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Rezime   Abstract  
Nau~nite istra`uvawa vo defektologijata 
se koristat za sistematsko prou~uvawe na 
nekoj predmet ili pojava za da se dojde do 
novi soznanija {to }e ovozmo`at unapredu-
vawe na vospitanieto i obrazovanieto na 
licata so pre~ki vo razvojot. Postojat raz-
li~ni vidovi nau~ni istra`uvawa, a opre-
delbata za nekoj od niv zavisi od celta na 
istra`uvaweto, od prirodata na predmetot 
{to treba da se prou~uva, od metodolo{ki-
te mo`nosti, opitnosta na  istra`uva~ot, 
sredstvata so koi se raspolaga i niza drugi 
faktori.  
Vo ovoj tekst se razgleduvaat vidovi nau~ni 
istra`uvawa poa|aj}i od nivnata podelba 
spored razli~ni kriteriumi. Pritoa ne se 
opfateni site mo`ni vidovi nau~ni istra-
`uvawa, tuku samo onie osnovnite, onie koi 
naj~esto se sretnuvaat vo defektolo{kata 
teorija i praktika, kako {to se fundamen-
talnite i primenetite, teoretskite i empi-
riskite, transverzalnite i longitudinal-
nite itn.   

 The scientific researches in special education are 
used for systematic investigation of a certain sub-
ject or phenomenon that aims to reach knowledge 
that can improve education and rehabilitation of 
people with special needs. There is a huge variety 
of research strategies, and what the researcher will 
choose among them depends on the research ob-
jective, the nature of the investigated phenomenon 
and the possibilities for its examination, the ex-
perience of the researcher, the research tools, and 
many other factors. 

In this text, different types of scientific researches 
are explained, according to their division based on 
different criteria. This review does not include all 
types of research, but the most basic and the most 
common ones in the theory and practice of special 
education, such as the basic and the applied re-
search, the theoretical and the empirical, the cross 
sectional and the panel, etc. 

   
Klu~ni zborovi: vidovi istra`uvawa, me-
todologija, defektologija 

 Key Words: types of research, methodology, spe-
cial education 
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Voved  Introduction 
Nau~nite istra`uvawa vo defektologijata 
se koristat za sistematsko prou~uvawe na 
nekoj predmet ili pojava za da se dojde do 
novi soznanija {to }e ovozmo`at unapredu-
vawe na vospitanieto i obrazovanieto na 
licata so pre~ki vo razvojot. Postojat raz-
li~ni vidovi nau~ni istra`uvawa, a opre-
delbata za nekoi od niv zavisi od celta na 
istra`uvaweto, od prirodata na predmetot 
{to treba da se prou~uva, od metodolo{ki-
te mo`nosti, opitnosta na  istra`uva~ot, 
sredstvata so koi se raspolaga i niza drugi 
faktori. Istra`uva~kite aktivnosti mo`e 
da imaat razli~en karakter i da se sostojat 
vo prou~uvawe knigi i materijali, razgo-
vori so ispitanicite, testirawe na znaewa 
i sposobnosti so sovremeni tehniki itn. 

The scientific research in special education are 
used for systematic investigation of a certain sub-
ject or phenomenon that aims to reach knowledge 
that can improve the education and rehabilitation 
of people with special needs. There is a huge vari-
ety of research strategies, and what the researcher 
will choose among them depends on the research 
objective, the nature of the investigated phenome-
non and the possibilities for its examination, the 
experience of the researcher, the research tools, 
and many other factors. The research activities can 
differentiate in character and can consist of study-
ing books and materials, interviews, testing of 
knowledge and abilities with contemporary tech-
niques etc.  

  

Fundamentalni i primeneti 
istra`uvawa 

Fundamental and Applied research  

Edna osnovna podelba na nau~nite istra`u-
vawa e podelbata na fundamentalni i pri-
meneti istra`uvawa. Vo ovaa podelba pos-
tojat zaedni~ki elementi so podelbata na 
istra`uvawata na teoretski i empiriski. 
Razlikata e vo toa {to vo prvata podelba 
(fundamentalni-primeneti) kriteriumot e 
predmetot na istra`uvawe, a vo vtorata e 
na~inot na koj doa|ame do podatocite. Fun-
damentalnite istra`uvawa mo`e da bidat 
~isto teoretski ili teoretsko-empiriski 
istra`uvawa. 
Fundamentalnite istra`uvawa imaat za 
cel da ja unapredat nau~nata teorija, da go 
zbogatat nau~noto znaewe  za zakonitostite 
i odnosite me|u pojavite. Tie gi prou~uvaat 
fundamentalnite, su{tinskite, osnovnite 
teoriskite pra{awa na edna nauka. Na pri-
mer, predmetot i zada~ite na defektologi-
jata, odnosot na defektologijata i drugite 
nauki, epistemolo{kite, terminolo{kite
i semanti~kite pra{awa i drugi fundamen-
talni problemi od defektologijata. Vo 
ovie istra`uvawa dominira metodot na 
teoretska analiza, kako i istoriskiot i 
komparativniot metod. Tie se bazirani 
glavno na deduktivno ili deduktivno-induk-
tivno zaklu~uvawe. 

 

One basic division of scientific research is the di-
vision on fundamental and applied research. In this 
division, there are mutual elements with the re-
search division on theoretical and empirical. The 
difference is that, in the first division (fundamen-
tal-applied) the subject of research is a criterion, 
and in the second, the subject of research is the 
way we come to the information. The fundamental 
research can be purely theoretical or theoretical-
empirical research. 
The Fundamental research has the aim of pro-
moting the scientific theory, enriching the scien-
tific knowledge about the legalities and the rela-
tions between phenomena. They study the funda-
mental, the essential, and the basic theoretical is-
sues of a science. For example, the subject and the 
tasks of special education, the relation special edu-
cation-other sciences, the epistemological, the ter-
minological and the semantic issues and other 
fundamental problems from the field of special 
education. In this research, the method of theoreti-
cal analysis dominates, as well as the historical and 
the comparative method. They are based mainly on 
deductive or deductive-inductive conclusion. 
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Primenetite ili nekoi gi narekuvaat ope-
rativni istra`uvawa (applied research) se na-
so~eni kon re{avawe na prakti~ni proble-
mi od defektologijata, so niv se primenuva-
at, ispituvaat, proveruvaat rezultati, re-
{enija na nekoj specifi~en problem, na 
primer, vlijanieto na nekoja nova zakonska 
regulativa, efikasnosta na novite kazni vo 
namaluvaweto na brojot na kriminalni dej-
stvija, efektite na nekoj lek ili vakcina, 
efektite od odredena obrazovna programa 
itn. Ovie istra`uvawa ovozmo`uvaat raz-
voj na novi metodi, sredstva, strategii i or-
ganizacija na vospitanieto i obrazovanieto 
na licata so pre~ki vo psihofizi~kot raz-
voj. Za ovie istra`uvawa e karakteristi~en 
induktivniot pristap.  
Vo grupata na primeneti istra`uvawa spa-
|aat evaluaciskite, razvojnite i akcionite 
istra`uvawa.  
Evaluaciskite istra`uvawa ja testiraat 
efikasnosta ili vlijanieto na nekoja obra-
zovna ili socijalna programa ili inter-
vencija. Zatoa gi narekuvaat i programsko-
evaluaciski. ^esto se interdisciplinarni 
istra`uvawa. Se razvile vo 60-tite godini 
vo SAD so ekspanzijata na razli~ni progra-
mi za socijalna pomo{. Evaluaciskite is-
tra`uvawa vo defektologijata mo`e da se 
koristat za merewe na efektite na nekoja 
obrazovna ili drug vid programa, primer 
programa za integracija na lesno mentalno 
retardiranite deca vo redovnoto obrazova-
nie (identifikuvawe na pozitivnite i ne-
gativnite efekti). 
Za pojasnuvawe na nivniot karakter mo`e 
da se poslu`ime so definicijata na Carol 
Weiss od Harvardskiot univerzitet. Taa ve-
li: „Evaluacijata e sistematsko ocenuvawe 
na deluvaweto i/ili rezultatite na edna 
programa ili politika, soglasno postaveni 
eksplicitni i implicitni standardi, kako 
sredstva {to treba da pridonesat za unapre-
duvawe na taa programa ili politika (Eva-
luation is the systematic assessment of the opera-
tion and/or the outcomes of a program or policy, 
compared to a set of explicit or implicit standards, 
as a means of contributing to the improvement of 
the program or policy;)“ (Weiss, str. 4-5). 

 The Applied research, or some call them opera-
tional research, have the aim of solving practical 
problems from the field of special education. Many
results or solutions to a specific problem are being 
applied, examined and checked by using applied 
research - for example, the influence of a certain 
new law regulation, the effectiveness of new pun-
ishments in reducing the number of criminal ac-
tivities, the effects of a vaccine or medicine, the 
effects of an educational programme etc. These 
researches enable the development of new meth-
ods, means, strategies and organization of the edu-
cation of people with disabilities. The inductive 
approach is a characteristic for these researches. 

In the group of applied researches are the 
evaluative, the developmental and the action 
research.   

The Evaluative research tests the effectiveness or 
the influence of a certain educational or social pro-
gramme or intervention. Because of that, it is also 
called programme-evaluative research. Often, they 
are inter-disciplinary researches. They developed 
in the sixties in the USA with the expansion of 
different programmes for social help. The evalua-
tive researches in special education can be used for 
measuring the effects of a certain educational pro-
gramme or a programme of a different kind, for 
example, a programme for integration of children 
with light mental retardation into regular education 
(identifying the positive and the negative effects).  

For explanation of their character, we can use the 
definition by Carol Weiss from the University of 
Harvard. She says: "Evaluation is the systematic 
assessment of the operation and/or the outcomes of 
a program or policy, compared to a set of explicit 
or implicit standards, as a means of contributing to 
the improvement of the program or policy;" 
(Weiss, p. 4-5). 
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Vo ovaa definicija mo`e da zabele`ime ne-
kolku klu~ni elementi zna~ajni za priro-
data na evaluaciskite istra`uvawa: prvo, 
akcentiraweto na istra`uva~kata procedu-
ra vo koja sistematski se sledi i ocenuva 
pojavata; vtoro, fokusiraweto na nabqudu-
vaweto na na~inot na koj dejstvuva nekoja 
programa, politika, strategija; treto, mere-
weto na rezultatite, u~inokot na taa pro-
grama. ^etvrtiot biten element se stan-
dardite ili kriteriumite vrz osnova na koi 
se vr{i mereweto i pettiot e celta, name-
nata na evaluaciskite istra`uvawa, a toa e 
pridonesot kon uspe{noto sproveduvawe na 
nekoja programa ili politika. 
Bidej}i evaluaciskite istra`uvawa naj~es-
to se koristat za vrednuvawe na odredena 
obrazovna programa ili intervencija, tie 
se narekuvaat i programsko - evaluaciski. 
Nekade se sretnuvaat i kako poseben vid -
istra`uvawa na nastavni programi. 

Evaluaciskite istra`uvawa imaat mnogu 
podirektna i pokonkretna namena vo odnos 
na fundamentalnite. Tie treba da n¢ dove-
dat do informacii vrz osnova na koi pona-
tamu }e bide donesena nekoja odluka. ^esto 
ovie istra`uvawa se nara~ani za potrebite 
na nekoja institucija, мinisterstvo, u~i-
li{te. Vrz osnova na nivnite rezultati za-
klu~uvame vo koja nasoka treba da se modi-
ficira nekoja vospitno-obrazovna progra-
ma i kako taa }e deluva vo razli~ni u~i-
li{ta primeneta od drugi nastavnici i 
drugi u~enici. Interesno e {to golem del 
od materijalot kaj evaluaciskite istra`u-
vawa mo`e da ostane neobjaven i nepoznat 
za javnosta. Rezultatite od istra`uvaweto 
vo vid na izve{taj se predavaat na agen-
cijata-nara~atel i taa odlu~uva dali i kol-
kav del od niv }e publikuva i }e gi napravi 
dostapni na javnosta. 

Terminot razvojni istra`uvawa (ang. deve-
lopmental research) prvenstveno se koristel 
vo biologijata, a denes ima mnogu po{iroko 
zna~ewe. Vo Pedago{kiot leksikon razvoj-
nite istra`uvawa se definirani kako "vid 
na primeneti istra`uvawa so koi se prou-
~uva vlijanieto od vnesuvaweto na nekoja 
novina vo vospitno-obrazovniot proces ili

 In this definition, we can notice several key ele-
ments that are important for the nature of evalua-
tive researches. First, accentuating the research 
procedure in which the phenomenon is being sys-
tematically followed and assessed; second, focus-
ing the observation on the way a certain pro-
gramme, policy or strategy works; third, survey-
ing the results of that programme. The fourth im-
portant element are the standards or criteria ac-
cording to which the surveying is being done, and 
the fifth is the aim, the purpose of the evaluative 
researches, and that is the contribution towards the 
more successful conducting of a programme or 
policy. 
Since the evaluative researches are mostly being 
used for evaluation of a certain educational pro-
gramme or intervention, they are also called pro-
gramme-evaluative. Somewhere, you can also find 
them as a special type – researches of curricula. 
The evaluative researches have a more direct and 
more concrete purpose in relation to the funda-
mental; they have to lead us to information on 
which basis, further, a decision is going to be 
made. These researches are often ordered for the 
needs of an institution, a Ministry, a school. Based 
on their results, we can realize in which way a 
certain educational programme needs to be modi-
fied and how that modification can work if applied 
by other teachers and students. It is interesting that 
the bigger part of the material from the evaluative 
researches can stay unpublished and unknown for 
the public. The results from the research, in form 
of a report, are being given to the ordering agency 
and the agency decides whether part (or all) of 
them are going to be published and made available 
to the public.   
The term developmental research was at first used 
in the Biology, but today it has a wider meaning. 
In the Pedagogical Lexicon, the developmental 
researches are defined as “a kind of applied re-
searches through which the influence from imple-
mentation of a certain innovation in the educa-
tional  process or in other areas of the  pedagogical



DEFEKTOLO[KA STRU^NO-NAU^NA PROBLEMATIKA  

DEFEKTOLO[KA TEORIJA I PRAKTIKA 2005; 3-4: 7-16 11

vo drugite oblasti na pedago{kata prakti-
ka. Vlijanieto na vnesenata novina se meri 
vo odnos na dotoga{nite oblici, metodi i 
sredstva na rabota, odnosno se sledi nivno-
to menuvawe i usoglasuvawe so vnesenata 
novina.“ (Pedago{ki leksikon, str. 424). 
Kako {to mo`e da se zaklu~i, vo razvojnite 
istra`uvawa se utvrduva nekoja sostojba 
ili odnosi na varijablite i potoa se sledi 
kako tie odnosi se menuvaat so menuvawe na 
uslovite, na primer kako funkcija na vre-
meto ili vozrasta. Razvojnite istra`uvawa 
produciraat novi idei i ovozmo`uvaat niv-
no implementirawe vo vospitno-obrazovni-
ot proces za zgolemuvawe na negovata efi-
kasnost. Primeri na razvojni istra`uvawa 
se studiite na Pija`e za kvalitativnite 
promeni vo misleweto na decata ili istra-
`uvawata na Kolberg za moralniot razvoj. 

Akcionite istra`uvawa se vid na istra-
`uvawa so specifi~na metodolo{ka posta-
venost. Vo niv pojavite se prou~uvaat vo 
prirodni uslovi, a samite participienti 
na vospitno-obrazovnata situacija se sta-
veni vo uloga na istra`uva~i. Predmetot 
na prou~uvawe, zada~ite i hipotezite se 
menuvaat vo tekot na istra`uvaweto i se 
smeta deka tokmu vo takov proces na menu-
vawe mo`e da se osoznaat vospitno-obra-
zovnite pojavi vo vistinskoto svetlo. 

Akcionite istra`uvawa mo`e da bidat od 
razli~en karakter. Sepak, poradi nivnata 
terenska priroda, poradi sledeweto na po-
javite vo nivniot priroden kontekst i 
prioritetot {to se dava na kvalitativnite 
istra`uva~ki tehniki, tie so pravo mo`e 
da se vbrojat vo istra`uvawa so interpre-
tativen, deskriptiven ili etnografski ka-
rakter. 

Akcionite istra`uvawa se osobeno popu-
larni i primenlivi za prou~uvawe na prak-
ti~ni pedago{ki problemi. Najmnogu se za-
nimavaat so problemite na izrabotka i 
vrednuvawe na programi, so efikasnosta na 
nastavnite metodi i postapki, so interak-
cijata vo vospitnite grupi, profesionalno-
to usovr{uvawe na nastavnicite i dr.  

 practice is being studied. The influence of the in-
novation is measured against the existing forms, 
methods and means of work, i.e. their changing 
and coordination with the innovation is followed.” 
(Pedagogical Lexicon, p. 424). As it can be con-
cluded, in the developmental researches, a certain 
condition or the relationship between the variables 
is being established and afterwards, the changing 
of the relations by altering the conditions is being 
followed, for example as a function of time or age. 
Developmental researches produce new ideas and 
enable their implementation in the educational 
process in function of the increasing its efficiency. 
Examples of developmental researches are the 
studies of Piage about the quality changes in chil-
dren’s thought or Kohlberg’s researches about the 
moral development.  

Action researches are types of researches with a 
specific methodological setting. With them, the 
phenomena are studied within natural conditions, 
and the participants in the educational situation are 
put in the role of researchers themselves. The sub-
ject of study, the tasks and hypothesis are changing 
during the research and it is considered that in that 
kind of changing process can the educational phe-
nomena be recognized in their true colours.   

The action researches can be of different charac-
ter. Still, because of their terrain nature, the fol-
lowing of the phenomena in their natural context 
and the priority given to the qualitative research 
techniques, they can be put among the researches 
with interpretative, descriptive or ethnographic
character. 

The action researches are especially famous and 
applicable for studying of some practical peda-
gogical problems. Most of all, they deal with 
problems of preparing and evaluation of curricula, 
with interaction in the educational groups, the pro-
fessional development of the teachers etc. 
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Xon Eliot vo svojata kniga za akcionite 
istra`uvawa kako sredstvo za promeni vo 
obrazovanieto (Action research for Educational 
Change) veli deka integralni komponenti 
na edno akciono istra`uvawe se „podu~uva-
weto, pedago{koto ispituvawe, razvojot na 
kurikulumot i evaluacijata (…teaching, edu-
cational research, curriculum development and 
evaluation are all integral aspects of an action-
research process“), (Elliott, str. 49). Akcionite 
istra`uvawa ~esto mo`e da bidat prezeme-
ni od samite nastavnici koga tie }e se soo-
~at so nekoja problemati~na situacija vo 
praktikata, kako na primer, pote{kotii vo 
usvojuvaweto na nekoja nastavna sodr`ina 
kaj grupa u~enici, odbivawe na u~enicite 
da sorabotuvaat, nepo`elno odnesuvawe vo 
u~ilnicata ili drugi pedago{ki problemi. 
Pokraj vakviot vid mikroakcioni istra`u-
vawa, postojat i timski akcioni istra`u-
vawa koga se vklu~uvaat pove}e istra`uva-
~i koi komparativno sledat i analiziraat 
pogolem broj poedine~ni slu~ai. Prven-
stvena cel na akcionite istra`uvawa e una-
preduvawe na vospitno-obrazovnata prakti-
ka. Produciraweto nau~ni znaewa e podre-
deno na ovaa cel i ne e primarno kaj ovoj 
vid istra`uvawa. 

 In his book on action researches as means of 
change in the education (Action research for Edu-
cational Change), John Elliott says that integral 
components of an action research are “teaching, 
educational research, curriculum development and 
evaluation are all integral aspects of an action-re-
search process"), (Elliott, p. 49). Action researches 
can often be undertaken by the teachers themselves 
when they face a certain problematical situation in 
practice, for example some difficulties in the 
adoption of a specific material by a group of stu-
dents, students refusal for cooperation, undesirable 
behaviour of the students in the classroom or some 
other pedagogical problems. Apart from these mi-
cro-action researches, there are also team action 
researches when more researchers are involved and 
they follow and analyze a larger number of differ-
ent cases. The purpose of the action researches is 
to promote the educational practice. The produc-
tion of scientific knowledge is subdued to this pur-
pose and it is not primary in this type of research.

   
Teoretski i empiriski 
istra`uvawa  

 Theoretical and Empiric researches  

Glavnata razlika me|u teoretskite i empi-
riskite istra`uvawa e vo na~inot na koj 
doa|ame do nau~nite soznanija. Teoretskite 
istra`uvawa go koristat deduktivniot me-
tod, {to zna~i do soznanijata se doa|a po 
pat na razmisluvawe, a ne po pat na sobira-
we podatoci od terenot. Hipotezite vo teo-
retskite istra`uvawa deduktivno proizle-
guvaat od odredena teorija ili druga pret-
postavena vistina. Podocna tie mo`e da bi-
dat empiriski testirani. Teoretskite is-
tra`uvawa ne treba da se sfa}aat samo kako 
prethodnica na empiriskite, zatoa {to tie 
re{avaat fundamentalni pra{awa od edna 
nauka. Zna~eweto na ovie istra`uvawa e 
{to go zgolemuvaat obemot na nau~ni znae-
wa od oblasta na defektologijata; so niv 
se analiziraat zakoni,  principi,  teorii  i

 The main difference between theoretical and em-
pirical researches is in the way we come to the sci-
entific knowledge. The theoretical researches use 
the deductive method, which means that one 
comes to the knowledge by thinking, not by gath-
ering information from the field. The hypotheses in 
the theoretical researches deductively come out of 
a certain theory or other supposed truth. Later, they 
can be empirically tested. 
The theoretical researches should not be seen only 
as predecessors of the empirical, because they 
solve fundamental issues of a science. The signifi-
cance of these researches is the fact that they in-
crease the size of scientific knowledge from the 
field of special education; with their help, laws, 
principles,  theories,  studies,  and  other  important
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u~ewa i drugi zna~ajni teoretski problemi 
na defektologijata. 

Vo vtorata polovina na 20-tiot vek se zbo-
ruva i za meta-teoretski istra`uvawa koi 
imaat cel kriti~ki da gi prou~uvaat i ana-
liziraat teoretskite soznanija do koi se 
do{lo vo naukata, na primer, preispituva-
we na odredeni utvrdeni koncepti, prin-
cipi, stavovi, teorii itn. 

Kaj empiriskite istra`uvawa problemot se 
prou~uva po pat na neposredno iskustvo, 
nabquduvawe i merewe na vospitno-obra-
zovnite pojavi. Se koristat iskustveni 
fakti i podatoci, a rezultatite mo`е da 
bidat provereni vo praktikata. Vo empi-
riskite istra`uvawa dominira induktiv-
niot metod. 

Sostaven del na empiriskite istra`uvawa 
se terenskite istra`uvawa (ang. field rese-
arch). Nekoi ovie poimi gi izedna~uvaat 
zatoa {to naj~esto empiriskite istra`uva-
wa se terenski. Sepak vakvoto izedna~uva-
we ne e правилно bidej}i empiriskite is-
tra`uvawa pretstavuvaat po{irok poim od 
terenskite. Terenskite istra`uvawa gi 
prou~uvaat pojavite vo nivniot priroden 
kontekst onamu i onaka kako {to tie 
realno se slu~uvaat. Nivniot naziv prven-
stveno se koristel vo antropolo{kite is-
tra`uvawa koi navistina se odvivale vo 
pole, na otvoreno. Me|utoa, denes, poimot 
terensko istra`uvawe e mnogu po{irok i 
se koristi skoro vo site op{testveni is-
tra`uvawa. So terenskite istra`uvawa se 
prou~uva neposrednata vospitno-obrazovna 
praktika, rabotata na odredeni institucii, 
ustanovi, gledi{tata i razmisluvawata na 
poedinci kako subjekti, nivnite me|usebni 
odnosi itn. Vo terenskite istra`uvawa 
glavno se koristat kvalitativni tehniki 
kako participativno nabquduvawe i nedi-
rektivno intervju.  

 theoretical issues from the field of special educa-

tion are being analyzed. 

In the second half of the 20th century, meta-theo-

retical researches were discussed. Their purpose 

was to study and critically analyze the theoretical 

knowledge that science has reached, for example, 

re-examination of certain established concepts, 

principles, positions, theories etc. 

With the empirical researches, the problem is be-

ing studied by immediate experience, observation 

and measuring of the educational phenomena. Ex-

perience facts and information are being used and 

the results can be checked in practice. In the em-

pirical researches the inductive method dominates.

Integral parts of the empirical researches are the

field researches. Some scholars equalize these no-

tions because the empiric researches are mostly 

field researches. Still, this equalizing is not correct 

because the empirical researches are wider than the 

field researches. The field researches study the 

phenomena in their natural context in the place and 

the way they really happen. Their term was used in 

the anthropological researches, which really took 

place on the terrain, in open space. However, to-

day, the term field research is much wider and is 

used almost in every social research. With the field 

researches, the immediate educational practice, the 

work of certain institutions, the views and opinions 

of individuals as subjects, their mutual relations 

etc. are being studied. In the field researches, 

qualitative techniques such as participative obser-

vation and indirect interview are being used. 



SPECIAL EDUCATION-PROFESSIOINAL AND SCIENTIFIC ISSUES 

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2005; 3-4: 7-16 14

 

Transverzalni i longitudinalni 
istra`uvawa  

Transversal and Longitudinal  
researches  

Transverzalniot pristap vo istra`uvawata 
podrazbira ednovremeno prou~uvawe na ne-
koja pojava na razli~ni mesta i vo razli~ni 
uslovi. Toa zna~i istra`uvawe na predmet 
{to e vremenski ograni~en so koristewe 
razli~ni primeroci. Ova ovozmo`uva dobi-
vawe eden vid presek na pojavata taka kako 
{to se odviva taa vo daden moment pri raz-
li~ni uslovi. Zaradi vakvata karakteristi-
ka transverzalnite istra`uvawa vo litera-
turata mo`e da se sretnat i pod nazivot 
prese~ni istra`uvawa (ang. cross-sectional 
research). Na primer, vo transverzalnoto 
istra`uvawe mo`e da se izberat primeroci 
na lica od razli~na vozrast i kaj niv da se 
meri edna ista pojava, kako na primer, odre-
deni sposobnosti, interesi, fond na zboro-
vi ili drug vid pojavi. Rezultatite dobieni 
od primerocite se sporeduvaat i se dobiva 
uvid vo pojavata i nеjzinite varijacii vo 
zavisnost od godinite na starost, odnosno 
za nejzinite karakteristiki na razli~ni 
vozrasni periodi, Na primer, prou~uvawe 
na slu~aite na delikvencija spored polot, 
vozrasta, socijalniot status na delik-
ventot, vidot i te`inata na prestapot. 

Vo transverzalnite istra`uvawa e pot-
rebna primena na golem i reprezentativen 
primerok. 
Vo longitudinalnite ili panel istra`u-
vawa kontinuirano se sledi i prou~uva edna 
pojava vo tekot na podolg period. Tie ~esto 
se narekuvaat i panel studii.  Predmet na 
longitudinalnite istra`uvawa mo`e da bi-
de razvojot na odredeni sposobnosti, razvo-
jot na misleweto, govorot, vnimanieto, po-
toa problemite vrzani za adaptacijata, so-
cijalizacijata, grupnata kohezija, komuni-
kacijata vo vospitnata grupa itn. 

Vo longitudinalnite istra`uvawa mo`e da 
se prou~uva eden ili pove}e poedine~ni 
slu~ai so pomo{ na metodot na slu~ajot.  

The transversal approach in research is a study of a 
phenomenon at different places and in different 
conditions at the same time. That means a research 
of a subject that is time-limited by using different 
samples. This gives a section of the phenomenon 
in the moment of its happening in different condi-
tions. Because of this characteristic, the transversal 
researches in the literature can be seen under the 
name cross-sectional research. For example, in the 
transversal research, samples of people from dif-
ferent ages can be chosen and the same phenome-
non can be measured, for example, certain abili-
ties, interests, fund of words or some other kind of 
phenomena. The results gained from the samples 
are then compared and an insight in the phenome-
non and its variations are gained depending on the 
age i.e. its characteristics in different periods of 
age, for example, studying the cases of delin-
quency according to gender, social status of the 
delinquent, the kind and the gravity of the viola-
tion.  

In the transversal research, application of big and 
representative sample is required. 

In the longitudinal or panel researches, a phe-
nomenon is continuously being followed and 
studied in a longer period. They are often called 
panel studies. Subject of the longitudinal re-
searches can be the development of certain abili-
ties, development of thinking, speech, the atten-
tion, issues connected to the adaptation, socializa-
tion, group cohesion, communication in the educa-
tional group etc. 

In the longitudinal researches, one or more indi-
vidual cases can be studied with the method of  the 
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Na primer,  da se vodi dnevnik za razvojot 
na edno dete od negovoto ra|awe do poa|awe 
na u~ili{te, ili, pa da se sledi grupa zavr-
{eni sredno{kolci vo nivnoto ponatamo{-
no obrazovanie. Prou~uvaweto na  pove}e 
poedine~ni slu~ai ovozmo`uva da se voo~at 
odredeni zakonitosti, rezultati ili svoj-
stva na taa pojava.  
Longitudinalnite istra`uvawa se pogodni 
za primena na tehniki od kvalitativen i 
kvantitativen karakter. Na primer so 
kvalitativnata tehnika na participativno-
to nabquduvawe mo`e kontinuirano da 
sledime odredena pedago{ka pojava, kako 
{to e primenata na novi nastavni postapki 
i interakcijata na u~enicite. Vo longitu-
dinalnite istra`uvawa mo`nost za prime-
na imaat i niza kvantitativni tehniki, ka-
ko {to se testovite ili skali na procena, 
pri {to periodi~no, na primer na krajot na 
sekoe trimese~ije vo tekot na nekolku 
godini }e se meri nivoto na sposobnosti kaj 
ista grupa ispitanici. Slaba strana na 
longitudinalnite istra`uvawa e {to se 
neefikasni, neekonomi~ni, dolgo traat i 
ne se reprezentativni. 

Vo defektolo{kite istra`uvawa mo`e da 
se koristat i transverzalniot i longitu-
dinalniot pristap zaedno, no toa zavisi od 
predmetot na istra`uvawe, kako i od vre-
menskata i finansiskata ograni~enost. 
Transverzalniot pristap nudi deskripcija 
na pojavata, a longitudinalniot, pokraj des-
kripcijata go sledi i razvojot na taa pojava, 
go otkriva redosledot na nastanite {to 
ovozmo`uva voo~uvawe na pri~insko-posle-
di~nite vrski i odnosi me|u pojavite.  
Pokraj spomenatite, postojat i drugi podel-
bi i vidovi istra`uvawa ~ii karakteristi-
ki }e bidat obrazlo`eni vo druga prilika. 
Takvi se: vidovite istra`uvawa spored vre-
menskata naso~enost (istoriski, sovremeni, 
prognosti~ki), komparativnite  istra`uva-
wa, deskriptivnite  i eksplikativniте is-
tra`uvawa, monodisciplinarnite, inter-
disciplinarnite, multidisciplinarnite i 
transdisciplinarniте istra`uvawa, kvali-
tativnite i  kvantitativniте  istra`uvawa

 case, for example, writing a diary about a child 
from its birth until its going to school, or following 
a group of graduated high school students in their 
further education. The study of more individual 
cases enables the recognition of certain legalities, 
results or characteristics of the phenomenon. 

The longitudinal researches are good for usage of 
techniques of qualitative and quantitative charac-
ter. For example, with the qualitative technique 
participial observation, we can continuously follow 
a certain pedagogical phenomenon like the appli-
cation of new teaching procedures and the interac-
tion of the students. In the longitudinal researches, 
many quantitative techniques can also be used like 
tests or scales of estimates, during what, periodi-
cally, for example at the end of each trimester in 
the period of several years the level of abilities of 
the same group of examined people is measured. 
The weak side of longitudinal researches is that 
they are inefficient, uneconomical, last for a long 
period and are not representative.    

In the special education researches, the transver-
sal and the longitudinal method approach can be 
used together, but it depends on the subject of re-
search, as well as on the time and financial limita-
tion. The transversal approach offers a description 
of the programme and the longitudinal, besides the 
description, follows the development of the phe-
nomenon, reveals the sequence of events that en-
ables recognizing of the cause-effect relationships 
between the phenomena.   

Besides the above mentioned, there are other divi-
sions and types of researches whose characteristics 
are going to be explained in another occasion. 
They are: the types of researches according to the 
time direction (historical, modern, prognostic), 
comparative researches, descriptive and explica-
tive researches, monodisciplinary, interdiscipli-
nary, multidisciplinary and transdisciplinary re-
searches,  qualitative  and  quantitative  researches,  
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eksperimentalnite, neeksperimentalniте i 
kvazieksperimentalniте, podelbata na is-
tra`uvawata po oddelni disciplini od de-
fektologijata i drugi podelbi. 

 individual and team researches, experimental, non-
experimental and quasi-experimental, the division 
of the researches in separate special education dis-
ciplines and other divisions.   
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