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Pesume

Pynond Irajuep, upejuuot TBOpen Ha Bain-
mop¢ekara memaroruja, BO ImpBaTa IOJIOBUHA
Ha 20 Bek, co OTBOpame Ha npBaTa Bangopd-
cka mkoja Bo 1919 ropuHa, mpep HaydyHaTa
jaBHOCT ja TIpeTCTaBW CONCTBeHaTa (HUIIO-
3o0(¢mja Ha BOCIHUTAHME, NMPEKY €feH IEJTOCHO
3a0KpYy>KE€H BOCIHTHO-OOPa30BEH CHCTEM 3a
meniaTa off MPERyYUIIUIIHO, OCHOBHO U CPEJHO
oOpa3oBaHue. Bo W3MHMHATHOB NEpUOA, c& MO
JieHeC, OBOj 10 MHOTY HEIITa OPUTMHAJIEH BOC-
MUTHO-00pa30BeH MOfeJI, YCIEIIHO ce eTao-
Jupa W NpUMEHyBa BO rojeM Opoj 3eMju Ha
ceeToT. Bo pamkure Ha Banpopd-neparoru-
jaTa, Ha fenlaTa co MoceOHU OOPA30BHU IOT-
pebu UM ce mocBeTyBa OCOOEHO BHUMAHME, CO
MaKCHMaJIHO NMOYUTYBame Ha CIeNU(PUIHOCTH-
Te IITO NMPOU3JIEryBaaT off NoTpebuTe Kaj KOH-
KpeTHa KaTeropuja jiera.

Kayunu 360posu: Baaoopgh-tieoazozuja, soc-
duitiaHue u obpasosarue, auitipoiosoguja,
espuitimuja, Oeya co iocebHU 0OPa308HU TOI-
pebu
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Abstract

In the first half of the 20" century, with the open-
ing of the first Waldorf School in 1919, Rudolph
Steiner who is the ideological creator of the Wal-
dorf pedagogy presented his own philosophy of
education before the scholars. This was done by
presenting a complete educational system designed
for preschool, elementary school and high school
children. To date, this educational model that is
thought to be original by many of its characteris-
tics, is successfully established and being practiced
in many countries throughout the world. Within
the framework of the Waldorf Pedagogy, children
with special education needs are given the required
attention and particularities that result from the
needs of a concrete category of children are being
respected.
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PSYCHOLOGICAL AND PEDAGOGICAL SURVEY

Boeeo

AKO BO CBETOT MOXE HEIITO fja MOKPEHEME BO
MO3UTHBHA HACOKA, TOTAI, CIOPE], MUCICHETO
Ha IllTajuep, Tpeba ma moyHeMe CO BOCHUTA-
HHETO 1 00pa30BaHUETO Ha MiaguTe. BakBuor
AMIIyJIC CO OfiylIeByBame Oui mnpudateH of
paboTHunuTe BO (pabpukata Waldorf-Astorija,
ynj pupekTop Emun Mont, cocema CIOHTaHO
ro TOMOTHAJl OTBOpameTO Ha mpBara Bai-
mopdceka mkona. Orrorai HeropaTa (OUIO30-
¢uja Ha BocnuTaHUEe U OOpa3oBaHUE INOCTEIe-
HO ce IIMpena, a ieHec UMa rojeM 6poj npusp-
3aHWIM, TIaBHO, BO 3eMjuTe Ha 3amamHa EB-
porma.

BanpopdckaTta megarormja ce Temenu Ha aH-
TPOMO30(PCKUOT AYXOBEH IOTJIE]] Ha CBETOT.
Taa e eguHCTBeH M crenupu4eH MpHCTal 3a
BOCIIMTYBamke M 0Opa3oBaHMe Ha Jlela, IITO Ce
cposefyBa Bo BanpgopdckuTe yumiammTta H
TPaiiHKY INPYM CBETOT.

Cywiuuncku aciuexuu na Baaoopgh-ueoa-
202ujawma

Kayannot 360p Bo Bamgopdckara nemaroruja
e ca0600a. Mefytoa cinobopiata He ce OJTHEeCy-
Ba Ha CAMOBOJIMETO HAa yUUTEJIOT WIH AETETO,
HUTY MaK Ha €JHOCTAaBHOTO OTCYCTBO Ha IIpel-
peku. CiobopaTta nofgpasoupa npaBo, Ha CEKOe
YOBEKOBO OHUTHE ia TOpacHe U Jia ce pa3Bue, BO
ce OHa IITO KaKO MOEJUHEI IO OHENI cO cele.
Hcro Taka, Kako IpaBO Ha CEKOe JieTe fAa ro
pa3BHe U OCTBApU CETO OHA IITO Off KUBOTOT, &
He Of fApsKaBaTa WU Off OMNIITECTBOTO My €

HafgeHo KaKo 3ajadja.

Banpopdckara negaroruja 4oBeKOT T'O pasriie-
IyBa Kako OWTHE CcO TeJo, AyIia 1 IyX, Koe He-
pecTaHo ce pa3BHBa, a ACTETO Kako OWTHe,
KOe JIO 3pesiocTa MOMUHYBAa HU3 pa3HU pa3Boj-

HU €Talu Ha CBECTa.

Introduction

According to Steiner, if anything in the world can
be initiated in a positive direction, then we should
start by educating the youth. Such an idea was ex-
citedly accepted by the factory workers at Wal-
dorf-Astorija, and the owner of this factory, Emil
Molt, contributed to the opening of the first Wal-
dorf School. Since then, Steiner’s philosophy of
education slowly spread, and today there are a
large number of followers, mostly from the coun-

tries of Western Europe.

The Waldorf pedagogy is based on the anthropo-
sophical spiritual view of the world. It is the only
approach for educating children, which is being
practiced in Waldorf schools and day-care centers

throughout the world.

Crucial aspects of the Waldorf pedagogy

The key word in Waldorf pedagogy is freedom.
However, freedom does not refer only to the free
will of the teacher or the child, nor does it refer
merely to the absence of obstacles. Freedom im-
plies the right of each and every human being to
mature and develop into whatever they desire to
be. It also implies the right of each and every child
to develop and accomplish the ideal that is given to
them by life only, and what the country or society

assigns to them as a task.

Waldorf pedagogy considers man as a human be-
ing with a body, soul and spirit, which is con-
stantly developing, whereas the child is considered
to be a human being that passes through various
stages of development of its consciousness in order

to reach maturity.
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OBgaa nefaroruja NOBUKYBa Ha BOCIIUTYBAKE CO
KO€ MM ce ToMara Ha fierjaTa BO HUBHUOT pa3-
BOj W cO3peBame, yKaxyBa Ha moTpebara off
co3/laBamE YCIIOBH 3a JIETETO Jja TH Mperno3Hae
¥ pa3BHWe CBOWTE MOTEHIMjaNd, ma Ouje Mof-
FOTBEHO fla THM ymoTpeOW TIiaBara, CPUETO U
paleTe BO HaloJIHO HEOOWYHHU KMBOTHU OKOJI-
HOCTH, BO HEINO3HATU CUTyallul M 3a HOBU
IeJIN.

3apagu Toa uecro ce Beaum jeka Bampopd-
CKOTO YYWIHIITEe € YYWIHIITe 32 pane, cpue n
rJ1aBa.

Caukaiua 3a Oewiewio 60 Banadopgh-ueoa-
202ujawa

Bo oBaa neparoryja fiereTo ce caka Kako 4o-
BEK BO CBOjOT TOTAJUTET. 3aTOa Ce UCTAKHYBa
feka oOpa3oBaHMETO Tpeba [a My CIyXH Ha
[ETEeTO 3a fla TH MHTErpupa MHTENEeKTYalTHOTO,
(pU3NYKOTO, EMOIMOHATHOTO U HAYXOBHOTO.
BreMmeneHa Bp3 Mo3HaBaWkeTO HAa YOBEKOT Ka-
KO MAYXOBHO, AYIIEBHO M (PU3NYKO OUTHE BO
pa3Boj, Bamgopdckara negaroruja gaBa mpax-
TUYHH OfITOBOPH 3a TOa KaKo fja ce 0OIMKYyBaaT
BOCIIUTHUTE U HACTABHUTE COAP>KHUHU, CO KOU
Ou ce 3aJ0BOJIMIIE JETCKUTE MOTpeOu 3a mpa-
BUJIEH Pa3BOj Ha ceKoja ieTcka Bo3pacT. McTo
Taka, Taa Tpeba Jla ro HOTTUKHE Pa3BOjoT U Ha
UHTEJEKTyaJHUTe, Ha COIMjaHUTE, HAa eTHY-
KHUTE, a ¥ Ha [YXOBHO-AYIIEBHUTE CIOCOOHOCTH
Ha fieTeTo. McraTa crpareruja ce npuMeHyBa 1
Kaj lera co moce6H 0O6pa30BHU MOTPEOH.

This pedagogy which calls for a kind of teaching
to aid children in their development and maturity,
points out the need for creating appropriate condi-
tions for the child to recognize and develop their
potentials, to be prepared to make use of their
head, heart and hands in completely unusual cir-
cumstances, atypical situations as well as for new
goals.

This is the reason why the Waldorf School is con-
sidered to be a school for the head, heart and
hands.

The image of the child in Waldorf pedagogy

In this pedagogy, the child is depicted as a human
in its totality. This is why education is emphasized
as something that should assist the child in inte-
grating the intellectual, physical, emotional and
spiritual. Being founded on the concept of man as
a spiritual and physical human being in develop-
ment, the Waldorf pedagogy offers practical an-
swers as to how to structure the educational and
teaching contents. These contents would satisfy
children’s needs to develop normally at any age. It
can be added that this pedagogy should instigate
the development not only of the child’s intellec-
tual, social and ethical capacities, but of the spiri-

tual ones as well.
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IlenTa Ha o6pa3oBaHUETO, CIOpEN OBaa Hefa-
roruja, He € CTeKHyBamwe 3Haerma U (pakTH, Ty-
KY pa3BHBame CIOCOOHOCTH M YCBOjyBame aK-
TUBHOCTH KOM OBO3MOKYBaaT OCMHCIEHO U
oorato 00JIMKYyBalke Ha KUBOTOT. I[IpakTryHa-
Ta peanmu3alyja Ha OBUE HAEH, OCOOEHO ce 3a-
OesexXyBa BO TPaiMHKUTE U YYWININTATA, Kajie
LITO TPECTOjyBaaT fAelaTra co moceOHu obpa-
30BHU NOTpeOu. TokMy 3aToa, 6e3 pa3jauka Ha
BHIOT HAa MHBAJIMAHOCTA, CO KOj Ce COOYyBaaT
feniaTa, OpraHM3MpPaHU Ce BOCIUTHO-OOPa30B-
HU aKTUBHOCTH, MTOYHYBAjKM Of] TPaMHKUTE, a
MOJIOL/HA THUE HaNlpefyBaaT W ro 3aBpllyBaaT
OCHOBHOTO W cpefgHOoTO Bamgopdcko yummmm-
Te.

Banpopdckara negaroruja yure o OCHOBame-
TO NMPUMEHYBa: OTBOPEH KYPHKYIyM, Kopena-
[{ja Ha HACTAaBHUTE NpPEeIMETH, HacTaBa IO
eMOXHW, ¥ WHANBHUAYAJICH MPUCTAI Ha CUTE yde-
Hunu. Mcro Taka, BOCOUTHUTE U OOpa30BHUTE
METOJ! W COAPKWHU Ce MEHyBaaT cO BO3pacTa
Ha IETETO W BO 3aBHCHOCT OJf HETOBUTE TeJecC-
HU ¥ [yXOBHU NOTPeOU U CHOCOOHOCTH.

I'maBna rtengenmumja Ha Bammopdckara mema-
rorgja INITO ce HPOTKajyBa BO IEJOKYIHATa
¢unozodpuja Ha IlTajHep, € HACTOjyBamHETO
Banpopdckoro BocnuTyBame fja He Oupue cuc-
TeM Ha HOPMH, TYKY €lIeH UMIYJC 32 KyJITUBH-
pame u Oyfierhe Ha CeKOj YOBEK.

According to this pedagogy, the objective of edu-
cation is not acquiring facts and knowledge, but
developing abilities and adopting activities that
provide great variety in one’s life. The practical
application of these ideas is especially noticeable
in day-care centers and schools which are attended
by children with special educational needs. For this
very reason, no matter what kind of diability chil-
dren possess, there are educational activities which
are organized for them starting from day-care
centers, and continuing to the Waldorf elementary
schools and high schools.

From its foundation until today, the Waldorf
School performs the following: an open curricu-
lum; connection between the school subjects;
teaching in periods; as well as an individual ap-
proach towards the pupils. The learning and edu-
cational methods and contents are altered depend-
ing on the age of the child as well as their physical
and spiritual needs and capacities.

The main tendency of the Waldorf pedagogy that
is woven throughout Steiner’s philosophy is the
assertion that the Waldorf education should not be
a system of rules, but a desire for the nurturing and
awakening of every human being.
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Ocnoenu kapakiuepuciuuxku na Baaoopg
ueoazozujawa

AHniupouoszoguja

W3pazor ,,anTponosoduja“ goafa of rpuKUOT
360p "anthropos-sophia", ITO BO MpPeBOJ| 3HAUN
,90BEeKOBa MypapocT”. Bo romem 6poj KHATH U
npenaBama Pymond llTajaep ro mpercraByBa
CBOETO y4ueHe HITO ce HapeKyBa ,,aHTPOI030-
¢wuja“. Toj ce oOumyBa Ha €jeH cecTpaH HauWH
la TO HampaBW pa3OWpIIMB CTABOT JeKa 3a Hac
HOPMAJIHUOT, CEKOjIHEBEH CBET € BTeMeJeH
Bp3 AYXOBHHOT CBET.

OcHoBaTa Ha Ienara aHTpomo3odckaTta Ay-
XOBHA HayKa, BCYIIHOCT, € TIOBUK 3a BHATpelll-
Ha aKTHBHOCT, HA OHO] YOBEUKH €JIEMEHT IITO
MOXe fa OWjie W NMOHaTaMy aKTUBEH, NypH H
TOram Kora cuTe ceTwia Ke 3aMmpaT, caMo
MIHCJIEHETO IPOJIOJIKYBa J1a (DYHKIMOHKPA.

dunozockuTe U TEOPUCKUTE aHTPOMO30(PCKHI
¢popMH NpEeTCTaByBaaT OCHOBA 32 HACTAaBHUTE
METOA¥ IITO ce NpUMEHyBaaT BO Bamgopd-
YUHAIULITATA.

OsBme wmpen HaoraaT NMpHMEHa BO BOCIHUTHO-
oOpa3zoBHaTa paboTa Kaj jemara cO MOoceOHH
00pa3oBHH NOTPEOH.

Basic characteristics of the Waldorf peda-
808y

Anthroposophy

The term “anthroposophy” derives from the Greek
word “anthropos-sophia” which translated into
English means human wisdom. In a large number
of books and lectures, Rudolph Steiner presents his
philosophy which is known as anthroposophy. He
comprehensively attempts to make understandable
the thought that our normal, everyday life is
founded on the spiritual world.

The aim of the whole anthroposophical spiritual
teaching is, in fact an appeal of the inner activity,
of a certain human element which can be active
even then when the other senses perish, and only

thought continues to function.

The philosophical and theoretical anthroposophical
forms present the basis of teaching methods that
are being practiced at the Waldorf schools. These
ideas are practically applied in the educational

work with children with special educational needs.

Eepuiumuja

EBpuTMujaTa e yMETHOCT Ha ABUXKEHE, a HEj-
3MHHUOT OOJIHMK € U3pas3yBame Ha TeIO0TO, CO Koe
rOBOPOT W YMETHOCTA CTaHyBaaT >KWBU M BHJ-
JIMBY BO M3BEJCHNTE ABMKeHa. EBpuTMujarta e
IPaKTUYHO LIKOJNyBame Ha BoJjjaTa INTO TO
MOTTUKHYBA MHAVBUANYAIHNOT YMETHIUYKHN CEH-
3UOMIIUTET U CTEKHYBakhE CBECT 3a IPOCTOPOT.

Eurythmia

Eurythmia is an art of movement, and its shape is
illustrative of the body, which makes speech and
art become alive and visible through its
movements. Eurythmia refers to schooling of the
will that instigates one’s individual artistic
sensibility as well as acquiring consciousness of
space.
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Taa e gen on mporpamata Ha cute Banpmopd-
cky yumiumrTa. [lenata MHOTY A00pO TH HpH-
¢pakaaT efHOCTAaBHUTE PUTMU U BEKOU IITO UM
momaraaT BO jaKHEHE¢ W BPaMHOTEXYBame Ha
COIICTBEHUTE TeJia M CONCTBEHATa JXMBOTHA CH-
na.

TTokpaj mepmaromkara eBpuTMHja, ©Ma U Tepa-
NEeBTCKa, 2 ¥ €BpPUTMHja KaKO CIIEHCKa yMeT-
HOCcT. CO YMETHHUIKOTO OOJIMKYBakhE Ha ABHKeE-
WaTa, eBpUTMHjaTa F'0 XapMOHHU3MUpPA TYIIEBHO-
IYXOBHOTO €O (pU3MYKOTO, IPU IITO MMa M Te-
paneBTcku KapakTep. Kaj menara co moceGHH
00pa3oBHM MOTpeOM eBpHTMHjaTa MMa Tepa-
NEBTCKU KapeKTep. Bo yumnumrara Kaje mro
Ce CMECTEHHU jelaTta co nmoceOHM morpeba Ha
eBpUTMHjaTa 1 ce mpujaBa 0cCoOEHO BHIMAaHHE.
Taa ce peanmsupa BO CIEIHjaTHO afjalTHPAHH
IIPOCTOPHH 32 Taa HAMEHA U € pefoBeH Ipef-
MET BO HacTaBHATa porpama.

Boiumep-zumnaciuuuxa

Bormep-ruMHacTMKaTa NpeTcTaByBa yIITE ef-
Ha KapaTepucTHKa Ha Bammopdckara neparo-
ruja. Taa ce npuMeHyBa Kako cOCTaB Ha BEKOH
3a TpuUTe CTPaHH BO INPOCTOPOT (rope-modiy;
JeBO-JleCHO; Hampepd-Ha3am). Hu3 aBmKkemarta
Taa BOBEAYyBa €[EH CBO] T€OMETPUCKU pefl H
(hopmupa cBecT 3a OHOCOT NPOCTOP-YOBEK-
nBuxeme. Ho Toa e mBmkemwe mTO He mpecra-
HyBa Ha 3aBpLICTOLTE HA TEJIOTO, HA IPUMED
Ha KpauuiTaTta Ha NPCTHTE, TYKY HPOJOJIKYyBa
Y OHAaTaMy BO MPOCTOPOT.

Bbormep-rumMHacTukata MOXKe Ha Ouje BKIIYy-
YeHa BO YacoBUTE 3a (pu3MUKaTa KyJATypa Wid
BO PUTMHUYKHUOT JE€J Ha 4acoT, a MOXKE Jla ce
KOPHUCTH ¥ 3a TEPAINEBTCKM LIENH.

Tpeiumanow na deyaiva co uocebnu oopa-
308HU UoMUpetu

Crnopen nmpusHuunute Ha Banpopd-nenaroru-
jaTa, menaTta co moceGHM OOpa30OBHU NOTPEOH
IpecTojyBaaT BO CHENHWjaTHN yumiauiinTa. Bo
paMKuTe Ha oBaa (puiio3ouja Ha BOCOUTAHUE
u oOpa3oBaHMEe HeMa MHKJy3HWja Kaj fema co
noceOHM OOpa3OBHU NOTPEOH BO PEJOBHUTE
Banpopd-rpaguHKy 1 yIunInmTa.

Eurythmia is a part of the schedule of all Waldorf
schools. The children acknowledge the simple
rhythms and exercises as being helpful in the
strengthening and balancing of their bodies.

Apart from the pedagogical eurythmia, there is
also therapeutic eurythmia, and eurythmia as a
performing art. By artistically shaping the
movements, eurythmia balances the spiritual with
the physical, while having an all-around
therapeutic effect. Eurythmia has a therapeutic
effect on children with special educational needs.
Therefore it is given particular attention in schools
for children with special educational needs. It is
implemented in specially adapted premises for the
given purpose and it is a full-time course in the

syllabus.

Botmer gymnastics

Botmer gymnastics presents another characteristic
of the Waldorf pedagogy. It is practiced as a group
of exercises that refer to the three oppositions of
space (up-down; left-right; forward-backward).
Through its movements, it introduces a
geometrical order of its own as well as forming a
consciousness of the relation space-man-
movement. However, it does not represent
movement that ends with the ends of the human
body (for example: the finger tips), but it continues
in space.

Botmer gymnastics can be included in physical
education classes or in the rhythmical part of class
and it can also be employed for therapeutic
purposes.

The treatment of children with special educa-
tional needs

According to the principles of Waldorf’s
pedagogy, children with special educational needs
spend their time in special schools. In the
framework of this philosophy of education,
children with special educational needs are not
included in the regular Waldorf day-care centers
and schools.
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3a oBaa KaTeropuja Ha jielia, COrJIaCHO MCTHTE
Banpgopd crammapmu (cTporo MOYMTYBAaHM BO
OJIHOC Ha apXUTEKTOHCKUTE pEIICHHja, CHTe-
pHEpOT M ONpPEMEHOCTa), M3rPajicHu ce CIie-
[UjaTHA yCTaHOBH (OOMYHO HA TOJEMH IIpH-
BaTHM VIMOTH, Of NPEAYUMIAIIHO IO CPETHO
obpa3oBaHue).

Enno TakBo yumnuimute e Friedel-Eder-Schule,
Ha TojJIeM UMOT BO OGim3mHaTa Ha MuuXeH. Bo
PaMKHUTE Ha YYWIUIIHAOT KaMIyC UMa rpajuH-
Ka, OCHOBHO ¥ CpPEJHO YYWIMIITE, KaKO M WH-
TEPHATCKU e, Kajie IITO CE CMECTEHU el Off
geuata M BpaOOTEHUTE BO YUYMJIMIITETO. BoO
OBa YUYWJIHWIITE AielaTa mpecTojyBaaT c¢ mo 3a-
BpIIyBalk€ Ha CPEJHOTO 0Opa3OBaHUE.

be3 pasnumka Ha BUAOT Ha WHBAJUJHOCTA U
MpoOJEMUTE CO KOU ce coodyBaaT jelara, co
3aNMIIyBamke BO OBa YUMJIUINTE, THE (DOPMAITHO
Ofl IPEAYYUIIUIIIHO HalpeayBaaT U ' 3aBpIIy-
BaaT CHTE OfjielieHHja Ha OCHOBHOTO M cCpefl-
HOTO O0pa3oBaHue (HeMa MOBTOPYBame Ha Ofi-
nenenuja). Cekoe feTe OfJIe]THO, HampenyBa
KOJIKY HITO € Toa MOoXHo. ITo 3aBpiiyBame Ha
IIKOJYBAaWkETO, JIeT Of HUB ce BpaboTyBaaT
WJIH, TaK, IPOROJIKYyBaaT Aa >XuBeaT Bo Bai-
mop¢ckuTe 3aeTHUNHU 32 BO3PACHH JINIIA.

Following the same Waldorf standards (strictly
adhered to when architectural designs, interiors
and furnishing are in question); there are special
institutions for this category of children (they are
usually built on large private estates, from

elementary schools up to high schools).

One such school is Friedel-Eder-Schule, which is
built on a large estate in the vicinity of Munich. On
the school campus there is a day-care center, an
elementary school and high school, as well as a
boarding school where part of the children and
school employees are housed. The children attend
this school until they graduate from high school.

No matter what kind of handicap the children
possess or what problems they are confronted with,
by being admitted at this school, they technically
pass all the grades in elementary and high school
(they do not get failing grades in their classes).
Each child individually develops as much as they
can. After graduating, some of them are employed

or continue to live in the Waldorf communities for
adults.

HacraBHaTa nmporpama Bo 0OBa YYWJIHIITE BOOTI-
IITO HE Ce PA3JIMKyBa Of] MOJEJIOT Ha BOCITUTA-
HUEe W oOpa3oBaHWe BO pefoBHUTe Bammopd-
cku yumnuinta. Bo peanusuparme Ha HacTaBHa-
Ta MporpaMa BKIIyJeHHU ce TOBEeKe BOCHHUTYBa-
YU ¥ HACTaBHUIIM, BOJOHTEPH, JIUIA IITO CIy-
KaT IUBHWIIHA BoOjcKa. Bpojor Ha pmemarta BO
TPyNHTE W Ofjfie]ieHNjaTa € pa3juieH, ama Toj
HHUKoOTraI He e nmorojeM of 10 mo 15 mena.

The syllabus for this school does not differ at all
from the educational model which is being applied
at the regular Waldorf schools. In the
implementation of the syllabus, there are many
teachers, volunteers and people from the army that
are involved. The number of children in the groups
and the grades is different, but it never exceeds the
number of 10-15.
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3a motpebuTe Ha ceKoja aKTUBHOCT CO JIeraTa,
ajanTUpaHu ce 3aceOHU KabuHeTH, 60raTo OI-
PEMEeHM CO MaTepHUjalii U HEONXOHH CPEACTBa.
BakBaTa moOcTaBEHOCT OBO3MOKYBa WHIMBH-
OyaJieH MpUcTamn u paboTa co cekoe AeTe ofifie-
7HO, 6e3 pa3N’Ka faiu cTaHyBa 300p 3a mpef-
VUUITUIITHO, OCHOBHO WJIM CPETHO 0Opa3oBaHme.
Tonem gen oA aKTUBHOCTHUTE ce peaau3upaar
3aemHO, 6e3 pas3imKa Ha BO3pacTa Ha jerara
(Ha mpuMmep, Ha YACOT 3a E€BPUTMHUja 3aeHO
MpecTojyBaart Jiea Off TPETO U Of CEAMO Ofifie-
JieHue).

Y4YunumTeTo I HyJu CUTE YCIOBU 3a ynoOeH
MPEeCTOoj, BOCHUTaHuEe, 0Opa30BaHUE U OCIOCO-
OyBame Ha jieraTa 3a CaMOCTOEH KHMBOT (aKo €
TOa BOOMIITO MOXHO). [To peanusupame Ha
LEJIOKYITHUOT BOCIHUTHO-00pa30BEH IMPOIEC ce
MMOYNTYBaaT OCHOBHUTE HadYesia M MPUHIUAA Ha
Banpopd-neparorujata. bupejku 1menata Ha
OBaa Ieflaroryja He € CTEKHyBame 3Haewa U
¢akTH, cuTEe TOHYJAEHU AKTUBHOCTH BO YUH-
JUIITETO ce BO (PYHKIIMja Ha pa3BUBamCc HA UH-
TEJNEKTyallHUTE, COLUjaTHUTE, CTUUKUTE, U AY-
XOBHO-JIVIIIEBHUTE CIIOCOOHOCTH Ha CEKOE JIeTe
ONIJIEITHO.
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