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Pezume

LenTa Ha oBaa cryauja Oelle Jla ce UCTpaxar (ak-
TOPHUTE KOH BIIMjaaT BP3 WIACHTHTETOT Ha TIIyBHTE
agonecieHTr. CTyaujata BKIydd 67 all0JeCICHTH
(38 Mmomumma u 29 neBojunmba Ha Bo3pact ox 16
1m0 19 roguHW, yYEHHIIM BO CPEIHO YUIJIMIITE).
JleBenecer U TpH JAela KOM CIIylaaTt ja COUNHYyBaa
ciopenbenara rpyna. CTpykTypaTa Ha WICHTHUTE-
TOT Cce WCIHUTYBalle Bp3 OCHOBa Ha pedepeHInTe
3a uAeHTU(HUKAIKja IITO TH Aa10a CyOjeKTUTE KOU
Tpebaie Ja oIroBapaaT HAIIMCMEHO JBAacCETIIaTH
o pef, Ha mpamamero: Koj cym jac? (Tect Ha M.
H. Kuhn u T. S. McPartland agantupan ox Mar-
tines u Silvestre, 1995, naneH Bo nmucMeHa Gopma
Y 3HaKOBHa (opma).

PesynratuTe mokaxaa Jeka CTaTycoT Ha CIYXOT H
CTUJIOT Ha KOMYHHKaIljaTa BIIMjaaT Bp3 OMUCOT Ha
JUYHUOT UICHTHUTET. belie oTKpreHo neka riryBH-
TE aJI0JIECIICHTH KOPUCTAT MOBEKE OIMHCH, 0COOCHO
BO CIICIHUTE KaTErOpuu: ITparaHCKH CTaTyC, Telec-
HAa W (U3NYKA [10jaBa, BKYCOBH M AKTHBHOCTH,
MPHjATEICTBO U BPCKH, JINYHA U COLIMjATHA TTOJIOXK-
0a, HeraTUBHU JIMYHU KapaKTEPUCTHKH M HEyTpall-
HU JIMYHU KapakTepucTHKH. Mako oBaa cryamja Ou
MOXeNa Ja JIEeMOHCTPHpa BiMjaHHE HA HE3aBHCHU
BapHjabIu Bp3 HICHTUTETOT, MIOATOINTE ja 3roie-
MyBaaT rmorpedara oJl MOHATaMOIIHO, aKO € MOX-
HO, JIOHTUTYINHAITHO HCTPaXKyBambe.
KomOunupanuTte caMOeCKPUITUBHY MTPOIIECH BO-
JaT 70 pa3Boj Ha OPTaHU3UPaH, YUCH U JHHAMUYCH
HUJCHTUTET, & CyOjeKTUBHUOT OMKC HAa €IHA WUHIM-
BHJya MMa CHJIHA E€MOIMOHAIHHU IOCICIHIIN Kaj
peneBaHTHATAa UHIUBUIYA.
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Abstract

The purpose of this study was to investigate the
factors influencing the identity deaf adolescents.
The study involved 67 deaf adolescents (38 boys
and 29 girls aged 16 to 19 students of secondary
school). Ninety-three hearing children constituted a
comparison group. The structure of identity was
explored on the basis of identification references
given by the subjects who were to reply in writing,
20 times running, to the question: ,,Who Am I?”
the test, adapted from M. H. Kuhn and T. S.
McPartland by Martines and Silvestre (1995) given
in written and signed mode.

Results showed that the hearing status as well as
mode of communication influence the description
of personal identity. It was found that deaf adoles-
cents used more descriptions especially in the fol-
lowing categories: Civil Status, Body and Physical
Appearance, Tastes and Activities, Friendship and
Relationships, Personal and Social Situation,
Negative Personal Traits, and Neutral Personality
Traits. Although this study could demonstrate im-
pact independent variables on identity, the data
raise the need for further, preferably longitudinal,
research. This complex phenomenon has to be
examined more closely.

Combined self-descriptive processes lead to the
development of an organized, learned and dynamic
identity, and subjective description of an individ-
ual has strong emotional consequences for the in-
dividual in question.
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Pa3BojoT Ha JMYHOCTA Kaj TJIyBUTE € OJ TOJEM
MHTEpEC, ¥ eBHJCHTHO € JIeKa aJI0JICCIICHTHTE KOU
MOXaT Jia KyJITHBUPAAaT jaceH W TMO3UTHBEH WJICH-
TUTET 110 HUBHUTE Pa3BOjHU OWUTKHU BO aJI0JIECICH-
[[fjaTa 4ecTo MOJIECHO MpOorpecupaaT BO 3perocTa
(1, 2).

WIeHTUTETOT € HOB HAYMH Ha Pa3MHCIIyBambe 3a
cebe MmMTO ce jaByBa BO ajojecieHIujata. Toj
BKITydyyBa YyBCTBO Ha CaMOXapMOHHja, TPUAPY-
JKEHa CO YYBCTBO 3a ce0ecH INTO Ce MojaByBa BO
TEKOT Ha aJoneciueHTHocTa. [[BpeTo erabnupanuor
HUACHTUTET UCTO TaKa JaBa YyBCTBO Ha MHAUBUIY-
AITHOCT Ka] enHo juie. DopMUPameTo Ha HIICHTH-
TETOT BO aJI0JIECICHIIMjaTa IO YTBpPAyBa YEKOPOT
3a MOCTOjaHU MPOMEHH BO KOHTEKCT CO MICHTHTE-
TOT HU3 3PENIOCTA.

Mako mpamamero Koe ce 0OIHeCyBa Ha pa3BojoT Ha
HUACHTUTETOT Kaj TJIYBUTE aaOJICCUHCHTH CE€ YMHHU
JIeka € BaXKHO, CelaKk He € HAIpaBeHO TOJEeMO
HucTpaxyBame Ha Toa mone (3). Ilpernenor Bo mu-
T€paTypaTa HM IoMara Aa T pa3IMKyBaMe IICH-
TpaJHUTE Mpalialka KO Ce HaMETHyBaaT M Of-
ropopute Koum mpousneryBaar. [Ipudakajkm ro
(baKkToT JeKa CaMOKOHLICNITOT M HICHTHTETOT Kaj
TJIYBUTE CE pa3BUBaaT Mery COIMO-CKOHOMCKHTE,
KOrHUTUBHUTC, KOMYHUKATUBHUTC U ja3I/I‘IHI/ITe
(baxTopH, MOXKAT J]a Ce HajlaT 3HAYUTEIHU pas3iii-
KU Mely TJIYBUTE U aJI0JICCIICHTHTE KOH CITyIIIaaT.
Hekoun uctpakyBauu I'l UCIMTYBAa Pa3NIUKUTE BO
pa3BOjOT Ha JIMYHOCTA Mery TIYBHTE M THE IITO
CIyllaar, 3eMajKu T TPEBH] CONMjaTHUTEe WH-
TEPaKIHM BO OJHOC HA BOCHUTHHOT MPOLEC
HITO Ce OCHOBAa Ha YYBCTBAaTa 3a NMPHUIIATHOCT.
Bere HariaceHa BaXKHOCTa Ha paHUTE BPCKU Ha
nIyBoTO 0e0e co OnmckuTe Bo3pacHU (4) u Oemie
MPHUKaXAHO JIeKa TiIyBaTa Mollyjanyja € mociada
01 CTIOpeOCHUTE TPYIH BO KOMIIOHETHUTE acIeK-
TH Ha jac.

I'eHepanno mocrojar Tpu (aKTOpU Kaj TJIYBHTE
Jiera ITo Ce JUPEKTHO MOBP3aHU CO UACHTUTETOT.
On emHa cTpaHa, CTABOBHTE Ha POAUTEIUTE CE
KPUTUYHU. PO}:[I/ITCJII/ITC KO UM npnofaaT Ha I10-
3UTHBEH HAYMH Ha MpalllambaTa Ha TIIYBUTE Jiela BO
OJIHOC HA CIYXOBHUOT HEJOCTATOK, MOMOIHA TTO3H-
THBHO K€ BJIMjaaT BP3 UIACHTUTETOT Ha jaenata. On
Jpyra CTpaHa, COllMjalHaTa MHTEpPaKIHja BO €IHO
CEMEJTBO CO TJIYBH JIella Ce OJIHECYBa Ha CTHJIOT
HA KOMYHUKaUHjaTa.

Personality development in the deaf is of great in-
terest, and it is evident that adolescents who can
cultivate a clear and positive identity after their
developmental struggles in adolescence often ad-
vance more smoothly into adulthood (1, 2).
Identity is a new way of thinking about oneself
that emerges during adolescence. It involves a
sense of self-unity, accompanied by a feeling that
the self has continuity over time. A firmly estab-
lished identity also provides a sense of uniqueness
as a person. The formation of identity in adoles-
cence sets the stage for continual changes in the
content of identity through the adulthood.
Although the question related to identity develop-
ment in deaf adolescents seems to be important,
not much research has been done in this field (3).
A review of the literature helps us to distinguish
the central questions that have been posed and the
answers that have been put forward. Allowing for
the fact that self—concept and identity in the deaf
develop in interaction between socio-emotional,
cognitive, communicative and linguistic factors,
significant differences can be found between deaf
and hearing adolescents.

Some researchers have explored the differences
between the deaf and the hearing in personality
development by taking into account social interac-
tions related to the upbringing process that are
the basis of feelings of belonging. The importance
of the early relationships of the deaf baby and sig-
nificant adults was pointed out (4) and it was
shown that deaf population is weaker than
comparison groups in the component aspects of the
self.

There are generally three factors for deaf children
that are directly linked to identity. On the one
hand, the attitudes of the parents are critical; par-
ents who approach deaf children's issues related to
their hearing loss in a positive way will then im-
pact their children's identity positively. On the
other hand, social interaction in a family with deaf
children is related to the mode of communication.
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AJnlekBaTHaTa KOMyHHKaIlFja JoMa MOXE Jla pa3Bue
aJICKBATHH COIMjalTHU BeITHHU (5). AKO eIHO ce-
MEjCTBO MMa BOOOHMYACH CTHUJ HAa KOMYHHKAIIHja,
TITyBHUTE Jlella MOXAT Jia TH 3aJ10BOJIAT CBOMTE I10-
TpeOu 3a CUTYPHOCT U pa3dupame. HesamnoroneHu-
T€ OCHOBHHM IOTpeOHM BOJAT 10 HapyllyBame Ha
HUICHTUTETOT (6).

Tpero, JOMHUHAHTHHOT CTWJ Ha KOMYHHKalldja ce
OJIHECYBa Ha ja3MYHATa KOMIIETEHTHOCT. JazuuHa-
Ta KOMIETEHTHOCT Ha TIyBUTE YYeHHIU pa30pa-
Ha Kako JieJ O] HUBHUOT IPOIIeC Ha COLMjaIn3a-
nuja 1 GopMHUpame Ha HUBHUOT CAMOKOHIIENT, HC-
TO Taka € Ba)KEH IMMOKa3aTel Ha CaMOHJICHTUTETOT.
'maBHHOT pe3ynTar MTO HAJHOBUTE CTYAWU O
oBaa 00JIaCT TO MOTEHIIUPaaT € OJHOCOT Mery Io-
3UTUBHHOT CAMOKOHIICNIT M TIOBEKETO aCMEeKTH Ha
ropopHata kommnereHTHOCT (7). CHIHOTO YyBCTBO
3a ja3MKOT W HACJEACTBOTO 3a€JHO CO YYBCTBOTO
HAa MPHUITAJHOCT MOXeE Jia C€ pa3BUBaaT KOra TITyBU-
Te Jiera Ke ce BKIIyYaT BO IJIyBaTa 3acJHHIA U MO-
Kat Jia ce uAeHTH(UKyBaaT co JPyru CIMYHU JIyre

(8).

Memoo

Yuecnuuyu

[MpumMepok Ha mpeIMMUHApHATA CTyAHja IITO CE
npeseHTHpaile, Oeme u3BiedeH oj CrenujarHoTo
VUWIMIITE W TEPaneBTCKUA IICHTap 3a TIYBH BO
Kpakos. 67 amonecuientu (38 moMumnma u 29 ne-
BOjUMIba Ha BO3pacT o 16 1o 19 roguHu y4eHHUIIH
BO CpEIHO YYHIIMINTE) y4ecTByBaa BO CTyaHjara.
Koutponnara rpyna ce cocroemie on 93 amormec-
HeHTH Kou ciymiaat (53 momuuma u 40 neBojun-
Ha) Ha MCTa BO3PACT U KCTO HUBO Ha 00pa3oBaHue.

Mepxu

CrtpykTypaTa Ha UISHTUTETOT CE HCIUTYBAIE BP3
OCHOBa Ha pedepeHIUTe 3a WIACHTU(HUKALM]jA [ITO
T'M JlaBaa cy0jeKTHTe Kou Tpedalie aa oarosapaat
HAMKMCMEHO JIBACCETIIATH MO PEI Ha MPaIIamero:
Koj cym jac? (Tecr na M. H. Kuhn u T. S. McPart-
land agantupan onq Martines u Silvestre (3). IIper-
rmocraBkaTa Oellle JeKa ceKoja JUYHOCT IO0CeayBa
perieproap Ha pedepeHId 3a WAeHTH(HKaIHja.
OBue pedepeHir KopecroHAupaaT CO KOTHUTHB-
HO-ECMOIIMOHAJIHUTEC KOMIIOHCHTH Ha €AC€H HWICH-
TUTCT.

Effective communication at home can develop
adequate social skills (5). If a family has a com-
mon mode of communication, deaf children can
satisfy their need for safety and understanding.
Unsatisfied basic needs lead to identity disturbance
(6).

Thirdly, the dominant mode of communication is
related to linguistic competence. The linguistic
competence of deaf students understood as a part
of their process of socialisation and the formation
of their self-concept is also an important predictor
of self-identity. The main result that most recent
studies in this field highlighted is the relationship
between positive self-concept and most aspects of
conversational competence (7). A strong sense of
language and heritage along with a feeling of be-
longing could be developed when deaf children are
involved with the deaf community and can identify
with other similar people (8).

Method

Participants

The sample of the preliminary study presented was
drawn from the Special School and Therapy Cen-
tre for the Deaf in Krakow. 67 deaf adolescents (38
boys and 29 girls aged 16 to 19, secondary school
students) took part in the survey. The control
group consisted of 93 hearing adolescents (53 boys
and 40 girls) of this same age range and the same
level of education.

Measures

The structure of identity was explored on the basis
of identification references given by the subjects
who were to reply in writing, 20 times running, to
the question: ,,Who Am I?” the test, adapted from
M. H. Kuhn and T. S. McPartland by Martines and
Silvestre (3). The assumption was that each person
possesses a repertory of identification references.
These references correspond with the cognitive-
affective components of an identity.
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CnpoBenieHa ¢ aHanmM3a Ha Kiacudupadkata coap-
JKUHA Ha OJITOBOPHUTE Ha CYOjEKTUTE CIIOpe]] KaTe-
ropusanujaTa HampaeHa ox Martines u Silvestre
(3) xou otkpHja 14 TMaBHH KaTeropuu Kaj IIIaH-
CKH aJI0JICCIICHTH.

Peszyimamu

Ha nperocTtaBkara Jieka OLITETYBaWHETO Ha CIYXOT
Ou MOXkeso 1a ouae (akTop 3a MpUYMHA HA Pa3BO-
jOT Ha MICHTHUTETOT, Ce J0/aa0a pedepeHuuTe 3a
uaeHTH(HKALMja KO TH H3HECoa Cy0jeKTHTE WITO
Tpebalie 1a OAroBopaT HAIMCMEHO JBaeceTIaTH
0 pen Ha mpainamero: Koj cym jac? Pedepennure
3a uaeHTU(UKALM]a IITO TH Aan0a Cy0jeKTUTe Oea
cMecTeHH BO 14 kareropuu IuQepeHIUpaHu O
Martines u Silvestre (1995). Beme usmepena ¢uiek-
crOWIIHOCTa BO OJJHOC Ha OpOjOT Ha OMHCH KOU TH
W3TIOKHja aJoJIeClIeHTHTE, a Oellle HampaBeHa W
aHajM3a Ha pasuayBame (ciuka 1).

An analysis of the classifying content of the sub-
jects’ replies was carried out according to the cate-
gorization done by Martines and Silvestre (3) who

found 14 main categories in Spanish adolescents.

Results

On the assumption that hearing impairment could
be a factor underlying identity development, the
identification references given by the subjects
(who were to reply in writing 20 times running, to
the question: ,,Who Am I?”) were counted. The
identification references given by the subjects were
coded into 14 categories differentiated by Martinez
and Silvestre (1995). Flexibility of identity was
measured in terms of the number of descriptions
given by the adolescents, and an analysis of vari-
ance was performed (Figure 1).
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IIyBH (deaf)

Cnuka 1. @nexcubunnocm na udenmumemom 60 00HOC CO
owmemysarwemo Ha ciyxom u norom F(I, 138)=,05523,
p=81455

co ciyx (hearing)

Figure 1. Flexibility of identity in relation to hearing impair-
ment and gender F(1, 138)=,05523, p=,81455
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dnexcubMIHOCTa HA HMICHTHTETOT C€ Mepemie co
BKYITHHOT Opoj Ha ynorpebenu onucu (ciuka 1). [y-
BUTC aJOJICCHCHTHU TI' HOHO.HHI/Ija npamaJHUuIuTe COo
MOBEKEe ONMUCH OTKOJKY a/0JIECHEHTHTE IITO CIyIla-
ar. Toa O MoKeIo J1a cyrepupa jieka, IpBUH, TIIyBHU-
TEe MMaat mojodap MpHCTam KOH KaTerOpUUTE 3a ca-
MOMJCHTHTET, BTOpPO, Jeka THE ce OOMIyBaatr ja ja
u3pazar HUBHaTa BepbanHa (IYEHTHOCT, KaKO IITO
TOa r'o paBaT BO MHOTY 00pa3oBHH cuTyaruu. Edek-
TOT Ha MOJIOT € CJIMYCH BO ABCTC I'PYIIM, IITO 3HAYU
JIeKa UJICHTHTETOT Ha JEBOjUMIbATa € MOHAMPEICH BO
cropenba co Momunmara. bea HajaeHW 1Ba IJIaBHH
edexTa, CeKOoj OMAETHO BO OJHOC CO HE3aBUCHHTE
Bapujabmu: omreryBamero Ha cayxoT (F=8.888,
p<0.004) xaxo u momor (F=5.537, p<0.02). IlpBuH,
IJIyBHTE aJ0JIECICHTH KOPUCTEA 3HAYMTENHO MOBEKe
NPUIaBKKM M HMMEHKH 3a [ia Ce ONHUIIAT ceOecu BO
OJIHOC HA Pa3IMYHHUTE O0NACTH, OTKOJKY yYCHHUIIHTE
IITO CJIyIIaaT, U BTOPO, KEHCKUTE Oea 3HAYUTEIHO
noBepOanHo (GIYeHTHH O] MAIIKHUTE W BO JBETE MOJI-
IpyNU Ha ITyBU U THE IUTO CIIyIIAaT, HO MHTEPAKILIU-
jata Mery He3aBHCHUTE BapHjabili HeMalle 3HayacH
eexr.

Flexibility of identity was measured by the total
number of descriptions used (Figure 1). Deaf ado-
lescents filled in the questionnaire with more expres-
sions than the hearing respondents did. It might sug-
gest that, firstly, the deaf have better access to self
identity categories; secondly, that they tried to ex-
press their verbal fluency, as they do in many educa-
tional situations. The gender effect is similar in both
groups, which means that girls’ identity is enriched in
comparison to boys.

Two main effects were found, related separately to
the independent variables: the hearing impairment
(F=8.888, p<0.004) as well as the gender (F=5.537,
p<0.02). Firstly, deaf adolescents used significantly
more adjectives and nouns to describe themselves in
relation to different areas than hearing students did,
and secondly, females were significantly more ver-
bally fluent than males in both deaf and hearing sub-
groups, but the interaction between both independent
variables did not have a significant effect.

3,0
2,5 o
=
) N
=
§ =
h i
= -
3]
S
e}
= e
5
oy ~9
0,5 .
—
0,0
0,5
OLITETYBAWE Ha CIIYXOT (hearing impairment) ~ HeMa OLUTETYBaWE Ha CILYXOT (no hearing impairment)
—_
_'I’_ I'parancku cratyc (I'C), F=3.265, p<0.0000 (Civil status (CS), F=3.265, p<0.0000)
-1
- i Tenecen u pusnuxn u3raen (TOU), F=3.749, p<0.0000 (Body and physical appearance (BPA), F=3.749, p<0.0000)
—_1
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JInyna u connjanua coctojba, (JICC), F=2.212, p<0.0001
Heratuuu miaHn kapaktepuctukH, (JIK-), F=2.714, p<0.0000

Jpyru nmmunn kapakrepuctuk, (JIJIK), F=3.168, p<0.0000

Cnuka 2. Peghepenya 3a udenmugpuxayuja na xamezo-
puLme Ha paziuku Kaj cyxom u 21ye0cma cnopeo cma-
mycom Ha CIyxom

(Tastes and actives (TA), F=4.014, p<0.0000)
(Friendship and relationships, (FR), F=2.119, p<0.0001)
(Personal and social situation, (PSS), F=2.212, p<0.0001
(Negative personal traits, (PT-), F=2.714, p<0.0000)

(Other personality traits, (OPT), F=3.168, p<0.0000)

Figure 2. Identify reference categories in hearing and
deaf differences by hearing status
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Bapajku pasnuku Mmery TIyBUTE U THE CO CIYX BO
pedepeHTHUTE KaTeropuu Ha WACHTUTETOT (CIIUKa
2), Oemie OTKPHEHO JieKa TIIyBHTE aJ0JIECIICHTH
KOpHUCTea IMOBEKEe OMKCH, OCOOCHO BO CIIEAHUTE
KaTeropuH: rpalaHCKH CTaTyc, TeJIecHa M (pU3uUIKa
nojaBa, BKYCOBH M aKTUBHOCTH, IPHUJaTEICTBO M
BPCKH, JTUYHA M COIMjaJIHA MOJIOXKOa, HEraTUBHU U
HEYTPAJIHU JINYHH KapaKTePUCTUKH.

On gpyra crpaHa, He Oea 3a0eic)KaHU 3HAYAJHU
pa3IMKK BO CIEAHUTE KATErOPHH: JAPYT CTATyC, afl-
CTPAaKTHH KOHIICNTH, HIHUHATA M CBOJYIMjaTa Ha
Jjac, TOMUTUYIKHOT U COLUJATHHOT CBET, HICaTHOTO
jac, er3uCTeHIIMOHAIHUOT MpallalHuK 3a jac, ce-
MEjCTBOTO M O3UTUBHHUTE JIMYHU KAPAKTEPHCTHKH.
['myBHTE a0NECIIEHTH KOPUCTAT MHOTY arCTPaKT-
HH KOHIICTITH 3a JIa CE OMUIIAT ce0Oe KaKo IITO Toa
ro MpaBaT OHHE IITO CIyIIAaT, HO THE KOPHCTAT
MOBEKe HEraTHMBHU KapakTepucTuku. Ha mpermoc-
TaBKaTa Jieka MOCTpara 3a KOTHUTHBHHOT Pa3Boj
Koja ja mane Piaget (9) e yHuBep3aiHa U HE3aBHCHA
Ol TOMHHAaHTHHOT MOJAJIUTET, Oelle OTKPHEHO
Jieka CIOCOOHOCTa Ha TJYBHTE Ja OTKpUjaT H
KOPHCTAT anCTPaKTHU CHUMOOIM W Jla TH Cleaatr
npaBUiiaTa Ha JIOTHKAaTa, HE MOKaXKa HUTY 3aCTOj BO
pa3BoOjoT HUTY Hekoja npyra moctpa (10), mako
TJIYBUTE MOXKE Jla MMaaT MOHUCKO CaMOIOYUTYBA-
e BO Hekou obyactu. CTymujaTa ja KOpHCTEIIe
Merojoiorujata Ha Martinez u Silvestre (3),
paboTEjKH CO MPETIIOCTaBKaTa JeKa Pa3IMKUTE BO
HUJCHTHTETOT KOj ce jaByBa Mely TIIyBUTE M aJo-
JIECIIEHTHUTE IITO CIyIIaaT ce pe3yiTaT Ha pa3Boj-
HUTE MOCTPU KOHM C€ OJHECyBaaT Ha OIITETY-
BamETO OTKOJIKY Ha HUBHATA KyJITypHa COCTOj0a.
Bo monckuot npumMepok caMo JBajia ajosIeCeHTH
HanpaBuja EKCIUIMIUTHUA pedepeHIln Ha TIYBOCT,
ITO € 3HAYUTEIHO MOHKCKO oj] oHKe Bo [lImanwuja.
Bo monckuTe yumnuiiTa 3a TIIyBH Le10CHAMA KO-
MYHUKayuja e c€ yite mpuMapeH MoJieNn Ha KOMY-
HUKaI1ja, KOj TH KOMOMHHpPA 3HAKOBHATA W TOBOP-
HaTa, HAKO OPaJM3MOT CHIIHO ja HarjiacyBa IperT-
MOCTaBKaTa Jieka IJIyBUTE Jyle Tpeba aa paboraT
Ha OJHOCHUTE CO MHO3MHCTBOTO ITO ciyma. Hc-
KIIy4yBajKu TU pedepeHInTe Ha TIIyBOCTa, aJloJIec-
[ICHTUTE MOXKE J1a ja opeyaT HUBHATA BHCTHHCKA
MHIMBHIYaJTHOCT KaKO M JIMYHATA MPHUIAJHOCT Ha
rpynara ClIM4HH UHIMBUAYU. THe MTO ce UICHTH-
($uKyBaaT co KynTypara Ha TIyBUTE, MOXeE Jia CO3-
JazaT penpe3eHTaluja Ha TIYBUOT CBET Kako Mall-
LIMHCTBO, KaJie 3HAKOBHHUOT ja3uk O OWJI IpuMap-
HO CPEIICTBO Ha KOMYHUKAaIIHja.

Looking for differences between the deaf and the
hearing in identity reference categories (Figure 2),
it was found that deaf adolescents used more de-
scriptions especially in the following categories:
Civil Status, Body and Physical Appearance,
Tastes and Activities, Friendship and Relation-
ships, Personal and Social Situation, Negative Per-
sonal Traits, and Neutral Personality Traits.

On the other hand, no significant differences were
noticed in the following categories: Other Status,
Abstract Concepts, Future and Evolution of Self,
Political and Social World, Ideal Me, Existential
Questioning about Self, Family, and Positive Per-
sonal Traits.

Deaf adolescents use as many abstract concepts to
describe themselves as the hearing do, but they use
more negative personal traits. On the assumption
that the cognitive development pattern prescribed
by Piaget (9) is universal and independent of the
dominant modality, it was found that the ability of
the deaf to discover and use abstract symbols and
follow the rules of logic shows neither a lag in de-
velopment nor a different pattern (10), although
the deaf may have lower self-esteem in some ar-
eas. The study was conducted using the methodol-
ogy by Martinez and Silvestre (3), working with
the assumption that differences in identity found
between deaf and hearing adolescent are the result
of developmental patterns related to the impair-
ment than their cultural background.

In the Polish sample only two adolescents made
explicit references to deafness, which is signifi-
cantly lower than in Spain. In Polish schools for
the deaf Total Communication is still the primary
method of communication, which combines both
signing and speaking, although oralism is strongly
stressed on the assumption that deaf people have to
deal with relationships with the hearing majority.
By avoiding references to deafness adolescents
might deny their true individuality as well as per-
sonal belonging to the group of similar individuals.
Those who identify with the Deaf culture might
form a representation of the deaf world as a mi-
nority where sign language would be the primary
means of communication.
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YuuuiiHata cpenrHa Tpeda na Ouae cocrTojba 3a
pa3Boj Ha OMKYITYPHU BEIITHHH, KOH CE EKCTPEM-
HO B)KHHM 32 YCIICIIIHO KUBECHE CO MHO3HHCTBOTO
IITO Cylla Kako M IUIOAHO YYeCTBO BO KYNITYp-
HOTO W HAIIMOHAJHOTO HacyencTBo. [lonckure riy-
BU JI0JIECIICHTH He 0ea CBECHU 32 HUBHOTO KOJIEK-
THUBHO jac BO KaTErOPHHTE IITO CE OJHECyBaaT Ha
KynTyparta Ha TiyBuTe. THe He ce onuinyBaa cebe
CTIOpE/ KOHIIETITH BO OJTHOC Ha TIIYBOCTA KAaKO IITO
TOa TO CTOpHja INMaHCKUTe ucnHuTaHumy (3).
MefyToa, Ba)XKHO € Jla C€ 3allOMHH JIeKa WHINBHU-
IyaJTHOTO jac, 0e3 pasinKa Ha KOJNEKTHBHOTO HIIH
WHAUBUAYaITHOTO KYJATYPHO YICHCTBO, HAKO CTEK-
HyBa YHUBEP3aJHA MPETHOCT HaJl IPYTUTE BUIOBH
jac, NBWKEKH ce KOH KOJEKTHUBHOTO jdcC TpET-
CTaByBa €IcH 0J0paHOECH MEXaHM3aM 3a jac, Kaje
IITO BeKe MPHIAJHOCTA HA TPyNa WM KOJEKTHB-
HOTO jac TPeTCTaByBa €lCH CBOJIYTHBEH Pa3Boj 3a
camoorncranok (11). penTuteToT Ha TIyBUTE Kaj
MOJICKUTE aJIOJNIECIIEHTH MOpa Ja ce pa3BHBa, Ou-
Jiejku TpymHATa WAeHTH(UKAIMja UMalle MO3UTH-
BeH e(eKT Ha CaMONouuTyBameTo (12) a ABOjHHOT
UJCHTHTET Ce€ OJHECyBa Ha MOCTOCHETO M Ha
Hajmanu Temkoruu (13). PabGorata Bp3 ocHOBa Ha
OJIJIENTHO 00pa30BaHUE BO OCHOBHOTO YYHIIHUINTE €
O] KOPHUCT 3a COLUjATHOTO M aKaJIeMCKOTO JIOCTH-
rame Kaj TIIyBHUTE Jiella, Ouiejku THE ce BO MOXK-
HOCT IIENOCHO J]a KOMYHUIIMpaaT M Ja TH pa3Me-
HyBaaT HCKycTBaTa CO Apyru ciaumdHu jyre (14).
Moxe 5a ce cyrepupa Jieka OJICITHOTO 00pa3o-
BaHUE BOJIU KOH IOMO3UTHBHO CaMOIIOYHTYBAbE,
MaKO OBOj Pe3yJITaT He € MOTBpJeH. Bp3 ocHoBa Ha
Haonute onumanu ox Bat-Chava (15) moxke na ce
MPETIOCTAaBH JIeKa OJl KYJATYPEH acleKT TIyBUTE
OUKYINTYpHUTE HWICHTHTETH OM HMaje IOBHCOKO
camonountyBame. Opn Jpyra cTpaHa, OIJIETHOTO
ONKPYXKYBamkE MOXE Jla BOJW KOH TOMAJIKY IO3H-
TUBEH pe3ylTaT W MOXE Ja co3/laje yCIOBH 3a
JMYHA M30anuja OuejKu TIyBUTE JIyTr'e Torall oc-
TaHyBaaT 0€3 MOXKHOCT JIa y4aT Kako Jaa pyHKIHO-
HUpaaT BO CBETOT IITO ciylna. Teopujara 3a comu-
jamanoT uaenturer (16) mpermnocraByBa Jieka diie-
HOBUTE Ha MAJIMHCKUTE TPYIH MOCTUTAAT MO3H-
THBEH COILIMjaJieH HJICHTUTET IpeKy: (a) oOuja maa
CTEKHAT MPHUCTAIl KOH HOPMAJIHOTO NMPEKY WHIUBH-
nyainHa moOuiaHocT win (0) pabora co apyrure
YJICHOBHM Ha TpymaTa 3a Jia MpeAn3BUKaaT Ccoluja-
Ha MPOMEHa.

The school environment should be the background
for the development of bicultural skills, which are
extremely important to successful living within a
hearing majority as well as fruitful participation in
cultural and national heritage. Polish deaf adoles-
cents were not conscious of their collective self in
categories related to Deaf culture. They did not
describe themselves in terms of concepts related to
deafness as their Spanish counterparts did (3).
However, it’s important to remember that although
the individual self, regardless of collectivist or in-
dividualistic culture membership, takes universal
primacy over other types of self, shifting towards
the collectivist self is a defence mechanism for the
self, where as actually belonging to a group, or the
collectivist self, is an evolutionary development
for self-survival (11). Deaf identity in Polish ado-
lescents has to be developed because group identi-
fication had a positive effect on self-esteem (12)
and dual identity is related to having the fewest
difficulties (13).

Working on the basis that segregated education
throughout elementary school is beneficial for the
social and academic achievement of deaf children,
because they are able to fully communicate and
share experiences among other similar people (14),
it might be suggested that segregated education
leads to more positive self-esteem, though this re-
sult was not confirmed. On the basis of the find-
ings described by Bat-Chava (15) it could be pre-
dicted that culturally the deaf and bicultural iden-
tities would have higher self-esteem.

On the other hand, a segregated setting might lead
to a less positive outcome and may form a back-
ground to personal isolation because the deaf peo-
ple then lack the opportunity to learn how to func-
tion in the hearing world. The Social Identity The-
ory (16) posits that members of minority groups
achieve positive social identity by (a) attempting to
gain access to the mainstream through individual
mobility or (b) working with other group members
to bring about social change.
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CrheqHHOT YeKop Ha aHalM3aTa ce OJIHecyBalle Ha
BJIMjAHUETO HA COIMjAIIHUOT KOHTEKCT BP3 JIMYHH-
OT WJIGHTHTET Ha TIIyBHUTE ajoneciieHTH. CaMo He-
KOJIKY 3HauyajHH pa3iukd Oea HajIeHH, HO THEC
MoOXe Ja oupar on uHTepec. beme oTkpueHo neka
OIUCOT Ha TejecHaTa W (U3MUYKaTa M0jaBa 3aBUCH
O] CTaTycOT Ha CIYXOT Ha poauTenute. [ myBuTE
aZloJICIICHTH Ko uMaa TriyBa Majka (F=4.978,
p<0.03) u ryB tatko (F=6.232, p<0.02) xopuctea
moBeke 300pOoBH BO OBaa kareropuja. CTaTycoT Ha
CIlyXOT Kaj OpakaTa W CEcTpUTE Ce TOBp3yBa CO
OINMCOT Ha IO3UTHUBHUTEC JIMYHU KapPaKTCPUCTUKHU
(F=3.617, p<0.03). Ctunor Ha KOMYHHKaIHjaTa
IITO C€ KOPUCTH CE TOBP3yBa CO JIBETE KaTeropuu
Ha MJCHTUTET: TelecHata U (u3nykara mojaBa Ka-
KO M WHIMBUIYaIIHOCTA, UICAIHOTO jac W er3uc-
TEHI[MOHAIHOTO Ipaliame 3a cede (ciuka 3).

The next step of the analysis was related to the
influence of the social context on the personal
identity of deaf adolescents. Only a few significant
differences were found but they may be of interest.
It was found that Body and Physical Appearance
description is dependent on the parents’ hearing
status. Deaf adolescents who had a deaf mother
(F=4.978, p<0.03) as well as a deaf father
(F=6.232, p<0.02) used more words within this
category. The hearing status of siblings is related
to the Positive Personal Traits description
(F=3.617, p<0.03). The mode of communication
used is related to two identity categories: Body and
Physical Appearance as well as Individuality, [deal
Me, and Existential Questioning about Self (Figure
3).

3,0 , .
K ;g T 1 i TOU (BPA)
E 1:5- T i — -~ - WME (IIE)
% :)g J‘I”’_ = Tl \~\‘~-‘i‘\_—£
= 00} JE

-0,5

3HaK (sign) yceH (oral)

nBere (both)

Crui Ha kKoMyHuKauuja (Mode of communication)

Cnuxa 3. Paznuku 60 cmuiom Ha KoMyHuKayuja
Tenecen u guszuuxu uzeneo (TOHU), F=3.225, p<0.05
Huousuoyannocm, udeannomo jac, e23ucmeHyuoHaiHu
npawarea (MUE), F=4.049, p<0.03

3HaKOBHMOT ja3WK BjMjae Bp3 MpBaTa KaTeropuja,
JOJIcKa OpPaJIHMOT CTWJ Ha KOMYHMKAaIMja BiHjae
Bp3 BTOpaTa KaTteropuja. Moxe na ce cyrepupa Jie-
Ka TOBOPOT € 1mojio0ap Ha4YMH 3a ONKUC Ha HJIeaTHU-
T€ YEKOPH U er3MCTECHI[MOHAIHHUTE TIpalliamba.

3axnyuouyu

[IpenuMUHApHUTE HAOAM HE BOJCA 10 CICAHUTE

3aKJTy4OLH:

1. Pa3nukuTe BO ONUCOT HA UACHTUTETOT Kaj TJIy-
BUTE CE MIOBP3aHH CO YCIOBHUTE 3a CIeUPHUICH
Pa3Boj KOj € 3alpeH 3apajy OIITETYyBamhEeTO Ha
CIIyXOT, MOCEOHO Ha CIYXOT BO CEMEjCTBOTO U
CTHJIOT Ha KOMyHHUKallfjara.

2. Tlpouecor Ha GopMUpame Ha HICHTUTETOT MO-
’Ke J]a IMa yHUBep3aJiHa MOCTpa HE3aBHUCHA O
OIITETYBAKETO HA CETUIIATA.

Figure 3. Differences by mode of communication

Body and physical appearance (BPA), F=3.225, p<0.05
Individuality, ideal me, existential questioning (IIE),
F=4.049, p<0.03

Sign language influences the first category, while
the oral mode of communication influences the
second one. It might suggest that speech is a better
way of describing ideal stages and existential
questions.

Conclusions

The preliminary findings have led us to the fol-

lowing conclusions:

1. Differences in identity description in the deaf
are related to specific developmental condi-
tions stemming from hearing impairment,
especially the family hearing status and mode
of communication.

2. The process of identity formation might have a
universal pattern independent of the sensory
impairment.
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3.

Tpeba na ce peanusupaar moBeke UCTPaXxyBa-
Ha Ha OBa I10JI€ U Jla ce 3eMaT MIPEABU]I ITOBeKe
nojaronu (cpeacrBara 3a KOMYHHKalHja BO
CEMEjCTBOTO, T&KMHATA Ha OIITETYyBAaETO Ha
CIIyXOT ¥ KOPHCTEH-ETO Ha CIIYIIHH alapaTH).
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