditions
within their schools (30). According to
Vujadi¢ et al. teachers in Serbia perceive
reform changes as an intention to change
formal characteristics, not the essence, and
express concern about their sustainability
(31). Prevalent perception of reforms as
superficial and oriented toward fragmented
results lack the potential to mobilize teachers
to take responsibility for initiation, creation,
implementation and evaluation changes in
their classrooms, schools and system as a
whole.

Six studies had the same key question in their
surveys: “Do You Support International
Community Initiative for Inclusive Education
of Students with Special Educational Needs?”
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mmoceOHU 00pazoBHU moTpedbu?* (15, 16, 19, 22,
24, 25). YdecHuruTe u3bpayie eIeH OATOBOP O
TpUTE ONIMHU: @) [a, moa e HeOmyruso npaso Ha
cexoe deme; 0) Ilompeben e cenexmusen npuc-
man 8p3 OCHO8A HA 8UOOM U CMEneHom Ha Ho-
cebnama nompebda; B) He, moa e ymonuja noo
ogue oxoanocmu. OBUE CTYIUH TIOCTOjaHO TTOKA-
JKyBaaT JeKa TIOTOJIEMHOT JeJ O]l HACTABHUITUTE
BepyBaar Jeka WHKIy3UBHOTO OOpa3oBaHHE €
MOJKHO caMmo 3a Hekou kateropuu jena co [1OI,
a WHKIYy3MBHOTO oOpa3zoBaHHe Tpeba ma Oume
BP3 OCHOBa Ha BHJIOT M CTCIICHOT Ha IMOCCOHHUTE
roTpedn. [IporeHToT Ha HACTAaBHUITH IITO ja W3-
Opane ommmjarta 6 ce mBwkK ox 37,2% (22) Ha
73% (16) HU3 aHANMU3UpAHHUTE TIOAATOLHN O] ¥IC-
TpaxyBamara. bujejku Toa 0ea KOH3UCTCHTHU
CO3HaHM]ja O] UCTPAXKYBAYKOTO TEJIO, CAKABME J1a
Jo3HaeTe 3a kou kareropuu Ha aema co [10I1 na-
CTaBHUIINTE NMaa IMOBeKe HETaTUBHI/TIO3UTHBHU
CTaBOBH.

Cmasosume 3a UHKIY3UGHOMO 00pazosanue
3aeucam 00 6udom Ha nocebHama oo6pa3oéHa
nompeoba

Kaxo mro pexkoBme, cO3HaHHjaTa 3a OJHOCOT Me-
f'y CTaBOBUTE Ha HACTaBHHULIMTE 3a MHKIy3WjaTa
u xareropuute Ha [1OIl ce KOH3UCTEHTHH HU3
aHaIM3UpaHuTe CTyAud. MiMeHo, HacTaBHHIUTE
MMaaT TI0BeKe HETaTHBHU CTAaBOBH 32 MHKITY3H]a-
Ta Ha YYEHHIUTE CO BU3YEIHH OLITETYBamba U CO
omrereH cnyx (14-16, 18-20). Ox apyra crpa-
Ha, HACTaBHHUIIUTE MMaaT HajMHOTY IMO3UTHBHHU
CTaBOBHU 32 MHKJIy3WjaTa Ha yYCHHUIIUTE CO XPO-
HUYHA OOJIECT, CO eMOITMOHAIHU podaemu, Qu-
3WYKHA W TOBOPHU HapyrnyBama (14-16, 18, 19,
24). Clough u Lindsay (32) umaar ciImdHU HAO-
I, KOM OW MOJKEJIO JIOTIOJIHUTEITHO Ja Ce aHaIH-
3UpaaT Off UCTOPHUCKO-KYJITypHa TEPCHEKTHBA.
Bo HuBHaTa cryaMja, HacTaBHHLMTE IOKaXkaa
HajMHOTY HETaTHBHH CTaBOBHU 32 MHKITy3HjaTa Ha
YUYEHHIIUTE CO TPOOJIEMAaTHYHO OXHECYBame U
eMOLIMOHAIHA TEIKOTUH. HactaBHumm ucTO
Taka MpojaByBaaT TEIIKOTUH BO HCIIOJIHYBAHETO
Ha TMOTpeOuTe Ha YYCHUIUTE CO CEH30PHU
omreryBama. CrnaOMOT pejTUHI Ha Aenara co
CCH30pPHU ONITETYyBamba aBTOPUTE T'O TPHIUIIY-
BAaT HA PENIATHBHO PETKOTO MPHCYCTBO Ha TaK-
BHUTE JIella BO PEJOBHU ITapaJIeNIKK BO TOA BPEME,
Kako mmTo Oemre ciy4ajor Bo CpOuja BO TEKOT Ha
aHAIM3UPAHNUTE TOAMHU: HUE C¢ YIITE UMaMe Ce-
IPEeTanucKo MKOMyBamke (T.e. MOCeOHN YUHIIHIII-
Ta), KaKo JOMHMHAHTEH MOJIe] Ha 0Opa3oBaHHE

(15, 16, 19, 22, 24, 25). Participants selected
an answer by choosing one of three options:
a) Yes, it is the inalienable right of every
child. b) Selective approach based on the type
and level of special need is necessary; c) No,
that is utopia under these circumstances.
These studies consistently showed that the
majority of teachers believed that inclusive
education was possible only for some
categories of SEN children, while inclusive
education should be based on the type and
level of special needs. The percentage of
teachers selecting option b go from 37.2%
(22) to 73% (16) across analyzed research
data. Since these were consistent findings
across research body, we wanted to find out
toward which categories of SEN children
teachers held more negative/positive attitu-
des.

Attitudes  toward  Inclusive  Education
Depending on Type of Special Educational
Need

As we mentioned, the findings about the
relationship between teachers’ attitudes toward
inclusion and the categories of SEN are
consistent across analyzed studies. Namely,
teachers hold the most negative attitudes
toward inclusion of students with visual and
hearing impairments (14-16, 18-20). On the
other hand, teachers have the most positive
attitudes toward inclusion of students with
chronic illness, emotional problems, physical
and speech impairment (14-16, 18, 19, 24).
Clough and Lindsay (32) reported similar
findings that could be additionally analyzed
from a historical-cultural perspective. In their
study, teachers showed the most negative
attitudes toward inclusion of students with
behavioral and emotional difficulties. Teachers
also reported difficulties in meeting the needs
of students with sensory impairments. The
authors attributed the low ranking of children
with sensory impairments to the relatively
infrequent presence of such children in main-
stream classes at that time, which was the case
in Serbia during the analyzed years: we still
have segregated schooling (i.e. special
schools) as a predominant model of educating
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Ha aera Co CEH30PpHU OMITETYBamkbaA.

I'nagnu npeuku u npeonocmu Ha ycnewinama
UHKY3UjaA - 21e0HA MOYKA HA HACMABHUYUME

Naxko e 3aBpmieH roieM men ox paborata Bo 00-

JacTa Ha WHKIY3MBHOTO 0OOpa3oBaHHME BO ITOC-

neqHara aekana Bo CpOuja, c€ yIiTe mocrojar

HEKOU MPEYKH 3a CIPOBEAYBamkhe¢ Ha WHKITy3H]ja-

Ta. [JIaBHM TpEYKH, HACTABHHUIIUTE IOCTOjaHO

Haoraar BO WHCY(DHIIMEHTHOTO WHHIIHjATHO 00-

pa3oBaHHe M BO IpOrpaMuTe 3a MpodecrnoHaIeH

pa3Boj Ha HacTtaBHUIMTE BOo CpOWja, HHUCKHOT

CTaTyc Mer'y BPCHHUIIMTE M OJOWBAHmHETO Ha BPC-

Hurmte Ha Aenata co [1OI1 Bo penoBHUTE mapa-

JICTIKH, KaKO M HEIOCTAaTOK Ha pecypcH (Hecoo-

BETHa HAcTaBHa TMporpama, OpraHu3andja Ha

BpPEMETO, TIPEroJIeMH TapalielIki, HeIOCTaTOK Ha

onpemenu UT-yammauim) (14, 16, 18, 24, 25).

[Nokpaj Toa, HacTaBHUIIMTE OOMYHO U3BECTyBaatT

JieKa IPYTUTE 3aCeTHATH CTPAaHW HEKOU (haKTOpU

M TJIeaaT Kako IMPEYKH, a OOJeKTHMBHO HE ©

taka. CIIOMEHaTHTE TPEYKH C€ BHATPEITHHUTE

(hakTopy Ha HACTABHWIIUTE, KAKO BOJja, MOTHBA-

IIja, CTAaBOBH, KaKO M MOTHBAIMjaTa W Kallally-

TeTOT Ha poxutenute Ha nerna co [IOII (14, 16,

18, 24, 25, 27).

Kako n 32 npupoGuBKUTE Ol MHKITY3UBHOTO 00-

pazoBanue, I'eBuk mokaxa meka 90,2% ox Hac-

TaBHUIIUTE IIETIOCHO WJIM TJIaBHO CE COoTjlacyBaar

co m3jaBara: ,,3acTHIYKOTO 0Opa3oBaHKE Ha Je-

nara co [1OI1 v HUBHHUTE TUITMYHYU BPCHHITU € OJT
3aeqHuuku uHTepec™ (25). Ilpeanocture Ha UH-

KIY3UBHOTO OOpa30BaHUE 3a YYCHUIMTE CO

[TOI1 BrIy4YyBaaT MOXHOCTH 3a COIIHjajIH3aIiyja

KaKo pe3ylTaT Ha IpoOMeHaTa Ha Mapagurmara

BO 00pa30BaHMETO O]l HATJaCEHHUTE aKaJeMCKU

JIOCTHTHYBabha Ha CTYICHTHTE HA MOXOJIUCTHYKU

MpUCTAaI KOH yueHunute. [lokpaj Toa, THIHMYHH-

TE BPCHHUIIM MMAaT KOPUCT OJI MHTEPAKIIUUTE CO

yaenurure co 11Ol He camo onm pa3BUBAIETO

eMmaTrja u (MeryceOHM) BEIITHHH 3a IOIPIIKA

TYKY, HCTO TaKa, ¥ CO HaMaJyBame Ha Mpepacy-

JIMTE KOH JII[aTa co moceOnu notpedu (14, 25).

Bo Hekou 071 aHANMM3UPAHUTE CTYMH, HACTABHH-

IIUTe UMaa MOYKHOCT Jia MPEeJIOKaT WHTEPBCH-

IIUH TITO MOXKAT Jia TO ToA00paT MHKITy3UBHOTO

obpazoBarne Bo Cpbuja. [Ipemopaku o1 HacTaB-

aurate (14, 24, 25 ):

"  OpraHu3alyja U KOHTHHYyHpaHa peain3aluja
Ha MPOorpamMuTe 3a MPOPECUOHAIICH Pa3BOj 3a
WHKJIY3UBHOTO OOpa30BaHHWE BO OJHOC Ha
MOTpeOnTEe Ha OJPEACHHN YUMIIHIITA;

children with sensory impairments.

The Main Obstacles and Benefits of Successful
Inclusion — Teachers’ Point of View

Although a great deal of work has been done in
the field of inclusive education in the last
decade in Serbia, there are still some obstacles
to implementing inclusion. As the main obstac-
les teachers consistently perceive insufficient
initial education and professional development
programs of teachers in Serbia, low peer status
and peer rejection of SEN children in regular
classrooms, as well as lack of resources
(inadequate curriculum, time organization,
oversized classrooms, lack of IT equipped
classrooms) (14, 16, 18, 24, 25). Moreover,
teachers usually report that other stakeholders
perceive some factors as obstacles, which are
not objectively so. The mentioned obstacles are
teachers’ internal factors such as willingness,
motivation, attitudes, as well as motivation and
capacities of SEN children’s parents (14, 16,
18, 24, 25, 27).
As for the benefits of inclusive education,
Djevic showed that 90.2% of teachers fully or
mostly agree with the statement ,,Common edu-
cation of children with SEN and their typical
peers is of mutual interest(25). Benefits of
inclusive education for students with SEN
include extensive opportunities for socialization
due to a paradigm shift in education from
emphasizing students’ academic achievement to
a more holistic approach to students.
Additionally, typical peers benefit through
interactions with SEN students not only by
developing empathy and (mutual) support
skills, but also by reducing prejudices toward
people with special needs (14, 25).
In some of the analyzed studies, teachers had the
opportunity to suggest interventions that could
improve inclusive education in Serbia. Teachers’
recommendations included (14, 24, 25):
= Organization and continuous realization of
professional development programs on
inclusive education regarding the needs of
particular schools;
=  Continuous cooperation with all relevant
individuals and institutions (health -care,
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" KOHTHHYyHpaHa cOpabOTKa CO CHTE pEJIeBaHT-
HH TIOCAMHIM U MHCTUTYLHHU (3ApaBCTBEHA
3allITHTA, COLMjaliHa 3aIlTHTa, 00pa30OBaHKE
HAaJIBOP O]l YUMJIMILTETO...);

" [pPOMEHa Ha OPraHMU3ALMCKUOT KOHTEKCT Ha
HacraBata (Ha mpumep, (rekcMOMITHAa Hac-
TaBHa MMPOrpama, BpeMEHCKa IMHAMHUKa);

"  JIONMOJIHHUTEHA MOAAPIIKA 3a JelaTa ¥ Hac-
TaBHUIUTE (IICHXOJIOT, JIOTOMeN, JieKap, (Gu-
3MOTEpPATeBT UTH. ).

3akayuox

[pernenor Ha W30paHHUTE CTYyOUM OTKPH JeKa,
MaKo TIOJIMTUKUTE TIOBP3aHU CO OOpa30BaHUETO
Owie MOIOKHH Ha 3HAYUTEITHU POMEHHU BO TIOC-
JIEHVBE TOIMHHW, THe Omiile MHOTY MOOaBHU Ha
HUBO Ha 3ac[JHMIA HAa HACTaBHHULM, YUMIWILIHA
KyATypa U OILUTECTBEHU CTPYKTypu. lIpernenor
Ha TIOCTOEYKOTO MUCTPaKyBayKO TEJIO HH OBO3MO-
KM TIPOIIMPYBakbe Ha HEKOH YBUAU BO pedopM-
CKHTE TIPOIIECH U MPE3CHTUPAE Ha HEKOJIKY Tpe-
TOpaku MMTO OW MOKene 1ma OWmaT KOPHCHH 3a
KpeaTopuTe Ha IMOJUTHKATa, HACTABHUOT Kajap,
3a 00pa30BHUTE UCTPaKyBauM U 33 CAMHUTE Hac-
TaBHULM, HAZIBOP OJ1 JIOKATHHOT KOHTEKCT aHAIH-
3UpaH TyKa.

Ce cmera Jieka CKpOMHHUTE eeKTH of pedopM-
CKHTE IPOMEHHM BO CTABOBUTE HAa HACTABHHILIUTE
32 MHKJIY3MBHO 00pa30BaHHE MOXAaT Ja ce BUIAT
Kako pe3yiTaT Ha NPHUCTANOT OArOpe-Halody BO
MpOLECOT HAa UMILUIEMEHTanyja. 3a 1a ce TIOCTHT -
HaT eUKacHU 00pa3oBHH pedopMu, UMILICMEH-
TaTopuTe MopaaT ja 00e30enaT MOKHOCTH 3a aK-
THBHO YY€CTBO Ha CHTE YHHUTEJIU BO AU3ajHOT,
VMILIEMEHTAIMjaTa 1 MOHUTOPHHT OT/eBalTyallyja-
Ta Ha pedopmure. MIMEHO, MapTUIMIATHBHHOT
MPUOA KOH MPOMEHUTE K& T'M M3JI0KM HACTaBHH-
LUTE HA UCKYCTBEHO y4ee, OUIICjKU € JOKaXKaHO
JeKa KCKYCTBOTO € HAjCHITHHOT (akTop Ha
poMeHH Ha ctaBoT (24, 33). Mcro Taka, Tpeba ma
Ce MCTAaKHAT OJIOJIy-HAarope YYWIMIIHO Oa3zupa-
HHUTE UHTEPBEHIIMH KaKO JEJI O PEIOBHHUTE 00pa-
30BHHM IIPOTPaMH IITO TH ClieNaT MHKIY3UBHUTE
cTpareruu (Buay, Ha mpumep, 34). Ilo c¢, Hactas-
HUIWUTEC MW CTAaBOBUTC Ha HACTABHUIUTEC HUIrpaar
KIIy4YHa yJiora Bo 00e30eIyBambeTO Ha YCIIEXOT Ha
00pa30BHUTE MOJUTHUKH.

VYiTe eqHa cUCTeMCKa MPEYKa 3a CIPOBELYBabe
YCHENIHO MHKITy3UBHO 00Opa30BaHUE € HelOCTaTOo-
KOT Ha PECypCH Ha pacrojiaramke Ha HaCTaBHHIIU-
Te. IMeHO, yCIIEIHOTO BKIIy4yBamkhe Ha yYCHULIU-
te co IIOII Bo romeMa Mepa 3aBUCH O] JOCTall-

social welfare, education outside the

school...);

» The change of organizational context of
teaching (for example, flexible curriculum,
time dynamics);

» Additional support for children and teachers
(psychologist, speech therapist, physician,
physiotherapist, etc.).

Conclusion

The overview of selected studies revealed
that although policies related to education
have undergone considerable changes in re-
cent years, they have been much slower at the
level of teacher community, school culture
and social structures. The review of existing
research body enabled us to broaden some
insights into reform processes and to present
some recommendations that might be useful
for policy makers, teacher trainers,
educational researchers and teachers them-
selves, beyond the local context analyzed
here.

It is argued that modest effects of reform
changes in teachers’ attitudes toward
inclusive education can be seen as a result of
top-down approach in the implementation
process. In order for educational reforms to
be effective, implementers must provide
opportunities for active participation of all
stakeholders in the design, implementation,
and monitoring/evaluation of reforms. Na-
mely, participative approach to changes
would expose teachers to experiential
learning as experience has proven to be the
strongest factor of attitude changes (24, 33).
Furthermore, there should be emphasis on
bottom-up, school-based interventions as part
of regular education programs following
inclusive strategies (see, e.g., 34). After all,
teachers and teacher attitudes play a pivotal
role in ensuring the success of educational
policies.

Another systemic barrier to implementing
successful inclusive education is lack of
resources available to teachers. Namely,
successful inclusion of SEN students depends
largely on the availability of resources in the
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HOCTa Ha PECYpCHTE BO YUFJIHWIATA M OJ HAYH-
HOT Ha KOj HACTaBHUITUTE T ITUCTPHOyHpaar pe-
CypcuTe Ha ydeHunuTe. TepMHUHOT pecypcu He ce
OJTHECYBa CaMO Ha HACTAaBHUTE METOIIU U MaTepH-
jauTe TyKy, HCTO Taka, U Ha BPEMETO 3a JIaBambe
WHCTPYKIWH, TpodecroHaTHa MOAApIIKAa W Ha
3HaeHkaTa W BEIITHHUTE HAa HACTABHHIIUTE CTEK-
HaTH TpeKy oOyka u muckyctBo (35). Cure oBue
pecypcu MOXKaT Jla ce KOpHCaT BO CIIPaBYBambe CO
pa3NHMKUTE BO y4wiIHHUNATA. ['eHepanHo, HeaocTa-
TOKOT Ha OBHE PECYpCH MOXKE Jja c€ HaIMHHE Ha
IIBa HAUYMHA: CO 3rOJIEMYBAambC Ha /CO3[aBambe pe-
cypcu (Ha mpuMep, (prHAHCHCKA TOIPIITKA 32 Ha-
baBka Ha MKT-ompema, moBp3aHa co oOpazoBa-
HUETO, M WHBECTUIIMUTE BO YOBEYKU PECYPCH)
W CO TIpEypeAyBambe Ha PacloNOXKIMBUTE pe-
cypcu (Ha mpUMep, 3acJHUYKa padoTa Ha moced-
HU eyKaTOpH M OMIITO 00pa30BaHHE HAa HACTaB-
aurwre). Tpeba ma ce crioMeHe eka HeKOH Ipo-
MEHH BO BOCIIOCTaBYBameTO/pacmpenendaTa Ha
pecypcu Beke ce 3arounatu. Cerak, HACTaBHHITU-
te Bo CpOuja ce ymre Tpeba Ja To OleHaT U Uc-
KycaT BIIMjaHUETO HAa OBHE PEJIATHBHO HOBH
CTPYKTYpH 32 TIOLAPIIKA.

Kako mro BHmoBMe, 3aKOHOTAaBCTBOTO TH TIOCTa-
BU TEMEJNTE 32 MMOJI00pyBame Ha WHKITy3HBHOTO
oOpa3oBaHue cO Oapame eayKaTopuTe Ja Jo0ujar
npodecroHaeH Pa3Boj KaKo HACTABHHIIU-KaH U~
JIaTH U HACTABHUIIM BO CITy>K0a Ha OJIJICIICHUETO.
Cenak, mperyieoT Ha W30paHUTE HCTPaXKyBarba
MOKa)ka JIeKa CEralrHuTe aKTHBHOCTH 3a Tpode-
CHOHAJICH Pa3Boj C¢ YIINTE T OCTaBaaT HACTABHU-
uTe 0e3 BEITHHY, 3HACHE WITH CTAaBOBH ITOTPEO-
HH 32 pabota co cute yueHu. OBHE CO3HaHU]ja
MPEM3BUKYBaaT MMOHATAMOIIIHA 3arPHKEHOCT Ha
KpearopuTe Ha monuTthkaTta: Kako ga ru obyuar
HacTaBHMIMTE Ja v 1ieHat neuara co ITOII, nga
MOXKAT J1a TH TIPETIO3HAAT ¥ Ja TH M3IUTHyBaar Ha
ocHOBa Ha HUBHHTE NipenHOocTH? Kou ce moTpedu-
TC Ha HACTABHUIIMTE HA HUBHUOT TAaT KOH MHKITY-
3ujara’?

I'nmaBHa IIpru4rvHa 3a HCIIOYUTYBAKE HA MHKITY3H-
jaTa o cTpaHa Ha HACTABHUIIUTE OFf jABHUTE yUH-
JWIITa € caMoINepIleniyjara eka THe HeMaar J0-
BOJTHO KOMIIETEHITUH Jla TH y4aT YYEHHUIIUTE CO
[TOI1. Ho moHaTaMoIiHaTa aHaiu3a Ha 3HAYCH-e-
TO Ha OBa 00pa3noKeHHe OTKPHBA LITO TpeOa THE
Ia Hayyat: 1) mo3HaBambe Ha WHKITY3HjaTa - IITO
3HAYM MTO3HABAamkE Ha PA3MYHU BHUAOBH NOCEOHH
MoTpedu, Kako Jia ce CTaHe KpeaTop Ha MHKITY3UB-
Ha YYWIWIIHA KYJITYpa, YYeCHHK BO HHKITY3UBHO-
TO JIOHECYBabE OJUTYKH U UMILIEMEHTATOp Ha WH-
KITy3UBHHUTE TIPAKTUKY, 2) IOUUTYBamke U npuda-

mainstream classroom and on the way
teachers distribute resources among students.
The term 'resources' refers not only to
teaching methods and materials but also to
time available for instruction, professional
support, and to teachers’ knowledge and
skills acquired through training and
experience (35). All these resources can be
used in handling differences in classrooms.
Generally, a shortage of these resources can
be overcome in two ways: by an increase
in/creating resource (e.g. financial support for
purchasing education-related ICT equipment
and investment in human resources) or by re-
arranging available resources (e.g. collabo-
rative work of special educators and general
education teachers). It should be mentioned
that some changes in establishing/allocating
resources have already been initiated.
However, teachers in Serbia are still to
evaluate and experience the impact of these
relatively new support structures.

As we have seen, legislation has laid the
groundwork for improvement of inclusive
education by requiring educators to receive
professional development as teacher candi-
dates and in-service teachers. However, the
overview of selected research showed that
current professional development activities
still leave teachers without the skills, know-
ledge, or attitudes needed to work with all
students. These findings elicited further
concerns by policy makers: How to train
teachers to value children with SEN, to be
able to recognize and build on their strengths?
What are teachers’ needs on their way to
inclusion?

The main reason public school teachers
disregard inclusion is self-perception that
they do not have enough competence to teach
SEN students. But further analysis of the
meaning behind this rationale revealed what
they needed to learn: 1) knowledge on in-
clusion — what it meant beyond knowledge of
different types of special needs, how to
become an agent of inclusive school culture,
participant in inclusive decision making and
implementer of inclusive practices, 2)
appreciating and accepting individual diffe-
rences and valuing every child for what s/he
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Kame Ha MHIVBUAYAJTHNATE Pa3JINKA W BpeIHYBa-
¢ Ha CEKOE JIeTe 3a OHA IITO € Toj/Taa 1 3) Hac-
TaBHU CTPATETHH KOUIITO aKTUBHO T'H TIPECPETHY-
BaaT Pa3sHOBUAHOCTUTE Ha JETCKUTE MOTpeOH M
T'H TPETUPAAT Pa3IHKUTE KaKO PECYPCH.

3HaemaTa W BEpyBambaTa HAa HACTABHUIUTE cCE
(unTpuTe HI3 KO MUHYBaaT HUBHHUTE MTPAKTHKHL,
CTpaTerud, akIyH, TOJKyBama M OomIykd. Oba
3HA4M JIeKa 3HACHETO M BepyBamaTa UrpaaT BaXK-
Ha TIOCpPEAHNYKA YJIOra BO OHA IITO TO y4aT Hac-
TaBHHULIMTE U KaKO W LITO TPEAaBaaT THE BO yUHJI-
Hunata (36). Ilopagu oBHe HpPUYMHM, CMETame
JIeKa € BaXXHO J]a ce 0Xpadpar HaCTaBHUIINTE TIpe-
Ky HHBHOTO OOpa3oBaHHE Jja MCTpaKyBaaT M Ja
T'H apTUKYyJMpaaT CONICTBEHUTE BepyBamba U MMII-
JMLUTHU TEOPUH U 14 TH KOPUCTAT Jia ce 00jacHH,
OlpaB/a, CTaBU TOJI 3HAK NpaLIaTHHK U J1a Ce UH-
dopmupa 3a mmHaTa 00pa3oBHA mMpakTHKa. McTo
Taka, Tpeba /1a ce MOTTUKHE KPUTHIKO Pa3MICITY-
Bame 3a MOCIIEAUINTE U TIPETIIOCTABKAUTE Ha pa3-
JWYHUA TEOPUH W TIPAKTHKH BO OJHOC HA MHKIY-
3UBHOTO 0Opa3zoBaHue. Ha oBoj HaumH, UMame 3a
LeJ MOTTUKHYBae HA HACTABHULIUTE /14 CE CO3-
Jane mo/yiaboko pasdupame U yBuj, aa ce dop-
MHpa OCHOBA HE CaMo 3a pasriieyBarmbe Ha aTep-
HATWBH TYKY, CTO Taka, M 3a Ipe3eMame aKilija
3a TI0CTOjaHo MMOI00PYBamke Ha IpaKcaTa BO TEKOT
Ha Kapuepara Ha eieH HacTaBHHK. HactaBHumuTe
LITO pa3MHUCIIyBaarT 3a cBojaTa paboTa 3HaaT IITO
MpaBaT, 30ILTO IO MpaBaT ToA U IITO Ke Ce CIIy4n
KaKO pe3yiraT Ha oHa ImTo To mpasat (37), ma 3a-
TOA cMeTaMe Jieka CaMOCBECTa, CAMOUCITUTYBAbE-
TO U camopedekcrjata Ha HaCTaBHUIIUTE Tpeda
Ia OupaT CyIITHHCKM KOMIIETCHIMH IITO Tpeba
Jla IpoApaT BO cuTe (pa3u Ha HUBHUOT NPOQEcHo-
HaJICH Pa3Bo)j.

ITonaramy, mMajky ja TIpEIBUA OINITECTBEHATA
KOHCTPYKTHBHCTHYKA TIEPCIEKTHBA Ha BAKHOCTA
Ha WHTEPAKIMHUTE Ha BPCHUIIUTE 32 yUCHE, HUE
yIITe MOBeKe Ke ja HarjacuMe MOKTa Ha 3HAYaj-
HUTE BPCHUYKU MHTEPAKLHU 33 YUCHE U Pa3BOj
Ha ydenurmre co I1OI1. Co men ga ce mocTurae
TOAa, HACTaBHHIIMTE Tpeba /1a 3HaaT Kako Ja TH
pa3BHjaT OBHE WHTEPAKIMH U OJJHOCH, KaKO Ja TH
MIPETBOpAT MHKITY3UBHUTE MPUHIAIHA BO HHTEP-
BEHLIMja 32 HaMallyBambe Ha NpeApacyauTe MpeKy
pa3IMYHU TEXHUKH Ha TMOAy4yBame. Taka, Hac-
TaBHUILIMTE Tpeba Ja ce 3a03HaaT co TEOPUHTE Ha
coBpeMeHUTe (hOpMHU Ha TIpEApacyId U Ja Oumar
OBJIACTCHH 3a CO3/aBarbe¢ KIMMa Ha TpHdakame
BO YYHJIHWIIATA TIPEKy HEHArlacyBame Ha TIpH-
MaJHOCTa Ha OZIpe/IeHa COLMjaHa rpyma u (QoKy-
CHpame Ha YUYCHHIMTE KaKO HA MOEIWHIIM, a He

was, and 3) teaching strategies that actively
met a diversity of children’s needs and treated
differences as resources.

Teachers’ knowledge and beliefs are filters
through which their practices, strategies, ac-
tions, interpretations and decisions are made.
This means that knowledge and beliefs play
an important mediating role in what teachers
learn and also how and what they teach once
they are in a classroom (36). For these rea-
sons, we believe that it is important to
encourage teachers through their education to
explore and articulate their own beliefs and
implicit theories and use them to explain,
justify, question and inform future edu-
cational practice. Also, we should encourage
a critical reflection about the consequences
and assumptions of different theories and
practices regarding inclusive education. In
this way, we aim at fostering teachers to
create deeper understanding and insights,
forming the basis not only for considering
alternatives, but also for taking action to
continually improve practice throughout
one’s teaching career. Teachers who become
reflective about their work come to know
what they are doing, why they are doing it,
and what will happen as a result of what they
do (37), so we consider teachers’ self-
awareness, self-inquiry and self-reflection to
be fundamental competences which should
pervade all stages of teachers’ professional
development.

Furthermore, having in mind social
constructivist perspective on the importance
of peer interactions for learning, we would
stress even more the power of meaningful
peer  interactions for learning and
development of SEN students. In order to
accomplish it, teachers need to comprehend
how to develop these interactions and
relationships, how to translate inclusive
principles into a prejudice-reducing inter-
vention through diverse teaching techniques.
Thus, teachers should be introduced to the
theories of modern forms of prejudices and
empowered to create climate of acceptance in
classroom through de-emphasising social
group memberships and focusing on people
as individuals, rather than group members,
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TIPUTIATHUIT Ha TpyTiaTa, HariacyBajkyd TH CIIMY-
HOCTHUTE ITOMETy TPYTIUTE M HATTIaCyBajKH ja TIpH-
MaHOCTa HAa 3aeIHUYKATa Ipyra, Kako U MpPeKy
aHTaKUpame Ha Jierata BO UCKYCTBA CO KOH CE
JOKaXXyBa JIeKa HUBHUTE MPETXOHU KOHIICTIIUH
3a pa3JIMyHH OIIITECTBEHH TPYIH ce JaxHu (38).

Kako w HacTaBHWTE CTpaTermy W TPETJIeIOT Ha
pedepeHTHITE KHUTH TOKa)XyBa JeKa MOCTOH
IIMPOK CIIEKTap Ha HACTaBHU CTpaTeruu Oasmpa-
HU Ha EBUJICHIIM]a KOW HACTABHUKOT MOXKE Jla TH
npudatu 3a 1a 00e30ea1 MOLAPIIKA Ha YISHHIIH-
te co [1OII (35, 39), Ho Ge3 pu3MK O HUBHO HC-
KIIyqyBam-e O]l OCTaHATUTE O yUIITHHIATa. 3ropa
Ha TOa, UMa MaJKy JOKa3W IITO ja OMpaBIyBaatr
yrmotpedara Ha crienii()UIHA HACTABHU CTPATETHH
3a yyenuuure co [1OI1, Tyky neka cute yueHUIN
MMaaT KOPHUCT OJI 3aCJJHUYKHU CET Ha CTpPATEThH,
KOH MOXaT Ja 6HIIaT MpuIaroAcHu Ha WHIWBH-
nyamaute pazmmka (40, 41). 3raum, oHa MTO €
MOTPeOHO 3a ehEKTHBHO yUCHE¢ Ha CUTE € CHCTe-
MarcKa, eKCIUTMIINTHA U WHTEH3WBHA NIPUMEHa Ha
IIMPOK CHEKTap e(PUKAaCHU HACTABHU CTPATETHU.
Taka, npeky oOpa3oBaHKe, HACTABHUIUTE Tpebda
Jla IMaaT MOXKHOCT J1a ¢€ 371001jar co rojieM Opoj
CTpaTeruyl 3a IMpelaBame, YUeHhe W YIpaByBambe
Oa3upaHy Ha €BUCHITH]a, KOUIIITO C¢ KPCaTHBHH,
pedIeKCHBHY, OITOBOPHU U PEIUIIPOYHU CO IIE
3a MOHATAMOIIHO MOJ0OpYBamkbe Ha €IHAKBOCTA
BO TIPHCTANOT A0 KBAJMTETHO 00Opa3oBaHHE BO
CpOwuja.

Ha xpajor, HEE BCcTO Taka Tpeba a pa3sMHUCITIME
3a UMIUIEMEHTAIjaTa Ha aKTUBHOCTH 3a mpode-
CHOHAJIeH pa3BOj Ha HacTtaBHHIUTEe Bo CpOwja.
[podecroHaTHUOT pa3Boj HA HACTABHUIIMTE BO
Cp0uja meHec € IJIaBHO OpraHU3WpaH IPEeKy ce-
MmuHapy. Ho, 1 TOKpaj penaTtiBHO TOJIEMHOT OpOj
JOCTAITHA TIPOTpaMH 3a TPOoQeCHOHANICH pa3Boj
Ha HACTAaBHUIINTE BO O0OJlacTa Ha padoTara co
yuenui co [1OI1, ctyauute nokaxkaa nexa oopa-
30BHHUTE MOTPeOU Ha HACTABHUIUTE HE CE UCIION-
HYBaaT CO OBHE CEMHUHApH, IVIABHO, OMJICJKH THE
ce Oa3upaar Ha eHOHACOYEH MOJIEN Ha MPEHECy-
Bame (42). 3atoa Tpeba ma Omme obe3beaeHa To-
royieMa pa3HOBHIHOCT Ha aKTHBHOCTH, (OpMAaTHA
1 HehopMaTHH, CO TIeN Ja ce TOA00pH 3HACHETO,
BEIITHHUTE U OOBPCKUTE Ha HacTtaBHHIUTE. BO
UCTO BpeMe, TMoBeke BHUMaHUe Tpeda Ja ce moc-
BETH Ha KBAJIHUTETOT Ha MPOTPaMHUTE IITO Ce HY-
mat 3a npodecroHasieH pas3Boj. JloOpara mpakca
Bo CpOuja mTo Tpeba ma Omme 3ajakHaTa € MOBp-
3aHa CO MOJKHOCTH 32 HACTABHUIIUTE U 3a IPYTUTE
00pa3oBHU CTPYUHAIM HE CaMO Jia TPUCYCTBYBa-
aT Ha CEMHHApH TYKY, UCTO Taka, Jja IMaaT MOX-

stressing similarities between groups and
emphasizing membership of common groups,
as well as through engaging children in
experiences that prove that their pre-con-
ceptions about different social groups are
false (38).

As for teaching strategies, a review of
reference books shows that there is a wide
range of evidence-based teaching strategies
which a teacher can adopt to provide support
to SEN students (35, 39), but with no risk of
excluding them from the rest of the
classroom. Moreover, there is little evidence
to justify the use of specific teaching
strategies for SEN students, but rather that all
learners benefit from a common set of
strategies, which can be adapted to consider
individual differences (40, 41). So, what is
required for effective learning of all is the
systematic, explicit and intensive application
of a wide range of effective teaching strate-
gies. Thus, through education teachers should
have the opportunity to acquire a range of
evidence-based strategies for teaching,
learning and management that are creative,
reflective, responsible and reciprocal in order
to further enhance equity in access to quality
education in Serbia.

At the end, we should also consider the
implementation of professional development
activities for teachers in Serbia. Professional
development of in-service teachers in Serbia
today is mainly organized through seminars.
But, in spite of the relatively high number of
available professional development programs
for teachers in the field of working with SEN
students, studies have shown that teachers’
educational needs are not met at these
seminars, mostly because they are based on a
one-way transmission model (42). For this
reason, a greater variety of activities, both
formal and informal, designed to improve the
knowledge, skills, and commitments of
teachers should be provided. At the same
time, more attention should be given to the
quality of professional development programs
which are offered. Good practice in Serbia
that should be strengthened relates to the
opportunities for teachers and other
educational professionals not only to attend
the seminars, but also to have the oppor-
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HOCTH J]a cOpab0TyBaaT BO KPEHPAmE COMICTBEHN
CEeMHHApH M OOYKH, J]a TH aKpEIUTHPAAT U Jia TH
CMOJIETIAT CBOUTE CONCTBEHU CGKCIEPTH3HM MPEKY
pUMepH Ha Jo0pa IMpakca, ¥ Ha TO] HAYMH Ja
MIPUIOHECAT 3a MOI00pYBamke Ha MOXKHOCTUTE Ha
CeKoro 3a y4eme. [Tokpaj Toa, cute (ha3u Ha Hac-
TaBHUIUTE 3a MPOdECHOHATICH pa3Boj Tpeba ma
OWIaT TIOBP3aHU BO €JIcH KOHTHHYM Ha TIOJUIPIII-
Ka Ha Pa3BOjOT HA KOMIIETCHIIMUTE HA HACTABHH-
LUTe: O] MHULMjATHOTO 00pa30BaHHUE 10 MHAYK-
II1ja ¥ TIOHATAMOIITHO YYCH-C.

OBne HHEe ce 0OMIOBME J1a TO PEKOHCTpyHpame
TEKOT Ha MPOMEHUTE HA CTABOBHTE Mely HACTaB-
HUIIMTE TIOBP3aHU CO TpaHCc(opMaTHBHATA ITPOME-
Ha Ha TOJIMTHKATA, KaKO MITO ¢ BOBEYBAHCTO HH-
KIIy3UBHO 00pa3zoBaHue. [loHaTaMOIIHO HCTpaxy-
Bame ke OMIe KOPHUCHO 3a UCTPaKyBame Ha CYIII-
THHATa Ha TEIIKOTUUTE CO OBaa moceOHa ImpoMeHa
Y HUBHHTE WHAWBHIYATHH KOPENAUH, KaKO IITO
C€ OJIrOBOPHOCT, OTBOPEHOCT KOH YUECH-ETO, IIPUC-
Tanu KOH yUYEHhETO, HacTaBHA (ruio3odwuja, mep-
TETIHjaTa Ha WHIUBUIYATHUTE PA3IUKH 1 HUBHO-
TO 3HAUCHEC 3a COICTBEHATa IMpaKkca 3aeiHO CO
MOATOTBEHOCTA JIa pa3BujaT camMopediieKcrja Kako
KITy4 3a ceorndaran kommereHnnu. [lokpaj Toa e
MOTPeOHO JIOHTUTYTMOHAIHO HCTPaKyBamkbe Ha
PaHIIOMH3UpaH HAIMOHAIICH MPUMEPOK CO YHH-
(hopMHa METOOJIOTHja IITO MOXE Jia JOBEAC J0
MOAPTUKYJIUPAHH OJTOBOPH HA HAIIMTE MPAIlIarba.
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