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Pe3ume

OrnenyBameTo € Hajcaabo perieH npodiieM BO Hac-
TaBHATa IMPaKTHUKa U J0JIra TOAWHU I'O IIPUBJICKYBa
BHMMAaHHUETO HA TEJaro3uTe U Kumonosure. Bo me-
JaroIiKarta JIATepaTypa MoXKe Ja ¢e CpeTHAT Opoj-
HU KPUTHUKU YIIATEHU Ha HYyMEPUYKOTO OLICHYBAHE
BO penoBHHUTE yuwimiita., OBoj mpoOiieM BO y4H-
JIUIITATa 32 00pa30BaHUE HA YUCHWIIM CO TEJIeCHA
WHBATUIHOCT HE € NOBONHO ucruTaH. CTaBOT Ha
HACTABHHIIUTE 332 AKTYCITHHOT CHUCTEM Ha OICHY-
Bame BO OBHE YUMIIMIITA MOXE Jla OUJe moKa3are
Ha OCHOBHHOT ITPOOJIEM BO OBOj CHCTEM U OIJTMYCH
MOKaXyBad Ha HacokaTa IO Koja Tpeba ma ce
IBIDKH pehopMmara Ha LENOTO CIeLujaTHo obpa3o-
BaHHe. HacTaBHUIIMTE MHCIAT JeKa aKTYSIHHOT
CHCTEM Ha OIICHYBame ¢ HeaJleKBaTCH M JieKa T0-
paad XeTeporeHocTa Ha YYCHUIIMTE BO €IHO
OJIICTICHUE HEe ¢ 00jeKTHUBCH, HEe ¢ MPUMCHIINB, Ka-
KO U TOa JieKa MPOrPaMCKHUTE COJPKUHH HE Ce CO-
OJIBETHU Ha CMOCOOHOCTHTE Ha YUCHHIIUTE 3a Ja
MOXE 3HacwmeTo aa ce BpeAaHyBa. OcHOBHaTa
(yHKIMja TIpH OICHYBAKHETO BO YUMJIWINTATA 3a
o0pazoBaHME Ha YYEHWIM CO TeJIeCHAa WHBAJIHI-
HOCT TpeOa J1a Ouze clieemheTo Ha HallpeayBambeTo
BO YCNEXOT Ha YYEHHKOT, IITO BO CYIITHHA HAC-
TaBHULIUTE U TO OlleHyBaaT. HTEepBAJIOT HpH OlLle-
HYBameTO Tpeda J1a OuJie MOYECT OTKOJIKY IITO TOa
¢ BO cerammHara npaktuka. [Ipocrara u jacHa ne-
(vHUIIHja 3a 1eNTa BO HAacTaBaTa OM OBO3MOXKHIIA
YYEHHIIUTE W POJUTENUTE a cdaraT IITO ce Ove-
KYBa O]l HHB.
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Abstract

The assessment is the biggest problem in teaching
practice and the most important research problem
which attracts the attention of pedagogues. In
pedagogic literature many critics can be found
against numeric assessment in regular schools, but
this problem has not been researched enough in
schools for physical disabled pupils. The attitudes
of teachers towered concrete assessment system in
these schools can be an excellent indicator of the
basic problem of this system and a great indicator
for the direction of the special education reforms.
The attitude of teachers shows that current system
of assessment is overruled and is neither objective
nor practical, because of heterogenic structure of
pupils in a class. The school programs are not
adapted to the abilities of pupil, so, it is not
possible to evaluate school success at all. The
most important function of school assessment
should be monitoring of the school progress of
physically disabled pupils. This assessment
function is mostly used by the teachers. The
intervals of school assessment should be more
frequent than they are now. A simple and clear
definition of teaching goals could make possible
for pupils and their parents to understand what
school expects of them.

Anpeca 3a cenapaTure:

Hanuena HITHK-CTOLIOBUK

Yuusep3uret Bo benrpan

®dakynrer 3a crienyjaiHa eayKandja i pexabuurarmja
Bucokor CteBana 6p. 2, 11000 benrpan , Cp6uja u Lipua I'opa

E-mail: eladaca@eunet.yu

Address requests for reprint to:

Danijela ILICH-STOSHOVICH

Belgrade University

The Faculty for Special Education and Rehabilitation
Visokog Stevana 2, 11000 Belgrade, Serbia and Montenegro

E-mail: eladaca@eunet.yu

JAEDPEKTOJIOUKA TEOPUJA U TIPAKTHKA 2005; 3-4: 49-59

49



PSYCHOLOGICAL AND PEDAGOGICAL SURVEY

Kayunu 360poeu: nymepuuxo oyenysarse, yueHu-
Yu co menecHa UHEAIUOHOCH, CMABOBU U HACMAS-
HUuyu

OBo ucTpaxyBame € Aed 0l JOKTOpCKaTa Aucep-
Taluja Moj HacjoB ,.BpeaHyBame Ha yUMIUILTHU-
OT ycIleX Kaj TeJIeCHO HHBAUIWAHUTE YUCHUIIH , aB-
top Januena Umnk—Cromosuk. [ucepranmjara e
onopanera Ha DakynTETOT 3a CHEIMjaIHA eayKa-
Idja U pexaOuiuTanyja mpu YHUBEP3UTETOT BO
benrpan na 17.10.2005 roguna.

Boeseo

CoBpeMeHaTa Tenaromika JUTeparypa UMa CTaB
JIeKa OIIEHYBamheTO, MPBEHCTBEHO Tpeba nma Oume
KOPHICHO, IIITO 3HAYW JIeKa Mopa Jja Ou/ie TIaHupa-
HO W M3BOJTMBO, OJIaroBpeMeHO, pa3HOBHIHO, 10C-
TaIHO ¥ MakcHMallHO 00jekTuBHO. Toa 3HauM aeka
MIPOIIECOT Ha OlleHyBame Tpeba /1a ja oleHyBa WIIn
BpeIHyBa MPaKTUYHATA BPEIHOCT HA WH(OpPMAIIH-
jaTa Koja ce M3JI0KyBa U Kako MCTaTa ce KOPHCTH
BO CEKOjIHEBHATa IMpakTHKa (XaBenka U copaboT-
wuim 2003). [lenec ce moBeke ce 300pyBa 3a Bpe-
HYBamETO, a CC TIOMAJIKY 3a olleHyBameTo. Criopes
Hueren wu copaboraunute (1991) mnpouenkara
(BpenHyBameTO) MOXeE J1a ce AeQuHHpa Kako KOj
OWJI0 METOJ IITO C€ KOPUCTH 3a Mmojmo0po pa3du-
pame Ha MOMEHTATHOTO 3Hame Kaj ydeHukot. OBa
YKa)XyBa Ha TOa JIeKa BPEAHYBAKETO MOXKE J1a ce
IBYKU Ol CyOjeKTHBEH CyJl Ha HACTaBHUKOT, KOj
ce 0a3upa Bp3 OHA MITO YYCHUKOT 'O TIOKaXKyBa BO
HacTaBaTa, 70 CIOKEH OOJIMK, KaKo ILITO Ce CTaH-
napaauTe TectoBH. Criopen oBHE aBTOpH HIgjaTa
KOja ce OJlHEeCyBa Ha MOMEHTAIHOTO 3Hacmhe Ha
YUEHHKOT MTOKa)KyBa JIeKa 3HACH-ETO Kaj YUECHHKOT
€ MPOMEHIINBA KaTeropHja u JeKa Cy.l 3a IeNOKYTI-
HOTO 3HaeHe MOXKeE J1a ce ajie 1o MOoJ0ITo HalJby-
nyBame. BpemHyBameTo MOXKe Jla TO MOKaKe CTe-
MIEHOT Ha HaIpeIyBameTo, MojIokOara u moTpeda-
Ta 3a TIOy4YyBambe.

BpojHn aHanu3u Ha TPaAMIIMOHAIHOTO OLICHYBAahE
yKaKyBaaT JIeKa HACTaBHUIINTE W YUYCHHUIIUTE Ce
CpekaBaaT CO MHOI'YOpOjHM HEIOCTAaTOM BO 00-
ymacta on HacTtaBara. Xamenka u cop. (2003. ctp.
13-14) naBaaT ommTH KOHCTATAITMH 32 OICHYBamhe-
TO KOW HacTaHaje Kako U3BOp 07 OpojHH pacnpaBu
3a T0a KaKO HACTaBHULUTE, YYCHUIIUTE U CTPYUHU-
Te cOpabOTHUIM TJeJaaT Ha MpoOIeMOT IpH Olle-
HYBambEeTO, IIPYU IITO MOCEOHO ce HarjacyBa:

Key Words: numeric assessment, physically dis-
abled pupils, attitudes, teachers

This research is part of PhD dissertation called:
“The evaluation of school success of physically
disabled pupils”, by Danijela Ilic-Stosovic. This
PhD dissertation was defended
special education and rehabilitation, Belgrade
University, 17.10.2005

at Faculty for

Introduction

The attitude in modern pedagogical literature is,
that school assessment above of all, must be use-
ful. It means that school assessment must be
planned in a way to be executive, on time, hetero-
geneous, available to all, and maximum objective.
The school assessment should be evaluated by its
practical value of information that should be given
by assessment and in a way of how the information
is used in school practice. (Havelka et al. 2003)
Because of those reasons, today, the most frequent
talks are about evaluation, and less about school
assessment. According to Dietel et al. (1999)
evaluation can be defined as any method which we
use for better understanding of concrete school
knowledge of pupils. It means that evaluation can
start from teacher’s subjective judgment, based on
observation of pupil’s school performance, to more
complicated ways, such as standardizes tests. Ac-
cording to these authors, the idea of concrete
school knowledge of pupils shows that knowledge
is variable category. It means that judgment about
summative (objective) school knowledge can be
given after observation and connection during long
period. The evaluation can shows the grade, pro-
gress, place, needs for education and school pro-
grams.

Many analyses of traditional practice of school
assessment show that teacher and pupils have met
many inadequacies in this area of teaching work.
Havelka at al. (2003. pg. 13-14) state general con-
clusions about how teachers, pupils and school
assistants see the problem of school assessment,
with special emphases as follows:
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e OreHyBameTO € Hajcl1ado penieH mpooem;

e VYmaTcTBa 3a OLCHYBarme MMa HO CE BOOIIIIITE-
HU U 32 MIOBEKETO HACTABHUIIM HEjacHH;

e UHCHeKkTOpuTEe TPU KOHTPOJIHMTE HE MOCBETY-
BaaT BHUMAaHUC Ha HACTABHUYKOTO OIICHYBAmC;

e Tornema e pa3nukaTta Mely OIICHYBamETO BO O]
JICJICHCKAaTa M OLCHYBAaWmETO BO IpEIMETHATa
HacTaBa (32 OICHYBamETO BO OAJICNICHCKA Hac-
TaBa JIaJICHY CE MO3UTUBHU MHUCJICIHA);

e Ce riena iexa BO YYWIIMIITATa C€ IOCTaByBaatr
JIOCTa Tpaliama, HO YHOPHO ce W30erHyBaar
OTBOPCHH CTPYYHHU DPACIpPaBH KOU CE OJHECY-
BaaT Ha OICHYBAETO BO IEIIOCT;

e HacraBHuIUTe ce YyBCTBHUTENHHU KOra ce 300-
pyBa 3a OOjEKTHBHOCTa Ha HHUBHUTE OIICHH,
4ecTo joara v 10 KOH(GIHUKTH;

e VYYeHHUIHUTE YeCTO Ce HE3aJOBOJHH O OLEHY-
BambCTO;

e VYUEHUIINTE HEMaaT MOXHOCT Ja T'M H3HecaT
CBOUTE 3a0€eIeIIKN Ha OIIEHYBAHETO.

Bo nuteparypara Moxke 1a ce CPETHAT W MHOTY
JIpPYTd KPUTUKHU yIIATEHU HA HyMEPUYKOTO OLICHY-
Bame KOW CE OJIHECYBaaT Ha TOa Jleka HyMEpHUUIKO-
TO olleHyBamwe He ¢ peanHo (Tpoj @., 1957), neka
CO OBa OIIEHYyBamke HE MOJKE /Ia Ce M3pasaTr KBaJH-
TATUBHUTE BPEIHOCTU KOU CE€ O] IICUXOJIOIIKA, €C-
TETCKa, OMIITECTBEHA U Ap. MIPUPOA, & KOU OUTHO
nemyBaar Bp3 omeHata ojy ydeHukor (Tpoj @.,
1959, MunatoBuk B., 1984). lcto Taka ce ykaxy-
Ba HA HEMOXXHOCTA 32 Haorame 3aeJHUYKA ILIaT-
(dopMa 3a JOHECyBamke HyMEepUYKa OIICHA BpP3 OC-
HOBa Ha kBanutatuBHUTE hakropu (Tpoj ., 1957,
Topfesuk ., 1982), a He MOXe Ha OIleHaTa j1a il ce
MpUaBa arcoylyTHa BPEIHOCT, 3alITO MO MPaBUIIO
Taa 3aBUCH OJ] KBAJUTETOT HA OCTAHATHUTE YUSHUIIH
BO OJICJICHUETO, Ta 1 oJ 1enoro yuunumte (Tpoj
@., 1957). [loToa, orteHata oj CyOjeKTUBEH Kapak-
Tep (YCMEHHM W MUCMEHH 3aJ]aud) U OICHYBaHkETO
BOOTIIIITO, 3aBUCAT OJ OpojHH CyOjeKTUBHU (HaKTO-
pU O CcTpaHa Ha HACTAaBHUKOT M OJ CTpaHa Ha
yueHukot (Tpoj ®., 1957, Munarosuk B., 1984 n
fopfesm& J., 1982). bunejku oneHaTa ce cocTou 01
MpolleHa Ha 3HACHETO HAa YUYEHUKOT U jJaBHOTO
MHCJICEE 3a TOa, METeTO ce Oopw 3a mobpa oreHa
HE Mopaau 3Haewe, TYKy Mopaad ¢ OHa INTO TO
00e3b6emyBa mobpaTa OIleHa, a CO Toa W 3a 3roje-
MyBaEe 1 3a4yByBame Ha cBojoT yriex (I'opreBuk
J., 1982).

e “School assessment is the weakest point of
teaching work

e The instructions for school assessment are
available, but they are general and for the most
teachers, unknown

e School controllers do not pay attention at
teacher’s assessment (how teachers do it, how
they use assessment results in teaching proc-
ess, later...)

e There are big differences between assessment
at early school age than at the middle age (the
results are better at early school age)

e There is a clear problem in the school assess-
ment process, but no one wants to discuss
about that in public

e The teachers are very upset when someone dis-
cuss about the objectivity of their assessment.
There are many conflicts related to assessment.

e The pupils are mostly dissatisfied because of
the assessment process

e The pupils are not allowed to make remarks
about assessment and marks.”

Besides, in literature many other critics can be
found about school assessment such as that nu-
meric assessment is deceiving by its precision
(Troj F., 1957), than, with numeric assessment it is
not possible to express qualitative values (psycho-
logical, esthetic, social and other nature) . (Troj F.,
1957, Milatovic V., 1984) which influences pupils’
numeric marks. Also, it is impossible to find com-
mon base for giving numeric marks based on
qualitative factors (Troj F., 1957, Djordjevic J.,
1982), neither it is possible to give absolute value
to numeric marks, because they depend on the
quality of other pupils in the class and the whole
school as well (Troj F., 1957). Furthermore, the
mark of subjective tasks (verbal, literature tasks)
and assessment in general, depends on many fac-
tors made by teachers and made by pupils (Troj F.,
1957, Milatovic V., 1984., Djordjevic J., 1982).
Since the numeric mark expresses assessment of
pupils and public opinion about them, the child is
fighting for good mark not because of knowledge
but because of keeping and increasing his reputa-
tion (Djordjevich, 1982).
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Bo mureparypata Moxxke ma ce BUAM W CTaB JeKa
pasimKara BO CIIOCOOHOCTHTE JOBEAyBa 1O HAaT-
MpeBap 3a OILEHKH IITO € JOCTa CIOXKECHO U Helpa-
BEJIHO, a HETaTUBHO JICJTyBa BP3 EMOIIMUTE Kaj cla-
oure yaennuu (I'opresuk J., 1982) kako u Toa ze-
Ka MaJ Opoj HACTaBHHIIM c€ MPHUAPKYyBaaT Ha Ha-
MaTCTBHjaTa 33 OICHYBalk¢ HA YUCHUIIUTE, KOH CE
jacHo neduHMpaHH, Ma TOpaad Toa CE jaByBa ca-
MOBOJIIE€ W HEYEJHAUYE€HOCT BO CTHJIOT Ha OIEHY-
Bamke (MunaToBuk B., 1984). 3akoHOmaBEIOT HEMa
M3rpajicHo 100ap ¥ MPelU3eH CUCTEM Ha MEPKH 3a
JTUCIUIIMHCKA OATOBOPHOCT HAa YYEHUKOT, Ia CO
OTIIIITA OIeHa ce Ka3HyBa OJTHECYBAETO HA yUCHH-
KOT, To He e 1oopo (MunatoBuk B., 1984). Cro-
pen MunatoBuk B., HYMEpHYKOTO OLICHYBame
YECTOIIaTH € CBEJICHO HAa KaMIAamCKO OIEHYBAmbE,
noxeka Iopresuk J., (1984) yraxyBa neka omeHara
€ aHTaroHW3aM Mery HacTaBHHUIIUTE, POJIUTEIUTE U
YYCHUIIUTE U JIOBSAYBA JI0 OPOjHU TPOOIeMH.

Shirly-Dale Easleu, Kay Mitchell, (2004 ctp. 12)
Baka T0 IMPHUKaXyBaaT OJHOCOT Mery TpaaWIHoO-
HAJTHOTO Y aBTEHTHYHOTO OIICHYBAmbE.

Tabela 1. Oonocom mery mpaouyuonainomo u asme-

MUYHOmMoO oyeHyearbe

There is an attitude that differences between abili-
ties make competition for marks very complex and
unjustly, and make bad influence to emotional sta-
bility of pupils (Djordjevic J., 1982). There are a
lot of teachers that disregard instructions for
school assessment, which are defined by law, so,
there is a lot of arbitrariness in assessment style
(Milatovic V, 1984, Djordjevic J. 1982). Law-
giver does not make precise system of measures
about discipline responsibility of pupils, so teacher
can give punishment numeric mark, which is not
good (Milatovic V., 1984). According to Milatovic
V. (1984) numeric assessment is in spurts, while
Djordjevic J. (1984) says that numeric marks make
antagonism between teachers, parents and pupils,
and make many problems.

Shirley-Dale Easley, Kay Mitchell (2004, pg.12)

show the relation between traditional and authentic
assessment:

Table 1. The relation between traditional assess-
ment and authentic assessment

TpaIurOHAIHO OIICHYBAHE
(Traditional assessment)

ABTEHTHYHO OIICHYBAhC
(Authentic assessment)

[TpoBepka Ha 3HACHETO O OJPEIEHH 00JIaCTH
(Checking knowledge about teaching material)

[ocryBaBame 3a1auu KO I'Yl IPECIUKYBaBaaT
MIPEAU3BUINTE HA PEATHHOT )KUBOT
(Giving tasks which copy challenges of real life

[TacuBen npouec
(Passive process)

AKTHBEH TpoI1IeC
(Active process)

[Ipamama kou Oapaar cekaBame U M300p Ha TOUCH
OJI'OBOD

(Questions which need reminding and choosing right
answers)

[pamama KOU OLIEHYBAKETO TO IOTKPEILyBaaT co
KPUTHUYKO (€BAJyTUBHO) MUCIIECHE U HCTPAXKYBAHbHE
(Questions which stimulate critical/evaluative
thinking and research)

Ce o0aByBa BO OTPaHUYEH BPEMEHCKH MTEPHO/T
(It is happening in limited time period)

[IporpecuBHO, KOHTUHYUPAHO
(Progressive, continuity)

WnpuBuayanaa mpoba
(Individual try)

WHanBuayaHu U rpynHE OOHIH
Individual and group/assistive try)

KonTtpona ox cTpaHa Ha HACTABHHKOT
(Controlled by teacher)

[Toneneno mery y4eHUKOT M HACTABHUKOT
(Divided between pupils and teachers)

Harnaceno onenyBame: OpojuaHo, co OyKBH,
MIOEHH
(Overhasty assessment by number, letter or scores)

Ce oneHyBa OCTBapeHHOT UCXOJ] HAa HACTaBHATA
rporpama
(It is assessment of results of teaching programs)

be3 camoonenyBame
(Without self assessment)

Ce BpeiHyBa CaMOOIICHYBAbETO HA YUYCHHKOT
(With self assessment)
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[Topagu HaBeeHWTE W MHOTY OPYTH IMpoOiIeMH
COBpEMeHaTa Iefaroruja W IOKUMOJIOTHja, KakKo
HEj3UH COCTaBEH JeJl, HACTOjyBaaT Ja HajaaT Haj-
no0po pemieHue 3a MpoOJIeMOT KOj Ce jaByBa MpH
BPEIHYBAETO HA YCIIEXOT HAa YUYCHUKOT BO PEIOB-
HuTe yumiumra. CaMHOT mpoOJjeM NpH BpeqHy-
BamkETO Ha YCIEXOT Ha YUEHUKOT CO TeJeCHa HHBa-
JUIHOCT HE € JOBOJHO MCIIUTAH, HUTY CTAaBOBUTE U
MUCIIehaTa Of HACTABHUIINTE 32 aKTYEIHHUOT CHC-
TEM Ha OLEHYyBambe BO MOAOOpH YyUYHIUINTa HE
Oerre mpo0IeM IPH UCTPAXKYBAETO.

LlenTa Ha HCTPaXKyBaWmHETO € J1a YKaKaT Ha OCHOB-
HHUTE MOTEIIKOTHTH CO KOHM CE€ CPETHyBaaT HacTaB-
HUIIUTE TPU OLIEHYBamkETO HAa YYCHHUIUTE CO Te-
JieCHa MHBAIMIAHOCT, UCKAXKAHHU IMPEKY CTABOBHUTE
Ha HACTaBHUIIUTE 32 HyMEPUYKO OLICHYBambE.
JloOnenuTe pes3yiratu Tpeba a yKakaT Ha OCHOB-
HUTE HACOKHU TPU Kpeupame HOB WM MOA0OpyBa-
BE Ha aKTYEIHUOT CUCTEM Ha OLICHYBame BO OBHUE
YUWIIUIITA.

Mamepujan u memoou

Bo oBa ucrtpaxyBame ce BKIyYCHH HACTaBHUIU
KO BO TEKOT Ha UCTPAXKyBAKHETO pabOTaT BO OJIfIe-
JIEHCKa HacTaBa BO OCHOBHHTE yYWIHIITA ,,MuHo-
npar Maruk®, benrpan, ,,JI-p paran Xepuor®,
benrpan u ,,Munan [lerpoBuk®, Hou Can.

3a CTaBOT Ha HACTABHHIIUTE 3a IMOCAKyBAaHUTE pe-
3yJITaTH PH OIEHYBakETO, KPUTEPUYMHTE 32 OIle-
HyBame, KaKO U 3a HAjYSCTUTE TEHIKOTUU CO KOU
Ce CpeTHyBaaT IpH MpHMEHaTa Ha HyMepHdYKara
CKaJia BO yYWJIMIITATa 32 00pa3oBaHNE Ha YUCHHUIIN
CO TeJeCEeH MHBAIUIUTET, UCTPaKyBadOT KOPHUCTH
MpaIIIHUK Off KOMOWHUpPAH THUI, KPEUpaH 3a Io-
Tpebute Ha OBO UCTpaxyBame. Co PuHKIIEOB TIpO-
TOKOJI UCITUTaH € CTaBOT 32 HyMEPUYKOTO OILIEHY-
Bame.

Pesyrimamu

HctpaxxyBameTo Mokaxa J1eKa HaCTaBHULIUTE HMa-
aT CTaB JieKa OLICHYBameTO, BO HajrojieMa Mepa,
Tpeba 1a uma GyHKITH]a TIPH CIIEICHETO Ha yICHU-
KOT, OHMJejKi HajMHOTY HacTaBHUIM (8 mim 53.3%)
oBaa (yHKIMja je paHTHpaaT Ha MPBO MeECTO.
Bropara mo 3acraneHoct (yHKIHMja 3a OLCHyBambe,
CIpe]] MUCJICHETO Ha HaCTaBHUIIUTE, Tpeba aa ou-
ne MortuBanuoHata ¢ynkuuja (7 wim 46.7%), a
TpeTata paHrupaHa (QyHKIOHja € HaTaMOLIHOTO
TUTaHUpame Ha HacTaBHUOT mporiec (7 uinu 46.7%).

Because of these and many other problems, mod-
ern Pedagogy try to find the most acceptable solu-
tion for the problem of evaluation school achieve-
ment of pupils in regular schools. This problem
has not been researched enough in schools for
physically disabled pupils; neither attitude of
teachers towered current assessment systems has

been researched.

The aim of this research is to point out the basic
problems in assessment of physically disabled pu-
pils, shown through teachers’ attitudes towered
numeric assessment. The results should point out
the basic ways for creating a new or better current

assessment system in these schools.

Material and methods

The sample for this research was made of teachers
who worked with physical disabled pupils during
the research, from the first to the fourth grades of
the three primary schools: “Miodrag Matic”, Bel-
grade, “Dr. Dragan Hercog”, Belgrade, and “Milan
Petrovic”, Novi Sad. The attitude of teacher tow-
ered needed function of assessment, criteria of as-
sessment and most frequent problems in numeric
assessment of physically disabled pupils, has been
researched by a combined questionnaire, made
especially for this research. The attitude towered
numeric assessment has been researched by Wrin-
kle’s questioner.

Results

The research has shown that teachers have attitude
that grading, in a very big degree, should have
function of monitoring progress of pupils (8 or
53.3% teachers classified this function at the first
rang). The motivation function is at the second
place (7 or 46.7% teacher classified this function at
the second rang), and the third function was plan-
ning of next step in teaching process (7 or 46.7%
teacher classified this function at the third rang).
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MIOCJICTHO MECT Haora aJMHHUCTPAaTHBHAT
Ha mocienno mecto ce Haora a cTpa ara
(yHKIIMja Ha OIlEHaTa U Hea KaKo IIecTa ja paHTH-
paa ypu 13 unu 86.7% o7 HacCTaBHUITHTE.

Camo nenmymMHa 00jJEKTHBHOCT MOYXKE JIa C€ TOCTHI-
HE CO MOCTOJHHOT CHUCTEM Ha oreHyBame (13 mmm
86.66%), ciope/l MECIICHETO Ha HAJTOJIEMHOT Opoj
HACTaBHHIIM OJ] HAIIMOT MPUMEPOK, J0AeKa 2 WIN
13.33% on HacTaBHHUIIUTE CMeTaaT JeKa Toa HeE €
MOxHO. Hema HacTaBHHK KOj cMeTa JieKa I1eJI0CHA
o0jekTUBHOCT MOXke Aa ce mocturae (AC=1.866,7;
C=0.3519). HacraBHunure of cuTe TpH HCIHUTA-
HU YYHJIMINTA 10 OBa Ipamiame UMaaT COTJIACHOCT
U He e 3a0eieaHa CTAaTUCTHYKU 3HAyYajHA pas-
JIUKA.

OO0jeKTHBHOCT CO MOCTOjHATA CKaJia 3a OICHYBambE
HE € MOKHO JIa c€ ITOCTUTHE 3aT0a IITO YUYECHUIINTE
Ce CO XETepOreH! CIOCOOHOCTH BO YUMIIMILITATA 3a
YYeHHUIN co TerlecHa mHBamuAHOCT (12 mm 80%),
HO U 3aToa IUTO, CIIOPEJ MHUCICHETO Ha HacTaB-
HUIIMTE O]l HAIIMOT NPHMEpP, CO BakBa cKaja ce
OLIEHYBa CaM0 yYWIMIIHKOT yereX (2 mu 13.33%)
(AC=2.4000; C1=1.0556). 1 mo oma mparmame,
HACTaBHHIINTE HE3aBHCHO CIIpel Koja IMporpamMa
paboTaT, MaaT €IUHCTBECH CTaB.

CTaBOT Ha HACTAaBHHUKOT CHOpE] BUAOT U HHTEpPBa-
JIOT 3a OlLIEHYBamke € MHOTY XeTeporeH. (tabena 2).
BakBuoT cTaB Ha HAacTaBHUIIUTE HHU yKaKyBa Ha
HEOMXOJHOCTa OJ BOBEAYBamhe HA OIMCHO OLICHY-
Bame, MOKpPaj HYMEPWYKOTO, BO YUMJIMINTATa 3a
TEJIECHO MHBAJIUIHK yueHUuIH. OBaj Hall 3aKITy40K
TO TOTKpEeITyBa MCKYCTBOTO Ha HACTABHHIIUTE O
OV ,Munan [lerpoBuk®, Kou BO TEKOT Ha €IHO
MOJYTOANE ce OOMeNe 1a BOBEAT OIMCEH CHCTEM
Ha oueHyBame. OBOj CHCTEM Ha OIEHyBambe UM
OBOMOXMJI Ha HACTaBHULIMTE Ja TH Corjenaar
YYECHHIIUTE BO IIETOCT, TOJIeKa Ka] YUCHHIIUTE H
poauTenuTe HE JeNmyBall MOTUBUpauku. M emHute
U apyrure (YYCHHIUTE U POIMTENIUTE) OUeKyBaje
YCHEXOT J1a Ce M3Pa3h CO HyMEPUUYKO OIICHYBAmbe.
BepojaTHO W OTTyka € OBaa HEYCOIJIACEHOCT Ha
HacTaBHHANNTE (KOja HAa TMIPETXOJHUTE TIpaliama He
ja cpeTHaBMe) 1O MpaliamaTa Ha (peKBeHIUjaTa U
BHIIOT Ha oreHyBame (AC=3.8000; CJ/I=1.9712).

The last function was administrative function (13
or 86.7% of teachers classified this function at the

sixth rang).

It is not quite possible to make objective assess-
ment based on numeric marks. This is an opinion
of 13 or 86.66% of teachers, and 2 or 13.33%
teachers think that it is not possible at all. There
are no teachers who think that it is possible to
make objective assessment based on numeric

marks. (x=1.8667, SD=0.3519)

The main cause, by opinion of teachers, for impos-
sibility to make objective assessment based on
numeric mark is heterogenic abilities of physically
disabled pupils (12 or 80%). Some teachers (2 or
13.33%) mean that this way of school assessment
(AS=2.4000;

evaluates school

SD=1.0556).

only success

The attitude of teachers towered frequency and
kind of school assessment is very heterogeneous
(Table 2.). This attitude points out that it is neces-
sary to introduce descriptive assessment as well as
numeric assessment, in schools for physically dis-
abled pupils. This conclusion is supported by ex-
perience of teachers in “Milan Petrovic” school. In
this school, during one term, teachers assessed pu-
pils using descriptive way and found that it was
very important for them, because they were able to
fulfill their opinion about a pupil, but parents and
pupils did not like this way of assessment. Both
(parents and pupils) were expected to see numeric
marks for school achievement. This can be the
possible reason why teachers are very heterogene-

ous about this question (AS=3.8000; SD=1.9712)
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Ta6ena 2. Cmag Ha HACMABHUKOM 34 NOMPEOHUOM UH-
mepean u 6UOOM HA OYEHY8Abe

Table 2. The attitude of teachers towered necessary
frequency and kind of assessment

OV ,,Muoapar Martuk*

YUIMIITE 1 O/LICNCHHE (“Miodrag Matik;j” school)

(School and grade)

OV ,J-p dparan Xepuor*
(“Dr Dragan Hercog”
school)

Bxymno
(Summarize)

OV ,,Munan ITetpoBuk*
(“Milan Petrovik;j” school)

H(N) % H(N)

% H(©N) % H(N) %

Ha cekoj 4ac, onmcHO
(At every lesson, 1 6.66
descriptive)

6.66 / 13.33

Ha cekoj gac, onmcHo, a
Ha Kpaj HyMepH4KO

(At every lesson, 3 20
descriptive, at the and
numeric)

Kaxko u gocera, ama
OITHCHO

(The same frequency as
always, but descriptive)

2 13.33

6.66 / / 3 20

Kaxko u nocera,
HYMEPHUYKO / /
(The same frequency as
always, numeric)

Kako u gocera, ama
OITHCHO ¥ HYMEPHYIKO
(The same frequency as / /
always, but both,
descriptive and numeric)

13.33 2 13.33

Hemro apyro

(Something other) 4 26.66

6.66 / / 5 3333

BxymHo (Summarize) 10 66.67

20 2 1333 15 100

HacraBHumuTe 0 HameTo HCTpaKyBame HajlIeCHO
JlaBaaT OllgHa 10 TPEIMETHTE 3all03HaBambe Ha
MIPUPOJIATa U OMIITECTBOTO, CPIICKH ja3HK, MaTeMa-
THKa, a HajTEMKO O]l GU3NIKO, MY3UUKO H JIHKOB-
HO BOCIIUTYBAamE.

BakBuTe 0JroBOopr He TH U3HEHAyBaaT HACTABHU-
nure, OWAcjkM BEIITHMHHUTE OapaaT omIpeneicH
pa3Boj Ha MOTOPHHUTE CIIOCOOHOCTH KOM C€ MHOTY
OIITETEHH Kaj TeJICCHO WHBATUIHUTE YUCHHUIH.

Henpunaronenocra Ha mporpamara CHOpex CIIO-
COOHOCTHTE Ha YYCHHKOT, BO TOJieMa Mepa T
JOBEeyBa HACTaBHUIIMTE BO JBOYMEHE CO KakKBa
OllCHA /1a Ta ONEHAT YYEHWKOT M Ja MOCTHUTHAT
00jeKTUBHOCT.

[TocTon cTaTUCTUYKYU 3HAaYajHA pa3jvKa Mery Hac-
TaBHUIIUTE BO YUMJIMINTETO KaJe € BPIICHO HCTpa-
KYBameTO, BO TIOTJIE[] HAa MpeIMeTHTe 3a KOHU
HajTEIIKO Ce pelraBaar Ja 1ajar OIeHa, U Toa Kora
€ BO Tpamame My3udko BocmuTyBame (7 ox 10)
70% on HactaBHuuuTe Bo OY ,Muoapar Matuk*
“MaaT TpobIeM TpH OIEHYBamkETO 10 OBOj Mpe-
MET, JoJieka HACTABHUIIUTE OJ APYTUTE JBE YUH-
muita Hemaart (p=0.009).

It is the easiest to give numeric marks for school
knowledge in subjects such as: Nature and society,
than mother tongue, than math, but it is the most
difficult to make assessment in subjects such as

physical education, music and arts.

This is not something strange for the teachers, be-
cause it is known that these subjects require certain
development of motor abilities, but they are much

damaged at physically disabled pupils.

Non adapted school programs make big trouble to
our teacher when they are in position to make
some assessment of school achievement in those

subjects.

Teachers from “Miodrag Matic” school have
problems to make assessment in music and arts,
but teachers from two others school do not have

that problem (p=0.009).
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CnuyHa € W cuTyanyjaTa cO JIMKOBHOTO BOCIIH-
TyBame Kane 8 (80%) ox wHacraBuuiute Bo OV
,Muoapar Martuk* umaar mpoOJIeMH CO JaBarbe
omena u camo 1 (33.3%) nacrasuuk og OV ,JI-p
Hparan Xepror®. Jlpyrute HacTaBHUIM JIECHO C€
pelraBaaT co Koja OlleHa Jja TO OLEHAT YYEHUKOT
o cBojot npeamer (p=0.017).

Similar situation can be seen in arts culture (8 or
80% of teachers in “Miodrag Matic” school have
problems in assessment of this subject and only 1
teacher (33.3%) in “Dr Dragan Hercog” school).
The other teachers have not any problems to make
assessment in their subjects (p=0.017).

1 2
Ipuyunu (Causes)

Ciuka 1. Jucmpubyyuja na nacmasnuyume cno-
ped  npuyuUHUme Ha npoOIeMOm NPU OYeHY8are

1. llemure W 3amauMTe HAa MpOrpaMcKaTa COIp-
JKMHA Ha TOj TIPEAMET C€ HajKOMILJICKCHHU.
2. AHraxupame Ha CIOCOOHOCTHUTE IUTO T'M Oapa
TOj IPEIMET C€ MHOTY XETE€POTEHH.
3. Temko e nma ce m3BpmM crniopeaba Ha y4YEHH-
LIUTE BO Taa 00JIaCT.
4. Temxko e ma ce W3BPIIM HMHIUBULYAJIU3UPAHO
OLICHYBambE.
Ha npamamero ,,l1ITo HaBuCTHHA OLieHyBaTe NpHU
WCIUTYBamkeTo? HajrogeM Opoj HacTaBHHIU (12
i 80%) Ha TIPBO MECTO TO paHTHpaa HApPeIOKOT
Ha YYEeHHUKOT, Ha BTOpo MecTo (6 unu 40%) e Hu-
BOTO Ha YCBOCHOCT Ha HpPOrpaMcKaTa COIpPXKHHA,
Ha Tpero Mecto (9 mimm 60%) omMHOCOT Ha ydYeHH-
KOT KOH pabOTHHUTE 3a1adyu, Ha YETBPTO MecTo (8
nnn 53.33%) MoTHBanujata U 3aMHTEPECHPaHOCTa
Ha yYeHHUKOT, Ha 1meTTo Mecto (6 uimu 40%) cybjek-
TUBHUTE U OOJEKTUBHHUTE MOXHOCTH 33 Pa3BOj Ha
YUEHHKOT, J0AeKa Ha mecto MecTo (6 unu 49%) ce
paGotHuTe HaBuKM. Hema craTucTuuku 3Ha4YajHU
pasiuku Mery HacTaBHUIIUTE BO HCIIUTYBAaHHUTE
YUWIIMIITA BO OJHOCOT Ha PaHTHPAamETO Ha OHa
LITO HACTAaBHUIIUTE HABUCTHHA I'O OLICHYBAaar.
CTaBOoT Ha HACTaBHULUTE KOH OLCHYBamETO €
HCIUTaH co Wrinke-OBHOT mpallajiHuK. 32 cCaMOTO
TOJIKYBam€¢ Ha MPAIIaJHAKOT HE € O] TojeMa Bax-
HOCT 3a KakOB CTaB CM€ ce OIpeaeiuie, TyKy, Aa-
JIM CM€ JIOCJIEIIHU BO BPCKA CO OIIPEIENICHHOT CTaB.

Figure 1. Distribution of research sample by
causes of dfificulties in assessment

1. The aim and tasks of programs for that subject
are very complex.

2. The abilities which are necessary if pupils
want to take part in that subject are very
heterogeneous.

3. It is very difficult to compare school success of
pupils in that area.

4. It is very difficult to make individual assess-
ment.

On question: “What do you really assess during the
exam?” the important number of teachers said that
the progress of pupils was the first in rang (12 or
80%), than, the level of school knowledge was the
second in rang (6 or 40%), the attitude of pupils
towered school tasks was the third in rang (9 or
60%), the motivation and interests for subjects was
the fourth in rang (8 or 53.33%), the objective and
subjective abilities for development were the fifth
in rang (6 or 40%), and, the work habits were the
sixth in rang (6 or 40%). There are no statistically
significant differences between teachers in the ex-
amined schools. Our teacher have common attitude
towered this research area.

The attitude of teachers toward numeric assess-

ment has been researched by Wrinkle’s question-

naire. For the interpretation of the results from this
questionnaire it is very important to point out
keeping with one’s conviction.
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Tabena 3. Cmpyxmypa na ucnumanuyume cnopeo 00c-
aeonocma Ha cmasom ooduena co Wrinke-osuom npa-
WATHUK

Table 3. Distribution of research sample according
to keeping with one’s conviction - Wrinkle’s question-
naire

MIPAIIAHA JA (YES) HE (NO)

(QUESTIONS) H (N) % H(N) %
Hocnegnoct Ha npamamara 1-11-21
(Keeping with one’s conviction at questions number 1-11-21) 10 66.66 > 33.33
JocnegHoct Ha npamamara 2-12-22-32-42
(Keeping with one’s conviction at questions number 2-12-22-32-42) 4 26.66 1 7333
Hocnegnoct Ha npamamwara 4-14-24-34 15 100 / /
(Keeping with one’s conviction at questions number 4-14-24-34)
JocnenHocT Ha npamamaTa 6-16
(Keeping with one’s conviction at questions number 6-16) 4 26.66 1 7333
HocnemHocT Ha npamamara 7-17-27-37-47 1 6.66 14 9333
(Keeping with one’s conviction at questions number 7-17-27-37-47) ’ ’
JlocneaHocT Ha mpamramara 9-19
(Keeping with one’s conviction at questions number 9-19) 1 73.33 4 26.66
JlocneaHoct Ha npamramara 10-20
(Keeping with one’s conviction at questions number 10-20) 13 86.66 2 13.33
Hocneanoct Ha npamamara 13-23 6 40 9 60
(Keeping with one’s conviction at questions number 13-23)
Hocneanoct Ha npamamara 15-25-35-45-55
(Keeping with one’s conviction at questions number 15-25-35-45-55) > 33.33 10 66.66
Hocnegnoct Ha npamamara 18-28 9 60 6 40
(Keeping with one’s conviction at questions number 18-28)

Kaj 10 nim 66.66% on HacTaBHULMTE € MIPUCYTHA
JIOCJIETHOCTA BO CTaBOT JieKa KOHBEHLIMOHATHHOT
CHCTEM € HaJMHUHAT U JleKa He € BO CKJIaJ CO MO-
JIepHHUTE caKkama 3a HACTaBaTa, U KakO TaKOB MMa
TEHJEHIIM]ja 1a TH 0A0Upa yUYEHULIUTE CO MTOTOJIEMHU
CocOoOHOCTH, a J1a TH eTUMHUHHMpA YUEHHULIUTE CO
MIOMAJIU CTIIOCOOHOCTH.

Cure nactaBHuIHM (100%) ce mocinemHu Ha CTaBOT
JIeKa KPUTEPUYMHUTE BO OIICHYBAWKETO CE€ UACHTHY-
HU CO KPUTEPUYMHUTE KOHM BIIaJieaT CO CEKOjIHEB-
HUOT JKHMBOT, IO KAKO TaKBH, YKa)KyBaaT KaKOB Ke
Ousie ycrexoT Ha yYEeHUKOT MOoHaTaMy. 3aMeHaTa
Ha JIOCETalTHUOT CHCTEM Ha OLICHYBamke CO eIaHa
MpocTa KOHCTaTalyja ,,3a0BOJTyBa‘ WIH ,,HE 3a]10-
BOJIyBa““ He OM ja YHAIpeIUJIO PAaKTUKaTa Ha OIle-
HyBamweTo ¢ cTaB Ha 11 unu 73.33% ox HacTaBHU-
LUTE.

The traditional system of assessment is overruled
and is disharmonious with modern understanding
of teaching process. It has aim to choose pupils
with better abilities, and to eliminate pupils with
worse abilities. This is the strong attitude of 10 or
66.66% teachers from our research sample. Every
teacher from our sample has strong attitude that
criteria in assessment are the same as criteria in
life, generally, so, they show the way of future
success of pupils. The simple assessments “Pass”
or “Fail” are not good replacement of traditional
system of assessment, and it will not improve
practice of assessment, which is the strong attitude
of 11 or 73.33% teachers.
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EnHocraBHara u jacHa aeduHHUIMja 3a IeNTa Ha
HacTaBaTa, OM OBO3MOJKHIJIA YUCHHUIIUTE M POJIUTE-
muTe 1a carat mTo ce OYeKyBa Of HUB, TOA € CTaB
Ha 13 wimm 86.66% on HactaBHULUTE. 9 wan 60%
O]l HACTaBHUIINTE MUCIAT JIeKa KOHBEHI[MOHAIHU-
OT CHCTEM Ha OIICHyBame HE € J00pOo pelleHue Ha
npo0JIeMoT 32 OpHEHTaNYjaTa Ha YIYCeHUKOT, MOTH-
BalldjaTa 3a y4eHe U He My Iomara Jia CH ro Hajue
CBOETO MECTO BO OIIITECTBOTO.

Bo npyrute 5 ucnutyBaHM CTaBOBU HEMa JIOCIIE[-
HOCTH BO OATOBOPHUTE U 3aT0a HE MOXKE CO CHUTYp-
HOCT J1a TBPIUME JIeKa CTaBOT € (GUKCHUPaH.

Huckycuja

UctpaxyBamero mTo O HampaBu Bandjur V.
(1991) mokaxyBa Jieka MpakTUKaTa U JOKMMOJIOIII-
KWATE CTAaBOBHM 3HAYajHO CE€ Pa3lUKyBaaT BO PEIOB-
HUTE YYWIMLITA, IITO HE MOXKE Jla ce KaXke 3a CIie-
[HjaTHATE YYMIAIITa CIIOPENl OATOBOPHUTE J00He-
HU Ha oBa mpamame. CIIOMHATOTO UCTPaXKyBambe
MOKa)ka JIeKa BO IpOLIEHKaTa Ha MECTOTO Ha Ioe-
JVHNA KOMIIOHEHTH IITO TO MOTBPAYBaaT YCIEXOT
Ha YYEHHUKOT OJ CTpaHa Ha HACTaBHUKOT, IIPBOTO
MECTO IO 3a3eMa 3HACHETO LITO I'0 MOKaXKyBaaT
YYEHUIUTE, Ha BTOPOTO MECTO CE€ TEIIKOTUTE ILITO
I'M UMaaT BO TEKOT Ha paboTara, a OypH IOTOa
CIIeIn MHTEPECOT U CyOjeKTUBHUTE MOKHOCTH Ha
YYCHUKOT, PaOOTHUTEC HABUKU U HA KPajoT 00jek-
TUBHHUTE MOXKHOCTH Ha YICHHUKOT.

3HaeHETO, CIOpel YUCHUIINTE € KOMITIOHEHTa Koja
BO HajroieMa Mepa BiiMjae Bp3 OlLleHaTa, a HajMal
JeNT uMaaT CyOjeKTUBHUTE MOXHOCTH. Pesynraru-
Te Ha OBa UcTpaxyBame (Bandjur V., 1991) mnoka-
’Kaa JieKa BpeJHYyBameTOo Ha paboTara Ha y4YCeHH-
KOT, KOra ce CBelyBa CaMO Ha 3HacHmEeTO € eIHOC-
Tpano. Toa 3Haum feka ce paboTH caMo 3a OLEHY-
Balkb¢ Ha 00eMOT (KBAaHTHUTETOT) Ha YCBOCHHUTE
¢axTH, a IEeJOCHO ce 3aHeMapyBa HUBOTO (KBaJIH-
TETOT) Ha 3HACHETO.

JlobueHnTte pe3ynTaTd BO aHKETUPAHETO HA HAc-
TaBHUIIUTE yKaXXyBaaT JeKa OIleHaTa, BO rojema
Mepa IO OTCIMKYBa MOMEHTAJIHHUOT CTaB Ha Hac-
TaBHUKOT KOH HYMEPHYKOTO OIIeHYyBame, HO U BO
OIICHYBaH-ETO BOOIIIIITO.

A simple and clear definition of teaching goals
could make possible for pupils and their parents to
understand what school expects of them, it is the
strong attitude of 13 or 86.66% teachers. The tra-
ditional system of assessment is not good a solu-
tion for professional orientation of pupils, motiva-
tion for learning and does not help pupils to find
their own place in the society. This is the strong
attitude for 9 or 60% teachers. We did not find any
other attitude that teachers kept with their convic-
tion.

Discussion

The research which was done by Bandjur V.
(1991)

attitudes differ in regular school, but we have not

shows that practice and assessment

found something similar in special schools,
according to our research. In regular school
teachers have attitude that school knowledge is the
most important component of assessment, than
problems during school works, interests and
subjective abilities, work habits, and, at the and,
objective abilities of pupils.

The knowledge is, by pupil’s opinion component
which is the most important for school assessment,
and the least important are subjective abilities. The
results of this research (Bandjur V., 1991) points
out that evaluation of school success is very poor
when teachers assess only the school knowledge.
At the same time, it means that the level of school
knowledge has been pushed behind and assessment
of quantity is the most important fact, but not the

level (quality) of knowledge.

Our results point out that numeric mark is a picture
of the current teachers’ attitude towered numeric

assessment and assessment in general.
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OBue pesynTaTé yKakyBaaT Ha MHOIITBO IIPO-
OJIeMH CO KOM HACTaBHHUIIMUTE CE CPETHYBaaT IpPH
OILICHYBaETO, @ KOM BO rojieMa Mepa Ce BpP3aHH CO
n3pa3eHaTa XeTepOoTreHOCT Ha YUCHUIIUTE CO TeJec-
Ha MHBAJIMAHOCT M HEYCOIJIACCHOCTA Ha IPOrpaMu-
T€ KOH CIIOCOOHOCTHTE Ha ydyeHunute. Ce HameT-
HyBa noTpedaTa J1a HaCTaBHHUIIUTE IITO TIOYECTO TH
OIIEHyBaaT YYEeHHUIIUTE, CKOPO Ha CEKOj Jac, 3a Jia
MOXE Ha KpajoT Ha TPEOMECEUUETO WIIH MOIYro-
JIMETO YIEHUKOT 00jeKTUBHO Ja To oreHar. Pesyi-
TaTUTE, UCTO TaKa MOKa)kaa Jeka HaCTAaBHUIIUTE Ce
pPaKoBOJAT CIIOpPE] HAMPEIOKOT Ha YYCHUKOT BO
OJTHOC Ha HETOBUTE CIIOCOOHOCTH M JIeKa Toa €
BCYIIHOCT OHAa IITO Tpeba Ja ce ciuead W IITO
CHCTEMOT Ha OIICHyBame Tpeda J1a TO OBO3MOXKH.

Co Wrinke-oBHOT mpariaJlHIK KOHCTaTHpaBMeE Jie-
Ka CTaBOT HAa HACTaBHUIIUTEC € Aa BO AOCCTalllHHUOT
KOHBEHIIMOHAJIICH CHUCTEM Ha OILICHYBamkhe CE HaJo-
MOJIHM, aKo Tpeba U J1a ce 3aMEHHU CO HEIITO HOBO
mTO0 OM WUMaJl0 MOTHUBAlMOHA, JUjarHOCTUYKA W
KOHBEHIIMOHAIHA BpeqHOCcT. Mcro Taka jacHO ce
BOOYYBa JcKa HACTABHUIIUTE WMAaT H3TPaJCHO
CTaB BO OJTHOC Ha OIICHYBAaWETO M JIeKa OBOj TIPOO-
JIEM TO COrJieAyBaaT OJl MOBeke CTpaHW. JacHO ce
HCTaKHyBa TOTpedaTa 3a MPEIHU3HO JIeGHUHUpAHE
Ha [eNTUTe W 33/Ia4UTe Ha HAcTaBara, MporpaMCcKu-
T€ COAPKWHH, MEPMAHEHTHOTO MH(QOPMHUpamkE Ha
YYEHUKOT U HACTABHUKOT 33 MOCTUTHATUOT YCIIEX,
KaKO W BO HAOlamkeTO pelIeHHja 3a Ja OlCHYBambe-
TO Omme ceomndaTHO, WHAWBHUIYAIHO, OIIITO, ITH-
JarHOCTUYKO U MOTHBAIOHO.
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