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NCUXOJIOLLKO - negarowku nperineg

MPOLIECOT HA OJIEJIYBAILE U
WHIMBUIY AJIN3ALIMIA KAKO ®AKTOP HA
PU3UK BO ICUXOCOLUJATTHUOT PA3BOJ
HA JIMIIATA CO ®U3UYKA IONPEYEHOCT

Cumona P. O)KEK

LlenTap 3a enykaiuja u pexaOuauranyja Ha
(U3NYKN XEHAWKETUPaHH Jela U MIaIHHIN
Kamunk, CnoBenuja

Pe3ume

[ponecot Ha oaeNyBake U HHANBUIYTH3AIIH]a €
pa3BOCH NCHXOJOMIKH TMPOIEeC, KOj ce CIlydyBa BO
pasnuyHu $a3u o1 JETCKUOT Pa3BOj BO MPBUTE TPH
TOAMHU O] *HUBOTOT. OBHe (a3u TM BKIIydyBaaT
HOpMaJIHATa ayTHCTHYKa (a3a, HOpMAJIHATA CHM-
OouoTcka (asza, pazara Ha OJICTyBabE-UHIAUBUYa-
mu3anyja (co motdasute audepeHnujanuja, mpak-
THKYBamE¢ U TIOBTOPEH MPHOJI, Ha MaT KOH MOCTO-
JaHOCT Ha TIPEIMETUTE) U KOHEUYHOTO OICTYBahe
Y TICUXOJIOIIKOTO parame Ha YOBEKOBOTO aete. He-
MpedyeHara TpaH3WIMja HU3 pa3BojHUTE (a3 BOAU
KOH BOCIIOCTaBYBamh€ Ha ICUXOJIOUIKATA CTPYKTY-
pa Ha YOBEKOBOTO MJIaJIcHYE, ITO 3HAYM JeKa TOa
JOCTHTHYBa aBTOHOMHja W HE3aBHUCHOCT, T.C. CTa-
HyBa MHIUBHIYya. 3a JeraTta KO’ ce polieHu co (-
3MYKa TOMPEYCHOCT, & I'M 3a4yBajie CBOUTE WHTeE-
JICKTyalTHH KamaluTeTd (T.e. Kaj MO30YHATa mapa-
N33, MyCKyJTHaTa OUCTpoduja UTH.), UCIIOIHYBa-
HETO Ha IMPOLIECOT € 3arpo3eHO, OMICjKH HUBHUOT
pa3Boj € 3arjiaBeH BO HOpMalHaTa CUMOUOTCKA (a-
3a 3apanau nBa Buaa ¢axtopu. [IpBaTta rpyma mpe-
3eHTHpa (pakTopw 3a (M3MUKa TompedeHocT (T.e.
HECHOCOOHOCT Jla Ce JIBMIKH, CTCKHYBa HE3aBHCHU
MCKYCTBa, U 3aTOa-HEMOK Ja ce oanenu of [Ipen-
METOT), J0jieKa BTopara rpyrna I' IPeTCTaByBa pe-
aKIMUTE Ha OBOj 3acTOj (T.€. MpeTepaHaTa 3allTUTa
KOja TIOHATaMy TH CIIpeuyBa OOUIUTE Jla CE OJJISIH
ox [Ipeameror).
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Abstract

The process of separation and individuation is a
developmental psychological process, which takes
place at various phases of child development
within his first three years of life. These phases
include the Normal Autistic Phase, the Normal
Symbiotic Phase, the Separation-Individuation
Phase (with sub-phases Differentiation, Practicing
and Rapprochement, On the Way to Object Con-
stancy) and the Final Separation and Psychological
Birth of the Human Infant. Undisturbed transition
through the developmental phases leads to the es-
tablishment of psychological structure in the hu-
man infant, which means that he reaches autonomy
and independence, thus becoming an individual.
For children which were born with physical dis-
abilities and have their intellectual capacities pre-
served (i.e. in cerebral palsy, muscular dystrophy
etc.), the fulfilment of this process is endangered,
because their development was stuck at the Nor-
mal Symbiotic Phase due to two types of factors.
The first group represents factors of physical dis-
ability (i.e. impossibility to move, obtain inde-
pendent experiences and, consequently, the inabil-
ity to detach from the Object), while the second
group represents reactions to this hindrance (i.e.
overprotection, which further thwarts attempts to
detach from the Object).
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Taka, xaj memaTa ¥ MJIQAWHIATE CO (DPU3MYKA TI0-
MPEYCHOCT MOCTOjaT MOBEKe HApyIyBama BO MPO-
IIECUTE Ha OJUICTyBamke U WHAWBUIyaIH3aIfja OT-
KOJIKY IITO TH WMa Kaj 3IpaBUTE Jyre, a Toa TO
JIOK2)KyBa aBTOPOT HA OBaa CTaTHja CO HCTPaxy-
Bam-ETO IITO Taa ro Harpasu Bo CioBeHuja. 3aToa,
3a Jenara W MIQJUHIMTE cO (PU3UYKa Tompede-
HOCT TIPOLIECOT HAa pa3Boj Ha TMCHXOJOIIKATA
CTPYKTypa, lla ¥ HHUBHATA HE3aBHCHOCT M aBTOHO-
MHja, C€ 3aTPO3CHH.

Knyunu mepmunu: npoyec na oooenygarbe u UH-
ousuodyanuzayuja, oeya u MAAOUHYU CO PuU3UYKa
NONpeyeHocm, paseoj HA HCUXOJLOUWIKAMA CHPYK-
mypa, He3a8UCHOCH U ABMOHOMUJA

1. Boeeo

[Ipen necer roguHu, KOra MOYHAB Ja pabdoTaM Ka-
KO eJIyKaTop M ICHXOTEPareBT CO MIAJUHIN KOU
nMaa (U3MYKa MOMPEUCHOCT, 3a0enekaB HHTEpe-
ceH ()eHOMEH BO HHMBHOTO ojHecyBame. Co oBa
TJIAaBHO MHUCJIaM Ha HUBHHOT HAa4YMH Ha (YHKIHO-
HUpame, Koe Oellie eBHICHTHO BO HUBHATA MACHB-
HOCT W 3aBUCHOCT, IYPH U KOTa HeMallle OCHOBa 3a
TOa, CO OrJie] HA HUBHUTE (U3UYKA ¥ MEHTAITHU
KamarureTd. MuaguHiuTe, kou Oea co Qu3nuka
MOMIPEYCHOCT OJ] parame, HO TW MMaa 3adyBaHO
CBOUTE WHTEJCKTYaJ HH KAallalTeTH, Ce TOoKaxa
JieKa ce MOMAJKY Pa3BUEHH OTKOJKY IITO OM MO-
KeJe co 06SI/Ip Ha HUBHUTC KallallUTECTH U MOX-
HOCTH. Cekako Jeka MHOTY (DakToOpH TPHUIOHECY-
BaaT 3a OBa, a CTATHjaBa T'M MPE3CHTHUPA BO CBETIIU-
HAaTa Ha IPOLECOT HA OJJEIyBamke U MHAUBHUAYA-
nu3anuja. HajMHOTY 071 c¢, 3a0eiexaB AcKa Mila-
JVHITUTE HE TOCelyBaa MHOTY HMCKYCTBa BO pas-
JTUYHE 00NacTH, JeKa BOCIUTYBameTo, 00pa3oBa-
HUETO M TPETMAHOT IITO T'M JTIOOWBaa O/ POJMTEIIH-
Te U npodecuoHaNIUTe (Jiekapu, (pu3noTepanesTH,
HaCTaBHUIIM, €TyKaTOPH U TIeAaro3n) Oea mperepa-
Ho 3amTuTHHYKH. [lojonHa chaTuB aeka nperepa-
HaTa 3allITUTA € €JICH O] MTaBHUTE (HaKTOPH KO TO
OJIOKMpaaT MPOIECOT Ha OJJC/yBarbe U WUHIAUBU-
Tyanu3anmja, U JIeka He MOXXEME Ja BIIMjacMe BpP3
HaMaJyBamkeTO Ha MOOMIIHOCTA HA MIIQJIUTE, MEly-
TOa MOXEME Jia BiIjacMe Bp3 OBHE ABa (hakTopa.

Consequently, for children and youths with physi-
cal disabilities there are more disturbances in the
processes of separation and individuation than
there are for the healthy people, and this has been
proved by the author of this article in the research
she has performed in Slovenia. Therefore, for chil-
dren and youths with physical disabilities the proc-
ess of developing a psychological structure and,
consequently, their independence and autonomy, is
endangered.

Index terms: the process of separation and indi-
viduation, children and youths with physical dis-
abilities, development of psychological structure,
independence and autonomy.

1. Introduction

Ten years ago, when I started working as an edu-
cator and psychotherapist with youths that have
physical disablity, I noticed some interesting phe-
nomena in their behaviour. With this I mostly
mean their way of functioning, which was evident
in their passivity and dependence, even when there
were no grounds for this with regard to their
physical and mental capacities. The youths, which
were physically disabled since their birth, but had
their intellectual capacities preserved, appeared to
be less developed than they could be due to their
capacities and possibilities. Of course many factors
contributed to this, and the article presents them in
the light of the separation and individuation proc-
ess. Most of all, [ was noticing that the youths did
not possess many experiences in different areas,
and that the upbringing, education and treatment
they received from their parents and the profes-
sionals (medical doctors, physiotherapists, teach-
ers, educators and pedagogues) was overprotec-
tive. Later on, I realized that overprotection is one
of the main factor, which hinder the process of
separation and individuation, and while we cannot
influence the reduced mobility of the youths, we
can influence these two factors.
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OrexxHyBamaTa BO IPOLIECOT Ha OJ|/IeNTyBambe U WH-
IMBUYIM3aIMja MIPeTCTaByBaaT 3aKaHa 3a pa3BU-
Bamkbe HAa aBTOHOMHA M HE3aBHCHA JIMYHOCT, a Kaj
JenaTa ¥ MIIaJUHIUTE cO (PU3MYKa MOIMPEYCHOCT,
OBOj CTpaB € 100po MO3HAT.

2. Ilpoyec na oodenyesarve u
uHOugUOyanuzayuja

TeopujaTa 3a onaeTyBamkEeTO-UHANBUAYATU3AIN]a-
Ta Ha JETCKHOT pa3Boj ong Mapraper C. Manep
NPETCTaByBa Ba)KEH TEOPETCKH KOHLENT 3a JeT-
CKHOT pa3Boj. Mayep € BakeH IPETCTaBHUK Ha
TeopHjaTra 3a OAHOCUTE Kaj IPEeIMETUTE W Taa Ha-
rJlacyBa JieKa JeTCKaTa BHATpeIlHa CTPYKTypa ce
pa3BUBa HU3 OJHOCHU CO JPYTOTO 3HAYAJHO U MPEKY
nporecor Ha HHTepHanmu3anmja. OBaa MoJlepHa
MCUXOaHAUTHYKA TEOpHja T'o TMOMeCTH (OKYCOT
Ol MHTEpPHAJIHM3HpaH KOH(IMKT A0 KOHQIUKT €O
JpYyroTO 3HAYajHO.

Mautep (1) pa3BOjHHOT IPOLIEC IO TPETaTa T'OAUHA

OJl JKMBOTOT, KOra €€ CJIydyBa TaKaHape4eHOTO

MICUXOJIOIIKO pafame W JETETO CTaHyBa WHIMBH-

Iya, TO Hapede npoyec Ha 000e1y8are U UHOUBU-

dyanuzayuja. Taa To Mpe3eHTUpAIIEC KaKO TPOLEC

KOj Ce CIIy4yyBa HU3 CIIeTHUTE (hasu:

e HOpMaJiHA ayTHUCTHYKa ¢a3a, 70 Bo3pacT ox 6
HeJleIu;

e HOpMamHa cuMOMOTCKa (asza, Ha Bo3pact ox 6
HeIeIn 10 6 Mecel;

o (aza Ha ojNeNyBamke-UHIUBUAYAITH3AIH]a, O]
6 Mecenu 10 3 TOIUHH;

e KOHEUHOTO OJJICIyBare¢ U IMCUXOJIOIIKOTO Pa-
rame.

Hopmannara cumbmnorcka ¢asza u dazara Ha oze-
TyBame-MHANBUAyaIN3aldjata ce BaxHU (a3u
KOHU COpKAT YEeTUPH MOTha3H:

o audepennmjanyja, Bo3pact ox 6 no 10 mecenu;
e TIpakTHKa, Bo3pact ox 10 mo 16 meceny;
e TOBTOpEH Mpuon, ox 16 no 24 meceuu;

e Ha AT KOH IOCTOjaHOCT Ha MPEIMETUTE, TPH-
TOJIUIIIHA BO3PACT.

Hopmanmuara cumOnoTcka (aza e mepuomoT Kora
JIETETO € CBECHO 3a cBojara Majka (IIpemmeroT), HO
HEMa YyBCTBO Ha HWHIMBHAyanu3anuja. lereto u
MajKara ce eJHO U IMocTou Oapuepa Mery HHB U OcC-
TaHATHOT CBET.

Hindrances in the process of separation and indi-
viduation present a threat to developing an
autonomous and independent personality, and for
children and youths with physical disabilities, this
fear is well-founded. I present the reasons in this
article.

2. The process of separation
and individuation

The Separation-Individuation Theory of Child De-
velopment by Margaret S. Mahler presents an im-
portant theoretical concept of child development.
Mahler is an important representative of Object
Relations Theory, and she stressed that the child's
inner structure develops through relations with the
significant others and through the process of inter-
nalization. This modern psychoanalytical theory
shifted the focus from the internalized conflict to
the conflict with the significant others.

Mahler (1) called the developmental process up to
the third year of life - when the so-called Psycho-
logical Birth occurs and a child becomes an indi-
vidual - the Process of Separation and Individua-
tion. She presented it as a process, which takes
place through the following phases:

« Normal Autistic Phase, until 6 weeks of age

o Normal Symbiotic Phase, from 6 weeks to 6
months of age

o Separation-Individuation Phase, from 6 months
to 3 years of age

« Final Separation and Psychological Birth.

The Normal Symbiotic Phase and the Separation-

Individuation Phase are important phases, which

comprise four sub-phases:

« Differentiation, from 6 to 10 months of age

o Practice, from 10 months to 16 months of age

« Rapprochement, from 16 to 24 months of age

o On the Way to Object Constancy, 3 years of
age

The Normal Symbiotic Phase is the period when

the infant is aware of his mother (the Object), but

does not have a sense of individuation. The infant

and the mother are one, and there is a barrier be-
tween them and the rest of the world.
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Osgaa ¢a3za ciequ Mo HOpMajHaTa ayTUCTHYKa (a-
3a, KOja MpHUKaXyBa XallylIMHApadka KoH(py3Hja u
MoTpara 3a paMHOTEKa MPH 33JJ0BOJYBamke Ha T0-
TpebuTe, a ce jaByBa BO BTOPHUOT MECEI O] )KUBO-
TOT Ha HOBOpOJeHUYETO. TpaH3WIMjaTa Ha AETETO
Ol KOpPHCHaTa, HOpManHaTa cUMOMOTCKa (asza BO
¢azara Ha qudepeHLrjanrja, BO KOja AETETO MOY-
HyBa Ja ce nudepennupa cede cu ox IIpeameror.
TatkoTo mpudaka akTHBHA yjora MOBHKYBajKH TO
JIETETO BO HOpMaliHaTa cUMOHMOTCKa ¢a3za. [1o oBa
cienu (asaTa Ha NMPAKTUKYBamke, KOja € yCIOBEHa
0J Pa3BOjOT Ha MOTOPHHUOT amapar. [leTeTo akTuB-
HO TIOYHYBa Ja HCTpPaxKyBa, cCe¢ OJImajedyBa O
IIpeameroT W cTeKHyBa HCKycTBa. Bo TekoT Ha
MPOIIECOT Ha HCTPAXKYBAHE M CKCIIEPUMEHTHPAE,
JICTETO CE CPETHYBa CO MHOTY OIACHH CHTYaIlluH U
Ouzejku cé ymre He pa3BUIIO UyBCTBO Ha MOCTOja-
HOCT Ha mpeameTute (T.e. nAeka [Ipeameror ke oc-
TaHe JOCTalleH 3a Hero ako CH 3aMUHE Ol Hero 3a
KpaTko), T0a MOCTOjaHo My ce Bpaka Ha [Ipemme-
TOT 3a Ja no0Ove MO3WTHBHA €HEpTHja, 3aIlTHTa U
CMHPEHOCT OJ1 Hero W 3a Jia TO MPOJOJIKH CBOETO
MpaKTHKyBamke U HCTpaxyBame. OBaa Qasa ce Ha-
peKyBa MOBTOpEeH NMpHoA. Bo TeKoT Ha MpakTHKY-
BamkETO M UCTPAXKYBAWETO, peakuuute Ha [Ipeame-
TOT KOH JIETETO ce 07 rojeMa BaxkHocT. Ako IIpen-
METOT pearupa MpeTepaHo 3alITUTHHYKA WIH Ha
MPEMHOTY arpecuBeH Ha4WH, 0e3 Jla MOHYIH IMOJI-
JpIIKa WIH CMUPEHOCT, MHOTY € BEPOjaTHO Jia TO
3a0aBH Pa3BOjOT Ha JACTETO.

,IIpeTepaHaTa 3aIITHTA, TPEMHOTY YECTHTE IIPEey-
npeayBamba ¥ HHIU(PEPEHTHOCTa 3HAYUTENHO TO
3a0aByBaar JETCKUOT pa3Boj BO oBaa obmact. Ilo-
TOa, He Tpeba Jla TO 3aHeMapHMe IMpallambeTo Ka-
KOB HMMHII JeTeTo (OopMHUpa 3a MPEOCTAHATHOT
CBET, KaKO M 3a CBOjOT, IPH HETOBOTO NPAKTHKYBa-
€ U OBTOPHUOT NproJ. Bropocnomuarunot yoen-
JIUBO BJIMjae BP3 MPOILECOT Ha popmupameTo’. (2)

ITo oBa, pa3BojoT HampemyBa BO (hazara Ha MMaTOT
KOH IOCTOjaHOCT Ha MPEAMETHTE, BO TEKOT Ha KoOja
JICTETO ja TNpPOBEpyBa IMOCTOjaHOCTa WM ja 3aIBp-
CTyBa CBOjaTa TOJICpaHIIMja 3a 3aIPHIKCHOCT 3apa-
I OJJIeNTyBamkeTo. Bo Tperata romuHa of] KUBO-
TOT, IETETO TO CTEKHYBa HHUBOTO HA MOCTOjaHOCT
Ha [IpemMeToT cO MHTepHATN3UpPAkhe HA HETOBUTE
KapaKTepPUCTHKH W TaKa TO CO3/1aBa COTNICTBEHHOT
HUAICHTUTCT U IpUMapHaTa HE3aBUCHOCT.

This phase follows the Normal Autistic Phase,
which shows hallucinatory confusion and search-
ing for balance in satisfying the needs, and occurs
in the second month of the infant’s age. The infant
transitions from the beneficial Normal Symbiotic
Phase into the Differentiation phase, in which he
starts to differentiate between himself and the Ob-
ject. The father adopts an active role by inviting
the child out of the Normal Symbiotic Phase. This
is followed by the Practicing phase, which is con-
ditioned with the development of the motoric ap-
paratus. The infant begins to explore actively, be-
comes more distant from the Object and gathers
experiences. During the process of exploring and
experimenting, the child comes across various
dangerous situations, and because he has not yet
developed a sense of Object Constancy (i.e. that
the Object will remain available to him if he goes
away from it for a short period), he keeps coming
back to the Object to receive positive energy, pro-
tection and reassurance from it in order to continue
his practicing and exploring. This phase is called
Rapprochement. During the period of practicing
and experimenting, the reactions of the Object to-
wards the child are of utmost importance. If the
Object reacts in a overprotective or too aggressive
manner, without offering support and reassurance,
this is very likely to hinder the development of the
child.

»Overprotection, too frequent warnings and indif-
ference may significantly hinder the child's devel-
opment in this area. In addition, we should not ne-
glect the question of what kind of image about the
rest of the world, as well as of himself, the child
forms in his practicing and rapprochement. The
latter decisively influences the process of identity
formation.« (2)

After this, the development progresses into the On
the Way to Object Constancy phase, during which
the child checks for constancy and strengthens his
tolerance to separation anxiety. In the third year of
age, the child achieves the level of Object Con-
stancy by internalizing his features, thus forming
his own identity and primary independence.
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AKo Ha HEKoja o7 pa3BojHUTE (ha3u ce TOojaBU 3ac-
TOj OJl KakBa OWJIO TPHYHMHA, [TOCTOM 3HAYMTEITHA
MOJKHOCT 32 pa3Boj Ha OpraHu3anyja Ha MaTOJOII-
Ka JJMYHOCT BO JeTeTo. 3abaBeHaTa TpaH3HUIHUja BO
HOpMaJTHaTa CHMOMOTCKa (haza Mpeau3BUKyBa Op-
raHu3alyja Ha MCUXUYKa JINYHOCT; aKO TPaH3HIIU-
jaTa o HOpManHaTa CUMOHMOTCKa (a3a KoH (pazarta
Ha OjIeNyBame-MHANBUAyaIN3aldja ¢ 3a0aBeHa,
TOa HOCH OpraHM3allija Ha TpaHHYHA JTMYHOCT; aKO
npevkara ce jaBu BO TEKOT Ha (pazata Ha onmery-
Bambe-MHANBUIyalIn3alyjara, Toa IPEIU3BHKYBa
opraHu3alyja Ha HEBPOTHYHA JIMIHOCT. (2)

3. @akmopu Kou eujaam ép3 npoyecom
Ha o0lenysarve-unousudyanusayuja Kaj
AUUA co puzuuku npeuxu
OnoBae TW TPE3CHTHPAM KapaKTEPUCTUKUTE Ha
TICUXOJIOMIKHOT Pa3Boj Kaj Aenara co Gu3nika mo-
NPEYCHOCT, KaKO M HEKOM pa3BOjHH (aKTOpH 3a
TaKBUTE JIe1la, KOW BIIMjaaT Bp3 Pa3BOjoOT HA HUBHH-
TE MCUXOJIOLIKH CTPYKTYPH.

3.1. Baujanuemo na gpuzuuxama
nonpeuenocm

VYiorara Ha pa3BOjOT HA MOTOPHHOT arapar 3a HH-
TErpUPAHHUOT Pa3BOj HA €/HA WHIUBHIYa € MHOTY
BaykeH. 3a0aBEHHOT MOTOPEH Pa3BOj OUTHO MPHIIO-
HecyBa 3a MOMPEYEHOCT BO APYTHTE 00JIaCTH, KAKO
W 3a pa3BOjOT Ha MCHXOJONIKAaTa CTpyKTypa. Mo-
TOPHUOT Pa3BOj UTPa yJIoTa BO BOCIIOCTABYBakhE Ha
Ero-ctpykrypara, Ounejku TpeKy HHTeTpammjara
Ha CeTWJIHATA MEepLeNrja U BIMjaHHeTO BP3 JUHA-
MUKara Ha uicHTH(uKanujata ce ¢popmupa. Ero-
CTPYKTypaTa, OJ] pyra cCTpaHa, € BrpajieHa Bo ce-
THJIHO-MOTOPHATA IlIEMa CO MEIIakhe Ha CETHITHUTE
COJIP)KUHHU CO MOTOPHOTO JejcTBO (2). 3aToa, ce-
TWJIHUTE ¥ MOTOpPHHTE NUC)YHKIMU Kaj Aeuara co
(¢U3NYKa MOMPEYCHOCT MPETCTaByBa MHOTY TOJIeM
¢dakTop Ha pu3MK. BakHOCTa Ha ceTHIIHATa mep-
Lennyja MoXKe Ja ce BUAM BO MpudakameTo Ha
CTHMYJIAaHCUTE W TMPETCTaByBa OCHOBA 3a BOCIOC-
TaByBamke KOHTAKT W npuBp3aHocT. O oBaa OCHO-
Ba, C€ pa3BHBa JI0BepOa U cuMOn03a, KO ce OUTHU
3a yCIIelIeH MMOYEeTOK Ha MPOLECOT Ha ONAeTyBambe
u uHauBuAyanu3anuja. CeTWiIHUTE AUCHYHKIUH
WHJIUPEKTHO TMpPUIOHECYBaaT 3a HEMOTIIONHHOT
MPOIIeC HA OJICNyBakhe U MHANBUIYATH3aIH]ja

If at any of the developmental phases there occur
hindrances for whatever reason, there is a signifi-
cant possibility for development of a pathological
personality organization in the child. A hindered
transition to the Normal Symbiotic Phase causes a
psychotic personality organization; if the transition
from the Normal Symbiotic Phase towards the
Separation-Individuation Phase is hindered, this
brings about a borderline personality organisation;
if the hindrance occurs during the Separation-Indi-
viduation Phase, this causes a neurotic personality
organization. (2)

3. Factors which influence the process of
separation and individuation in persons
with physical disabilities

Hereinafter, I present the features of psychological

development in children with physical disabilities,

as well as some of the developmental factors for
such children, which influence the development of
their psychological structures.

3.1 The Influence of Physical
Disability

The role of developing the motoric apparatus for
integrated development of an individual is very
important. A hindered motoric development sub-
stantially contributes to disabilities in other areas
and, as such, also to the development of the psy-
chological structure. The motoric development
plays a role in establishing the Ego structure, for
through the integration of sensory perception and
affects the dynamics of the Id are formed. Ego
structure, on the other hand, is built into the sen-
sory-motoric schemes by mixing the sensory con-
tents with the motoric action (2). Therefore, sen-
sory and motoric malfunctions in children with
physical disabilities present a very big risk factor.
The importance of sensory perception can be seen
in accepting stimuli and presents the basis for re-
lating, contact and attachment. From this basis,
trust and symbiosis develop, which are crucial for
a successful beginning of the separation and indi-
viduation process. Sensory malfunctions indirectly
contribute to the unfulfilled process of separation
and individuation.
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3a ycrnemnieH MOYeTOK Ha MPOLIECOT Ha OJIeTyBabe
W UHIUBUIYyalu3anyja, MOTOPHUTE CIIOCOOHOCTH
Urpaar KIy4Ha yJIora BO OBO3MOXKYBamETO Ha Je-
TETO Jla CTaHe aKTHBHO BO HE3aBUCHUTE aKTHBHOC-
TH, Ja TIPAKTHKYBa M €KCIEPUMEHTHpPA, Kako U Ja
ja pa3BHBa CBOjaTa HE3aBUCHOCT W WHUIIM]aTHBA.
MoTopHHTE IUCPYHKIMHM IO MpaBaT OBa HEBO3-
MOKHO M JOBEIyBaat 10 3a0aBeH Mpolec Ha Ofe-
NMyBamke U MHIUBUIya3alnja, Taka, MPeIU3BUKY-
Ba Pa3BOj Ha MAaTOJIOIIKO-TICHXOJIOMIKA CTPYKTYpa.
[Tokpaj ceTHIHUTE U MOTOPHUTE TUCHYHKIUH, Te-
JecHUTe aTpUOYTH ce MCTO Taka Ba)KHM 3a IICHXO-
JIOUIKUTE CTPYKTYpH Kaj Hemara co (U3UYKa Mo-
npedeHocT. OBue aTpuOyTH ce oIHecyBaar Ha (u-
3MOJIOIIKUTE KapaKTEPUCTUKH Ha HEPBHHUOT CHC-
TEM, IITO TH MPaBHU OBHE Jiella MPEUYBCTBUTEIHH,
HETPIEJHBH, TJIAWINBU, 0€3 KOHCTAHTEH OHOJIOII-
ku puram utH. (3). [Ipouecor Ha onmenyBame H
WHIWBUAyalu3anyja Kaj aenara co (puanMyka To-
MpeYeHoCT MOke Aa Oune 3a0aBeH 3apanu Hec-
NMoCcOOHOCTa Ha Majkara, T.e. [IpeqmeToT na Biese
BO CHMOMO3a CO JETETO 3apaju HeroBara (hu3muKa
MOIPEYCHOCT. AKO CETHJIHHTE W MOTOPHHUTE AHC-
(YHKIIMHA ce KOMOMHHpPAAT CO TEIECHUTE aTpuOyTH
U TpIMapHUTE PU3NYHH (DaKTOpH Ha CpeanHara,
KOM C€ TOJIKY B&XHH BO PaHHOT JETCKH Pa3Boj,
MOCTOW 3HAYUTEIHA MOXKHOCT 32 pa3Boj Ha CTPYK-
Typa Ha HaToJOIIKa JIMYHOCT Kaj Jenara co Gpu3nd-
Ka TIONPEYEHOCT.

3.2. Baujanuemo na npumapuama cpeouna

[MocrojaT OpojHU BUIOBH Ha peaklUH Ha Jela co
¢u3nUKa IOMPEYEHOCT, HO BO OBaa CTaTHja T' Ipe-
3EHTHpaM OHHME KOM JAUPEKTHO BIIMjaaT BP3 MpoLe-
COT Ha OJJICNIyBakh¢ W MHIUBUAyaIH3allH]ja, KOj €
Ba)KEH 3a pa3Boj Ha JIeTcKaTa MCUXOJIOUIKA CTPYK-
Typa. CuMmOuno3ara e 3abaBeHa Kaj JETETO CO (u-
3WYKa TOIMPEYCHOCT, Onejku BO OoBaa ¢a3a cemej-
CTBOTO (IIOCEOHO MajkaTa) Ce YIITE C€ COOUyBa CO
(haKToT IeKa HUBHOTO JIeTe € OMHAKBO O JIPYTH-
te aena. lllok, koH(y3Hja, BUHA, CTpaB, Tara-oBa
Ce CaMo HEKOW Of EMOIIMHTE KO MpPEAU3BHKYBaat
npobJeMu Kaj Majkata Ipu MOKaKyBame eMOLHO-
HaJTHA TTOBP3aHOCT CO HEj3UHOTO JIeTe, OMIejKu Taa
c¢ yIITe € BO MPOIECOT Ha ajamnTallfja Ha CHTya-
nyjara, a Toa ce ciaydyBa IocrerneHo. Bo mpuior
Ha TOa IITO MajKaTa UMa MpOOJIEMHU CO CBOHMTE CTa-
BOBH KOH JIETETO, IPOOJIEMHTE c€ MPOoaIaboIyBaaT
KOTa JIETEeTO, 3apaJy CBOWTE TEJIECHH aTpHOyTH,

For a successful beginning of the separation and
individuation process, motoric abilities play a key
role in enabling the child to become active in inde-
pendent activities, to practice and experiment, as
well as to develop his independence and initiative.
Motoric malfunctions render of all of this impossi-
ble, and bring about a hindered separation and in-
dividuation process which, consequently, causes
development of a pathological psychological
structure. Apart from the sensory and motoric mal-
functions, the constitutional attributes are also im-
portant for development of psychological struc-
tures in children with physical disabilities. These
attributes are related to physiological features of
the nerve system, which makes these children
oversensitive, restless, and whimpering, without a
constant biological rhythm, etc. (3). The process of
separation and individuation in children with
physical disabilities can also be hindered due to the
mother's, i.e. the Object's, inability to enter into
symbiosis with the child because of their physical
disability. If the sensory and motoric malfunctions
are combined with constitutional attributes and
primary environment risk factors, which are so
important in the early child development, there
exists a significant possibility for development of a
pathological personality structure in children with
physical disabilities.

3.2 The Influence of Primary Environment

There exist numerous types of reactions to children
with physical disabilities, but in this article I pre-
sent those which directly influence the process of
separation and individuation, which is so important
for the development of the child’s psychological
structure. Symbiosis is hindered for the physical
disabled child, because in this phase the family
(particularly the mother) is still coming to terms
with the fact that their child is different from the
normal children. Shock, confusion, guilt, fear, sad-
ness-these are only some of the emotions that
cause problems for a mother in showing a positive
emotional attachment to her child, for she is still in
the process of adaptation to the situation, and this
takes place gradually. In addition to the mother
having problems with her attitude towards the
child, the problems deepen further when the child,
due to its constitutional attributes, shows similar
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MOKa)KyBa CIMYHH MPOOJIEMH BO CBOUTE CTaBOBU
KOH MajKaTa, [IpaBejKu Taa Jja ce 1yBCBYBa JIeKa He
€ JIOBOJHO No0pa W yCIellHa MajKa-BO MEePHOIO0T
Kora HajMHOTY % Tpeba TakBa MOJIPIIKA O JIeTe-
to. OBa TIpaBH KpyT, a TO3WTHBHATA BHATpEIIHA
MpoMeHa 1 cuMOno3aTa ce J0BeAayBaaT BO Iparia-
we. JlomomHUTeNHN MpoOaeMH ce MpeInu3BUKAHH
O/l TaKaHApEYECHHUTE NMPHUCHIIHU OJIeTyBama, Kora
JeTeTO € OTPrHaTo OJi CHTYPHOCTa Ha JOMOT M
rmoctojanocta Ha [IpeameTor 3apaam OpojHH XOC-
MUTATN3aud. MEIUIMHCKUTEe TPETMAaHU T'O IPH-
CHITyBaaTr JETeTO Ha OpOjHH KOHTAKTH CO TYIH JIH-
1[a BO HajYyBCTBUTEIHUOT TIEPHOA, BO BpeMe Kora
My Tpeba mocrojaHa BpcKa camo CO €HO JIHIIE, T.€.
HeroBara Majka. XOCTHTAIM3AIMUTE U JOIOIHHU-
TeJHaTa 3ary0a Ha MOOWITHOCTA IITO € CBp3aHa CO
HUB, UTPa UCTO TOJKY BaKHA yJiora Kako mpumap-
Hata Oomect wminu coctojoa (4). Bo Texor Ha
MPOIECOT Ha WHAMBHIyallU3aIfja W OJICTyBame,
TaTKOTO WIpPa, UCTO TaKa BaXKHA yJora, OUJICjKu To
MMOBUKYBa NIETETO HAABOp Of cMMOHMO3ara 3a Ja
MPaKTHKyBa M CKCIICPUMEHTUPA BO AKTUBHOCTH
HamBop onx Hea. Kaj mema co ¢dm3muka mompede-
HOCT, ITPaKTHKYBAkETO € 3a0aBEHO M TATKOTO TEIll-
KO ce CIpaByBa CO CBOjaTa yjora Wid He MOXe Jia
ce uaentudukysa co Hea (3). 3aroa, meTeTO OCTa-
HyBa BO cMMOMoO3aTa U MMa MpoOJIeMH BO TPaH3H-
1yjara HU3 Apyrure $asu Ha MpoIecoT Ha OJIeTy-
Bamke U MHAWBHIyau3aluja. Bo mpuimor koH omnac-
HOCTa JIeTETO Ja OJUTyYH Ja OCTaHE BO CHM-
Ouo3ara, 4ecTo ce ClydyyBa poAUTEnuTe (TIaBHO
3apajay YyBCTBOTO HA CpaM W BUHA) Ja C€ TIOBJIeYaT
BO COIICTBEHHOT CBET U CTaHyBaaT COLIUjaIHO H30-
nupanu. OBOj BUJ ajgamnTaiiija Ha XHUBOT CO JIETE
co (u3HMYKa MOMPEYEHOCT NOMOJHHUTEIHO TH BJIO-
IITyBa MOKHOCTHTE JIETETO JIa TMPAKTUKYBa, EKCIIe-
pUMEHTHpa M CTEKHYBa HCKYCTBa 3a PEaJHHOT
CBeT. 3apaBjeTo u Gu3nIKara 0Iarococrojoa urpa-
aT Ba)XkKHa yJiora Kaj Jiernarta co (u3uyka monpede-
HocT. [IpumapHO, BaxkHO € n1a ce 06e30emqu curyp-
HOCT 3a JIeTeTO, OM/EjKH CeKoraml MOCTOM CTpaB
JieKa HeITo O MOXKeJNo Ja My ce CIy4Yd 3apand
HaMajeHaTa MOOWIHOCT. Meryroa, BO cCBojaTa
MpeTepana rprwKa, POAUTEINTE MHOTYNATH CE Of-
HeCyBaaT MpEeTepaHO 3AIMTHUTHUYKNA KOH JETETO U
BO CHTyallMH Kora HeMma moTpeba. [Ipetepano 3am-
TUTHUYKOTO BOCIIUTYBAamk€ MMa CIEIHjaTHO MECTO
BO KOHTEKCT Ha MPOIIECOT Ha OJ/ICNyBambe U WHIHU-
BHyanu3allyja Kaj nenara 1 MIaguHiuTe co Qu-
3WYKa TOMPEYCHOCT.

problems in his attitude towards the mother, mak-
ing her feel that she is not a good enough and suc-
cessful mother-in the period when she most needs
to receive such reassurance from the child. This
comes full circle, and a positive interchange and
symbiosis become questionable. Additional prob-
lems are caused by the so-called forced separa-
tions, when the child is taken away from the safety
of home and Object Constancy due to numerous
hospitalizations. Medical treatments force the child
into numerous contacts with foreign people in this
most sensitive period, at a time when he needs a
constant relationship with only one person, i.e. his
mother. Hospitalizations, and additional loss of
mobility that is related to them, play just as im-
portant role as the primary disease or condition (4).

During the process of individuation and separation,
the father plays an important role as well, for he
invites the child out of symbiosis in order to prac-
tice and experiment in activities outside the sym-
biosis. With children with physical disabilities, the
practicing is hindered and the father finds it hard to
perform his role or cannot identify with it (3).
Therefore, the child remains in symbiosis and has
problems in transitioning through the other phases
of the process of separation and individuation. In
addition to the danger of the child deciding to stay
in symbiosis, it frequently happens that the parents
(mostly because of their feelings of shame and
guilt) withdraw into their own world and become
socially isolated. This kind of adaptation to living
with a child with physical disabilities further wors-
ens the possibilities for the child to practice, ex-
periment and obtain experiences about the real
world. Health and physical well-being play an im-
portant role for children with physical disabilities.
Primarily, it is important to provide safety for the
child, for there always exists fear that something
might happen to him because of his reduced mo-
bility. However, in their exaggerated care, the par-
ents many times overprotect the child in situations
when this is not necessary. Overprotective up-
bringing has a special place within the context of
the process of separation and individuation for
children and youths with physical disabilities.
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Bpojuu aBTOpM yTBpAMja NeKa Jenata U MIIAJAWH-
uTe cOo (PU3MUKa MOMPEUSHOCT UMAAT TCHICHIIN]a
Ja OMaT MpPeTepaHO MOBEKe 3alllTUTEHU O] 3/pa-
BHTE Jiela ¥ MIIaTuHIM. (5, 6, 7)

4. 3aknyuok

Bo Cnosenunja nocrou efaHo uctpaxysame (7), Koe
ce OJIHECYBa Ha pa3BOjOT HA TICUXOJIOIIKATA CTPYK-
Typa Kaj aemara W MaAWHIWTE CcO (pu3uIKa
nonpeyeHocT. OBa HE3aBUCHO UCTPAKyBambe Oelre
MPE3eHTHPAHO BO PAMKUTE HA Marucrepcka Te3a u
MOTBPIU AeKa MPOLECOT Ha OAJeNyBabe U WHIAU-
BUAyalIM3alfja Kaj Jenara U MJaJuHnuTe co ¢u-
3MYKa MOMPEYEHOCT € T103a0aBeH OTKOJIKY Kaj
3npaBuTe Aena u muaauHim. OBle Hema Ja mpe-
3EHTHpaMe PE3yNITaTH OJl HCTPAKYBAKETO BO JeTa-
JIK, HO MOXeE Jia MMPETIOCTABUME OJ1 TOa INTO Oele
MPE3eHTHPAHO JIeKa Pa3BOjOT Ha HE3aBHCHOCTA M
AaBTOHOMMUjaTa € 3arpO3eH Kaj Jerara U MaJuHIINTe
co (hM3MYKa MONPEUEHOCT U JIeKa AUPEKTHO BIIMjae
Bp3 TICUXOCOIMjaTHUTE TENIKOTHH KOM MOXaT Ja
ce BHIAT Kaj Jenara U MIAJAMHIHUTE CO (PU3HUKA
MOIMPEYCHOCT. 3aT0a ¢ MOTPEOHO J]a UM CE MOCBETH
CHCIMjaTHO BHMMaHUE Ha Jelara ¥ MIIAJUHIIUTE
co (hu3MUKa MOMPEUYCHOCT Ha CUTEe HHUBOA Ha 00pa-
30BaHMETO U BOCIUTYBameTo. OBa € MoceOHO Bak-
HO Omaejku (pu3MIKaTa MOMPEUSHOCT MHIAUPEKTHO
(BITUjaHUETO HA MPUMAPHUTE PEAKIIUH O CPE/MHA-
Ta) U JUPEKTHO (BIMjaHHETO HA camaTa IpedKa)
BIIMjac BP3 ICUXOJONIKUOT Pa3BOj HA €IHA WHIIH-
Bunaya. Co pasbupame Ha pHU3UK-PAKTOPUTE U CO
HACTOjyBame THE J1a CE HamalaT, MOXKeMe Jia TH
HaMajJuMe INTETHUTE €(PEKTH BP3 TICHXOCOIIHjall-
HUOT Pa3Boj Kaj Aenarta U MIAAHHINTE CO (PU3MIKa
MOMPEYCHOCT, Ma Taka Jia ce MOAIPIKH Pa3BOjOT HA
HUBHATa aBTOHOMHU]a.

Numerous authors have found that children and
youths with physical disabilities tend to be more
overprotected from the healthy children and
youths. (5, 6, 7)

4. Conclusion

In Slovenia, there exists a research (7), which re-
fers to the development of psychological structure
in children and youths with physical disabilities.
This independent research was performed within
the framework of a Master Thesis, and it con-
firmed that the process of separation and indi-
viduation in children and youths with physical dis-
abilities is more hindered than in healthy children
and youths. Herewith we will not present the re-
sults of the research in details, but we can assume
from what was presented that the development of
independence and autonomy is endangered in chil-
dren and youths with physical disabilities, and that
it directly influences the psychosocial difficulties
which can be seen in children and youths with
physical disabilities. Therefore, it is necessary to
pay special attention on all levels to education and
upbringing of children and youths with physical
disabilities if we want to decrease the negative in-
fluences on the process of separation and indi-
viduation. This is particularly important because
physical disability both indirectly (the influence of
primary environment reactions) and directly (the
influence of the hindrance itself) influence the
psychological development of an individual. By
understanding the risk factors and striving for their
reduction, we can reduce the harmful effects on the
psychosocial development of children and youths
with physical disabilities and, consequently, sup-
port the development of their autonomy.
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