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Participating in an international conference is often
a ritual. It happens very frequently that the partici-
pants, although coming from different contexts and
sharing the same field of interests, although dis-
cussing about the works presented in the confer-
ence, actually save the same opinions that they had
before, and the effect of the exchanges fades with
the last conversation during the conference dinner.

The international conference for the ten years of
the Institute of Special Education and Rehabilita-
tion, University “Ss Cyril and Methodius”, held in
Ohrid on September 2003, was not a mere ritual.
During that conference, a small group of research-
ers and experts coming from Macedonia and Italy
gave start to something new, spontaneously begin-
ning to talk about the two different educational
systems for people with special needs, the one
practiced in Italy and the one practiced in Mace-
donia. Few months after that encounter, that small
group of people (the writers of the present article
were among them) gave birth to an inter-university
co-operation project between “Ss Cyril and Meth-
odius” and “La Sapienza” Universities, that has
been lasting for two years and still going on.
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Hranuja u MakenoHuja ce ABe pa3In4HU 3eMjH, CO
Pa3INYHU WCTOPUCKH, KYINTYPHH, CKOHOMCKH Ka-
pakrepuctuku. Bo Mrtanuja peqoBHO ce MPaKTUKY-
Ba IIEJIOCHA WHKIIy3HWja Ha Jerara CO CIEeITHjaTHI
00pa3oBHM MOTPEOH BO PEAOBHHOT 0Opa30BEH CHC-
teM. On Tipe/l TPUECETHHA TOJUHU BEKe HE MOCTO-
jaT creuujau3upaHdl YUWIUINTA W CIICLH]jaTHA
OJIJIeNICHUja BO peloBHUTE yumiuinTa. Bo Makeno-
HUja MHKIy3HjaTa BO yYWJIMINTATa 3al0YHA J]a Ce
MPaKkTUKyBa OJ1 HEOJJaMHa, a cera Tpeba aa ce moc-
TaBaT jaCHW KPUTEPHUYMH 32 Jla C€ OJpeJaT KOU
nena co noceObHu 0Opa3oBHHU NMOTpedu Tpebda na ce
BKJIy4aT BO PEIOBHUOT OOPA30BEH CUCTEM.

He moxe 1a ce mopekHyBa JieKa IOCTOjaT TOJIEMH
pasIUKH Mery IBETe 3eMjH, 3eMajKu TH TPEIBUIT
EeKOHOMCKHUTE pecypcu IITo Tpeba Ja ce mocBeTar
Ha WHKJIy3Hjata Bo yuwimmTara. Bo Uramuja, oBoj
mpolec ro MOIAPKyBaaT MHOTY jaBHU (DOHIOBH;
MOTO0A, TOCTOjaT MHOTY OOPOBOJIHM OpTaHU3aLlUuH
KOM paboTaT Ha IOJIETO Ha COLMjaJIHaTa COIHIap-
HOCT IITO C€ BO MOXKHOCT JIa TH TOJAP’KAT JIyI'eTo
CO TIPEYKH NMPEKy 3TPUKYBAmbE, PeXaOMINTAUCKH
YCIIyT'H, PEKpPEaTHBHU LIEHTPH, 3aKOHCKA ITOMOII,
MEIUIMHCKA Tprka UTH. Bo MakenoHnuja, eko-
HOMCKHTE PECYPCH KO C€ TPOILIAT 32 MHKJIY3H-
ja Ha fena co crenujaiHd 0Opa30BHUA NMOTPeOU
BO yUMJIMIITaTa Ce HE3HAUYUTEITHHU: Mai Opoj Ha
HOOPOBOJIHM OpraHM3all Kou paboTaT 3a
MOJIPIIIKA HA JYI€TO CO MPEUYKH ce MPUCYTHH Ha
TEpUTOpHjaTa Ha Jp)KaBaTa; HEKOW HEBIAUHU
OpraHM3aliy y4yecTByBaa BO TNPOEKTH 3a Jie-
MHCTUTYLMOHAIN3al}ja KaKo U 32 BKIyYyBambe
Ha Jyfe cO MPEeYKd BO YUWIMINTATa, HO MOHe-
KOraimil ce MmoKaa ieKa TakKBUTe y4ecTBa MMa-
aT HEeKakBU OTpaHWYyBama, IITO BEPOjaTHO ce
MOJIKM Ha (paKkTOT ieKa HEKOM Off OBHE OpraHu-
3anuK He Oea co A1a00KM KOPEHH BO MaKeJOH-
CKHMOT COLlMjaJieH KOHTEKCT 3aToa IITO joaraa
OJ] CTPAaHCTBO, TaKa IITO HUBHOTO JEJyBame
Oenie MpeTCTaBEHO €O MOMANKy JIECHOTHjA U
00U MaJKy MHULIAjaTUBHOCT.

I'pemikara mro, Mo Halle MHUCIEHE, YECTO ce
IIPaBH BO PaMKUTE Ha MEFYHApOJHUTE ITPOLECH
Ha copa0OTKa, He € Jja ce enabopupaaT OBHE
pasIUKN LITO MOCTOjaT Mery MapTHEPUTE, TYKY
Ja ce HaAMUHAT CHOPE] UMIUINIUTHI UCKYCTBA!
HCKYCTBO Ha MOK, Ha KOHTpOJa, Ha arpecuja,
Ha KOHTpa-arpecuja, Ha KOJIOHM3alHja. ..

Italy and Macedonia are two different countries,
with different historical, cultural, economical char-
acteristics. In Italy the total inclusion of the chil-
dren with special needs in the mainstream educa-
tional system is regularly practiced. Special
schools and special classes in regular schools are
no longer existing since thirty years ago. In Mace-
donia the school inclusion has started to be prac-
ticed more recently, and clear criteria to individu-
ate which categories of disabled children are to be
included in the regular educational system with the
more probable benefit are now going to be fixed.

It cannot be denied that there is a big gap between
the two countries concerning the economical re-
sources to be devoted to the school inclusion. In
Italy a big amount of public funds supports this
process; furthermore, there are a lot of voluntary
organizations working in the social solidarity field
which are able to support disabled people through
caring, rehabilitative services, recreation centers,
legal assistance, medical care, and so on. In Mace-
donia the economical resources which are spent for
the school inclusion of the children with special
needs are less considerable; a smaller number of
voluntary organizations are present in the national
territory working for supporting the disabled peo-
ple; some NGOs participated to projects for the de-
institutionalization as well as for the school inclu-
sion of the disabled people, but it happened some-
times that such participations showed several
limitations, probably due to the fact that some of
those organizations were not deep-rooted in the
Macedonian social context because coming from
abroad, so their action was performed with less
leisure and got less incisiveness.

A mistake that, in our opinion, is often made
within the international co-operation processes is
not to elaborate those gaps existing between the
partners, but to act them out according to implicit
fantasies: a fantasy of power, of submission, of
aggression, of counter-aggression, of coloniza-
tion...
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[NoGoraTnoT napTHep, UM MOHANIPEHUTE TEX-
HOJorMHU, Ke ce obuaaT fa To HaMeTHAT COI-
CTBEHHOT MOJIEJ, CONICTBEHOTO PEIICHHE, COT-
CTBEHOTO TJIEAUIITE, MPOBOLUPAjKH Kaj APY-
TUOT MapTHEP HEKOJKY MOXKHHU peakiuu 3a ja
ro offOpaHy CONCTBEHHOT UjeHTUTET. TakBuTe
mpoliecu Ha OflHOcu ce Oa3mpaaT Ha jjaboka
NICUXOJIONIKA AMHAMAKA KOja MMa BIIMjaHHUE BP3
UHIUBUYAIIUTE U TPYNUTE, a MOYETOKOT Ha
KOH(IIMKTHU TITO OfiBaj MOXKAT Jia ce enadbopu-
paat cranyBa moBepojaTeH. Kako mocnepuia,
[EINOT KOOTepaTUBEH MPOIeC MOKeE Jla HaBIIe-
3e BO KpH3a | ja 3ampe. Pasnukure, ako MOCTO-
jaT, He cMeaT Aa ce MOpeKHyBaaT, TYKY jla ce
exabopupaat u Tpeba 1a cTaHaT pecypc.

M3Bemrajor neka Mranuja mma cucTeMaTcKO
UCKYCTBO ILITO Tpae TpHEeCeTUHa F'OINHU BO OfI-
HOC Ha WMHKJy3WjaTa BO YUYMJIMIITATa M Jeka
MaKeJOHCKOTO MCKYCTBO € IoMaio, ce 0a3upa
Ha (pakTH, MaKO OBaa Wjeja eHOCTAaBHO HE CY-
repupa faeka HMrammja ,nipegaBa Kako fAa ce
ofgpaboTu Toa“ a ,MakeqoHMja yuM KaKo Toa
na ro ogpaboru‘. Meryroa, oBaa pa3iiika Mery
nBeTe 3eMju e efieH (pakTop Koj Tpeba TOYHO
ma ce ccatu. 3apagu Toa, Kako pabOTHaA rpyna
KOja BOJIellle IPOEKT 3a MeryHapojHa copaboT-
Ka, HAe ce OOUIOBME Jla ja CIpeyuruMe CIPOTHB-
HaTa rpelika, HCKycTBOTO JieKa ,,CEKOj Off Hac €
crnoco0eH fla oAromapa Ha ce“, ,,ceKOj Ofl Hac
AMa TpaBo®, ,Mely Hac HE IOCTOM HHMKaKBa
pasimKa‘‘; BO HEKOJIKY 300pOBH, rpelkara jja ce
npenpaBame ieKa CUTe CMe €HAKBU: Heaopas-
Oupamara Ha TOTpEIIHaTa JEeMOKpaTHja-TIyMeHme
BO IIpPETCTaBa KO€ HAMETHYBA IPYTH BHIOBH TIIy-
Ma: 33JpKyBambEeTO HAa YUCTO (POPMAIIHO HUBO
Ha IMCKYCUH Mery YYeCHUIUTE, HeMpoaIaboy-
Bal€ HAa 3HACHETO, YYBAKETO HA CONCTBEHATA
ureja fypy U Ipej MOYeTOKOT Ha 3aeJHuYKaTa
paboTa.

Mukny3wjaTa Ha fenata KOM UMaaT IOCEOHH
00pa3oBHH NOTPeOM BO YUMJIUIITATa HE € caMo
Ufe0sIoruja, TYKy KOHKpPETHa WHTEpPBEHIIH]ja
IITO 3HAUUTEJIHO BJIMjae BP3 peallHOCTa: TOa €
MOJINTHYKO, EKOHOMCKO, COLIMOJIOIIKO U TICUXO-
JIOIIKO pellIeHrne KOe ce MOHYAyBa ia OArOBOpH
Ha efHa mpoOJjieMaTU4yHa cHUTyaluja: mpoobiie-
MOT Ha JIMLaTa co MPEYKH.

The richer partner, or the more advanced in tech-
nologies, can try to impose its own model, its own
solution, its own point of view — sure enough pro-
voking in the other partner several possible reac-
tions to defend its own identity. Those relationship
processes are based on deep psychological dy-
namics which can affect the individuals and the
groups as well, so the onset of conflicts which can
hardly be elaborated becomes more probable. As a
consequence, the whole co-operative process can
undergo to a crisis and get stuck. The gaps, if ex-
isting, must not be denied, but elaborated and has

to become a resource.

The statement that Italy has a systematic experi-
ence lasting for thirty years as regards the school
inclusion and that the Macedonian experience is
younger is based on a matter of fact, although this
idea does not simplistically implies that Italy
“teaches how to deal with it” and Macedonia
“learns how to deal with it”. However, this differ-
ence between the two countries is a factor which
has to be correctly pondered. For this reason, as
work-group leading an international co-operation
project, we strained to prevent the opposite mis-
take, the fantasy that “everyone of us is able to fit
everything”, “everyone of us is right”, “among us
there is no difference”; in few words, the mistake
to pretend to be all equal: the misunderstanding of
the false democracy — the play-acting which im-
plies other kinds of acting-outs: keeping a purely
formal level of the discussion among the partici-
pants, not deepening the knowledge, keeping one’s

own idea even before beginning to work together.

The school inclusion of the children having special
needs is not a mere ideology, but it is a concrete
intervention which significantly affects the reality:
it is a political, economical, social, psychological
solution which is offered to fit a problematic situa-
tion: the disadvantage of the disabled people.
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MeryToa, TakBaTa HUHTEPBEHIMja € MHOTY KOM-
IJIEKCHa, He ce 0a3upa Ha €JHOCTaBHU TEXHO-
JIOTMM, UMa BIIMjaHUE BP3 LEJIOTO OMIITECTBO
BO €/IHAa 3€Mja Ha HEKOJKY HMBOA M HE MOXKe
eHOCTaBHO ja ce u3Bene. IHTepBeHNMjaTa Off
BaKkOB BHJ] MOpa Ja ce 3acHOoBa Bp3 Oapame
LITO foara O KOHTEKCT YU KapaKTEPUCTUKH
Tpeba fa ce McTpaxkyBaaT, eKCIUIMIHUpaaT, fie-
¢unaEpaat. AKo Toa 6mI0 JOOPO pelIeHue ,,0B-
le“, eqHOCTaBHO He 3HayW jleka Toa Ke (PyHK-
LMOHMPA ,,TaMy*.

I'megumTeTo MITO ce YMHU €HOCTABHO U OYU-
rJefHo: ,,MranujaHuure uMaaT HOJTOTOJUIIHO
MCKYCTBO Ha MOJIETO Ha MHKIY3Hja BO YUMIIUIII-
TaTa ¥ THE MOXKAT fla UM MOKaxaT Ha APYruTe
Kao fia ro mpasar Toa“, Tpeda fa ce aHalIu3upa
u pefeduHupa 3eMajKu ro NpejBhf, Kako BO
HAIMOT CIIy4aj, Crelu()UIHHOT OJHOC HA MapT-
HEpUTE KOM MMaa 1esl copadoTKa. 3aroa mpeTxo.-
HOTO TJICAWINTE MOpa Ja Ouje MCKakaHO CHELH-
¢uuHO BO cmmcon Ha: ,MTanujaHuMTEe WUMaaT
MOJTOTOAMIIHO MCKYCTBO HA MOJIETO HA MHKIIY-
3Wja BO yumiumraTa. OBa HCKyCTBO 3allO4HA BO
KOHKPETeH HCTOPUCKO-TIONIUTUYKN TEPUOA  KOj
3HAYUTENHO TO JO3BOJM IOYETOKOT Ha IEIHOT
npouec. On Tue unen 6ea U3JBOCHH HEKOIKY CTpa-
TErny KOW IOCTENEHO C€ YCOBPIIyBaa Kako IITO
OZIMUHYBaIle BpeMeTo. MakeqOHIHTE MOYHaa 1aa
paboTaT Ha WHKIIy3WjaTa BO YUWJIMIITATA TIpe] He-
konKy roauHu. Koja e ceramnara COIMo-moIuTHY-
Ka pamka Bo Makenonuja? Koj cmenuduien mo-
JeJ Ha MHKITy3Hja BO YUHJIMIITATa MOXeE J1a Ce M3-
neou Bo Makenonuja? Kako 1a ce HCKOpHUCTH UTa-
JINjaHCKOTO MCKYCTBO?*

Toa ce TeOpeTCKUTE UK HA HAlllaTa MEI'yyHUBEP-
3UTETCKa cOpaboTKa.

[TpoekroT 3anouna Bo Mapt 2005 3aeaHUYKHU MOJ-
npxan on MUYP (Ministero della Universita e
della Ricerca Scientifica e Tecnologica), Munuc-
TEPCTBO 3@ YHUBEP3UTETCKO, HAYYHO U TEXHOJIOII-
KO HCTpaxyBame Ha Pemybmmka MHWrammja, on
HATO (Opranun3zanuja Ha CeBepHo-ATiancku Jlo-
roBop), ox LIHP (Consiglio Nacionale della Ricer-
che), Hanmonanen coBet 3a uctpaxysame Ha Pe-
nyonmuka Wramuja) u ®unozodekuor ¢akyarer
npu YauBep3uteTorT ,,CB. Kupmr u Metomuj“ Bo
Ckomje, Penybnmka Makenonuja. Cera cme BO
BTOpaTa roguHa Ha copaboTKa.

However, such an intervention is a very complex
one, not based on simple technologies, it affects
the whole society of a country at several levels,
and cannot simply be exported. An intervention of
this kind has to be founded on a demand coming
from a context whose features are to be explored,
explicated, defined. If it was a good solution
“here”, it does not necessarily mean that it would
exactly work also “there”.

The statement seemingly very simple and obvious:
“The Italians have a long lasting experience in the
field of the school inclusion. They can show out
others how to do it”, has to be analyzed and to be
redefined considering, as in our case, the specific
relationship between the partners of a relationship
aimed to a co-operation. The previous statement
has to be therefore more articulated, specifically in
terms of: “The Italians have a long lasting experi-
ence in the field of the school inclusion. This ex-
perience was started in a precise historical-political
period which and it substantially allowed the be-
ginning of the whole process. On these premises
several strategies were singled out which were also
gradually refined as time went by. The Macedoni-
ans began to deal with the school inclusion some
years ago. Which is the present social-political
framework in Macedonia? Which specific model
of school inclusion can be singled out in Mace-
donia? How to avail oneself of the Italian experi-
ence?”

These are the theoretical premises of our inter-uni-
versity cooperation.

The project was started on March 2005, co-granted
by MIUR (Ministero della Universita e della
Ricerca Scientifica e Tecnologica, Ministry for
University and Scientific and Technological Re-
search of the Italian Republic), by NATO (North
Atlantic Treaty Organization), by CNR (Consiglio
Nazionale delle Ricerche, National Council for
Researches of the Italian Republic), and by the
Faculty of Philosophy of the University “Ss Cyril
and Methodius” in Skopje, Republic of Mace-
donia. We are now in the second year of co-op-
eration.
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[Mpeau3BUKOT MITO OBaa WTANHjaHCKO-MAKEJOHCKA
paboTHa Tpyna ro HamMeTHa W HpupaTH BO HCTO
BpeMe Oele 3aeAHUYKH na ce paboTu: MakemoH-
IUTe, O] HUBHA CTpaHa, ce OOWIyBaaT Ja o HC-
KOPHUCTAT JIOJITOTOIUIIIHOTO UTAITHjaHCKO HCKYCTBO
Ha Toa moisie; MranujaHumTe, O HUBHA CTpaHa,
npudakaar aa TUCKYyTUpaaT MO COMHEKHTE U 30Y-
HETOCTa IITO CE MOjaBU Kaj MAaKEAOHCKHUTE KOJETH
HITO CE MOJDKK Ha PaJWKATIHUOT M300p Ha WTANHU-
JAHCKHMOT CHCTEM, 3a MOA0OpO Ja Ce H3IBOjaT
KPUTUYHUTE TOYKHU U Ja ce moaoopu edukacHocTa.

HCHGH_IHI/IOT MNpUuaAOHEC € MPOMUCIICH, KPUTHYKU U
HUCKPCH I/ISBC]_HTaj 3a UCKYCTBOTO CTCKHATO AOCCra.

Ilenu na npoekmom

Kako mrTo exclummuTHO Oelle HamuImaHo BO
WjgjaTa, TJIaBHATA IIEJI Ha MPOCKTOT Oerne ga ce
nogoOpaT MOeANHEYHUTE MCKYCTBAa Ha ITIOJICTO Ha
WHKJTy3Wja Ha JIerara co moceOHu 0Opa3oBHU IOT-
pebu BO ydmiMmTaTa. 3ApyKyBajKu I'l TIOCJHHEY-
HHUTE MCKYCTBa 32 HAac 3Ha4elle Ja ce OJApeIH IO0-
Opoo3HaYeH MPOCTOP BO KOj Ke ce mpozanabouyBa
TeMara 3a WHKJIy3Wja BO YYWIMILITATa, U CPOAHU
TeMH, Mel'y eKCIIepTH, TEXHHYKH IepCcoHall, HCTpa-
’KYBa4KH IIEPCOHAJ, CO e Jia C€ MOTTUKHAT €IHU
CO Ipyru na OuIaT MOEKCIUTMIIMTHH BO HCIPTY-
BamkEeTO Ha COTNICTBEHUTE MOJENN Ha WHKIIy3Hja BO
YUWIIUIITATA, 1a U3/(BOjaT MOYKHM U3BOPH 3a Tpell-
KJ ¥ TIOTPENIHN TPOIEHKH, 1a TH momo0paT crpa-
TETUHTE.

Memoodonozuja

[Ipedepupanara dhopma Ha copaboTKa MPETCTaBY-
Ba OpraHM3Mpame IMETJAHCBHM WHTCH3MBHH Pabo-
TWJIHHIY, O TIOHEJEITHUK JI0 METOK, BO MPOCEK Ha
TPU MeECEId, CO HAU3MEHUYHU TEOPETCKU TUCKY-
CUU U IIPAKTUIHHU aKTUBHOCTH. MecTa Ha paboTHII-
Huiute 0ca MuctutyToT 3a nedekronoruja, Ouo-
30(ckuoT (akynrer, YHuBep3uTeTOoT ,,CB. Kupun
n Meroauj“ nu OnnenoT 3a AMHAMUYHA U KIMHAYKA
ncuxonoruja, MaKyaTeToT 3a MCUXOJIOTHja, YHH-
Bep3UTETOT ,,Jla Camumenna®. OBa mocera mojpas-
Oupa, MOOMIIHOCT Ha MIECHAECET CTPYYHAIld O]l
JIBETE UHCTUTYIIUH.

The challenge that this Italian-Macedonian work-
group put out and took up in the same time was to
be able to work together: the Macedonians, on
their own side, trying to get some benefits from the
longer lasting Italian experience on this field; the
Italians, on their own side, accepting to discuss on
doubts and perplexities generated in the Macedo-
nian colleagues due to the radical choice of the
Italian system, in order to better single out its criti-
cal points ant to improve its efficiency.

The present contribution is a reasoned, critical, and
honest report on the experience carried on until
now.

Aims of the project

As it was explicitly written in the premise, the
main aim of the project was to improve the re-
spective experiences in the field of the school in-
clusion of the children having special needs.
Pooling the respective experiences meant for us to
individuate a well-connoted space in which deep-
ening the theme of the school inclusion, and the
related topics, among experts, technical staff, re-
search staff, in order to push each other to be more
explicit in depicting one’s own models of school
inclusion, to single out possible sources of mistake

and misjudgment, to improve the strategies.

Methodology

The preferred form of collaboration has been the
organization of intensive workshops lasting 5 days,
from Monday to Friday, every three months on
average, with the alternation of theoretical discus-
sions and practical activities. The sites of the
workshops were the Insitute of Special Education
and Rehabilitation, Faculty of Phylosophy, Uni-
versity “Ss Cyril and Methodius”, and the Depart-
ment of Dynamic and Clinical Psychology, Uni-
versity “La Sapienza”. This has implied, till now,
the mobility for sixteen scholars from the two in-
stitutions.
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MerogonorujaTa mro ce KOpHCTelle Ha paboTui-
HuIMTe O€llle aHaM3a Ha KOHTEKCT (CHTyarmja).
W3BopuTe Ha KOM Ce OCBpHAaBME Oea pa3IniHH.

[IpBuoT, M HajaoCTaneH, Oelle HaydyHaTa JUTEpa-
Typa co Taa npobiemaruka. Hexou paboTHH rpynu
coOupaa mojaaToIy 3a 00pa30BHUOT CUCTEM ITOC/H-
HewHOo Bo MTtanuja u MakenoHHja U MOATOTBH]ja U3-
BEIITau MITO Oea MPEe3CHTUPAHU U TI0 KOH C€ JHC-
KyTHpaIlle Ha paOOTHUITHUIIHTE.

BropuoT u3Bop ro counHyBaa MHTEPBjya CO Jiyfe
oIl BHaTpe: Oerie MobGapaHO MTATUjaHCKH U MakKe-
JIOHCKH EKCIIEPTH Jia TW MPE3CHTHUpaaT IMOeJANHEY-
HUTC CUCTEMU M Ja T'M pacBETIaT HUBHUTC CIIC-
nuGuIHT 0COOCHOCTH.

TpeTtroT u3BOp Oelie MPETCTaBeH O OTcepBanyja
Ha TEpPEeHOT: 0ea MOCETeHW WTaIMjaHCKH M Make-
OOHCKH WHCTUTYLUH (y‘II/IJ'II/IHITa, JHCBHU LCHTPHU,
JIOOpPOBOJIHU OpPTaHHU3AlNH, OPTaHU3alUU Ha POJU-
TEJM WTH.), C€ HaOJby/yBallle CEKOjIHEBHOTO PY-
THHCKO paboTeme W Cce CIyliaa JIyf'eTo AUPEKTHO
WHBOJIBUPAHU BO WHKITY3UBHHOT TPOIIEC.

YeTBpTHOT U3BOP 'O COYMHYBAILE €HO HCTPaXKYy-
Balbe HA CTABOBM M MHCIICHA 3a MHKIy3WjaTa BO
ydwimaitara OJ pasjiivdHUu KIIYUYHH TPHUMEPOLIH.
HcrpakyBameTo Oerre pealn3upaHo Bo aBe (asu.
[IpBarta Oemie MUIOT-CTyAM]a, KOja BKIYIH OKOITY
100 cyGjextrn ox Makenonuja (CTYAEHTH TI0 CIie-
[WjaHa eAyKalyja U pexaOmiuTanuja, Crenujai-
HU €IyKaTOpH, HACTABHUIIM OJ PEIOBHUTE Y4H-
JIMIIITA, POMUTENN) KOU TIOTOJIHH]ja MPAIIATHUK CO
e J1a ce JETeKTUPAaT HUBHUTE JIMYHU CTABOBH H
MHUCIICHbA 32 HHKITy3HjaTa BO YUHJIMIITATA HA JeTia-
Ta co nmocedHu norpedu. [lo anamu3ara Ha moaaTo-
UTe, OBHE MPEJMMUHAPHY Pe3yNTaTH Oea Mmpe3eH-
THPaHHU U 10 HUB CE AUCKYTHUpAIe Ha PaOOTHIHH-
nata oaprkana Bo Cxorje Bo okromepu 2005. Ioa-
rajku 01 OBHE TIPCTUMUHAPHY PE3yJITaTH, 3all0IHa
BTOpara ¢asza: HOBa W TIOMIMPOKA Bep3Hja Ha Tpa-
agHuK UM Oerre mpe3eHtupan Ha 350 cyOjektn
on Maxkenonuja u okony 500 cy6jextn on Uranuja.
AHanu3aTa Ha MOJATOIUTE CE YIITE € BO MPOIIEC.

Pezynmamu

KommapatuBHara aHanmu3a MITO ce CIPOBEAyBa J0-
cera pacBeTJIM HEKOU OWTHU TIpaliama.

The methodology used in the workshops was the
context analysis. The sources which we referred on
were various.

The first one, and the more accessible, was the sci-
entific literature on the topic. Some working
groups collected the data on the educational sys-
tems respectively in Italy and Macedonia, and pro-
duced some reports which were presented and dis-
cussed during the workshops.

The second source was constituted by interviews
to insiders: Italian and Macedonian experts were
asked to present the features of the respective sys-
tems and to highlight their specific peculiarities.

The third source was represented by the field ob-
servations: Italian and Macedonian institutions
(schools, daily centers, voluntary organizations,
organizations among parents, and so on) were Vvis-
ited, their routines observed, the people directly

involved in the inclusive process listened.

The fourth source was constituted by an inquiry
concerning attitudes and opinions towards the
school inclusion by different key-samples. The
inquiry was being carried out through two subse-
quent phases. The first one was a pilot study,
which involved about 100 subjects form Mace-
donia (students of special education and rehabili-
tation, special educators, mainstream teachers, par-
ents) which filled in a questionnaire aimed to de-
tect their personal attitudes and opinions towards
the school inclusion of the children with special
needs. After data analysis, these preliminary re-
sults were presented and discussed during a work-
shop held in Skopje on October 2005. Starting
form these preliminary results, the second phase
began: a new and wider version of the question-
naire was presented to about 350 subjects from
Macedonia and about 500 subjects from Italy. The
data analysis is still in progress.

Results

The comparative analysis carried on until now has
highlighted some crucial issues.
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1. Ilenochama uHKny3uja Hacnpomu Oeaym-
Hama uHKIy3Uuja

JlebGaraTa o oBaa TeMa € MHOT'Y CHJIHA U MOXKaT Jia
ce onxBojar aABe pasnuuHM rieaunmra. On egHa
CTpaHa, MOCEOHO OJ MAKEJIOHCKHTE CKCIePTH U
BHATPEINHN Jyl'e, ce TBPOU JieKa MPOIEecOT Ha
WHKITy3Wja Tpeba na Ouae TUMHTHUpAaH Ha OHHE
(dbopMH Ha TPEUYKH KaJie ce 3aAPIKaHK JJOBOIHO KOT-
HUTHBHHU PECYPCH, 32 J1a C€ JO3BOJH IIKOJICKHOT
MpoIleC Ha y4YeHe, NaKo Ha TOHHCKO HHBO CIIOpe-
JIeH co cooydeHunure 6e3 nmpeuku. O apyra cTpa-
Ha, a Toa Joara OJl MTAIMjaHCKUTE EKCIEepPTH, H
BHATPEIHU Jyfe, ce TBPAM JeKa Koja OWio Jnd-
HOCT CO MPEYKH MOXKE CElaK HElITO Jia HAay4H, ha-
KO TIOHEKOTall Ha MHOTY IIOHHCKO HHMBO CIIOpee-
HO co gema 0e3 MpeykH, Taka CepHO3HOCTa Ha Hec-
MocoOHOCTa HE MOXKE J]a Ce YyBa Kako MPHUYUHA 32
Jla TO JUIIM HEKOTO O] MHKIY3HUBHHUOT 0Opa3oBEH
npoiiec.

OBaa CHpPOTHUBHOCT HE TOTCETYBa JAWPEKTHO Ha
clieiHaTa OMTHA TeMa:

2. enume Ha unkny3ujama 60 y4unuwmmama:
coyujanuzayuja HacCnpomu yuerbe

Bo oBoj cityuaj moctou UCTO Taka moyiapusaiija Ha
no3unuute. Hekoj nebatupa neka YYSHETO BO
yumIMmiTaTa Tpeba Jia ce 3aJpKu Kako MpHMapHa
e Ha YYUITMINTETO; HEKOj IPYyTr BEJH JieKa COLH-
januzanujata Tpeba na Oupe mpuMapHara meil Ha
WHKITy3WjaTa BO yUHJHIITaTa. JacHO € JeKa moaap-
KYBa4YUTEC Ha BTOPOCIIOMHATHOT NPUHIUIT C€ UCTU-
Te KOM TBPJAT JieKa WHKIIy3HjaTa BO YUMIIUINTATA
HE MOXE J]a ¢ OJHeCyBa Ha KakBa omio opma Ha
HecriocoOHocT. CIpPOTHBHO, MOAJPKYBAauMTE Ha
NPUHLUIOT JIeKa MHKITy3HjaTa BO YYHJIMINTATA € BO
OCHOBa TPOIIEC Ha COlWjaln3aiyja, JeKa ceKoja
JUYHOCT CO MPEYKH MOXE Ja ce eaylHpa BO pe-
JOBHUOT IINKOJICKH cHCTeM. M JBeTe mo3uiuu ce
corjiacyBaar Jieka, Ha KOj OMJIO CTereH, MpoIecoT
Ha yYeHhe Ha JIeTETO CO MPeuku Tpeda na ce basupa
Ha MHIUBUAyaIH3upaH obpa3oBeH riaH. OBaa mo-
JIEMHUKa € MO BeIlTayka OTKOJIKY INTO W3rjena Ha
pB moraen. Ce 6a3upa Ha UMIUTAIIATHA TIPETIIOC-
TaBKa JieKa YYWIHITHWOT TIPOIEC Ha YUYCHE H
MIPOIIECOT Ha COIMjain3aIija ce OJABMBAAT IO JBE
oxnenHu narekd. OBaa MpeTHocTaBKa €, Tieaajku
Mooa0IM3y Ha Hea, HEOAPXKIIMBA O] MCUXOJIONIKA
TJieHa TOYKa.

1. Total inclusion versus partial inclusion.

The debate on this topic is very strong, and two
different views can be singled out. On one side,
specifically from the Macedonian experts and in-
siders, it is claimed that the inclusive process has
to be limited to those forms of disabilities where
enough cognitive resources are maintained, in or-
der to allow a school learning process, although of
a lower level if compared to the not disabled
classmates’ one. On the other side, and it comes
from the Italian experts and insiders, it is claimed
that any disabled person can still learn something,
although sometimes at a very lower level if com-
pared to the not disabled children, so that the se-
verity of the disability cannot be kept as a criterion
to cut off somebody from the inclusive educational
process.

This polarity remind us directly to the following
crucial topic:

2. Aims of the school inclusion: socialization
versus learning

Also in this case there is a polarization of posi-
tions. Someone argues that the school learning has
to be kept as the school primary aim; someone else
argues that the socialization has to be the primary
objective of the school inclusion. It is clear that the
upholders of the latter principle are the same who
affirm that the school inclusion cannot be ad-
dressed to any form of disability. On the converse,
the upholders of the principle that the school inclu-
sion is basically a socialization process are clearly
those who think that each disabled person can be
educated in the regular school system. Both the
positions agree that, at any rate, the learning proc-
ess of the disabled child has to be based on an in-
dividualized educative plan.

This argument is more artificial than it could seem
at first glance. It is based on the implicit assump-
tion that the school learning process and the so-
cialization process run on two separate pathways.
This assumption is, looking more closely at it, un-
tenable from a psychological point of view.
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HajnpBuH, HEBO3MOXHO € Jla C€ 3aMUCIIH TpPOIe-
COT Ha y4YeHme OIICJICH O] COIMjaHUOT OJHOC;
BTOPO, TOOPHOT KBAIMTET Ha COITHjATHUTE OJTHOCH
CO3/1aBa HE3aMCHJIMBA MOTHBAIIM]ja J1a CE TIOCTUTHE
KakBO OWJIO y4eH-e; TPETO, KOOMEPATHBHOTO yue-
e, KOe Ce CMeTa 3a €HO OJ Haje(UKACHUTE U Haj-
WHOBAaTUBHUTE MEly HACTaBHUTE METOJIH, ce 0a3u-
pa Bp3 JOOPHOT KBAJMTET HA COIUjaTHUTE OJHOCH
BO KJTACOT 3a Jla UM JIO3BOJIM HA CUTE JIela, CO MU
0e3 MpeyKH, Ja HalpeyBaaT BO YUCHETO.

OBaa 3a0enemika WHBOJBUpA APYr NPUHLMWI, WH-
TEH3UBHO IUCKYTUPAaH BO Hamlata paboTHa rpyma:

3. [ememo co npeuxu mopa da 6ude 3awmu-
MeHO U He Modice 0a Oude U3I0NCEHO HA CU-
myayuu wmo HamemHysaam npemuozy ¢pyc-
mpayuu

OBa ¢ MPUHIUIOT MO KOj, Ha MPB TOIJe, HUKO]
HEMa Ja MOXKe Ja ce ChpoTuctaBd. HO U OBOj
MPUHIMII ce 6a3upa, Mo Hallle MUCIICHEe, BP3 MpeT-
ITOCTaBKa Koja Tpeba a ce pas3jacCHu W JAUCKYTHPA.
On enHa cTpaHa, Ma CMHUCOJ JIa ¢e TBPAU JeKa OJ1
€/IHO ITUIIe CO TEIIKOTHU BO MPETCTABYBAETO HE
MOXKe na ce 6apa Jia MOCTUTHE JajJeH Pe3yTaT Mo
CeKoja IIeHa, 3apajiy Toa ITO Toa MOXKe Jia MPeIU3-
BHKa MPEMHOTY CHJIHHM YyBCTBa Ha (pycTparmja;
cemak, O] Ipyra cTpana, camMata ppycrparmja urpa
OWTHa yJora BO NMPOIECHUTE Ha y4eme: eAeH IMpo-
0JieM mpeTcTaByBa M3BOP Ha PpycTpamnmja, HO Ie-
Ta Jla c€ OTCTPaHW UyBCTBOTO Ha ¢pycTpalruja e
e/Ha O]l MPUYUHMTE 30IIITO JIyFeTo Gapaar crpare-
THM 32 peliaBambe Ha mpoOiiemure. ToukaTa IITO
Tpeba ma ce pa3jacHH € cocema JIpyra: Jo Koja
MepKa CeKoe JIeTe CO TPEYKH MOXE Ja KOPHCTH
€/IHO MCKYCTBO Ha (pycTpalmja 3a Ja peid elIeH
npobiem? KomkaBo ,,KomuuecTBO ¢pycrpanuja
Taa/Toj MoOXe Jia TojJepHpa U KOHCTPYKTHBHO Jia
kopucTtu? Bo 0BOj mornea, MyaTHAMCIUILTHHAPHA-
Ta OIEHKAa Ha JETETO CO TPEYKH, CIPOBEICHA
criopes1 00pa30BHU, PEXaOMIUTAIIMCKH, TICUXOIOIII-
KW, MEJHMIMHCKH MHCIeHha, Tpeba 1a JI03BONH Ja
ce HCIPTaaT WHIWBHIYATU3UPAHUTE OOPa30BHU
TUTAHOBH KOW TM 3€MaaTr MPEIBHUJ OIITETYyBarmbara,
OCTaHATUTE PECYpCH, MOTCHIMjaIUTEe BO Pa3Boj,
CIOCOOHOCTUTE Jla C€ ajanTHpa BO KOHTEKCT,
BKJIYUyBajKd TO KalaluTEeTOT Ja c€ Tojepupa

¢pycTpauujara.

First, it is impossible to conceive a learning proc-
ess apart from a social relationship; secondly, a
good quality of the social relationships constitutes
an irreplaceable motivation to reach any sort of
learning; thirdly, the co-operative teaching, which
is considered one of the most effective and inno-
vative among the teaching approaches, is based on
the good quality of the social relationships within
the class in order to allow all the children, disabled
and non disabled, to progress in learning.

This remark involves another principle, intensely
discussed in our work-group:

3. The disabled child has to be protected and
cannot be exposed to situations entailing too
much frustrations

This is a principle on which, at first glance, no-
body can disagree. But also this principle is based,
in our point of view, on an assumption which
should be clarified and discussed. On one side, it
makes sense to affirm that a person with difficul-
ties in performing cannot be asked to reach a given
result whatever the cost, because it could provoke
too strong feelings of frustration; nevertheless, on
the other side, the frustration itself plays a crucial
role in the learning processes: a problem is a
source of frustration, but the aim to remove the
feeling of frustration is one of the reasons why
people search for problem solving strategies. The
point to be cleared is instead another: to what ex-
tent each disabled child can use an experience of
frustration to solve a problem? Which “amount” of
frustration s/he can tolerate and constructively use?
In this perspective, the multidisciplinary assess-
ment of the disabled child, carried on according to
the educational, rehabilitative, psychological,
medical points of view, should permit to draw the
individualized educative plans which take into ac-
count the damages, the residual resources, the po-
tentialities in developing, the abilities in adapting
to the context-including the capacity to tolerate a
frustration.
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4. Knyunama ynoza na degexmonosume

Toa e eneH KOMIUIEKCEH TEK Ha LieaTa MOoJIeMHUKa,
3aITo ABeTe 3eMju, Makenonuja u Uranuja, He ne-
Jat ucta npodecuoHalIHa yJIora Ha MOoJIeTO Ha ely-
KarpjaTa Ha Jema CO CIeIHjaTHd 0O0pa30BHH TIOT-
pebu. MakeIoHCKHOT crelujaieH emxykatop (re-
(eKTOIOr) CTPUKTHO HE MOXKE JIa CEe CIIOPEAH CO
UTAINjaHCKUOT HACTaBHUK 3a IoaapiIka. [IpBuot
nMa npodecuoHaNieH OeKrpayH[ BOTJIABHO (DOKy-
CHpaH Ha MPEYKUTE, HA METOJOJIOTHUTE 3a pexadu-
JUTanMja U Ha METOAOJIOTUHUTE 32 HAacTaBa CIEIH-
jalHO HaMEHeTH 3a Jenara co nmoceOHu oOpa3oBHU
MoTpeOn; CIEeNHjaTHHOT eIyKaTop MpodecnoHaIHO
U KyJITYPHO € BKOPEHET BO €IEH IIKOJICKH CHCTEM
paszieneH BO JiBa OJJCITHH KaHAJIH, PSIOBEH U CIIie-
[MjajieH; 3aToa Oelle 3aMUCIICH, O CAMUOT IToYe-
TOK, KaKO HacTaBHUK Koj Tpeba ga ce BpaboTH BO
creuyjanHu yuwiuira. MeryToa o HeoJaMmHa,
yJiorata Ha CIIe[HjaJHAOT eayKaTop ke ce peaedu-
HUpa CHOpe] MOKHHOT TIaCMaH BO TPaJHIIHOHAT-
HHUTE yYWJIHUIITA. YIorarta mro Tpeba 1a ce au3aj-
HUpa 32 0BOj IIpodeCroHaIIel] Ceé YUHU MHOTY jacHa
W MHTEpPECHA: OJI €/IHA CTPaHa, CICHHjaATHUOT eIy-
KaToOp € MOBHMKAH Ja TO NOAP)KU, HA3 HHIUBH/ya-
JHM3UPaHO JCTyBamke, YUCHUKOT CO IPEYKH KOj €
BKIIy4YEH BO PEIOBHOTO YUMIIHILTE; OJ Ipyra crpa-
Ha, Taa/Toj € JAea OJ MYJITHIUCIUILIUHAPHUOT THM
(BO KOj MICTO Taka y4ecTBYBaaT [ICUXOJIO3U H TIe/ia-
ro3M) KOj CeKOe YUHIHIITEe BO MakeaoH!ja To UMa.
3aroa Toj/Taa ja ©Ma yiorata Ha COBETHHK Ha WH-
JIUBHIYaIN3UPAHUOT €IyKAaTUBEH IUIaH 3a Jerara
co crenyjaiaHu motpedbu. HacraBHUKOT 3a mommp-
mKka Koj pabotm Bo Mrtanmuja mMa WCT YHUBEP3HU-
TETCKH OEKrpayH]l KaKko U APYTHTE HACTaBHUIIH, IO
YHHBEp3UTECKaTa AUIUIOMa. [Ipu MOCTAUIIIOMCKH-
TE CTYAWH, HACTABHUKOT 3a MOJJIPIIKA OCETyBa 2-
TONIUTITHA CTIeIHjanu3alija GoKycupana Ha HHKITY-
3UBHOTO 0O0Opa3oBaHHE M Ha Pa3IMYHHUTE BUIOBH
npedykr. HacTaBHWMKOT 3a mojjpmika paboTH BO
KJIACOBM KaJie C€ BKJIYYCHH Jiela CO CICLHjaTHH
noTpedu, Bo cOpaboTKa CO TPAAUIMOHAIHHOT HAC-
TAaBHUK: /IBajllaTa HACTABHUIM TO PAaKOBOJAT HC-
THOT KJIac.

4. The key-role of the special educator

It is a complex passage of the whole argument,
because the two countries, Macedonia and Italy,
does not share the same professional role in the
field of the education of children with special
needs. The Macedonian special educator (defek-
tolog) is not strictly comparable to the Italian sup-
port teachers. The first one has a professional
background mainly focused on the disabilities, on
the methodologies for rehabilitation, and on the
teaching methodologies specifically addressed to
the disabled children; the special educator is a pro-
fessional culturally rooted in a school system split
in two separate channels, regular and special; it
was therefore conceived, since its beginnings, as a
teacher to be employed in the special schools. Re-
cently, however, the special educator’s role is go-
ing to be redefined in accordance with its possible
placement in the mainstream school. The role
which is to be designed for this professional ap-
pears very articulated and interesting: on one side,
the special educator is called to support, through
an individualized action, the disabled pupil in-
cluded in the regular school; on the other side, s/he
is part of the multidisciplinary team (in which also
psychologists and educationalists take properly
part) which every school in Macedonia is provided
with. Therefore, s/he takes the role of adviser for
the individualized educative plan for the children
having special needs. The support teacher working
in Italy has the same university background as any
other teacher has, until the graduate level. At the
postgraduate level, the support teacher attends a 2-
year specialization focused on the inclusive educa-
tion and on the different kinds of disabilities. The
support teacher works in the classes where chil-
dren having special needs are included, in co-op-
eration with the mainstream teacher: the two

teachers manage together the same class.
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HNako pabotar BO Mpexa (CO TpaguIlMOHATTHUTE
HAaCTaBHUIIA, POJIUTEIH, COLHjaTHU pPabOTHUIH,
TICUXOJIO3H, TTeJJar031, MEIUIIMHAPH ) UTAJTH]jaHCKH-
OT HACTABHHMK 3a IMOJIPIIIKA CTPUKTHO ja HEMa YJI0-
rara Ha COBETHHK; NOHaTamy, Bo Mramuja MynTu-
TUCHUILTMHAPHUTE THMOBU KOW TH MOJIPXKYBaaT
YUHJIUINTaTa C€ HAIBOPEIIHMU U JoaraaT Of 31IpaB-
CTBEHO-COLIUjaTHATE YCTAHOBH.

VYiorara Ha CHEIMjaTHUOT eIyKaTop Bo Makeno-
HUja HU CE YMHU NMOCEOHO WHTEPECHA: Taa/Toj €
,.MeTa-HuBo“ coBeTHHK (Carli R., Mosca A. (1988),
Gruppo e istituzione a scuola, Roma: Bollati Bor-
inghieri, Carli R. (1987), Psicologia -clinica,
Torino: UTET), xoj u3BenyBa cnenupudaa 1 Iu-
¢depenunpana npodecuja, 6e3 KOHPIUKT CO YIO-
rara Ha TpaauimoHaaHuoT HacraBHuK (Carli R.,
JTMYHA KOMYHHKallHja)-peHOMEH KOj CIIPOTHBHO
MMa HETaTHBHO BJIMjaHUE BO HTAIHMjaHCKUOT y4H-
JIUIICH CUCTEM.

ITo ce ogHecyBa Ha MO3WIMjaTa Ha CIICIHjaTHUTE
enaykaTopu BO MakenoHuja, OM cakajie 1a TH TOJ-
BJICUEME TCUIKOTHUTE 32 HUBHO AHTAKUPAHE BO
PEIOBHUTE YYMIIMIITA TIPEKY MOCTOjaHU JOTOBOPU
3a BpaOoTyBame. Bo MOMEHTOT, Mallky MaKeIOH-
CKH DPEIOBHHM YYWJIHMINTA MMaaT CICIUjaHu eIy-
KaTOpH: TOA ce MJIAJN JUIJIOMIIH T10 CIICIHjaHaTa
eayKalja KoM BOJIOHTHPAAT, OMIEjKH HE TOCTOM
CEKTOp 3a pacxoJy HaMeHeT crenu(uvHo 3a Bpa-
00TyBame Ha CHCIUjaTHU €IyKAaTOPH BO PEIOB-
HUTEC y4ywiumra (HUTY BO MUHHUCTEPCTBOTO 3a
0o0pa3zoBaHKE HUTY BO JIOKAJTHUTE ONINTHHHM). MMa-
HBETO MOCTOjaH JIOTOBOP 3a BpaboTyBame € MoTpe-
OcH yCIJIOB 3a J1a ce IUIaHWpaaT IOBOJICH Opoj cre-
[UjalTHA eyKATOPH IITO Ke paboTaT BO PEIOBHUTE
VUMIMIITA ¥ Ke TPUJ0OHecaT 3a MOoA00pyBame Ha
KBAJIMTETOT HA HACTABHATA CPEJIMHA 3a JielaTa KOu
MMaar CIelHjajTHi IOTPEOH.

3aKny4oK u uOHU nepcneKmueu

Cera cMe BO BTOpaTa rojlMiHA Ha CHCTEMATCKa H
KOHTHHYHpaHa copaboTKa Mery MHCTHTYITMUTE 3a
o0yKa ¥ UCTPaXXyBame MPHU JBa YHUBEP3UTETA O]
JIBE Pa3IUYHU 3EMjU.

'maBHUOT pe3ynraT Ha Hamara paboTa € HaluoT
MpUjoHeC aa ce nedaTupa Ha MoJeTO HA MHKIY3H-
jaTa BO yYWJIMINITATa IITO CE OJIBHBA BO JIBETE 3E€M-
ju. Hekosnky ujen ce AUCKYTHPAHU U HEKOH O]
HUB C€ TTOI00PCHH.

Although working in a net (with mainstream
teachers, parents, social workers, psychologists,
pedagogists, medicians), the Italian support teacher
does not strictly have the role of adviser; further-
more, in Italy the multidisciplinary teams sup-
porting the schools are external and come from the
health-social services.

The role the special educator in Macedonia seems
to us particularly interesting: s/he is “meta-level”
(Carli R., Mosca A., 1988), (Carli R., 1987), ad-
viser, who performs a specific and differentiated
profession, not conflicting with the main stream
teacher’s role (Carli R., personal communication)-
phenomenon which instead negatively affects the
Italian school system.

As for the special educators position in Macedonia,
we would like to underline the difficulties for the
regular schools to engage them through a steady
employment contract. At the moment, few Mace-
donian regular schools are provided with special
educators: they are young graduates in special
education which volunteer, because no section for
expenditure is specifically addressed to the em-
ployment of the special educators in the regular
schools (neither on behalf of the ministry of edu-
cation, nor on behalf of the local municipalities).
Having a steady employment contract is a neces-
sary condition to plan a sufficient number of spe-
cial educators working in the regular schools and
contributing to significantly enhance the quality of
the teaching environment for the children having
special needs.

Conclusions and future perspectives

We are now in our second year of systematic and
continuative co-operation between two university
institutions of training and research coming from
two different countries.

The main result of our work is our contribution to
the debate on the field of the school inclusion
which takes place in both the countries. Several
ideas have been discussed and some of them have
been improved.
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[TounaBMe fna ja MIMpUME HAlllaTa AKTUBHOCT: HE
camMo 1ITO Tpodecopr M UCTPAXKYBa4YM O JIBETE
WHCTUTYIHMU IIOMHWHYBAaaT HNE€puoAa Ha CTyAuud H
UCTpaXKyBamke BO 3eMjaTra MapTHEp, TYKY BO MO-
MEHTOB, HEKOJIKY CTYACHTH IO TICHXOJIOTHja O]
,Jla Cammenma“ ja 3aBpuryBaaT cBojaTra oOyka Ha
Wucturyror 3a nedekronoruja Bo Ckomje. 3a He-
KOJIKY MECeIlM Ke ce peaii3npa pa3MeHa BO CIIPO-
THUBHA HACOKa.

Bo TekoBHara (haza Ha HANIMOT MPOEKT BKIYYCHH
ce Hekou yuwimita o Pum u ox Ckomje, mocety-
BaaT CEMHHAPH, OPTaHU3MPAaT Cpeldu co eKcrep-
TH W BHATPEIHU JIyf'e OXl JABETC 3€MjU HA HHUBHA
ocHoBa. OJ YKMCTO aKaJeMCKO HHMBO CE€ra HaIleTo
JIeNyBambe TO MHUPUME Ha PO(EeCHOHATHUTE 3aeT-
HUIIA, WHBOJIBUPAJKU TH CHTE OHHE KOW ITOYHAJIC
CO MOJIPIIIKA HA MHKJIY3UBHUOT IpoIiec Bo Make-
JOHWja WJIM TUTaHUpaaT Aa cu o0e30emaT HaHA
paboTa Ha MOJNEeTO HA MHKJTY3UjaTa BO YUUIIHINTATA.

Hamara 3amox0a e Jga HampaBuMe OBaa IUIOIHA
copaOoTKa J1a IPOAOJDKH, a JJocera coOpaHHuTe pe-
3yJITaTH JIa CTAaHAT KOPHCHO HACIIEICTBO Ha IOIIH-
pox O6poj mpodhecHoHAIIIN HHBOJIBUPAHH HA TTOJIETO
Ha MHKIY3HjaTa BO YYWIIMINTATa, & HHKIY3HBHOTO
obOpa3oBaHUe 1a ce To00pH U 3r0JIEMH BO HAIIIHTE
nBe 3eMju. [locakyBame, CO HaIlMTE HANIOPH, 3HA-
YHUTEIIHO J]a MPUIOHECEME 3a I0J00ap KBAIUTET BO
pEaTHUOT KHUBOT HA JelaTa CO MPEYKH U HUBHHUTE
cemejctBa. I[lpaBuuyHOCTa (KamWTajaoT) Ha eIHA

3eMja Ha TOj HAYMH MCTO TaKa MOXE J1a Ce MEpH.
Cakame 1a uM ce 3a0iaromapume Ha:

MUNYP (MuHHCTEPCTBO 32 YHHBEP3UTETCKO, Ha-
YYHO M TEXHOJOIIKO HCTpaxKyBame Ha PemyOmmka
Uranuja)

HP (Hamwonamen CoBeT 3a HCTpa)kyBame Ha

Peny6mnuka Urtanuja)
HATO

JHexanatoTt Ha OU030(CKUOT paKyaTeT Npu YHU-
Bep3uTeToT ,,CB. Kupnn u Meroauj*

We began to spread our action: not only professors
and researchers from the two institutions have
spent periods of study and research in the partner’s
country; at the moment, some students in psychol-
ogy coming from “La Sapienza” are completing
their training at the Institute of Special Education
and Rehabilitation in Skopje; in few month the

exchange will be realized in the opposite direction.

In the current phase of our project some schools
from Rome and from Skopje are involved, attend-
ing seminars, organizing meetings with experts
and insiders of the two countries at their own
bases. From the mere academic level we are now
spreading our action to the professional communi-
ties, involving all those people who already had
begun to support the inclusive process in Mace-
donia or had planned to have their own future job

in the field of school inclusion.

Our commitment is to make this fruitful co-opera-
tion continuing, that the results gathered until now
would become a usable heritage by a wider num-
ber of professionals involved in the field of school
inclusion and that the inclusive education could be
improved and enhanced in both our countries. We
wish, with our efforts, to significantly contribute
for a better quality of the real life of the disabled
children and their families. The equity of a country

can be measured also in this way.
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be3 ¢uHaHCcHCKaTa MOAAPIIKA HA CIOMHATHTE WH-
CTUTYLIMHU HalaTa padoTa HUKOTAIll HeMalle Jia ce
cnpoBezie. braromapHocT 10 cuTe IUPEKTOPH Ha
VUMIAIITATA ¥ HACTABHUIIUTE KOU HU TPYIKHja 10-
Opemojie BO HUBHUTE WHCTUTYIIMH, OITrOBapaa Ha
HaIlUTEe Tpaliaka M HU ja TOKakaa HUBHATA
pabota peanusupana co JbyOOB U MTOCBETEHOCT.

WM Onaromapume Ha ctynaeHtute Ha DakynreTor
3a TICHXOJIOTHja TPU Y HUBEP3UTETOT ,,JIa Canuen-
na“ Bo Pum u Ha ctyaeHtute Ha MHCUTyTOT 3a
nedexronoruja npu YHusep3urerot ,,Ce. Kupuin u
Metonuj“ Bo Ckomje; OnaromapuMe 3a HHBHATa
JbYOOITUTHOCT, MHTEpPEC W MIilajata MyApPOCT CO
KOM IMpHCTaldja BO Hamiara aebara ¥ W mazoa
CHJIHO 3HAaYCHC¢ Ha HAaIllaTa yJiora Kako YHUBEp-
3UTETCKU TMPOQECOPH.
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