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Pe3ume

JlemaTta co cmernujayHu MOTpeOH MMaaT MpaBo Ha
€IHAKBU OOpa30BHM MOXKHOCTH W CIIOpEA Toa H
MpaBo Ha UHKIIy3UBHO oOpa3oBanue. Co cMecTyBa-
BETO Ha AETETO CO MOTOPHH IPEYKH BO OCHOBHO
YUMITUINTE, MOOMITHHOT Ae(PEKTONI0r U MOOUITHHUTE
yCIyTH UMaaT BayKHa yJiora.

JlononHUTeNHA CHenyjaiHa TTOMONI 3a JieraTta co
CHeUyjaHi MOTpeOu 3HAuu TPUKPUBALE, KOpPH-
THpamke M KOMIICH3HPAmhe Ha JACTCKUTE MPEYKU H
HeqocTaToly. Toa BKIydyBa IPOLCHYBAmkE HA CTe-
MEHOT Ha JleTcKaTa (PyHKIHOHAIHOCT, IPOLEHYBa-
€ Ha JIETCKUTE TIOTPEOH O]] CIICIINjaTHO TTe1aromnl-
KO TJICIUIITE, IPOIIEHYBakbe Ha HHTETpaHaTa CTH-
MyJialldja Ha JETCKUTE MOTEHIUjaId U MPOLICHYBa-
BC Ha BIIMjaHMjaTa Ha Pa3BOjOT Ha EKCIepTH3ara,
CTPAaTETHUTE M BEIITHHHUTE TOTPEOHM 3a yUeme U
pabora. MHTErpupaHuoT MPHOJI T'O CMETa IETETO
KaKo OHMO-TICHXO-COIMjajlHO CYLITECTBO BO JETCKO-
TO COIMjAITHO OIIKPY’KyBame. 3aT0a, Toa He HHBOJI-
BHpa caMo AWPEKTHa paboTa co AeTeTo, TYKy U CO-
BETYBambe.

Cekoe nete Tpeba /a ce BKIY4YH BO Iporpama IMITo
€ COEJIBETHA Ha HEroBaTa CKJIOHOCT M CIIOCOOHOC-
TU. 3aT0a, MOOWIIHHAOT Je(eKTONOT (HACTAaBHUK 32
JleTia Co CIEeNHjalTHA MOTpeOn Koj paboTh Ha Te-
peH) UMa BaXkHa yJjiora 3a Jia UM T'M HarJlacu Ha po-
JIUTENINTE HETaTUBHUTE (DAKTOPH INTO CE jaByBaaT
¥ 3aeTHO CO HHUB Ja ce oOWIe Na W3Hajae ITO €
Haja00po 3a IeTeTo.

Knyunu 360posu: /leme co momopHu npeuxu, mo-
ounen dehekmonoe, HACMABHUK 3d Oeyd CO Cneyu-
Jannu nompebu, Moourna cayrcoa, pedo8Ho 0CHO8-
HO yuuauuime
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Abstract

Children with special needs have a right to equal
educational opportunities and consequently to an
inclusive education. With a placement of a motor-
disabled child in a primary school, a mobile spe-
cial educator and a mobile-service have an impor-
tant role.

Additional special assistance for children with spe-
cial needs means suppressing, correcting and com-
pensating children’s impediments and deficiencies.
It includes assessing the level of child’s function-
ality, assessing child’s needs from a special peda-
gogical viewpoint, assessing integral stimulation of
child's potentials and assessing influences on the
development of expertise, strategies and skills re-
quired for learning and work. The integrated ap-
proach considers the child as a bio-psycho-social
being in to child’s social environment. Therefore,
it does not involve only a direct work with a child
but also counselling.

Every child should be included in a programme
that is appropriate for its aptitude and capabilities.
Therefore, the mobile-special educator (mobile
special educator-teacher for children with special
needs who operate on field) has an important role
to emphasise to the parents the negative factors
that occur and together with them try to find what
is best for their child.
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Boeseo

Bo mocnenHnTe ABaeceT roMUHM Ce 3rOJIeMH HaIlo-
poT ma ce 06e30emu emHaKBO 00pa3oBaHME, a KaKo
pe3yaTaT Ha TOa 3all04YHa CMECTYBAhETO Ha Jierara
CO CIENUjalHH TOTPpeOH BO PEIOBHOTO OCHOBHO
yumiuinte. Jlenara co crnenyjaind moTpeou umaar
MPaBO Ha €JIHAKBYU 00Pa30BHU MOXKHOCTH U CHOPE]
TOa U MPABO Ha MHKIY3UBHO 00pa30BaHUeE.

Cropen CTaTyToT, IeraTa co CIEIHjaTHa ToTpeon
ce Jiera co MPevKH BO MEHTATHUOT Pa3Boj, CICIH U
caboBUIIHY, TIYBH M HarIyBH, Jelia cO TOBOpHA
MaHa, CO MOTOPHHU IPEYKH, CO JOJTOTpajHa 0o-
JiecT, Aela cO MPEYKu BO crienuduyHa obiacT Ha
yueme W JAena co OMXEBHOPAJHH W KapaKTepHH
MPEYKH, CUTe KO MMaat rnorpeba o mpuiarogeHa
UMIUIEMEHTalMja Ha 0o0pa30BHA IporpaMa co JIo-
MOJIHUTENHA EKCIIEPTCKa OMOIII WM TpHJIaroaeHa
o0pa3oBHA MporpamMa WIN CIIeHjaTHA 00pa30BHU
nporpamu. (ZUOPP, 2. maparpad)

Bo oBoj Hamuc jac ke ce ¢okycupam MoceOHO Ha
JenaTta co MOTOPHH MPEYKH M yjorara Ha MOOHII-
HHOT JepeKToIor BO OCHOBHOTO yumiumite. [lemna-
Ta CO MOTOPHH NPEYKH MMaaT HacJeIHA WU CTeK-
HarTa IOBpena, MoBpeda Ha MOTOpHKAaTa, IEHTpa-
JieH wiy epudepen amapat (cuctem). MOTOPHHOT
HEJIOCTAaTOK Ce M3pa3yBa BO (pyHKINOHAIHUTE U BO
NpEYKUTe Ha JBIDKee. [locTojaT MHOTY BHIOBH
Ha MOTOPHH IpPEYKH, o Onaru, yMepeHH, TEUIKH

JI0 EKCTPEMHH MOTOPHU IIPEUYKH.

JlenaTta co crienujaiHi MOTPEOH ce CMECTEHH CO-
TJIaCHO 3aKOHOT 33 CMECTYBame Ha Jiella CO CIelH-
jamau otpedu. Bp3 6a3a Ha eKCIEepTCKO MUCTIEHLHE,
KomHTETOT 3a cMecTyBame U3/1aBa pellicHue | Jie-
TETO € BKJIYYCHO BO PEIOBHO OCHOBHO YUMIIMIITE
CO TIpUJIarojicHa WMIUIEMEHTanuja Ha o0pa3oBHA
mporpaMa ¥ co JOTIOJTHHUTENIHA 00pa30BHa eKCIepT-
CKa TIOMOIIL.

JIonoNHUTENTHA CHeNHjaTHa TIOMOII 3a JieraTta co
CIICIHjaTHN TOTPeOM 3HA4YM TPHUKPHUBAILE, KOPH-
Trupamkbe U KOMIICH3UpPakEe Ha ACTCKUTE IMPEUYKU U

HEJIO0CTaTOIH.

Introduction

In the last twenty years the strive to provide equal
educational has increased as a result of which a
placement of children with special needs into a
regular primary school has began. Children with
special needs have a right to equal educational op-
portunities and consequently to an inclusive edu-

cation.

Under the statute, children with special needs are
children with mental development impediment,
blind and weak-sighted children, deaf and hard of
hearing children, children with speech impedi-
ment, motor-disabled children, children with long-
term illness, children with deficiencies in a specific
learning area and children with behaviour and per-
sonality impediment, all of which need an adopted
implementation of an educational programme with
additional expert assistance or an adopted educa-
tional programme or a special educational pro-

grammes. ( ZUOPP, 2. paragraph)

In this article I shall focus especially on motor-dis-
abled children and the role of mobile special edu-
cator in a primary school. Motor-disabled children
have an inherited or acquired injury, an injury of a
motor, central or peripheral apparatus. Motor im-
pediment is expressed in a functional and motion
impediment. They are many types of motor im-
pediment, from mild, moderate, heavy and extreme

motor impediment.

Pupils with special needs are placed pursuant to
the Placement of Children with Special Need Act.
On the basis of an expert opinion, a committee for
placement issues a decision and a child is included
in a regular primary school with an adopted im-
plementation of an educational programme and

with an educational additional expert assistance.

Additional special assistance for children with spe-
cial needs means suppressing, correcting and com-

pensating children’s impediments and deficiencies.
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Toa BKIy4yBa MPOICHYBaWkE Ha CTEIEHOT HA JIET-
ckaTa (GyHKIMOHATHOCT, MPOICHYBAakbe HA JICTCKHU-
T€ TOTPEOHU O CHEIHjaTHO TIEAAroIKO TIICIHIITE,
MPOIICHYBalk¢ Ha HMHTErpaliHaTa CTUMYJallkja Ha
JICTCKUTE MOTCHIMjady U MPOICHYBambe HA BIIHja-
HUjaTa Ha Pa3BOjOT HA EKCIIEPTU3aTa, CTPATCTHHUTE
¥ BEIITHHUTE MTOTPEeOHU 3a yuewme u padora. MHTE-
TPUPAHUOT MPUOJ] [0 CMETA JAETETO KaKo OHO-TICH-
XO-COLIMjATHO CYIITECTBO BO JIETCKOTO COIIHMjalTHO
OIIKPYXKyBame. 3aT0a, Toa He HHBOJIBHPA CaMo JIU-
pEeKTHA paboTa CO ACTETO, TYKY M COBETYBAhE.

JlenaTta co MOTOPHU MPEYKH OOUYHO CE CMECTyBa-
aT BO HajOJMUCKOTO OCHOBHO YYMJIMIITE INTO MOpa
J1a TH 33JI0BOJIH CIICTHUTE yCIOBH:

o mpucTan 0e3 apXUTCKTOHCKH MPEIPEKH,

o 00e30e1eH0 TapKUpANUIITE 32 HHBAIUAH,
e TPWIArOJCHO MECTO BO YUHJIHINITETO,

o TIPWIArOJCHH CAHUTAPHU yCIyTH,

e 00e30emeH mpucTanm Mery KaToBH (IHGTOBH,
MTOJABIKHH CKaJIN),

e 00e30eIeH0 MECTO 3a WHIWBHIyaIHO BHUMA-
HUE,

e TpuiaroneHo paboTHO MecTo (Maca, CTONYE...).

Co cMecTyBameTO Ha JICTETO CO MOTOPHH IIPEUKH,
MOOMITHHOT JeeKToNor W MOOWIHATa Ciyxo0a
“MaaT BakHa yJjiora. MoOunHarta ciyx0a e au3aj-
HHpaHa KaKo MHTETPAJICH TPEeTMaH Ha Jerara co
MOTOpPHHM TIPEYKHM KOW y4yaT BO HHBHA JOMAIllHA
cpeirHa BO PEIOBHHUTE y4yuiaumTa. MoTopHaTa
cmyx0a ce MHBOJBHPA KOTA YUWIMIITETO W POJH-
TEJNOT EOHOTJIACHO CMeTaaT JeKa 3acJAHUYKOTO
Y4ECTBO Ke MPHJIOHECE 32 HAMalTyBambeTO Ha TEll-
KOTHHWTE Ha JeraTa 1 3a nmoeukaceH u moeeKTh-
BeH oOpazoBeH mpouec. CopaboTkara Mely poau-
TEJNUTE, YUIIUIITETO U HAC ce 0a3upa Ha eIHAKBU
Y BOJIOHTEPCKH OCHOBH.

MoeTo TIpBO MCKYCTBO BO OBaa oOJyiacT Oerrre Tmoii-
HO CO BO3HEMHPEHOCT, HEMOK, 3aKaHa W JIyTHHA
Ougnejku MopaB Ja ro HajoaM U Ja ce OopaM 3a
CBOETO MECTO BO €JTHO OCHOBHO yuwmnuiire. [Ipu
HAIIETO TIPUCTUTAE, HACTABHHUIIUTE U COBCTHU-
LUTE BO UCTO BPEME C€ COOYHja CO HUBHUTE IUIIE-
mu. CaMo HMCKyCTBaTa IITO TH CTEKHaBME HH3 pa-
0oTaTa U 3HACHETO BO 00JacTa Ha TUMCKaTa copa-
00TKa, KaKO M COXXKMBYBAmETO, HE TOHECOA JO OII-
NITUTE YNMATCTBA M TPEMO3HABAE JCKA CHTE HUC
pabotume 3a 1OOPOTO Ha JETETO.

It includes assessing the level of child’s function-
ality, assessing child’s needs from a special peda-
gogical viewpoint, assessing integral stimulation of
child's potentials and assessing influences on the
development of expertise, strategies and skills re-
quired for learning and work. The integrated ap-
proach considers the child as a bio-psycho-social
being in to child’s social environment. Therefore,
it does not involve only a direct work with a child
but also counselling.

A motor-disabled children are generally placed
into the closest primary school that must satisfy the
following conditions:

« access without architectural obstacles,
o insured parking space for disabled,

« adopted school space,

« adopted sanitation,

« insured access between floors (elevators, esca-
lators),

insured space for individual attention,
« adopted working space (table, chair...).

With a placement of a motor-disabled child a mo-
bile special educator and a mobile-service have an
important role. The mobile-service is designed for
an integral treatment of motor-disabled children
that are learning in their home environment in
regular schools. The motor-service is involved
when the school and the parent unanimously hold
that a joint participation would contribute towards
diminishing the child’s difficulties and would con-
tributed towards more efficient and effective edu-
cational process. Cooperation between parents, the
school and us is based on equal and voluntary
foundations.

My first experience in this area was full of distress,
powerlessness, threat and anger since I had to find
and fight for my space in a primary school. Upon
our arrival, the teachers and counsellors were also
at the same time faced with their dilemmas. Only
the experiences we have gained through work and
knowledge in the area of team cooperation, like
empathy, have brought us to common guidelines

and recognition that we all work for the wellbeing
of a child.
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Baxxno e meka medekronoror go6po copaboTyBa
CO JIeTETO, HACTABHUIIMTE, COBETHUIIUTE M POJHTE-
nute. CrenyjanHuoT exykaTop obe30enyBa MHIM-
BUJIyaJleH TPEeTMaH CO COOJBETHH JHMjarHOCTHYKH
METO/IH, IO CJICU MPOrPECcOT Ha JETETO, KOHTUHY-
MPaHO ja JOIOJIHYBA WHIWBHIyalH3HpaHaTa Ipo-
rpaMa, Tl 3alBPCTYBa CHJIHUTE c(epH Ha JETETO U
TH MIPE3CeHTHpa Mpel HAacTaBHUKOT. CennjatHuoT
eIIyKaTop To 3all03HaBa HACTAaBHUKOT CO OCOOEHOC-
TUTE Ha JIETETO, TO BOBEyBa BO NPHJIATOICHHUTE
IUIAKTHYKA WHCTPYMEHTH M ONpPEMa, 3aeIHO CO
HACTABHUKOT ja IUIAaHMpa JoMaliHara padora,
BKJIyYeH € BO paboTara BO YUMIIHUIATA KaKO WICH
Ha TUMOT, T0 HH(OPMHpPA HACTABHUKOT 32 MOJPO0-
HOCTUTE M My JaBa MOJJAPIIKA KOja BOAU IO TIO-
noopu ogHocu. CopaboTkaTa CO pPOJHUTEIUTE €
MHOTY BaxkHa. JleeKkTooror Mopa peoBHO aa I'u
uH(pOpMHpa poAMTENNTE W 13 TH BKIYYH BO Te-
KOBHHOT pabOTEH MPOIIEC, KaKO U J]a T COBETYBA.

Kora i Tpeba oMol 0 eKCIEePTUTE COBETHHIIH,
MOXE Oda IO KOHTaKTHpaM€ TUMOT Ha MOOHMIHATA
ciayx0a BO HAIIMOT MHCTHTYT. BKiydyBameTo Ha
eKCIepT 3aBHCH OJ MPOOJIEMOT 3a KOj ce padoTH.
CuTe eKCIepTH TIo TPeTHpaar IeTeTo OJf HHBHO
CTPY4YHO TJICIMIITE M MPUIOHECYBaaT 3a MOCTHI-
HyBam€ Ha OIIITAaTa LeJl.

(Doctor)

Cnuxka 1. Tum na mobunna cuysicoa

(101eonpg [e109dS S[IQOIN)

Tumot Ha
MOOHTHATA
ciyx0a
(The mobile
ervice team

(ys1desoy gorads)

It is important that a special educator cooperates
well with the child, teachers, counsellors and the
parents. The special educator provides individual
treatment with appropriate diagnostic methods,
monitors child’s progress, continually supplements
individualised programme, strengthens child’s
strong areas and presents these to the teacher. The
special educator acquaints the teacher with child’s
particularities, introduces to him the adopted di-
dactic instruments and equipment, together with
the teacher plans homework, is included in a class-
room work as a team member, notifies the teacher
of the particularise and gives him support that lead
to better relations. A cooperation with parents is
very important. The special educator must regu-
larly inform the parents, and must include them in
the actual work process as well as advise them.

When we need an assistance from one of the ex-
pert counsellors, we can contact the mobile-service
team in our Institute. The inclusion of an expert is
dependant upon the problem in question. All ex-
perts treat the child from their expert viewpoint
and contribute towards achieving a common goal.

JI0LODId(PA HAITMOQOIAL

®dusnorepanesT
(Physiotherapist)

OLI0IO] [

Picture 1. The mobile-service team
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Mobunnama cnysycoa Hyou

e COBETYBamE 3a YYWIHUINTETO BO BPCKa CO MOT-
peOHOTO mMpWIAroAyBame Ha OOPa30BHUOT
mpollec 3a Jenara co CHelHjalHd MOoTpedu u
copaboTKa 3a pa3BOj HA WHIWBHIYATH3UPAHH
mporpamu (amanTanuja Ha MeToa u ¢opMa Ha
pabora, TecTHTame W eBalyaldja Ha 3HACHHC,
M3BEAYyBamkE Ha CIIOPTCKO 00pa3oBaHNUe);

e COBCTYBamE BO BPCKA CO CICIMjalHA aJarTa-
[Ija Ha CpeIruHa, pabOTHO MECTO U OTIPEMa;

e HMIUIEMCHTUpAE Ha JIOTMOJNHUTENHA CTPydYHA
nmomorr Bo (opma Ha memaromika pabora u
JIpyr TepameBTCKA TpeTMmaH ((usnorepamnuja,
paboTHa Tepamuja, JOTOMEeACKH TPETMaH, MCH-
XOJIOIIKY TPETMaH).

[Ipu ceto oBa, He cMee Aa ce 3a00paBW JeKa Haj-
BXHOTO HEUITO € HHKJIy3WjaTa Kako COIHjaJiHa
KoMroHeHTa. HKTy31jaTa Ha Jela co CreldjaTHu
noTpedu-aena co MOTOPHU MPEYKH BO PEIOBHOTO
OCHOBHO YYMIIHINTE, JIOHECE MHOTY TO3HTUBHH
(hakTOpHU M CeKaKo HEKOM HeraTuBHU. Mopa 1a Ha-
MpaBUME HAMoOp Ja MMa IITO € MOXHO MOMAJIKy
TAaKBU HETaTHBHU (DaKTOPH M HA JETETO Jla My ce
Jajie UHTETPUPaH TPETMaH BO OJHOC HA HEropara
CKJIOHOCT M cnocoOHocTH. CHOT cTpydeH mepco-
HaJl Mopa Jia paboTH Kako THM M Taka Ke TH 3aJ0-
BOJIIME KPUTEPUYMHUTE 3a YCICIIHO CMECTYBaIbE.

3akayuox

Cexkoe nmete Tpeba Ja ce BKIIy4d BO MpOrpaMa IITo
€ COOJIBETHA Ha HEropaTta CKIOHOCT M CIOcoOHOC-
TH. 3aToa, MOOWJIHHOT Ae(PEeKTOJIOr HMMa Ba)KHA
yJiora Jja TH Harjacu npel POXUTEIUTE HeraThuB-
HUTe (PAKTOPH MITO CE jaByBaaT W 3acIHO CO HUB
Ia ce o0uae nMa W3HajAe MTO € HajamoOpo 3a HUB-
HOTO JIeTe.

Mobile-service offers

o counselling to the school regarding required
adaptation of an educational process for a child
with special needs and a cooperation in devel-
oping individualised programme (an adaptation
of the method and the form of work, testing
and evaluating knowledge, taking sport educa-
tion);

» counselling regarding special adaptation of the
environment, work place and equipment;

« implementing additional expert assistance in a
form of a pedagogical work and other thera-
peutically treatment (physiotherapy, work
therapy, speech therapist treatment, psycho-
logical treatment);

With all this, it must not be forgotten that the most
important thing is a social-component inclusion.
An inclusion of children with special needs-motor-
impeded children in a regular primary school has
brought a lot of positive factor and of course, some
negative ones. We must take effort that there are
as few such negative factors as possible and that
the child will be given an integrated treatment re-
garding its aptitude and capabilities. All expert
personnel must work as a team and thereby we will
satisfy all the criteria for a successful placement.

Conclusion

Every child should be included in a programme
that is appropriate for its aptitude and capabilities.
Therefore, the mobile-special educator has an im-
portant role to emphasise to the parents the nega-
tive factors that occur and together with them try
to find what is best for their child.
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