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Pe3ume

Hayunute uctpaxyBamwa BO fedeKkToaormjara
ce KOPHCTAT 3a CHCTEMATCKO MpOoydyBame Ha
HEKOj MpeaMeT WJu TojaBa 3a jla ce J0jae 10
HOBH CO3HaHM]ja IITO K& OBO3MOXKAT YHAIPEAY-
Balkbe¢ Ha BOCHUTAHMETO M OOpa30BaHMETO HA
JUIaTa co Mpevyku Bo pas3Bojot. ITocrojaT pas-
JIMYHU BHUJIOBH HAyYHU HCTPaXKyBamba, a OMpe-
nenbaTa 3a HEKOj Off HMB 3aBUCH Of LIeJITa Ha
UCTPaKyBameTO, Ofl MPUPOJIaTa Ha MPEAMETOT
mTo Tpeba fja ce Mpoy4yyBa, O METOROJOIIKH-
T€ MOXHOCTH, ONMMMUTHOCTA HAa WCTPaKyBayoT,
CpeficTBaTa co KOM ce pacrojiara U Hu3a Apyrua
dakTopmu.

Bo 0BOj TeKCT ce pa3rienyBaaT BUOBH HayUHH
HCTpaXxyBama Toarajku Off HMBHATa TMofeiidba
crniopef pa3innyHu Kputepuymu. [1putoa He ce
ondaTeHn cuTe MOKHU BUJIOBH HAyYHU UCTpa-
>KyBama, TYKy CaMO OHHE OCHOBHUTE, OHUE KOU
HAJueCTO C€ CPEeTHyBaaT BO [e(PEKTOJIOIIKATa
TeopHja W MpPaKTHKaA, KaKO IITO ce (PyHIaMeH-
TAJHATE U IPUMEHETUTE, TEOPETCKUTE U EMIIH-
PUCKHTE, TPAHCBEpP3aJHUTE M JIOHTUTYAUHA-
HUTE UTH.

Kayunu 360po6u: BUIOBH WCTpaKyBama, Me-
TOAOJ0TH]ja, AepeKToNoTHnja
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Abstract

The scientific researches in special education are
used for systematic investigation of a certain sub-
ject or phenomenon that aims to reach knowledge
that can improve education and rehabilitation of
people with special needs. There is a huge variety
of research strategies, and what the researcher will
choose among them depends on the research ob-
jective, the nature of the investigated phenomenon
and the possibilities for its examination, the ex-
perience of the researcher, the research tools, and
many other factors.

In this text, different types of scientific researches
are explained, according to their division based on
different criteria. This review does not include all
types of research, but the most basic and the most
common ones in the theory and practice of special
education, such as the basic and the applied re-
search, the theoretical and the empirical, the cross
sectional and the panel, etc.
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Boeeo

HayunnTte uctpakyBama BO e(peKTOIOTHjaTa
Cce KOPHCTAT 3a CHCTEMAaTCKO TpOoydyBame Ha
HEKOj MpeaMeT WU TojaBa 3a ja ce Jojie Mo
HOBU CO3HaHMja IITO K€ OBO3MOXAT YHaIpeny-
Balb€ HAa BOCIMUTAHMETO W OOpa30BAHMETO Ha
JauIaTa co MpedYKu BO pa3BojoT. [TocTojat pas-
JUYHW BUIOBM HAyYHW WMCTpPaKyBama, a OTpe-
menbaTa 3a HEKOM OJ HMB 3aBUCH Off I€JITa Ha
UCTPAXKYBaWkETO, Of IPUPOJATa HA MPEIMETOT
mTo Tpeba fja ce MpoyvyyBa, Off METOIOJIOIIKH-
T€ MOXHOCTH, ONMMTHOCTA Ha MCTPaKyBadoT,
CpejicTBaTa Co KOM Ce pacroJjiara u Hu3a pyra
¢akTopu. McTpaskyBaukKnTe aKTUBHOCTH MOXKe
lla ©MaaT pa3jndyeH KapakTep U Jia ce COCTojaT
BO MpOYyYyBalke KHHUTH W MaTepujajid, pasro-
BOPH CO UCIUTAHUINTE, TECTUPAHE HA 3HACHA
1 CIOCOOHOCTH CO COBPEMEHN TEXHUKHU WTH.

DyHoamMeHUWIANHU U UpUMEHeULU
uciipaxcysarwa

Enna ocHOBHA nopieniba HAa HAYYHUTE UCTPAXKY-
Bama € nojendara Ha (PyHAAMEHTAIHUA U IPU-
MEHETH UCTpaxKyBawa. Bo oBaa mopenba moc-
TOJaT 3a€HUYKU EJIIEMEHTU cO mnopeidara Ha
UCTpaxKyBambaTa Ha TEOPETCKU U E€MIMPUCKHU.
Pa3znukara e Bo Toa IITO BO mpBaTa nopenda
(byHImaMEeHTAaTHU-IPUMEHETH) KPUTEPUYMOT €
IpegMeTOT Ha HMCTpasKyBame, a BO BTOpaTa €
Ha4YMHOT Ha KOj foafame fo nogaronute. OyH-
NaMEHTAJIHATE UCTpa’KyBamkba MOXKe Ja Oujar
YUCTO TEOPETCKU WU TEOPETCKO-EMIUPUCKA
UCTpaxKyBama.

Dynoamenuiannuiie UCTpaxyBawma HMaaT 3a
1es f1a ja yHamnpejaT HayyHaTa Teopuja, a ro
306orataT HayYHOTO 3HAEHE 3a 3aKOHUTOCTHUTE
u ofiHOcuTe Mefy nojaBute. Tue ru npoydyyBaat
(pyHmaMEHTaANHNUTE, CYIUTUHCKUTE, OCHOBHHUTE
TEOPHUCKUTE Mpallama Ha eaHa HayKa. Ha mpu-
Mep, IPeIMETOT U 3aJjauuTe Ha fAe(eKTOoIoru-
jaTa, OTHOCOT Ha JeeKTOoNorujaTa u APyruTe
HayKH, EMHUCTEMOJIOIIKUTE, TEPMHUHOJIOIIKUTE
U CeMaHTHYKUTE Npaniama u Jpyru pyHaaMeH-
TamHu Tpobiemu of JnedexTonorujata. Bo
OBUE HCTpaXXyBama JIOMHMHHMpPA METONOT Ha
TEOpeTCKa aHaln3a, Kako W HCTOPUCKUOT H
KOMIApaTUBHUOT MeTof. Tue ce Oa3upaHu
IJIaBHO Ha JIEAYKTUBHO WU IeNYKTUBHO-UHAYK-
THUBHO 3aKJIy4yBame.

Introduction

The scientific research in special education are
used for systematic investigation of a certain sub-
ject or phenomenon that aims to reach knowledge
that can improve the education and rehabilitation
of people with special needs. There is a huge vari-
ety of research strategies, and what the researcher
will choose among them depends on the research
objective, the nature of the investigated phenome-
non and the possibilities for its examination, the
experience of the researcher, the research tools,
and many other factors. The research activities can
differentiate in character and can consist of study-
ing books and materials, interviews, testing of
knowledge and abilities with contemporary tech-
niques etc.

Fundamental and Applied research

One basic division of scientific research is the di-
vision on fundamental and applied research. In this
division, there are mutual elements with the re-
search division on theoretical and empirical. The
difference is that, in the first division (fundamen-
tal-applied) the subject of research is a criterion,
and in the second, the subject of research is the
way we come to the information. The fundamental
research can be purely theoretical or theoretical-
empirical research.

The Fundamental research has the aim of pro-
moting the scientific theory, enriching the scien-
tific knowledge about the legalities and the rela-
tions between phenomena. They study the funda-
mental, the essential, and the basic theoretical is-
sues of a science. For example, the subject and the
tasks of special education, the relation special edu-
cation-other sciences, the epistemological, the ter-
minological and the semantic issues and other
fundamental problems from the field of special
education. In this research, the method of theoreti-
cal analysis dominates, as well as the historical and
the comparative method. They are based mainly on
deductive or deductive-inductive conclusion.
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Ilpumenewuiie N HEKOM T'M HApEKyBaarT Olle-
paTHBHU UCTpaxyBamwa (applied research) ce Ha-
COUEHM KOH pellaBamhe Ha MPaKTUYHU mpoobiie-
MU of epeKTOIoTHjaTa, co HUB Ce MPUMEHYBa-
aT, UCNUTYyBaaT, IPOBEpyBaaT pe3yJaTaTH, pe-
IIeHWja Ha HeKoj crnenuduyueH mpodiieM, Ha
IIpUMEP, BIMjAHUETO HA HEKOja HOBA 3aKOHCKA
peryiaTuBa, e(pMKacHOCTa Ha HOBUTE Ka3HU BO
HaMallyBakheTO Ha OpOjOT Ha KPUMUHAIHU JIej-
CTBHUja, e(peKTUTE HA HEKO] JIeK WU BaKIIMHA,
edekTUTE Of OfipeficHa OoOpa30BHA Mporpama
uTH. OBHE UCTpa)KyBalka OBO3MOXKYBaaT pas-
BOJj Ha HOBY METOJIU, CPEICTBA, CTPATErUH U OP-
raHu3alyja Ha BOCIUTAaHUETO U 0OpPa30BaHUETO
Ha JUIaTa cO MPEYKM BO NCUXO(U3NUIKOT pa3-
BOj. 3a OBHE HCTpaXyBama € KapaKTepUCTHUCH
WHYKTUBHUOT TPUCTAII.

Bo rpynaTta Ha mpuMeHETH HCTpaKyBama cria-
faaT eBajyaliCKUTE, pa3BOJHUTE U aKIIMOHUTE
UCTpaKyBamwa.

Eeaanyayuckuitue ucitipayxcysarba ja TecTupaar
epuKacHOCTa WM BIMjaHUETO HA HEKOja oopa-
30BHA WJIM COLMjaJIHA NporpaMa WIH HHTEP-
BEHIMja. 3aToa r'M HapeKyBaaT U MPOrpaMCKoO-
eBayanucku. Yecto ce MHTEpAUCHUILIMHAPHU
ucrpaxysamwa. Ce pasBuse Bo 60-TuTe roguHu
Bo CA]JI co excnaH3ujaTa Ha pa3jInyHU Iporpa-
MU 3a colyjajHa nomoil. Epanyauuckure wuc-
TpaxkyBama BO Je(EeKTONOorujaTa Moxe ja ce
KOpHCTaT 3a Mepeme Ha e(eKTHTEe Ha HeKoja
0o0pa30BHa WJIM JIpyr BUJ Iporpama, Inpumep
mporpama 3a MHTerpalyja Ha JIECHO MEHTAJIHO
peTapAupaHuTe Jela BO peOBHOTO oOpa3oBa-
HHUe (MIeHTU(UKYBamke Ha MO3UTUBHATE W He-
raTUBHATE €(DEKTH).

3a mojacHyBame Ha HUBHHOT KapakTep Moxke
fa ce nmocayxume co pepununmjata Ha Carol
Weiss o XapBapicKuOT yHUBEp3UTET. Taa Be-
mu: ,EBanlyanyjaTa € cUCTEMAaTCKO OIEHYBam-e
Ha JIeNlyBaWkeTO W/WIM pe3yjTaTHTe Ha efiHa
porpama Wiy MOJUTHKA, COIJIaCHO OCTAaBEHH
EKCIVIMIATHA U AMIUIMOUTHU CTaHAApAH, KaKo
cpefcTBa 1ITO Tpeba Aa NpuoHecaT 3a yHanpe-
NyBamke Ha Taa mporpama wiu nomutuka (Eva-
luation is the systematic assessment of the opera-
tion and/or the outcomes of a program or policy,
compared to a set of explicit or implicit standards,
as a means of contributing to the improvement of
the program or policy;)* (Weiss, cTp. 4-5).

The Applied research, or some call them opera-
tional research, have the aim of solving practical
problems from the field of special education. Many
results or solutions to a specific problem are being
applied, examined and checked by using applied
research - for example, the influence of a certain
new law regulation, the effectiveness of new pun-
ishments in reducing the number of criminal ac-
tivities, the effects of a vaccine or medicine, the
effects of an educational programme etc. These
researches enable the development of new meth-
ods, means, strategies and organization of the edu-
cation of people with disabilities. The inductive

approach is a characteristic for these researches.

In the group of applied researches are the
evaluative, the developmental and the action

research.

The Evaluative research tests the effectiveness or
the influence of a certain educational or social pro-
gramme or intervention. Because of that, it is also
called programme-evaluative research. Often, they
are inter-disciplinary researches. They developed
in the sixties in the USA with the expansion of
different programmes for social help. The evalua-
tive researches in special education can be used for
measuring the effects of a certain educational pro-
gramme or a programme of a different kind, for
example, a programme for integration of children
with light mental retardation into regular education

(identifying the positive and the negative effects).

For explanation of their character, we can use the
definition by Carol Weiss from the University of
Harvard. She says: "Evaluation is the systematic
assessment of the operation and/or the outcomes of
a program or policy, compared to a set of explicit
or implicit standards, as a means of contributing to
the improvement of the program or policy;"

(Weiss, p. 4-5).
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Bo oBaa gedunnmmja Mmoxke ga 3adeneknume He-
KOJIKY KJIY4YHH €JIEMEHTH 3Ha4yajHu 3a IPHUpPO-
JlaTa Ha €BaJyallUCKUTE HMCTpaKyBamwa: MpBO,
aKIEHTUPAKBETO HA UCTPaXKyBauyKaTa MpOLENy-
pa BO KOja CHCTEMATCKHU Ce CJeflu U OLEHYyBa
10jaBaTa; BTOPO, (POKYCHPAKBETO HA HAOIBbYAY-
BalkbETO HAa HAYMHOT Ha KOj JIejCTBYBa HEKOja
nporpama, oJIMTHKA, CTPAaTeTyja; TpeTo, Mepe-
BETO Ha pe3ylNTaTuTe, YYMHOKOT Ha Taa Ipo-
rpama. YeTBpTHOT OUTEH €JIEMEHT CE€ CTaH-
NapANUTE UM KPUTEPUYMUTE BP3 OCHOBA HAa KOU
Ce BpIIU MEPEHETO U MeTTHOT € IeNITa, HaMe-
HaTa Ha €BANyallUCKUTE UCTPAXKYBamwa, a TOa €
IPUAOHECOT KOH YCIIEIIHOTO CIIPOBEyBamke HA
HEKOja ITporpaMa Win NOJUTUKA.

bupejku eBanyanuckuTe ucTpaxkyBama Hajuec-
TO ce KOPHUCTAT 3a BpEHYBame Ha Of[peficHa
oOpa3oBHa IporpamMa WIM WHTEPBEHIHUja, THE
ce HapeKyBaaT M MPOTPAMCKO - €BaJIyalllCKHU.
Hexane ce cpeTHyBaaT W Kako moceOGeH BuUp -
UCTpaKyBamka Ha HACTaBHU NMPOTPaMHU.

EBanyanuckure ucTpakyBarmba HMMaaT MHOTY
HNOJAMPEKTHA U NOKOHKPETHA HAaMEHA BO OJJHOC
Ha yHgaMmeHTanHuTe. Tue Tpeba ma HE noBe-
faT g0 MH(pOpPMaLMU BP3 OCHOBA Ha KOU IIOHA-
TaMy Ke Omjie JoHeceHa Hekoja omiryka. Yecro
OBHE HCTpaKyBamwa Ce HapayaHM 3a IOTpeOUTe
Ha HEKOja WHCTUTYLHUja, MUHHUCTEPCTBO, Y4H-
muirte. Bp3 ocHOBa Ha HUBHUTE PE3yNTaTH 3a-
KJIydyBaMe BO KOja HacokKa Tpeba fa ce Moju-
(punmpa Hekoja BOCHUTHO-0Opa3oBHa NpOrpa-
Ma U Kako Taa Ke JleJlyBa BO Pa3jlU4HU y4u-
JUIITa TPUMEHEeTa Off APYI'M HAaCTaBHUIM WU
Apyru yyeHunu. MIHTepecHO € mTO rojem fel
OJ] MaTepHjajioT Kaj eBaJyallUCKUTE MCTPaXKYy-
Balkba MOXE Jja OCTaHe HeoOjaBeH U HEMO3HaT
3a jaBHOCTa. Pe3ynrarture off UCTPaXKyBamETO
BO BHJ Ha M3BEIITa] ce IpefaBaaT Ha areH-
nujaTa-HapadaTes U Taa OlilydyBa Jaju U KOJj-
KaB JIeJl Off HUB Ke NMyOJuKyBa U K€ ' HallpaBH
JOCTAIlHY Ha JaBHOCTA.

TepMUHOT paseojuu uciupaxysara (auz. deve-
lopmental research) MpPBEHCTBEHO Ce KOPUCTEN
BO Omosoryjara, a IeHeC IMa MHOTY ITOIIMPOKO
3Hauewe. Bo Ilegaromkuor JIeKCUKOH pa3Boj-
HUTE UCTpaxKyBama ce e(PUHUpaHu KaKo ,,BUJ
Ha IPUMEHETH MCTPa>KyBama CO KOU ce Mpoy-
yyBa BIIMjaHUETO Off BHECYBaWkETO Ha HEKOja
HOBHHA BO BOCIIUTHO-OOPa30BHUOT NPOLEC WU

In this definition, we can notice several key ele-
ments that are important for the nature of evalua-
tive researches. First, accentuating the research
procedure in which the phenomenon is being sys-
tematically followed and assessed; second, focus-
ing the observation on the way a certain pro-
gramme, policy or strategy works; third, survey-
ing the results of that programme. The fourth im-
portant element are the standards or criteria ac-
cording to which the surveying is being done, and
the fifth is the aim, the purpose of the evaluative
researches, and that is the contribution towards the
more successful conducting of a programme or
policy.

Since the evaluative researches are mostly being
used for evaluation of a certain educational pro-
gramme or intervention, they are also called pro-
gramme-evaluative. Somewhere, you can also find
them as a special type — researches of curricula.

The evaluative researches have a more direct and
more concrete purpose in relation to the funda-
mental; they have to lead us to information on
which basis, further, a decision is going to be
made. These researches are often ordered for the
needs of an institution, a Ministry, a school. Based
on their results, we can realize in which way a
certain educational programme needs to be modi-
fied and how that modification can work if applied
by other teachers and students. It is interesting that
the bigger part of the material from the evaluative
researches can stay unpublished and unknown for
the public. The results from the research, in form
of a report, are being given to the ordering agency
and the agency decides whether part (or all) of
them are going to be published and made available
to the public.

The term developmental research was at first used
in the Biology, but today it has a wider meaning.
In the Pedagogical Lexicon, the developmental
researches are defined as “a kind of applied re-
searches through which the influence from imple-
mentation of a certain innovation in the educa-
tional process or in other areas of the pedagogical
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BO JIpyruTe OOJAcCTH Ha Mefaromkara npakTu-
Ka. BimjaHueTo Ha BHEceHaTa HOBHHA CE MEPH
BO OJIHOC Ha [OTOTAIIHATE OOJUIM, METONH |
cpencTBa Ha paboTa, OTHOCHO Ce CJIeIu HUBHO-
TO MEHYBalb€ U YCOIJIacyBame€ CO BHECeHaTa
HoBuHA.“ (Ilegaromku JIeKCUKOH, cTp. 424).
Kako mto Moxe f1a ce 3aKiy4d, BO pa3BOjHUTE
HCTpaXyBama ce€ yTBpPAyBa HeKoja cocrojda
WM OTHOCU Ha BapwjabJuTe M MOTOA Ce CIEIH
KaKo THe OJHOCH Ce MEHyBaaT CO MEHyBame Ha
yCIIOBHUTE, HA TIpUMEP KakKo (pyHKIHja HA Bpe-
MeTO WiIu Bo3pacTa. Pa3BojHuTe ncTpakyBama
OPOAYLHMpaaT HOBH UJIEW U OBO3MOKYBaaT HUB-
HO MMILJIEMEHTUPAbE BO BOCIUTHO-OOPA30BHU-
OT TIpOIIEC 3a 3roJieMyBame Ha Heropata epu-
KacHocT. [Ipumepu Ha pa3BOjHH UCTPAKyBamba
ce crymuutre Ha [lmjake 3a KBaauTaTUBHUTE
POMEHM BO MHCJIEH-ETO Ha JierjaTa Wiu UCTpa-
KyBamwaTa Ha Konbepr 3a MOpanHUOT pa3Boj.

AKyuonuiue uciipaxcysarba ce BHJ Ha UCTpa-
KyBama cO crnenupuiHa METOONOIIKA MTOCTa-
BeHOCT. Bo HUB mojaBuTe ce mMpoydyyBaaT BO
NIPUPOJHH YCIOBH, a CaMUTE MapPTULUIIUEHTH
Ha BOCIIUTHO-OOpa30oBHATa CHUTYyalja ce CTa-
BEHHM BO yiora Ha ucrpaxysaud. IIpegmeroT
Ha TpOy4yBame, 3aaunTe U XHUIIOTE3UTE ce
MEHYBaaT BO TEKOT Ha HMCTPaKyBamETO U Ce
CMeTa JieKa TOKMY BO TaKOB IIPOIIEC HA MEHY-
Balkbe MOKE J1a Ce OCO3HaaT BOCIHUTHO-OOpa-
30BHHTE T0jaBU BO BUCTHHCKOTO CBETJIO.

AKIHMOHHTE WCTpakKyBama MOXe jla Oujgar of
pasnuyeH kapakrtep. Cenak, mopajgu HHBHaTa
TepeHCKa MpUpOoJia, MOpPaan CIeAeHEeTO Ha Mo-
jaBUTE BO HHUBHHOT IPUPOIEH KOHTEKCT U
MPUOPUTETOT LITO CE J1aBa Ha KBAJUTATUBHUTE
UCTpaKyBauyku TEXHUKH, THE CO MPABO MOXKe
fa ce BOpoOjaT BO MCTpaxkyBama CO MHTEpIpe-
TaTUBEH, IECKPUITUBEH WU eTHOrpadcKu Ka-
pakrep.

AKIIMIOHATE MCTpPaxXyBama Ce OCOOEHO IOIy-
JIapHU ¥ NPUMEHJIUBY 3a IPOYYyBamke Ha Ipak-
TUYHM Nefaromku npodiaemu. Hajmuory ce 3a-
HUMaBaaT co NpoOjeMHuTe Ha u3paboOTKa H
BpeHYBamhe Ha MPOTrpaMi, co epuKkacHoCTa Ha
HAaCTaBHUTE METOAM U IOCTAllKU, CO MHTEpPaK-
gjaTa BO BOCHUTHUTE IPYIH, PO eCuoHaTHO-
TO YCOBpIyBamh€ Ha HACTABHUIIUTE U JP.

practice is being studied. The influence of the in-
novation is measured against the existing forms,
methods and means of work, i.e. their changing
and coordination with the innovation is followed.”
(Pedagogical Lexicon, p. 424). As it can be con-
cluded, in the developmental researches, a certain
condition or the relationship between the variables
is being established and afterwards, the changing
of the relations by altering the conditions is being
followed, for example as a function of time or age.
Developmental researches produce new ideas and
enable their implementation in the educational
process in function of the increasing its efficiency.
Examples of developmental researches are the
studies of Piage about the quality changes in chil-
dren’s thought or Kohlberg’s researches about the

moral development.

Action researches are types of researches with a
specific methodological setting. With them, the
phenomena are studied within natural conditions,
and the participants in the educational situation are
put in the role of researchers themselves. The sub-
ject of study, the tasks and hypothesis are changing
during the research and it is considered that in that
kind of changing process can the educational phe-

nomena be recognized in their true colours.

The action researches can be of different charac-
ter. Still, because of their terrain nature, the fol-
lowing of the phenomena in their natural context
and the priority given to the qualitative research
techniques, they can be put among the researches
with interpretative, descriptive or ethnographic

character.

The action researches are especially famous and
applicable for studying of some practical peda-
gogical problems. Most of all, they deal with
problems of preparing and evaluation of curricula,
with interaction in the educational groups, the pro-

fessional development of the teachers etc.
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IIon Enuor BO cBojaTa KHHMra 3a akIMOHHUTE
UCTpaKyBalkha KaKO CPEACTBO 3a NPOMEHU BO
ob6paszoBanueTo (Action research for Educational
Change) Benm jieKa WHTETPAIHU KOMIIOHECHTH
Ha €JIHO aKIMOHO MCTPaXKyBame ce ,,I0Ay4YyBa-
HBETO, NMEAarokKoTO UCIHUTYBakhe, pa3BOjoT Ha
KYPUKYJIYMOT U eBaiyanujaTa (...teaching, edu-
cational research, curriculum development and
evaluation are all integral aspects of an action-
research process®), (Elliott, cTp. 49). AKunonnre
UCTpaxKyBamba YeCTO MOXKe ja Oujat mnpeseme-
HU Of] CaMUTe HACTaBHUIM KOra THe Ke ce COo-
yaT CO HeKoja mpoOjeMaTH4yHa cuUTyaluja BO
IpaKkTHKaTa, Kako Ha IpuMep, NOTEIKOTHN BO
YCBOJyBalk€TO Ha HEKOja HAacTaBHA COJpPKMHA
Kaj rpyna y4eHUIW, OfiOMBamke HAa YUYEHUIUTE
na copaboTyBaaT, HEMOXETHO OHECYBaH€ BO
YUMITHUIIATA WU APYTH TEearoiku mpooiemMu.
ITokpaj BakBHOT BUJI MUKPOAKIIMOHU UCTPAKY-
Bama, MOCTOjaT W TUMCKHM aKIMOHU HCTPaXKYy-
Bama Kora ce BKJIyyyBaaT IOBeKe MCTpaxyBa-
Yyl KOM KOMIApaTHBHO clefjaT ¥ aHaju3upaar
norojieM Opoj moefAuHeYHW caydan. IIpBeH-
CTBEHa IIeJ1 Ha aKI[MOHUTE UCTPaKyBama € yHa-
npefyBame Ha BOCIUTHO-O0Opa30BHATA NPAKTHU-
ka. [IpogynupameTo HayyHU 3HAaeHa € MojApe-
JICHO Ha OBaa IIeJl U He € NMPUMapHO Kaj OBOj
BHJ] UCTPaKyBama.

Teopewcku u emuupucku
ucuipaxcysarwa

I'maBHaTa pa3nuka Mefy TEOPETCKUTE U ESMITH-
PUCKHTE HCTpaxkKyBama € BO HAYMHOT Ha KOj
noafame o HayyHHUTe co3HaHuja. Teoperckure
I/ICTpa)KYBaH)a Tro KOpI/ICTaT IIGIIYKTI/IBHI/IOT ME-
TOJ], IITO 3HAYM JO CO3HAHHWjaTa ce joarfa 1o
maT Ha pa3MHUCITyBamke, a He TIO TIaT Ha cobupa-
e TOaTOH Of] TEPEHOT. XUIIOTE3UTE BO TEO-
PETCKUTE MCTPaXkKyBarma MeYKTHBHO MPOU3JIE-
ryBaaT Ofl OffpefieHa Teopuja WM Jpyra MpeT-
nmocraBeHa BucTHHA. [TomoliHa THe MOXKe fa Ou-
JaT eMIMPUCKUA TecTUpaHu. Teoperckure wuc-
TpaxkyBama He Tpeba fma ce cpakaaT caMo KaKo
MPETXOHNIIA Ha EMIUPHUCKUTE, 3aTOA IITO THE
pemaBaat (pyHIaMEHTATHH Tpaliamka Off elHa
HayKa. 3HAUEHETO Ha OBHME HUCTpaxKyBama €
LITO TO 3rojieMyBaaT 00eMOT Ha Hay4YHU 3Hae-
Ba off obnacra Ha fedeKTOJIOrHjaTa; CO HUB
ce aHaJIM3WpaaT 3aKOHW, MPUHIWINA, TCOPUN H

In his book on action researches as means of
change in the education (Action research for Edu-
cational Change), John Elliott says that integral
components of an action research are “teaching,
educational research, curriculum development and
evaluation are all integral aspects of an action-re-
search process"), (Elliott, p. 49). Action researches
can often be undertaken by the teachers themselves
when they face a certain problematical situation in
practice, for example some difficulties in the
adoption of a specific material by a group of stu-
dents, students refusal for cooperation, undesirable
behaviour of the students in the classroom or some
other pedagogical problems. Apart from these mi-
cro-action researches, there are also team action
researches when more researchers are involved and
they follow and analyze a larger number of differ-
ent cases. The purpose of the action researches is
to promote the educational practice. The produc-
tion of scientific knowledge is subdued to this pur-

pose and it is not primary in this type of research.

Theoretical and Empiric researches

The main difference between theoretical and em-
pirical researches is in the way we come to the sci-
entific knowledge. The theoretical researches use
the deductive method, which means that one
comes to the knowledge by thinking, not by gath-
ering information from the field. The hypotheses in
the theoretical researches deductively come out of
a certain theory or other supposed truth. Later, they
can be empirically tested.

The theoretical researches should not be seen only
as predecessors of the empirical, because they
solve fundamental issues of a science. The signifi-
cance of these researches is the fact that they in-
crease the size of scientific knowledge from the
field of special education; with their help, laws,
principles, theories, studies, and other important
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yuewa U ApYrd 3HayajHu TEOPETCKHU MpoOIeMu
Ha fnedeKToIorujara.

Bo BTopaTra nmomoBuHa Ha 20-THOT Bek ce 300-
pyBa 4 3a mella-ieopeiicki UCTpaXKyBama KON
AMaarT [eJl KpUTUYKHU fia T Ipoy4yyBaaT U aHa-
Au3upaaT TEOPETCKUTE CO3HAHHWja IO KO ce
AOIIIO BO HayKaTa, Ha IpUMeEpP, IIPEUCIUTYBa-
HbEe Ha OfIpE[leHU YTBPAEHU KOHIIENTHU, IPUH-
WU, CTAaBOBU, TEOPUU UTH.

Kaj emnupuckure ucrpaxypama Ipo0IeMoT ce
IpoyyyBa IO HaT Ha HENOCPEJHO MCKYCTBO,
HaOJbyJyBale M MEPEHE HAa BOCIHUTHO-00pa-
3oBHUTe NojaBu. Ce KOpUCTAT HUCKYCTBEHU
(hakTu M mogaTounM, a pe3ylNTaTHTE MOXKe ja
OuyaT MpoOBEpPEeHUM BO TpakTukaTta. Bo emnu-
pPUCKUTE MCTpa’KyBama JAOMUHUpPA WHAYKTHUB-
HHOT METO.

CocTaBeH e Ha eMIMPUCKUTE MCTpaKyBarmba
ce TepeHCKHUTe HMcTpaxkyBama (anz. field rese-
arch). Hekon oBue mowMu ru u3eHAUyBaaT
3aToa LITO HAjYeCTO EMIIMPUCKUTE UCTPaXKyBa-
Ba ce TepeHckn. Cenak BaKBOTO M3€AHAYYyBa-
b€ HE € NpaBWIHO OHMfejKM eMIMPUCKUTE HC-
TpaKyBama IPETCTaByBaaT MOUIMPOK ITOUM Off
TepeHCKHUTe. TEepeHCKUTe WCTpaxXyBawma TIH
IpoydyBaaT I0jaBUTE€ BO HUBHHOT IPUPOJICH
KOHTEKCT OHaMy M OHakKa Kako WITO Tue
peanHo ce ciydyBaaT. HUBHMOT Ha3suB IpBEH-
CTBEHO CE KOPHUCTEJ BO aHTPOIOJIOLIKUTE HUC-
TpakyBamka KOM HABUCTHHA CE OJBUBAJE BO
noJjie, Ha OTBOPEeHO. MeryToa, feHec, NOMMOT
TEPEHCKO UCTPAXYBalkhe € MHOIY IOLIUPOK U
ce KOpPHUCTH CKOPO BO CHTE ONIITECTBEHM HUC-
TpaxyBamwa. CO TEpPEHCKHUTE HCTpaXKyBama ce
Ipoy4yyBa HEINOCpEeAHaTa BOCHUTHO-OOpa30OBHA
IpakTHKa, padoTaTa Ha OffpElcHN NHCTUTYLIUH,
YCTAHOBH, TIIEJMINTATa W Pa3MUCIyBamkaTa Ha
NOEUHIN KaKo cyOjeKTH, HUBHUTE MefyceOHH
ogHOcM WTH. BO TepeHcKHMTe HCTpaxKyBamba
IJIaBHO C€ KOPHUCTAT KBAJUTATUBHU TEXHUKH
KaKO MapTUUUIATABHO HAOJbyAyBawke U HEU-
PEKTUBHO UHTEPB]Y.

theoretical issues from the field of special educa-

tion are being analyzed.

In the second half of the 20™ century, meta-theo-
retical researches were discussed. Their purpose
was to study and critically analyze the theoretical
knowledge that science has reached, for example,
re-examination of certain established concepts,

principles, positions, theories etc.

With the empirical researches, the problem is be-
ing studied by immediate experience, observation
and measuring of the educational phenomena. Ex-
perience facts and information are being used and
the results can be checked in practice. In the em-

pirical researches the inductive method dominates.

Integral parts of the empirical researches are the
field researches. Some scholars equalize these no-
tions because the empiric researches are mostly
field researches. Still, this equalizing is not correct
because the empirical researches are wider than the
field researches. The field researches study the
phenomena in their natural context in the place and
the way they really happen. Their term was used in
the anthropological researches, which really took
place on the terrain, in open space. However, to-
day, the term field research is much wider and is
used almost in every social research. With the field
researches, the immediate educational practice, the
work of certain institutions, the views and opinions
of individuals as subjects, their mutual relations
etc. are being studied. In the field researches,
qualitative techniques such as participative obser-

vation and indirect interview are being used.
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Tpanceep3aanu u A0HZUIUYOUHAAHU
uciipaxcysarwa

TpaHcBep3aTHUOT MPUCTAN BO UCTpaKyBamaTa
nojpasoupa eJHOBPEMEHO NMPOyYyBalke Ha He-
KOja MojaBa Ha pa3jIM4YHMA MeCTa U BO pa3InyHU
ycnoBu. Toa 3HauM UCTpaskyBame Ha MPEAMET
IITO € BPEMEHCKH OTPAaHUYEH CO KOPHUCTEHE
pasnunyau npumepouu. OBa 0BO3MOXYBa JOOH-
Bame€ €JIeH BHJl IIpeceK Ha IojaBaTa Taka Kako
LITO CE OfIBMBA Taa BO [aJlcH MOMEHT IPH pa3-
JIMYHM YCIIOBU. 3apajii BaKBaTa KapaKTEepPUCTH-
Ka TpaHCBEp3aJIHUTE UCTpaXKyBara BO JUTEpa-
TypaTa MOXKE€ fla Ce€ CpeTHAT W IOji Ha3uBOT
MpeceyHn WCTpaxyBama (anZ. cross-sectional
research). Ha mnpumep, BO TpaHCBEp3alHOTO
UCTpaKyBalke MOXeE fla ce n30epaT IpUMEPOLH
Ha JUIa off pa3jnyHa BO3PacT M Kaj HUB Jla ce
MEpH efjHa McTa [ojaBa, Kako Ha pUMep, ofpe-
[IeHU cTocOOHOCTH, MHTepecH, POH Ha 300po-
BU WJIU JIPYT BHJ NojaBu. Pe3ynrature noobueHn
OJ] IPUMEPOIIUTE CE CHOpeAyBaaT u ce foOuBa
yBUJI BO T0jaBaTa W HEj3WHUTE Baphjalliil BO
3aBUCHOCT Off TOAMHUTE Ha CTAapOCT, OJHOCHO
3a HEj3WHUTE KapaKTEPUCTHKH Ha pPa3IUYHU
Bo3pacHu nepuopgu, Ha nmpumep, nmpoyuyBame
Ha CllyyauTe Ha JIeNMKBEHIMja CIOpes MOJOT,
BO3pacTa, COLMjaJHUOT CTaTyC Ha JENUK-
BEHTOT, BUJOT U TEXXUHATA HA IPECTAIOT.

Bo TpancBep3anHuTe wucTpaxkyBama € IOT-
peOHa NpHUMEHa Ha TOJIEM M PeNpe3eHTATUBEH
IPUMEPOK.

Bo JoHruTyguHANIHATE WU NaHeN HUCTPaXKy-
Bama KOHTUHYUPAHO Ce CIEeIU ¥ MPOyUyyBa eflHa
mojaBa BO TEKOT Ha MOAROAT nepuof. Tue yecto
ce HapeKyBaar W maHex cryguu. IlpeameT Ha
JOHTUTYIMHAITHUTE UCTPaKyBama MOXKe fa Ou-
Jie pPa3BOjOT HA OAPEAEHN CIIOCOOHOCTH, pa3Bo-
jOT Ha MHCIEHETO, TOBOPOT, BHUMAHHUETO, MO-
Toa MpoOJeMUTe Bp3aHM 3a ajanTtalujara, co-
nyjanu3anyjata, rpynmHaTa Koxe3uja, KOMYHU-
KalyjaTa BO BOCIIUTHATA rPyIa UTH.

Bo noOHruTYqUHATHATE UCTPasKyBamba MOXKeE Jia

ce IMpoydyBa €[leH WIN INOBeKe MNOeJUHEYHU
clIyyay CO IIOMOIII Ha METOJOT Ha CIy4ajoT.

Transversal and Longitudinal
researches

The transversal approach in research is a study of a
phenomenon at different places and in different
conditions at the same time. That means a research
of a subject that is time-limited by using different
samples. This gives a section of the phenomenon
in the moment of its happening in different condi-
tions. Because of this characteristic, the transversal
researches in the literature can be seen under the
name cross-sectional research. For example, in the
transversal research, samples of people from dif-
ferent ages can be chosen and the same phenome-
non can be measured, for example, certain abili-
ties, interests, fund of words or some other kind of
phenomena. The results gained from the samples
are then compared and an insight in the phenome-
non and its variations are gained depending on the
age i.e. its characteristics in different periods of
age, for example, studying the cases of delin-
quency according to gender, social status of the
delinquent, the kind and the gravity of the viola-

tion.

In the transversal research, application of big and

representative sample is required.

In the longitudinal or panel researches, a phe-
nomenon is continuously being followed and
studied in a longer period. They are often called
panel studies. Subject of the longitudinal re-
searches can be the development of certain abili-
ties, development of thinking, speech, the atten-
tion, issues connected to the adaptation, socializa-
tion, group cohesion, communication in the educa-

tional group etc.

In the longitudinal researches, one or more indi-

vidual cases can be studied with the method of the
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Ha npumep, pa ce BOgW JHEBHMK 3a Pa3BOjOT
Ha €JIHO JIETE Off HETOBOTO parame 0 Moarame
Ha yYWJIMILITE, WK, 1A la Ce CJIE[M rpyna 3aBp-
LIEHU CPEJHOIIKOJIIY BO HUBHOTO IIOHATaMOMI-
HO oOpasoBaHue. IIpoydyBameTO Ha IOBEKE
NOEUHEYHN CIIy4an OBO3MOXYBa Jla Ce BOOYaT
OfpEJEHN 3aKOHUTOCTH, PE3YyJTaTH WU CBOj-
CTBa Ha Taa I10jaBa.

HOHI‘I/ITYIII/IHEIJIHI/ITG HUCTpaxXyBamba CE€ MOrojHu
3a MpUMEHAa Ha TEXHUKU Off KBAJIUTATHBEH U
KBaHTUTAaTHBEH KapakTtep. Ha mpumep co
KBaJIMTAaTHBHATA TEXHHKA Ha MAapTUIUIATHBHO-
TO HaOJby[yBalke MOXE KOHTHHYHPAHO [a
cliefuMe OfpefieHa Iefarollka IojaBa, Kako
HITO € MpUMEHATa Ha HOBU HACTaBHU NMOCTAallKU
U MHTEpaKliujaTa Ha ydeHuuure. Bo jgoHrury-
NIUHAIIHATE UCTpakyBamka MOXKHOCT 3a IpuMe-
Ha UMaaT M HU3a KBAaHTUTATUBHU TEXHUKH, Ka-
KO IITO Ceé TECTOBUTE WM CKajl Ha MpPOLEeHa,
IPHY IITO IEPUOANYHO, Ha IPUMED Ha KPajoT Ha
CeKOe TpHMeceyHjeé BO TEKOT Ha HEKOIKY
TFOJVHY K€ c€ MEPH HUBOTO Ha CIIOCOOHOCTH Kaj
ucra rpyna ucnuraHunu. Cnaba cTpaHa Ha
JIOHTUTYAMHATHUTE HUCTpa)KyBawka € IITO ce
Hee(puKacHU, HEEeKOHOMHYHH, JOJITO TpaaT H
He ce penpe3eHTaTUBHH.

Bo nedrexTonomkuTe ncTpakyBama MOXE fJa
ce KOpUCTAaT U TPAHCBEP3aJHUOT M JIOHTUTY-
AMHAJIHAOT IpHCTal 3a€JHO, HO TOA 3aBUCH Off
NpeAMETOT Ha UCTpaXKyBamwe, KaKo M Off Bpe-
MEHcKaTa ¥ (pUHAHCUCKATa OrPAaHUYEHOCT.
TpaHcBep3aqHUOT NpHUCTall HYAU AECKPUIILHTja
Ha I10jaBaTa, a JOHTUTYAUHAIHUOT, IOKPAj Aec-
KpHUIIFjaTa ro cliefld 1 pa3BojoT Ha Taa MojaBa,
ro OTKpHBa PeAoCIeOT Ha HACTAaHUTE IUTO
OBO3MOXYBa BOOUYBaHk-€ Ha MPUUYMHCKO-TIOCIIE-
IUYHUTE BPCKU U OHOCH Mery MOjaBUTE.

ITokpaj cnomeHaTuTe, NOCTOjaT U APYrU MOAE-
OM U BUJIOBU MCTPAKyBamka YU KapaKTEPUCTH-
KU Ke OupaT o0pa3iioKeHu BO Jipyra IpuInKa.
TaxBu ce: BUIOBUTE UCTPaXKyBamba CIIOPEN Bpe-
MEHCKaTa HaCOUYEHOCT (MCTOPUCKH, COBPEMEHH,
HMPOTHOCTHYKM), KOMIIAPAaTUBHATE HCTPaKyBa-
B, JECKPUNTUBHUTE U E€KCIUIMKATHUBHUTE HC-
TpaKyBawa, MOHOJUCHUIUIMHADHUTE, WHTEP-
MUCIMIITMHAPHUTE, MYJITHAUCIUITINHAPDHUTE U
TPAaHCAUCUUIUIMHAPHATE UCTPaXKyBamwa, KBaJu-
TATUBHUTE U KBAHTUTATHBHHUTE UCTPAXKyBamba

case, for example, writing a diary about a child
from its birth until its going to school, or following
a group of graduated high school students in their
further education. The study of more individual
cases enables the recognition of certain legalities,
results or characteristics of the phenomenon.

The longitudinal researches are good for usage of
techniques of qualitative and quantitative charac-
ter. For example, with the qualitative technique
participial observation, we can continuously follow
a certain pedagogical phenomenon like the appli-
cation of new teaching procedures and the interac-
tion of the students. In the longitudinal researches,
many quantitative techniques can also be used like
tests or scales of estimates, during what, periodi-
cally, for example at the end of each trimester in
the period of several years the level of abilities of
the same group of examined people is measured.
The weak side of longitudinal researches is that
they are inefficient, uneconomical, last for a long
period and are not representative.

In the special education researches, the transver-
sal and the longitudinal method approach can be
used together, but it depends on the subject of re-
search, as well as on the time and financial limita-
tion. The transversal approach offers a description
of the programme and the longitudinal, besides the
description, follows the development of the phe-
nomenon, reveals the sequence of events that en-
ables recognizing of the cause-effect relationships
between the phenomena.

Besides the above mentioned, there are other divi-
sions and types of researches whose characteristics
are going to be explained in another occasion.
They are: the types of researches according to the
time direction (historical, modern, prognostic),
comparative researches, descriptive and explica-
tive researches, monodisciplinary, interdiscipli-
nary, multidisciplinary and transdisciplinary re-
searches, qualitative and quantitative researches,

JAEDPEKTOJIOUIKA TEOPUJA U [IPAKTHUKA 2005; 3-4: 7-16

15



SPECIAL EDUCATION-PROFESSIOINAL AND SCIENTIFIC ISSUES

EKCIEPUMEHTAIIHATE, HEEKCIIEPUMEHTAJIHUTE U
KBa3UeKCIEpUMEHTATHNUTe, NojeabaTa Ha WHC-
TpaxyBamaTa IO OAJE/IHU QUCUUILUIMNHU Of Jie-
(hexTonorujaTa u fpyru nogeaou.
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