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Rezime  Abstract 

Rudolf [tajner, idejniot tvorec na Val-
dorfskata pedagogija, vo prvata polovina 
na 20 vek, so otvorawe na prvata Valdorf-
ska {kola vo 1919 godina, pred nau~nata 
javnost ja pretstavi sopstvenata filo-
zofija na vospitanie, preku eden celosno 
zaokru`en vospitno-obrazoven sistem za 
decata od predu~ili{no, osnovno i sredno 
obrazovanie. Vo izminatiov period, s# do 
denes, ovoj po mnogu ne{ta originalen vos-
pitno-obrazoven model, uspe{no se etab-
lira i primenuva vo golem broj zemji na 
svetot. Vo ramkite na Valdorf-pedagogi-
jata, na decata so posebni obrazovni pot-
rebi im se posvetuva osobeno vnimanie, so 
maksimalno po~ituvawe na specifi~nosti-
te {to proizleguvaat od potrebite kaj kon-
kretna kategorija deca.  

 In the first half of the 20th century, with the open-
ing of the first Waldorf School in 1919, Rudolph 
Steiner who is the ideological creator of the Wal-
dorf pedagogy presented his own philosophy of 
education before the scholars. This was done by 
presenting a complete educational system designed 
for preschool, elementary school and high school 
children. To date, this educational model that is 
thought to be original by many of its characteris-
tics, is successfully established and being practiced 
in many countries throughout the world. Within 
the framework of the Waldorf Pedagogy, children 
with special education needs are given the required 
attention and particularities that result from the 
needs of a concrete category of children are being 
respected. 

   
Klu~ni zborovi: Valdorf-pedagogija, vos-
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Voved  Introduction 

Ako vo svetot mo`e ne{to da pokreneme vo 
pozitivna nasoka, toga{, spored misleweto 
na [tajner, treba da po~neme so vospita-
nieto i obrazovanieto na mladite. Vakviot 
impuls so odu{evuvawe bil prifaten od 
rabotnicite vo fabrikata Waldorf-Astorija, 
~ij direktor Emil Molt, sosema spontano 
go pomognal otvoraweto na prvata Val-
dorfska {kola. Ottoga{ negovata filozo-
fija na vospitanie i obrazovanie postepe-
no se {irela, a denes ima golem broj privr-
zanici, glavno, vo zemjite na Zapadna Ev-
ropa.  

Valdorfskata pedagogija se temeli na an-
tropozofskiot duhoven pogled na svetot. 
Taa e edinstven i specifi~en pristap za 
vospituvawe i obrazovanie na deca, {to se 
sproveduva vo Valdorfskite u~ili{ta i 
gradinki {irum svetot. 

 
According to Steiner, if anything in the world can 
be initiated in a positive direction, then we should 
start by educating the youth. Such an idea was ex-
citedly accepted by the factory workers at Wal-
dorf-Astorija, and the owner of this factory, Emil 
Molt, contributed to the opening of the first Wal-
dorf School. Since then, Steiner’s philosophy of 
education slowly spread, and today there are a 
large number of followers, mostly from the coun-
tries of Western Europe. 

The Waldorf pedagogy is based on the anthropo-
sophical spiritual view of the world. It is the only 
approach for educating children, which is being 
practiced in Waldorf schools and day-care centers 
throughout the world. 

   
Su{tinski aspekti na Valdorf-peda-
gogijata 

 Crucial aspects of the Waldorf pedagogy 

 

Klu~niot zbor vo Valdorfskata pedagogija 

e sloboda. Me|utoa slobodata ne se odnesu-

va na samovolieto na u~itelot ili deteto, 

nitu pak na ednostavnoto otsustvo na prep-

reki. Slobodata podrazbira pravo, na sekoe 

~ovekovo bitie da porasne i da se razvie, vo 

se ona {to kako poedinec go donel so sebe. 

Isto taka, kako pravo na sekoe dete da go 

razvie i ostvari seto ona {to od `ivotot, a 

ne od dr`avata ili od op{testvoto mu e 

dadeno kako zada~a. 

Valdorfskata pedagogija ~ovekot go razgle-

duva kako bitie so telo, du{a i duh, koe ne-

prestano se razviva, a deteto kako bitie, 

koe do zrelosta pominuva niz razni razvoj-

ni etapi na svesta.  

 The key word in Waldorf pedagogy is freedom. 
However, freedom does not refer only to the free 

will of the teacher or the child, nor does it refer 
merely to the absence of obstacles. Freedom im-
plies the right of each and every human being to 
mature and develop into whatever they desire to 

be. It also implies the right of each and every child 
to develop and accomplish the ideal that is given to 
them by life only, and what the country or society 
assigns to them as a task.  

Waldorf pedagogy considers man as a human be-
ing with a body, soul and spirit, which is con-
stantly developing, whereas the child is considered 

to be a human being that passes through various 
stages of development of its consciousness in order 
to reach maturity. 
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Ovaa pedagogija povikuva na vospituvawe so 
koe im se pomaga na decata vo nivniot raz-
voj i sozrevawe, uka`uva na potrebata od 
sozdavawe uslovi za deteto da gi prepoznae 
i razvie svoite potencijali, da bide pod-
gotveno da gi upotrebi glavata, srceto i 
racete vo napolno neobi~ni `ivotni okol-
nosti, vo nepoznati situacii i za novi 
celi. 

Zaradi toa ~esto se veli deka Valdorf-
skoto u~ili{te e u~ili{te za race, srce i 
glava. 

 This pedagogy which calls for a kind of teaching 
to aid children in their development and maturity, 
points out the need for creating appropriate condi-
tions for the child to recognize and develop their 
potentials, to be prepared to make use of their 
head, heart and hands in completely unusual cir-
cumstances, atypical situations as well as for new 
goals. 

This is the reason why the Waldorf School is con-
sidered to be a school for the head, heart and 
hands. 

   
Slikata za deteto vo Valdorf-peda-
gogijata 

 The image of the child in Waldorf pedagogy 

Vo ovaa pedagogija deteto se sfa}a kako ~o-
vek vo svojot totalitet. Zatoa se istaknuva 
deka obrazovanieto treba da mu slu`i na 
deteto za da gi integrira intelektualnoto, 
fizi~koto, emocionalnoto i duhovnoto. 
Vtemelena vrz poznavaweto na ~ovekot ka-
ko duhovno, du{evno i fizi~ko bitie vo 
razvoj, Valdorfskata pedagogija dava prak-
ti~ni odgovori za toa kako da se oblikuvaat 
vospitnite i nastavnite sodr`ini, so koi 
bi se zadovolile detskite potrebi za pra-
vilen razvoj na sekoja detska vozrast. Isto 
taka, taa treba da go pottikne razvojot i na 
intelektualnite, na socijalnite, na eti~-
kite, a i na duhovno-du{evnite sposobnosti 
na deteto. Istata strategija se primenuva i 
kaj deca so posebni obrazovni potrebi. 

 In this pedagogy, the child is depicted as a human 
in its totality. This is why education is emphasized 
as something that should assist the child in inte-
grating the intellectual, physical, emotional and 
spiritual. Being founded on the concept of man as 
a spiritual and physical human being in develop-
ment, the Waldorf pedagogy offers practical an-
swers as to how to structure the educational and 
teaching contents. These contents would satisfy 
children’s needs to develop normally at any age. It 
can be added that this pedagogy should instigate 
the development not only of the child’s intellec-
tual, social and ethical capacities, but of the spiri-
tual ones as well. 
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Celta na obrazovanieto, spored ovaa peda-
gogija, ne e steknuvawe znaewa i fakti, tu-
ku razvivawe sposobnosti i usvojuvawe ak-
tivnosti koi ovozmo`uvaat osmisleno i 
bogato oblikuvawe na `ivotot. Prakti~na-
ta realizacija na ovie idei, osobeno se za-
bele`uva vo gradinkite i u~ili{tata, kade 
{to prestojuvaat decata so posebni obra-
zovni potrebi. Tokmu zatoa, bez razlika na 
vidot na invalidnosta, so koj se soo~uvaat 
decata, organizirani se vospitno-obrazov-
ni aktivnosti, po~nuvaj}i od gradinkite, a 
podocna tie napreduvaat i go zavr{uvaat 
osnovnoto i srednoto Valdorfsko u~ili{-
te.  

Valdorfskata pedagogija u{te od osnovawe-
to primenuva: otvoren kurikulum, korela-
cija na nastavnite predmeti, nastava po 
epohi, i individualen pristap na site u~e-
nici. Isto taka, vospitnite i obrazovnite 
metodi i sodr`ini se menuvaat so vozrasta 
na deteto i vo zavisnost od negovite teles-
ni i duhovni potrebi i sposobnosti.  

Glavna tendencija na Valdorfskata peda-
gogija {to se protkajuva vo celokupnata 
filozofija na [tajner, e nastojuvaweto 
Valdorfskoto vospituvawe da ne bide sis-
tem na normi, tuku eden impuls za kultivi-
rawe i budewe na sekoj ~ovek. 

 According to this pedagogy, the objective of edu-
cation is not acquiring facts and knowledge, but 
developing abilities and adopting activities that 
provide great variety in one’s life. The practical 
application of these ideas is especially noticeable 
in day-care centers and schools which are attended 
by children with special educational needs. For this 
very reason, no matter what kind of diability chil-
dren possess, there are educational activities which 
are organized for them starting from day-care 
centers, and continuing to the Waldorf elementary 
schools and high schools. 

From its foundation until today, the Waldorf 
School performs the following: an open curricu-
lum; connection between the school subjects; 
teaching in periods; as well as an individual ap-
proach towards the pupils. The learning and edu-
cational methods and contents are altered depend-
ing on the age of the child as well as their physical 
and spiritual needs and capacities. 

The main tendency of the Waldorf pedagogy that 
is woven throughout Steiner’s philosophy is the 
assertion that the Waldorf education should not be 
a system of rules, but a desire for the nurturing and 
awakening of every human being.  
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Osnovni karakteristiki na Valdorf 
pedagogijata 

 Basic characteristics of the Waldorf peda-
gogy 

   
Antropozofija  Anthroposophy 

Izrazot "antropozofija# doa|a od gr~kiot 
zbor "anthropos-sophia", {to vo prevod zna~i 
"~ovekova mudrost#. Vo golem broj knigi i 
predavawa Rudolf [tajner go pretstavuva 
svoeto u~ewe {to se narekuva "antropozo-
fija#. Toj se obiduva na eden sestran na~in 
da go napravi razbirliv stavot deka za nas 
normalniot, sekojdneven svet e vtemelen 
vrz duhovniot svet.  

Osnovata na celata antropozofskata du-
hovna nauka, vsu{nost, e povik za vnatre{-
na aktivnost, na onoj ~ove~ki element {to 
mo`e da bide i ponatamu aktiven, duri i 
toga{ koga site setila }e zamrat, samo 
misleweto prodol`uva da funkcionira. 

Filozofskite i teoriskite antropozofski 
formi pretstavuvaat osnova za nastavnite 
metodi {to se primenuvaat vo Valdorf-
u~ili{tata.  

Ovie idei nao|aat primena vo vospitno-
obrazovnata rabota kaj decata so posebni 
obrazovni potrebi. 

 The term “anthroposophy” derives from the Greek 
word “anthropos-sophia” which translated into 
English means human wisdom. In a large number 
of books and lectures, Rudolph Steiner presents his 
philosophy which is known as anthroposophy. He 
comprehensively attempts to make understandable 
the thought that our normal, everyday life is 
founded on the spiritual world.  

The aim of the whole anthroposophical spiritual 
teaching is, in fact an appeal of the inner activity, 
of a certain human element which can be active 
even then when the other senses perish, and only 
thought continues to function. 

The philosophical and theoretical anthroposophical 
forms present the basis of teaching methods that 
are being practiced at the Waldorf schools. These 
ideas are practically applied in the educational 
work with children with special educational needs.

 
 
 
 
 
 
 
 
 
 
 
 

Evritmija  Eurythmia 

Evritmijata e umetnost na dvi`ewe, a nej-
ziniot oblik e izrazuvawe na teloto, so koe 
govorot i umetnosta stanuvaat `ivi i vid-
livi vo izvedenite dvi`ewa. Evritmijata e 
prakti~no {koluvawe na voljata {to go 
pottiknuva individualniot umetni~ki sen-
zibilitet i steknuvawe svest za prostorot.

 Eurythmia is an art of movement, and its shape is 
illustrative of the body, which makes speech and 
art become alive and visible through its 
movements. Eurythmia refers to schooling of the 
will that instigates one’s individual artistic 
sensibility as well as acquiring consciousness of 
space. 
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Taa e del od programata na site Valdorf-
ski u~ili{ta. Decata mnogu dobro gi pri-
fa}aat ednostavnite ritmi i ve`bi {to im 
pomagaat vo jaknewe i vramnote`uvawe na 
sopstvenite tela i sopstvenata `ivotna si-
la.  

Pokraj pedago{kata evritmija, ima i tera-
pevtska, a i evritmija kako scenska umet-
nost. So umetni~koto oblikuvawe na dvi`e-
wata, evritmijata go harmonizira du{evno-
duhovnoto so fizi~koto, pri {to ima i te-
rapevtski  karakter. Kaj decata so posebni 
obrazovni potrebi evritmijata ima tera-
pevtski karekter. Vo u~ili{tata kade {to 
se smesteni decata so posebni potreba na 
evritmijata ñ se pridava osobeno vnimanie. 
Taa se realizira vo specijalno adaptirani 
prostorii za taa namena i e redoven pred-
met vo nastavnata programa. 

 Eurythmia is a part of the schedule of all Waldorf 
schools. The children acknowledge the simple 
rhythms and exercises as being helpful in the 
strengthening and balancing of their bodies. 

Apart from the pedagogical eurythmia, there is 
also therapeutic eurythmia, and eurythmia as a 
performing art. By artistically shaping the 
movements, eurythmia balances the spiritual with 
the physical, while having an all-around 
therapeutic effect. Eurythmia has a therapeutic 
effect on children with special educational needs.
Therefore it is given particular attention in schools 
for children with special educational needs. It is 
implemented in specially adapted premises for the 
given purpose and it is a full-time course in the 
syllabus. 

   
Botmer-gimnastika  Botmer gymnastics 

Botmer-gimnastikata pretstavuva u{te ed-
na karateristika na Valdorfskata pedago-
gija. Taa se primenuva kako sostav na ve`bi 
za trite strani vo prostorot (gore-dolu; 
levo-desno; napred-nazad). Niz dvi`ewata 
taa voveduva eden svoj geometriski red i 
formira svest za odnosot prostor-~ovek-
dvi`ewe. No toa e dvi`ewe {to ne presta-
nuva na zavr{etocite na teloto, na primer 
na krai{tata na prstite, tuku prodol`uva 
i ponatamu vo prostorot.  

Botmer-gimnastikata mo`e da bide vklu-
~ena vo ~asovite za fizi~kata kultura ili 
vo ritmi~kiot del na ~asot, a mo`e da se 
koristi i za terapevtski celi. 

 Botmer gymnastics presents another characteristic 
of the Waldorf pedagogy. It is practiced as a group 
of exercises that refer to the three oppositions of 
space (up-down; left-right; forward-backward). 
Through its movements, it introduces a 
geometrical order of its own as well as forming a 
consciousness of the relation space-man-
movement. However, it does not represent 
movement that ends with the ends of the human 
body (for example: the finger tips), but it continues 
in space. 
Botmer gymnastics can be included in physical 
education classes or in the rhythmical part of class 
and it can also be employed for therapeutic 
purposes. 

   
Tretmanot na decata so posebni obra-
zovni potrebi 

 The treatment of children with special educa-
tional needs 

Spored principite na Valdorf-pedagogi-
jata, decata so posebni obrazovni potrebi 
prestojuvaat vo specijalni u~ili{ta. Vo 
ramkite na ovaa filozofija na vospitanie 
i obrazovanie nema inkluzija kaj deca so 
posebni obrazovni potrebi vo redovnite 
Valdorf-gradinki i u~ili{ta. 

 According to the principles of Waldorf’s 
pedagogy, children with special educational needs 
spend their time in special schools. In the 
framework of this philosophy of education,
children with special educational needs are not 
included in the regular Waldorf day-care centers 
and schools. 
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Za ovaa kategorija na deca, soglasno istite 
Valdorf standardi (strogo po~ituvani vo 
odnos na arhitektonskite re{enija, ente-
rierot i opremenosta), izgradeni se spe-
cijalni ustanovi (obi~no na golemi pri-
vatni imoti, od predu~ili{no do sredno 
obrazovanie).  
Edno takvo u~ili{te e Friedel-Eder-Schule, 
na golem imot vo blizinata na Minhen. Vo 
ramkite na u~ili{niot kampus ima gradin-
ka, osnovno i sredno u~ili{te, kako i in-
ternatski del, kade {to se smesteni del od 
decata i vrabotenite vo u~ili{teto. Vo 
ova u~ili{te decata prestojuvaat s# do za-
vr{uvawe na srednoto obrazovanie.  
Bez razlika na vidot na invalidnosta i 
problemite so koi se soo~uvaat decata, so 
zapi{uvawe vo ova u~ili{te, tie formalno 
od predu~ili{no napreduvaat i gi zavr{u-
vaat site oddelenija na osnovnoto i sred-
noto obrazovanie (nema povtoruvawe na od-
delenija). Sekoe dete oddelno, napreduva 
kolku {to e toa mo`no. Po zavr{uvawe na 
{koluvaweto, del od niv se vrabotuvaat 
ili, pak, prodol`uvaat da `iveat vo Val-
dorfskite zaednici za vozrasni lica. 

 Following the same Waldorf standards (strictly 
adhered to when architectural designs, interiors 
and furnishing are in question); there are special 
institutions for this category of children (they are 
usually built on large private estates, from 
elementary schools up to high schools). 

One such school is Friedel-Eder-Schule, which is 
built on a large estate in the vicinity of Munich. On 
the school campus there is a day-care center, an 
elementary school and high school, as well as a 
boarding school where part of the children and 
school employees are housed. The children attend 
this school until they graduate from high school. 

No matter what kind of handicap the children 
possess or what problems they are confronted with, 
by being admitted at this school, they technically 
pass all the grades in elementary and high school 
(they do not get failing grades in their classes). 
Each child individually develops as much as they 
can. After graduating, some of them are employed 
or continue to live in the Waldorf communities for 
adults. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Nastavnata programa vo ova u~ili{te voop-
{to ne se razlikuva od modelot na vospita-
nie i obrazovanie vo redovnite Valdorf-
ski u~ili{ta. Vo realizirawe na nastavna-
ta programa vklu~eni se pove}e vospituva-
~i i nastavnici, volonteri, lica {to slu-
`at civilna vojska. Brojot na decata vo 
grupite i oddelenijata e razli~en, ama toj 
nikoga{ ne e pogolem od 10 do 15 deca. 

 The syllabus for this school does not differ at all 
from the educational model which is being applied 
at the regular Waldorf schools. In the 
implementation of the syllabus, there are many 
teachers, volunteers and people from the army that 
are involved. The number of children in the groups 
and the grades is different, but it never exceeds the 
number of 10-15. 
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Za potrebite na sekoja aktivnost so decata, 
adaptirani se zasebni kabineti, bogato op-
remeni so materijali i neophodni sredstva. 
Vakvata postavenost ovozmo`uva indivi-
dualen pristap i rabota so sekoe dete odde-
lno, bez razlika dali stanuva zbor za pred-
u~ili{no, osnovno ili sredno obrazovanie. 
Golem del od aktivnostite se realiziraat 
zaedno, bez razlika na vozrasta na decata 
(na primer, na ~asot za evritmija zaedno 
prestojuvaat deca od treto i od sedmo odde-
lenie). 

U~ili{teto gi nudi site uslovi za udoben 
prestoj, vospitanie, obrazovanie i osposo-
buvawe na decata za samostoen `ivot (ako e 
toa voop{to mo`no). Po realizirawe na 
celokupniot vospitno-obrazoven proces se 
po~ituvaat osnovnite na~ela i principi na 
Valdorf-pedagogijata. Bidej}i celta na 
ovaa pedagogija ne e steknuvawe znaewa i 
fakti, site ponudeni aktivnosti vo u~i-
li{teto se vo funkcija na razvivawe na in-
telektualnite, socijalnite, eti~kite, i du-
hovno-du{evnite sposobnosti na sekoe dete 
oddelno.  

 There are special laboratories that are richly 
equipped with materials and the necessary in-
struments and adapted to the needs of every single 
activity with the children. Such positioning allows 
individual approach and work with every child 
separately, regardless of the fact whether the child 
goes to preschool, elementary school or high 
school. A large part of the activities are 
collectively put into practice, no matter what the 
age of the children is (for example: during the 
eurythmia class there are children from third grade 
and also those from seventh grade). 
The school offers the children a comfortable and 
pleasant place to be housed during the day, good 
quality education, and the means to prepare 
children for an independent life (if that is at all 
possible). As it was mentioned before, in order to 
practice the educational process, one must follow 
the basic principles of the Waldorf pedagogy. The 
aim of this pedagogy is not to acquire knowledge 
and facts, but to realize that all of the accessible 
activities in the school only facilitate the 
development of the intellectual, social, ethical and 
spiritual capacities of each and every child. 

   
   
Literatura / References   

1. Beli A. Rudolf [tajner, Beograd: BRIMO, 2003.
2. Damovska L. Kompatibilnosta na predu~i-
li{noto so osnovnoto vospitanie i obra-
zovanie, Skopje: KRUG, 2001. 
3. Stejner R. Inicijacija; Kako se stiču saznanja viših 
svetova, Beograd: Književna zajednica Novog Sada, 
1987. 
4. Štajner R. Most između univerzalne spiritualnost i 
fizičke konstitucije čoveka, Zemun: ARION, 1988. 
5. Štajner R. Pedagoški kurs za mlade; Duhovne de-
latne snage u saživotu starih i mladih generacuja, 
Pančevo: SUPRA LIBROS, 1996. 
6. [tajner R. Filozofija slobode, Pan~evo: 
SUPRA LIBROS, 1996. 

7. Seitz M. & Hallwachs U. Montessori ili Waldorf,
Zagreb: EDUCA, 1996. 

 8. Leber S. (Herasugegeben von) (3 Aufl.) Waldorf-
schule heute; Einführung in die Lebensformen einer 
Pädagogik, Stuttgart: Verlag Freies Geistesleben, 2001.
9. Von Heydebrand C. (Bearbeitet von) (8. Aufl.) Vom 
Lehrplan der Freien Waldorfschule, Stuttgart: Verlag 
Freies Geistesleben, 1986. 
10. http://www.rudolfsteiner.de 
11. http://www.rudolf-steiner.de 
12. http://www.steinerwaldorf.org 
13. http://www.openwaldorf.com 
14. http://www.waldorfschule.info 
15. http://www.waldorfcritics.org 
16. http://www.waldorf-cro.com 
17. http://www.waldorf-z g.hr 
18. http://www.antroposophy.com 
19. http://www.awsna.org 

 


