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Pe3zume

Wukny3mjara, kKako Mpolec Ha BKIYYyBame Ha
YUICHHIIUTE CO TOCCOHM 00pa30BHU OTPEOH BO pe-
JOBHUTE yYWIIMINTA, HAMETHYBa OOBpCKa 32 aJieK-
BaTHA TMOJITOTOBKA W TMOJITOTBEHOCT HA PEIOBHUTE
YUMIIUINTA W TPaIWHKH, HACTABHUIM, YUCHHIH H
poIMTeNny Ha Jena OJf peJoBHATa MOMyJanuja 3a
MpHeM Ha OBHE yueHHIH. Toa cekako 3Hauu JeKa U
cryxkOuTe 3a TMOMOII BO PEAOBHUTE YUHIIWIITA
Mopaar Jja Oujar ocrocoOeHH Ja aaaT ajieKBaTHa
¥ COOJ[BETHA MOMOII U HAa HACTABHUYKHOT KaJap,
HO ¥ Ha YUYCHHIIUTE CO TIOCEOHH 0Opa30BHU MOTpE-
ou. [IpB m HajBaXKeH YEeKOp € M3paboTKaTa Ha MH-
JMBHIYaTHU 00pa30BHU MPOTPaMH.

OcHoBHara (yHKIHja Ha ,,ITHAMBHTyamHUTE 00pa-
30BHH TIPOTpaMH € Ha YYCHHKOT CO TIOCEOHHU
o0pa3oBHHU TOTpeOHU aa My ce obe3benmaT creruja-
JIU3WpaHa WU WHAWBHyalTHA TOMOIII BO YYWIIHIII-
teto. Kpenupamero Ha WHAMBHIyalTHU 0Opa3OBHU
MIpoTpaMH 3a YUEHHUITUTE CO CIEIHjaTHN 00pa3oB-
HU NOTpeOM HaMETHYBa 00BpPCKA 32 MHIUBUIyaJTHA
eBaiyallija ¥ MOHAaTaMy Jia ce Kpeupa IeNnTa Ha
HACTaBHHUTE TIPOTPAMH 3a CEKOj YUCHHK.

Bo oBa m3narame mobimcky ke ro objacHUMe Mou-
MOT ,,JIHmuBUAyanHu 00pa30BHU MPOrpaMu™ mpe-
Ky TOJKyBama KOW Ce€ CpekaBaaT BO 3aKOHOT
NIOEA 2004, CAJl. WcTto Taka, K€ TH OIHUIIEME
MOCTOjJHUTE TAaTOKa3H 3a KpeHpame Ha OBHE IpOo-
TpaMU M HAYMHOT Ha KOj C€ Kpeupa IeNiTa Ha Hac-
TaBHUTE MPOTPaMH 3a CEKOj YUESHUK ITOCEOHO.
Knyunu 360posu: unousuoyainu oopazoeHu npospamu,
UHKTIY3Ujama, yueHuyu co nocebHu oopaszoenu nompeou
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Abstract

Inclusion, as a process of enrolling of children
with disability in regular schools, demands obliga-
tion for adequate preparing regular schools, teach-
ers, pupils and their parents for accepting those
children. It, also, means that special services must
be prepared to help teachers and children with dis-
ability too, in an adequate way. The first and most
important step is developing of Individualized
education programs (IEP).

The purpose of IEP is to provide a disabled child
with specialized or individualized assistance in
school. In order an IEP to be developed for a child,
it is necessary to evaluate a child, and than to de-
termine goals of individual achievements for every
pupil with disability.

The aim of this paper is to show one of many ways
for construction IEP. The paper will give some
examples of IEP recommendation (general and
special), goals and steps to determine programs
and types of services.
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PSYCHOLOGICAL AND PEDAGOGICAL SURVEY

Hnoueuoyannu oopazoenu npozpamu

Wnkny3ujara, kako Mpolec Ha BKIyYyBame Ha
YYEHUIUTE CO TOCEOHU 00pa30BHU MOTPEOU BO pe-
JOBHUTE yYWIJIMINTA, HAMETHYBa OOBpCKa 3a aJieK-
BaTHA TMOJITOTOBKAa M TMOJTOTBEHOCT HA PEIOBHHUTE
YUMITUINTA U TPAJVHKY, HACTABHUIIUTE, YUEHUIUTE
Y POTUTENUTE Ha JieriaTa o]l peIOBHATA MOITyJIaIH-
ja 3a mpueM Ha oBHE y4eHHIM. Toa cexako 3Ha4M
JieKa M CIy>)KOMTE 3a MOMOII BO PEAOBHUTE YUH-
JUIITa MOpaaT Aa OupaT ocmocoOeHHW Ja JaBaat
aJiecKBaTHa M COOJIBETHA MOMOII M HA HACTaBHUY-
KHOT KaJiap, HO U Ha YYEHHUIIUTE cO MoceOHu obpa-
30BHH mOTpeOu. [IpB M HajBaykeH 4YeKop € M3pa-
00TKa Ha MHIUBUAYAIHH 00pa30BHU nporpamu. Bo
OBa M3JIarame MOOJIMCKY ke To 00jacCHIME IMTOUMOT
»VHIUBUIyaTHH OOpPa30BHU MpOrpaMu’ TpPeKy
TOJIKyBamka KOU ce cpekaBaaT Bo 3akoHOT MJIEA
2004, CA/l. Ucro Taka, ke T OMUIIEME TTOCTOjHHU-
T€ CMEpPHHUIM 3a KpeHpame Ha OBHE HPOTpamMu H
HAa4YMHOT Ha KOj CE€ Kpeupa IeliTa Ha HACTaBHUTE
MPOTrpaMU 3a CEKOj YUEHUK OCEOHO.

IlImo ce moa ,,unougudyannu 00pa3o0eHuU
npozpamu“?

WunuBnayaneH oOpa3oBeH NporpaM € HalumiaH
JOKYMEHT 4YHja OCHOBHA 3aJ[a4a ¢ Ha YYCHUKOT CO
moceOHM 00pa3oBHU NOTPeOU aa My 00e30eu cre-
UjaIM3UpaHa WM HMHIMBUAyaJTHA IIOMOII BO
yumumireto. Criopen Smith S.W. nanuBumyansu-
OoT 00pa3oBeH Mporpam BCYIIHOCT € JOTOBOp 3a
TOa KaKo Ke ce BOIM, JAUPUTHpA M TOKYMEHTHpa
CIICIjATHO KPEUPAHOTO OOpa3OBaHHME 3a CEKOj
YYEHHK CO IMOCeOHH 00pa30BHU MOTpeOH, Oazupa-
HO Bp3 HETOBHTE HMHAWBHIYaJIHH OOpa3OBHHU, CO-
nujamHu 1 Apyru motpedu. Cropen Wheless J. W.
WHINBUOYATHUOT O6pa3OBeH nmporpamMm € HaluuiaH
M3BEIITaj BO KOj CE ONHIIYBa MOMCHTATHOTO pas-
BOJHO HMBO Ha YYEHHKOT, KPaTKOPOYHATA H JOJITO-
pouHara Iie1 Ha OOpPa30BHHOT IIPOTPaM, CIICIH-
¢uuHUTE 00pPa30BHU YCIYTH M IOMOIITA KOja y4e-
HHUKOT MOpa Ja ja 1o0ue, JaTyMOT KOra Ke IOYHe
CO OBHE YCIYTH U JI0 KOTra K€ TpaaT, CTaHIapAnuTe
3a Mepemhe Ha OCTBAPCHUTE 3aJaull W LeJTa Ha
NpOrpaMoT, KaKo M OICEroT J0 KOj YYCHUKOT Ke
MOKe J1a Y4eCTBYBa BO PEJOBHHOT 00pa30BEH MPo-
rpam.

OBoj moxymeHT Bo CAJl € mpaBHO peryiaupaH co
3akoHOT MJIEA 2004 (Individuals with Disabilities
Education Act).

Individual education programs

Inclusion, as a process of enrolling of children
with disability in regular schools, demands obliga-
tion for adequate preparing regular schools, teach-
ers, pupils and their parents for accepting those
children. It, also, means that special services must
be prepared to help teachers and children with dis-
ability too, in an adequate way. The first and most
important step is developing of Individualized
education programs (IEP). In this paper we will
explain what is hidden behind the term “Individual
education program”
IDEA 2004, USA. We will also describe actually

ways for creating these programs and ways of cre-

through explanation law

ating education goals for every child, individual.

What are “individual education programs”?

Individual education program is written document
with aim to provide a specialized and individual
support to a child with special education needs.
According to Smith S.W. (2004) the IEP is agree-
ment to guide, orchestrate, and document specially
designed instruction for each student with disabil-
ity based on his or her unique academic, social,
and behavioral needs.

According to Wheless J. W. (2004) the IEP is a
written report describing the child's present level
of development, the short-term and annual goals of
the special education program, the specific educa-
tional services the child will receive, the date ser-
vices will start and their expected duration, stan-
dards for determining whether the goals of the
educational program are being met, and the extent
to which the child will be able to participate in
regular educational programs.

In USA this document is under the law, commonly
called IDEA 2004 (Individuals with Disabilities
Education Act) and provides many protections to
every eligible child who has disability.
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OBoj 3aK0H ja peryiampa oOBpcKaTa W MPaBOTO Ha
OIIIITa MHIUBUIyaIHA eBajyalija, He3aBHCHA eBa-
nyanuja, 00e30eyBame CIeNnjaTHO-00pa30BHU H
CPOJHHU YCIYTH, TIPaBO Ha WHIMBHUAyaIHA OIITyKa
KaJie ke Ce M3BPIIyBaaT yCIyTUTE, AUCIUTUIHHAP-
HuTe noctanku u ciauuHo (Bateman B. D. u Herr
C. M., 20006)

Koj yuecmeysa 60 kpeuparwemo na
UHOUGUOyanHume 00pazoeHu
(yuunuwinu) npozpamu?

Cropen 3akonotr UJIEA 2004, obnact 1414 (n) (1)
(b), exkunara 3a kpewpame WHAWBUAYAIHH 00pa-
30BHM IIPOTPAMU 'Yl BKJIy4yBa U:

1. pOOUTENUTE HAa YYCHHKOT CO CIICIHjaTHH 00-
pa3oBHU MOTPeOH;

2. HE MOMAJKYy OJ €JCH HACTaBHUK BO pPEIOBHA
HACcTaBa (JOKOJIKY € YYCHHK MM aKO MOXeE Jia
Oume BKIydYeH BO HAcTaBa BO PEJOBHO Y4YH-
JUTITE);

3. He MOMAJIKy OJ] €JIcH HACTaBHHK Ha CIeIHjaTHa
HACTaBa, WM HE MOMAJKY O] €IHO JIUIE KOe €
ocroco0eHO 1a OATOBOPH Ha MOTpeOHTe Ha
CcIieljaHaTa HacTaBa;

4. TPETCTaBHUK Ha JIOKalHaTa OOpa3oBHA areH-
yja;

5. JUYHOCT KOja MOXe€ Ja TH HHTepHpeTnpa odpa-
30BHUTE UMILIMKAIMU HA PE3yJITATHTE HA cBa-
nyanujaTta;

6. Ha Oaparmbe Ha POIUTEIUTE BO CKUIIATa MOXE
Ja C€ BKIIy4YaT U APYIru CTpydmhalld KOW nMaar
3HACHC WM CIIEIMjain3aliija oa oBaa o0jacT,
BKIIly4yBajKH TH M YJICHOBUTE Ha CPOJHUTE
CEepBUCH 32 TIOMOLII,

7. KOTa | Jia € MOKHO yUYEHHLIUTE CO MoceOHU 00-
pazoBHH TOTpeOU (cmopen ommcoT Ha Wright
P. W. D. u Wright P. D. 2006).

IlImo mpeoba oa coopscu unousudyainuom
obpaszoeen npozpam?

Criopent 3aKOHOT HA AMEPUKAHCKOTO OJJICIICHHUE 32
obpazoBanue ox 2000-Ta ronuna (U. S. Departman
of Education, 2000), UenuBryamHuoT 00pa3oBeH

The detailed framework of Individuals with Dis-
abilities Education Act provides for full and indi-
vidual evaluations, independent evaluations, the
provision of special education and related services,
protection in disciplinary action, and much more
(Bateman B. D., Herr C. M., 2006)

Who are the members of IEP team?

According to IDEA 2004, Section 1414 (d) (1) (B),
the IEP team includes:

1. the parents of a child with a disability;

2. not less than 1 regular education teacher of
such child (if the child is, or may be, partici-

pating in the regular education environment;

3. not less than 1 special education teacher, or
where appropriate, not less than 1 special edu-

cation provider of such child;

4. a representative of the local educational
agency;
5. an individual who can interpret the instruc-

tional implications of evaluation results;

6. at the discretion of the parent of the agency,
other individuals who have knowledge or spe-
cial expertise regarding the child, including

related services personnel as appropriate; and
7. whenever appropriate, the child with a disabil-

ity." (according to description Wright P. W. D.
and Wright P. D., 2006)

The IEP recommendation

By law, the IEP must include certain information
about the child and the educational program de-
signed to meet his or her unique needs (U. S.
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[Iporpam, Tpeba 1a coapku U3BECHU MHPOPMALIUN
3a YYCHHUIIUTE ¥ 00Pa30BHUOT MPOrpaM IITO BO Iie-
JIOCT K€ TH 3a/I0BOJIAT WHIWBHUIyATHUTE MOTPEOH
Ha yueHunute. OBUe HHPOPMAIIH BKIyYyBaar:

1. MOMEHTAJIHOTO HUBO Ha 00OPa30BHHUTE MOKHOC-
TH;
2. MEpIUBUTE IEJIH U 33]Ia4¥ Ha IPOTPaMOT;

3. CHeUWjaTHOTO 00pa30BaHUE M CPOAHUTE yCIy-
TH;

4. OIICETOT HAa y4eCTBO HA JETETO CO MMOCEOHH 00-
PasoBHHU MOTPeOU BO KOJEKTUB CO JeLa HETo-
MPEYeHH BO pa3BOjoT;

5. TOYHHOT ONHUC KaKo ke Ouae MepeH Hampeno-
KOT Ha JIeTEeTO W Ha KOj HAauMH Ke Ounar uH-
(opMHpaHU POTUTEINTE 32 HAIIPEAOKOT;

6. omceror Ha Moau(uUKanujaTa Koja ke Oujme
NMPUMEHYBaHa KOra JIETeTO ke Oue TeCTHpaHO
CO JIpKaBHU WIIM CO TECTOBU KOM C€ IPH-
MEHYBaar BO ojipejicHa o0iactT (0BJIe ¢ce MUCIH
Ha TECTOBHU Ha JOCTHUTHYBamba KOW C& KOPUCTAT
3a Jiela O] PeaOBHATa IIOIyJIalldja Ha TEPUTO-
pujara Ha CAJl, Ha KpajoT Ox CeKoja y4H-
JIMIITHA TOJIMHA, & CIY)KAT KaKo MOKa3aTeNu 3a
YCHENHO paboTeHe Ha YUHITHUILTETO);

7. JaTyMHUTE M MECTOTO Kaje Ke ce M3BpIuaT yc-
JyTHTE;

8. TOYHHOT OIUC HA NPEOAHUTE YCIyTd KOHU Ke
OugaT HEONXOAHU 32 YYEHHUKOT Jja TM OCTBapu
MocTOOpa30BHUTE LIENH MOYHYBajku ox 14 ro-
IuHa (WM TopaHo) (BO HamlaTa IOIMyJaluja
Toa OM ce OJHECYBalO Ha YCIYI'MTE KOU Ce
HEONXOJHN Ha YYEHHMKOT Ja My ce o0e3benu
CPEIHOILIKOJICKO 00pa3oBaHME, OAHOCHO, IPO-
(hecrOHATHO OCIIOCOOYBambE);

9. TOYHHOT OMHC Ha TMPEOJHUTE YCIYTH KOH ke
My IIOMOTHAT Ha JETETO Ja Ce CHPEeMH Ja Io
HaNYIITH YYWIWIITETO TIOYHYBajku on 16
roJrHa (M1 IOPaHo);

10. TOYHHOT OIMC Ha HAYMHOT Ha KOj K€ My ce 00-
jacHaT Ha YYCHUKOT MpaBaTa M MOMOINTA KOja
My Ipumara u Koja MOKe Ja ja OCTBapH MOYHY-
BajKH HajMaJIKy €JHa rOJWHA MpPE]| MOJHOJET-
CTBOTO;

Department of Education, 2000). This information
includes:

Current levels of educational performance

Measurable goals and measurable objectives or

benchmarks
Special education and related services

The extent of participation with non-disabled

children

A statement of how the child's progress will be
measured and how parents will be informed of

that progress

The extent of modification of participation in
state and district-wide tests (those tests are
used to measure achievement of every student
in USA at the end of term or school year. We

do not have such tests in Serbia)

The dates and location of services to be pro-

vided

Beginning at the age of 14 (or younger), a
statement of transition services the student will
need to reach post-school goals (this is consid-
ered to vocational training or Secondary school
education in Serbia)

Beginning at the age of 16 (or younger), a
statement of transition services to help the

child prepare for leaving school

Beginning at least one year before the child
reaches the age of maturity, a statement that
the student has been told of any rights that will

transfer to him or her.

34

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2006, 1-2: 31-40



TICUXOJIONKO- INEJATOIIKH ITPETJIE/]

Bo ,,Boaudor 3a ojpeayBame Ha MPUIATOJICHU U
CHenujaTHi O00pa30BHU MPOTpaMH H/WIU CITyKOU
3a MOMOII Ha Jela OJl MPEIyYMIIUIIHA BO3pacT
(2003) (Guide for Determining Eligibility and Spe-
cial Education Programs and/or Services for Pre-
school Students with Disabilities), apkaBa New
York, CAJl, nen mrto ce oAHecyBa Ha pa3BojoT Ha
HOII, cTtou neka Tue compkar:

1. HW3BECTYBamE 32 MOMEHTAJIHOTO HMBO Ha MOX-
HOCTH M YKa)XyBame Ha MOTPeOUTE Ha JETETO
COOJIBETHO CO 0Opa3OBHHUTE MOKHOCTH, COLIH-
JaTHUOT W (PU3WYIKAOT pPa3BOj W BOACUKHUTE
noTpedu, BKIy4yBajKu IO M TOa Kako ce ped-
JIEKTHpa TONpPEYeHOCTa Ha JETETO BO ydec-
TBOTO Ha COOJIBETHU aKTUBHOCTH;

2. OIIUC Ha TUIOT Ha IIOIIPEYECHOCT,

3. CIHCOK Ha MEPJIMBU TOIUIINHH IIEITH, KOH3HC-
TEHTHH CO MOTPEOHUTE U MOXXHOCTHTE Ha JIeTe-
TO, BKIYYYBajKH TH W TIOjAOBHUTE TOYKH WJIH
KpPaTKOPOYHUTE WHCTPYKIHUOHU OOjeKTHBHH W
€BOJIYIIMOHU KPUTCPUYMH, CBATyIIMOHA TIPOIIC-
Jypa ¥ pacrope]] KOj ce KOPHUCTH 32 MEpehe Ha
HANPEOKOT CIIOPE]] TOAULTHUTE TISIIH;

4. COOIBETCH cIlelujajieH o0pa3oBeH mporpam
W/WIIK TIOMOII M YCIIyTH KOM My C€ JaBaaT Ha
nerero. OBoj mporpaM M OOJMK Ha IIOMOILI '
MUMa Ha JiucTaTa Ha npudaTeHn NpeayInInIIHA
WIN OCHOBHOYYMJIMIIHM INPOTPaMH U YCIyTH.
Hcro taka, compkar (ppeKkBeHIH]ja, Tpacwe, J10-
Kallfja 1 UHTCH3UTET Ha OBUE YCIIYTH;

5. CHHCOK Ha IOMOJIHUTEIHA IMOMOILI W YCIyTH
KOM My C€ JaBaaT Ha JIETeTO WM BO HErosa
KOPHCT, KaKO U MOKHOCT Ha MOAU(UKaIIM]ja Ha
MPOrpPaMoOT WJIM TIOMOII Ha YYHITUIITETO KOE Ke
My OHuzie OJIpelIeHO Ha JIETETO;

6. pokxonky co MOII ce mpemopauyBa aereTo na
Omzae omdaTeHO CO YCIYyTH OJ JBaTa CPOIHH
CEPBUCH W/WJHM CO YCIYTM OJ HACTABHHUK KOj
paboTy BO MaTpOHAKHA CIIy»0a, TOTramr CoJp-
KM M MECTO KaJie Ke ce BPIIU rprKara 3a Jere-
TO WJIM JPYTH MecTa Ha KoM Ke Ouzae o0e30ene-
Ha CeKaKBa yCIIyra, Kako W JIMIa KO Ke BpIIaT
KOOpIMHAaLKja Mel'y THE CEpPBHCH;

7. OIIUC HA OICErOT BO PaMKUTE KOra AETETO He-
Ma Jla y4ecTByBa BO aKTHBHOCTHUTE CO BpPCHH-
LIUTE OJ] pelOBHATA IIOIYJIALH]a;

According to “Guide for Determining Eligibility
and Special Education Programs and/or Services
for Preschool Students with Disabilities, New
York State, USA, a part that consider to how to
develop IOP, the IEP recommendation are:

1. reports the present levels of performance and
indicates the individual needs of the child ac-
cording to academic or educational achieve-
ments and learning characteristics; social de-
velopment; physical development and man-
agement needs including how the disability af-
fects the child’s participation in appropriate
activities.

2. indicates the classification of the disability. In
the preschool special education system, all stu-
dents who are found eligible for services are
identified by the generic term, "preschool stu-
dent with a disability."

3. lists measurable annual goals, consistent with
the child’s needs and abilities, including
benchmarks or short-term instructional objec-
tives and evaluative criteria, evaluation proce-
dures and schedules to be used to measure pro-
gress toward the annual goals.

4. indicates appropriate special education pro-
gram and/or service(s) selected from the lists
of approved preschool special education pro-
grams and services and the frequency, dura-
tion, location and intensity of such services.

5. indicates, if appropriate, the supplementary
aids and services to be provided to the child, or
on behalf of the child; and a statement of the
program modifications or supports for school
personnel that will be provided for the child.

6. if the recommendation is for two or more re-
lated services and/or special education itiner-
ant teacher (SEIT) services, an indication of
the childcare location or other site(s) where
each service will be provided and the provider
who will coordinate the provision of these ser-
vices.

7. provides an explanation of the extent, if any, to
which the child will not participate in appro-
priate activities with age-appropriate nondis-
abled peers.
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10.

11.

12.

OIHMC Ha HAYWHOT HA KOj POAMTENNTE Ke Oumat
WHQOPMHUPAHU 3a HANPEIOKOT Ha HUBHOTO Jie-
Te (BO HajMana paka, OHOJKY YeCTO KOJKY H
POIWTENNTE HA ACLATa OJ pPelOoBHATA MOIMyJa-
1Mja), COOABETHO CO TOAMIIHUTE LENU U OIce-
TOT Ha OTPaHWYyBamke KOj TH CIpedyBa Jerara
Jla TH MOCTUTHAT CBOUTE IIEJH O KPajoT Ha
YUYWIMIIHATa TOANHA;

MIPEIBUICH TEPMHH 3a TIOYETOKOT Ha 00pa3oBa-
HUETO W JIaBambe€ yCIYTH W JOTOJIHUTENHA I10-
MOIII, HHTEH3UTET Ha JIaBalke YCIYTH (BKIydy-
BajKU JIOKAITHja, Tpacwmke U PPEKBEHITN]a), TaJH
JIAaBam-ETO yCIyTH ke Ouie BO TpyIa WM UHIH-
BUJyaJiHO, Jajii 32 JETEeTO OJroBapa JBaHaecC-
TOMECEUEH CIelHjalieH CePBUC W/UITK MPOTpam
3a yCIyTH KOM Ce IaBaaT BO ce30HaTa Ha 0IMO-
pute (jyJin, aBTyCT) ¥ IPEIBUICHNA TCPMUHH 32
CorlielyBambe Ha MOTpeduTe Ha JEeTeTO 3a Ba-

KOB BUJ YCIIYTH;
OIIMC Ha rmomMarajarta,

OIIKMC Ha ONCCrOT Ha COBCTYBAbC U TPCHUHI HA

ponuTenuTe (Kora Toa € HEOIXOIHO);

ONKC Ha ONIMUTE Ha MPOTPaMOT W YCIyTHTE:
CPOJHH CEepPBUCH, pabOTa Ha HACTABHHUIIUTE CO
CriellMjalTHa HACTaBa BO MAaTPOHAXKA, COOJIBETHU
yCIIyTH BO KOMOHMHaIMja co paboTa Ha HACTaB-
HUIIUTE CO CICNHjaiHa HACTaBa BO MATPOHAXKA,
CITCIIMjaTHO OJIICIICHHE BO WHTETPATUBEH 00-
JIUK, CHEIMjaJTHO OJJICJICHUE IIOJIOBUHA JICH
WU T1eJ1 JICH, WITH Pa3IndHd KOMOHHAIIHH.

Bateman B. u Herr M. C. (2006., ctp. 10) HaBemy-
Ba nieka MOII Tpeba ga v COAPKU CICTHUTE KOM-

IIOHCHTU:

1.

2.

MOMEHTAJTHOTO HHBO Ha pa3Boj Ha JIETETO;
MEPJIMBUTE TOJUIIHY [IETH (M MEPIUBH 3a]1a91
Y TIOKa3aTelu 3a HANpeIOK Ha HEKOW YUYCHH-
1n);

MTONUCOT Ha HEONXOAHHTE CIEITHjaTHO-00pa-
30BHU U JIPYTH OOJIHUIM HA YCIYTH U TIOMOIIL.

12.

provides a statement of how the child’s parents
will be regularly informed of their child’s pro-
gress (at least as often as parents are informed
of their nondisabled child’s progress) toward
the annual goals and the extent to which that
progress is sufficient to enable the child to
achieve the goals by the end of the school
year.

indicates the projected date for initiation of
special education and related services, and
supplementary aids and services, the intensity
of services (including location, duration and
frequency); delivery of service(s) in group or
individual sessions; whether the child is eligi-
ble for a 12-month special service and/or pro-
gram and the identity of the service provider
during July and August and the projected date
of the review of the child’s need for such ser-

vices.

describes any assistive technology devices or
services needed.

Defines the extent of parent counseling and

training, when appropriate.

indicates the recommended program option:
related services only; special education itiner-
ant teacher services only; related services in
combination with SEIT; special class in an in-
tegrated setting/special class half-day or full-
day or in-state residential program.

Bateman B. and Herr M.C. (2006., pg. 10) say that
“IEP document must include certain elements for
all children plus two additional for students sixteen
and older:

l.

2.

The child present level performance;

Measurable annual goals (and measurable
benchmarks or objectives some students), and

A statement of needed special education and
other services
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Jeunuparwe na oopazoenu yeau u 3a0auu
KaKo CyuwimuHa Ha UHOUBUOYATHUOM
obpa3zoeen npozpam

OO0pa3oBHa 1€ € U Toa IITO YWICHOBUTE HA CKHUIIa-
ta Ha MOII mpermocraByBaaT jeka JAeTETO BO pam-
KUTE Ha CBOjaTa IMOMPEUYCHOCT ke OWIe BO MOXK-
HOCT Jla ja COBJaJa BO TEKOT HAa €IHa TOJMHA
(Schwab C m H.). Cmpema Russell-Bramlett A.
HOIT nenure u 3agaunTe oJpeyBaaT TOUYHO IITO €
OJITOBOPHOCT Ha YYHITUIITETO BO OJIPEJICH BPEeMEH-
ckd nepuoji. OOpa3oBHUTE LENH U 3aa4d Ce TOC-
TaByBaaT BP3 OCHOBA Ha HEKOJKY Pa3iIHYHH TPO-
LEHH: TpOoLIeHa HAa 00Pa30BHUOT CTAaTyC M MOKHOCT
3a COBIAyBame OJPEJCHU MPOTPAMCKHU COAPIKHU-
HU, TIPOIICHU BO Pa3BOjOT (MOTOPHYKH, TOBOPHO-
ja3WdKH, OCO3HABAYKH M COITHjATHH CIIOCOOHOCTH
Ha YYEHHUKOT), MPOIICHA Ha OJHECYBAHETO M CIINY-
HO. Bp3 ocHOBa Ha JajeHaTa mpolieHa ce HJIICHTH-
¢uKyBaaT mpoOJIEeMHTE U CE€ COCTaByBa EKHIa, KOja
BO 3aBHCHOCT O] o0acta Ha KOMIETEHIIHjaTa, TH
COCTaByBa IICNIUTE M 3aJauyuTe 3a CEKOj YUCHUK
moceGHoO.

Cnopen Reed Martin C. menra 6u tpebaiio ma mma
MeT KOMITOHCHTH:

1. Hacoka BO K0ja cakaMe Jia Ce ABHKHME;
2. TpoOJieM KOj CMe TO YBUIEIE;
3.  MOMEHTAJIHO HUBO;

4. Ha KOj HA4YMH TW MEpUMe MMPOMEHHUTE Ha KpajoT
Ha y4WIMIIHATA [OMHA;

5. HEOIXOJHAa METOJOJIOTH]a.

3akonotr UJIEA 2004 mameTHYyBa 00BpCKa 3a Mep-
JIUBOCT Ha OOpa30BHUTE IIENIM U 3aj]aud, Ha TaKOB
HAYMH IITO JBE JIMIIA MOXKE Jla CE coryiacaT JeKa
YUEHHKOT JOCTHTHAJ OXpeldeHo HuBo. Jlororam-
HaTa TpaKTHKa 3a MOCTaByBamke OOPa3OBHU IENH
Ce CBeIyBaJla Ha MCTAaKHYBAaHWE MPOLEHTH, IITO Ce
MTOKaYKaJIo KaKo HEMpPeIu3Ho, OUejKH MPOIIeHNUTe-
JUTE HE MOXKeJe 0e3 MHOIITBO Ha JOMOJHHUTEIHU
nH(pOpPMAINH, HE3aBICHO, /1a C€ CI0XKAT OKOJIy TOa
JIaJIi YYCHUKOT HABUCTHHA 'O OCTBAPUII MIPEIIBUIC-
HUOT TiporteHT wiHn He. Cripema Bateman B. u Herr
M.C. (2006., ctp. 17) ,,MepHaTa 11eT MOXKeE aa Oume
M3MepeHa Taka KaKo IITO € Hamuilada, 0e3 T0moi-
HUTEIHU MHQOpMamu®.

Defining of goals as a heart of individual
education programs

Goals represent what you and the IEP team think
your child will be able to accomplish in his area(s)
of disability in a year’s time (Schwab C and H.,
2006). According to Russell-Bramlett A. IEP goals
and objectives determine exactly what the school
is responsible to work on for a designated period
of time. Education goals and objective can be cre-
ated after assessment of educational achievement
and assessment of abilities to accept different
knowledge, than, assessment of development
(motor, language, and social skills), behavioral
assessment etc. Based on those assessment we can
identify the problems and than, we can create a
team. Every member of team, according to his or
her professional field create goals and objectives
for every student, individual.

According to Reed Martin C. (2005) every goal

should have five components:

1. The direction we want to go

2. The problem we are addressing
3. The present level

4. The amount of change by the end of this
school year

5. The methodology needed

The IDEA 2004 law demands that goals must be
measurable. It means that two people can agree
that a student has achieved certain level. Before
the IDEA 2004, earlier versions of the law de-
mands that measurability of goals must be ex-
pressed through the percent, but this was very
wrong because two people could not agree, with-
out many explanations is a student or is not
achieved certain percent. According to Bateman B.
and Herr M.C. (2006., pg.17) “measurable goal
can be measured as written, without additional in-

formation”.
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[lonaramy, MepHUTE OOPa30BHU IIETH COMPIKAT 3a-
Jlaud KOM My c€ JaBaaT Ha YYeHHUKOT, HAUMHOT Ha
KOj OYeKyBaMe YUEHHKOT JIa TH pelld 33aJa4uTe U
KpUTEpUyMHTE, ONTHOCHO HUBOTO KO€ YUYEHUKOT On
Tpebano na ro 3ajgoBoiu. [IpakTudHo, TOa OU U3-
rnenano Baka: Kora Ha Munan ke My ce gaae Aa
guTa KaKoOB OWJIO TEKCT 3a BTOPO OJJIEJICHHE, TOj
ke mpouuta 60 OYKBH BO MHHYTa, CO HE MTOBEKE O]
2 rpemku, wiu Enena ke mpermmme 20 OyKBU BO
MHHYTA, TTOTHOIHO TpaBwiIHO (0e3 rpemkn). 3Ha-
YH, TOCTaBeHHUTE IENW U 3aJa4d Mopa Ja Oujaar
IIEJIOCHO TIPEN3UPaHH U jaCHH.

[Tpu uzpadorkara Ha MOII moxe na 300pyBame 3a
JONITOPOYHU M KPaTKOPOYHU IIeNu | 3axaun. J{on-
TOPOYHMTE 1eNK (HAajUeCTO Ce MOCTaByBaaT 3a ¢/IHa
ydeOHa TO/AMHA) YKaXKyBaaT Ha TOa IITO MOXE Ja
OdYeKyBaMe OJI YYCHHKOT J]a COBIIaJia BO TEKOT Ha
enHa ydeOHa roguHa. Kora ce mocraByBaat BakBU
LIEJIM MOPA J1a C€ BOJM CMETKA 32 HEKOJIKY paboTH.
HajnpBo, Mopa na moctom IWpEeKTHAa BpCKa Mery
MOMEHTATHOTO HUBO HAa MOKHOCTUTE Ha YICHUKOT
U rogumHute nenu. [lo u3BpuieHata mpoleHa Ha
YYEHUKOT, ITOTPEOHO € Ja ce HamlpaBaT TOIUIIHA
LIEJA 3a CeKoja 00JacT Ha pa3Boj M yueme, Koja
cMe ja uaeHTH(HKYBajle Kako Hepa3BUEHA WU
cmabo pasBueHa. [lomaramy, mMopa nma ce Bomu
CMETKa 3a MPUOPUTECTHUTE MOTPEOM Ha JETETO.
logumauTe 1Henu Mopa na Oujar MOCTaBeHU TakKa
IITO BO MOTIIONHOCT kK€ UM OWIAT jaCHH Ha CHTE
yrenoBu Ha MOII exunara, HO M Ha POAUTETUTE HA
yaeHukoT. Smith S.W. cmera nexa MOII tpeba na
COIPKU IIeNTM M 33/la4dl 32 CHUTE O0JIACTH BO KO
YYCHUKOT HE MOXKE Ja OJIrOBOpH Ha OapamaTa Ha
penoBHuoT mporpaMm. Criopeln OBOj aBTOp MOCTOH
npemior neka 3a 4 mo 10 menn roaumrHo 6u Tpeda-
JI0, BO TIPOCEK, Ja Ce HampaBaT 4 KpaTKOTpajHU
3aJla4uM M TOa Jla Oujie mpernopayaH cTaHaapa. 3Ha-
4y, 33 J]a C€ CMaJH OMNIIMPHOCTA WM Tio0anu3a-
1yjaTa Ha JOJTOPOYHHUTE IIeJH, CE MPUCTAIyBa KOH
n3paboTKa Ha KPAaTKOPOYHHU LIENH, Kou Tpeba na
MpeTcTaByBaaT Mall YeKOp Ha MMaToT A0 KOHEeYHaTa
nen. KpaTkopouHuTe menu MpeTcTaByBaaT Maiu
00J1acTu KOW YYCHHUKOT Tpeba Jja TH COBIaJa 3a Ja
ja ocTBapu roaumIHaTa 1ei. Tue BOeIHO ce U maTo-
Ka3u 3a OCTBAPJIMBOCT HA IMOCTAaBEHUTE JOJITOPOU-
HU LU U UCTIPAaBHOCTA Ha MPOLICHATA.

Forward, measurable goals and objectives contain
givens the learner performance, and criterion (level
of performance to be reached). Practically, it looks
like this: When Milan reads any text from textbook
for II degree of primary school, he will read 60
marks per minute, with no more than 2 mistakes
or, Elena will copy 20 marks per minute, com-
pletely right (without mistake). So, goals and ob-

jective must be concrete and clear.

In creating of IEP we can discuss about long-term
and short-term goals and objectives. Long-term
goals (for one school year) show our expectation
of student’s level of performance to be reached for
one school year. There are few things to be consid-
ered. At first, there must be direct relation between
of current level of student’s capabilities and year
goals. Forward, it is necessary to, after assessment
make year goals for every area of development and
learning which we consider as a problem. It is nec-
essary too, to pay attention on priority needs of a
student. Long-term goals must be written in a way
to be clear to all team members, as much as to par-
ents. Smith S.W. (2004) thinks that IEP should
contain goals and objectives for all area that stu-
dents cannot follow in a regular program. Accord-
ing to this author one suggestion is that an average
of 4 short-term objectives for each of 4 to 10 an-
nual goals could be a recommended standard. So,
if you want to make small steps, you will create
short-term goals and objectives. Short-term goals
are small areas in progress of one student. They are
sign-post of realization long-term goals and sign-

post of good assessment.
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Ce cMeTa JieKka € HEOIMXOJHO Ja ce MpOoBepyBaar
MOYECTO, ypy U JTHEBHO MPOICHUTE 3a OCTBAPJIH-
BOCTa Ha LIEIHMTE W 3aJa4uTe W Ja Ce BpIIu Op3a
WCTpaBKa Ha TOCTABEHHUTE 3a/Ia4M, IITO € EIHA O]
HajBakHUTE BpeaHocty Ha NOIL.

3akayuox

HocerantHara o0pa3oBHA MPAKTUKA HA YUYCHUIIUTE
CO MOTOPHYKH HapyIllyBama, HO M CO pa3iHyHa
cocTojba Ha MOMPEUEHOCT, UMajia CEpUO3HU TIPOO-
JIEMH BO COBJIaJlyBarme Ha CIICIUjaTHATA U PEIOB-
HaTa HACTaBHA MporpaMa. 3rojeMeHuTe Oapara 3a
WHKJITY3UBHOTO 00pa30oBaHUE HAa YYEHHIIUTE CO TO-
ceOHM 00pa3oBHU MOTPeOU, K€ TO WHTCH3MBHPA
oBoj npobnem. [ToTpeOHO € Aa ce HampaBaT HeKOJI-
Ky crienm(UIHN TTOATOTOBKY OJ 00acTa Ha M3pa-
6otkara Ha MOII mpen na ce BKIywar jxerara co
MPEYKH BO PEAOBHUTE YUMIIHIITA!

1. I[a CC HaIllpaBHW 3aKOHCKa OCHOBa 3a BOBCIyBa-
BbC MHAWBUAYATTHU 06pa3OBHI/I nporpamMu, HE
CaMO BO PCAOBHHUTC, TYKY U BO CHGI_II/IjaJ'IHI/ITC
yuyuianaiTta 1 rpailuHKHU.

2. [la ce u3Bpmyn 00yka Ha HACTABHUIIUTE 3a CIIe-
[MjajlHa HAcTaBa M Ha APYTHTE YJICHOBH Ha
ekunara 3a u3paboTka Ha HHAWBUAYAIHH 0Opa-
30BHH NIOTPeOH.

3. /Jla ce oOyuar nuia Kou O KOOpAWHHpAIE CO
YJICHOBHUTE OJ] €KHIIaTa 3a Jia He J0jle A0 mpe-
KHHYyBame Ha copaboTkaTa.

4. Jla ce ¢dopmupaaT MOCEOHN COUHUITA WU
city0H CO TIOMOIII Ha PEJIOBHUTE, HO U CIICIH-
JaTHHUTE YYWIMINTA ¥ TPAJUHKHA BO TEPUOJOT
Ha TpaH3HUIMjaTa KOH HHKITY3Hja.

There is opinion that it is necessary to check up
realization of goals and objectives, very often,
maybe daily, and do quickly corrections of objec-
tives. This is the biggest precedence of IEP.

Conclusion

The previous practice of education children with
motor disabilities and other disabilities has serious
problems in adaptation of special and regular pro-
grams toward capabilities of those children. The
stronger demands for inclusive education of chil-
dren with special education needs will make this
problem bigger. It is necessary to make following
few steps, before we try to include children with

disabilities in regular schools:

1.  Make a law which will make possible to bring

in schools IEP

2. Educate special education teacher for creating
IEP

3. Educate people for coordination job
4. Make special units or services for regular, but
also, for special schools and kindergartens in

period of transition toward inclusive educa-

tion.
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