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Rezime   Abstract 
Integracijata na decata so posebni 
obrazovni potrebi, kako vo svetot 
taka i vo Makedonija, e po~nata. Poj-
dovna osnova za uspe{na integracija 
prvenstveno se determinira od oprede-
luvaweto koi deca so posebni obra-
zovni potrebi mo`e da se integriraat 
i od toa {to se podrazbira pod inte-
gracija. Vo trudot se elaboriraat ovie 
dve pra{awa. 
Vo Makedonija integracijata se spro-
veduva niz Klini~kiot, Edukativniot 
i Socio-ekonomskiot del od Sovreme-
niot sistem za rehabilitacija. Spro-
vedeni se neorganizirani i organi-
zirani integrativni aktivnosti pred 
i po donesuvaweto na me|unarodnite 
dokumenti. Seto toa e elaborirano vo 
trudot. 

 The integration of children with special 
needs education has started, both in the 
world and in Macedonia. The starting point 
for successful integration firstly is 
determined by what kind of children with 
special needs education can be integrated 
and what integration means. These two 
issues are elaborated in this paper.  
The integration in Macedonia is carried out 
through the clinical, educational and socio-
economic part of the contemporary system 
of rehabilitation. Organised and unorga-
nised integration activities were carried out 
before and after the international docu-
ments were made. This is elaborated in the 
paper.  
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Vo periodot na organiziraniot pris-
tap, vo trudot se izneseni site aktiv-
nosti vo sozdavaweto preduslovi za us-
pe{na integracija (izveduvawe raz-
li~ni proekti za integracijata, rana-
ta intervencija, deinstitucionaliza-
cijata, voninstitucionalnoto zgri`u-
vawe i dr).  
Vrz osnova na dosega{noto iskustvo, 
iako skromno, e predlo`eno: izbor na 
novi alternativni oblici, no ne i 
napu{tawe na postojnite; donesuvawe 
standardi i programi; sozdavawe pros-
torni, materijalni i tehni~ko-tehno-
lo{ki uslovi; podgotovuvawe na deca-
ta i nivnite roditeli; podu~uvawe na 
redovnite u~iteli i prodol`uvawe so 
sistematsko podgotvuvawe na defekto-
lo{kite kadri za nivno vklu~uvawe vo 
integrativnite procesi vo redovnite 
u~ili{ta-seto toa kako preduslov za 
uspe{na integracija. 

 During the period of organizational approach, 
the paper includes all the activities in creation 
of preconditions for successful integration 
(realization of different projects for integration, 
early intervention, deinstitutionalization, non-
institutional care and so on).  

On the basis of previous experience, 
although modest, the following was 
suggested to be fulfilled as a precondition 
for successful integration: choice of new 
alternative forms without leaving the 
existing ones;  bringing table of norms, 
programs; creating facilities as well as 
material and technical and technological 
conditions; preparation of children and 
their parents; training of full-time 
teachers and continuity of systematic 
preparation of special teachers staff and 
their inclusion in the integrative 
processes in the regular schools. 

   
 Klu~ni zborovi: integracija, inklu-

zija, deca so posebni obrazovni potre-
bi, rehabilitacija, deinstituciona-
lizacija 

 
Key words: integration, inclusion, children 
with special needs education, rehabilitation, 
deinstitutionalization. 

   
Pojdovnata osnova za uspe{na integra-
cija na decata so posebni obrazovni 
potrebi, prvenstveno e determinirana 
od opredeluvawe na decata (so posebni 
obrazovni potrebi) koi mo`e da se 
integriraat vo redovnite u~ili{ta 
kako i od toa {to se podrazbira pod 
"integracija#, koi se nejzinite 
postulati i koi uslovi i na~ini treba 
da se ispolnat za taa da uspee. 
Kaj nas vo Pravilnikot za opredeluva-
we vidot i stepenot na invalidnosta, 
{to proizleguva od klasifikacijata 
SZO, se navedeni slednite vidovi i 
stepeni na invalidnost: 

 The starting point for successful integration 
of children with special needs education, is 
determined by: determining children (with 
special needs education) for integration in 
regular schools; and what “integration” 
means, what are its postulates and what 
conditions should be fulfilled for its 
success.  

Our Rule Book for determining the kind 
and level of disability, based on the 
Classification of WHO, states the following 
kinds or level of disability: 
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lica so o{teten vid (slabovidni i 
slepi); lica so o{teten sluh (nagluvi 
i gluvi); lica so pre~ki vo glasot, 
govorot i jazikot; telesno invalidni 
lica; mentalno retardirani lica 
(lesno, umereno, te{ko i dlaboko); 
lica so autizam; hroni~no bolni lica 
i lica so pove}e vidovi  pre~ki 
(kombinirani pre~ki). (1) 

Vo izlagaweto za integracijata }e 
zboruvame tokmu za ovie lica, odnosno 
deca i }e gi oslovuvame so op{tiot 
termin lica so invalidnost, odnosno 
deca so posebni obrazovni potrebi. 

Sostojbata na licata so invalidnost, 
odnosno decata so posebni obrazovni 
potrebi (brojnost, opfatenost so 
tretman, uslovi za tretman i dr.), 
nametna zagri`enost i zaintere-
siranost vo svetot. Zatoa se anga`iraa 
Obedinetite nacii i pove}e me-
|unarodni organizacii, a vo ramkite 
na toa i na{ata zemja. Se donesoa go-
lem broj me|unarodni i nacionalni 
deklaracii, rezolucii, zakonodavstva 
i strategii za pravata na ovie lica.  

Vo Republika Makedonija se oprede-
livme i izgradivme i vo praktika go 
sproveduvame integrativniot pristap 
vo rehabilitacijata na licata so inva-
lidnost niz Klini~kiot del (detek-
cija, dijagnostika i ran tretman); niz 
Edukativniot del (predu~ili{no, os-
novno, sredno, vi{o i visoko obrazo-
vanie); i niz Socio-ekonomskiot del 
(socijalizacija, integracija, osposobu-
vawe, vrabotuvawe i dr.). 

Paralelno so razvojot na ustanovite 
za takov tretman i podobruvaweto na 
uslovite za pouspe{no rabotewe, vo 
dosega{niot period, Republika Make-
donija kako ~lenka na  OON  i  potpis-

 people with damaged sight (having poor 
vision and blind); people with damaged 
hearing (hard-of-hearing and deaf); people 
with voice, speech and tongue problems; 
people with physical disabilities; mentally 
retarded people (easy, moderate, hard and 
deep); autistic people; chronically sick 
people; and people with many kinds of 
problems (combined problems). (1) 

In this paper on integration, we will discuss 
about these people, i.e. children and we 
shall use the general term persons i.e. 
children with special needs education.  

The condition of disabled persons i.e. 
children with special needs education, 
(number, inclusion with treatment, 
conditions for treatment and so on) imposed 
concern and interest in the world. Therefore 
the UN and a great number of international 
organizations as well as our country, were 
engaged in it. A great number of 
international and national declarations, 
resolutions, legislation and strategies for the 
rights of these persons were brought.  

In the Republic of Macedonia we 
determined ourselves for and built up and 
carried out in practice the integrative 
approach in rehabilitation of people with 
disabilities through: Clinical part (detection, 
diagnostics and early treatment); Educa-
tional part (preschool, primary, secondary, 
high and higher education); and Socio-
economic part (socialization, integration, 
training, employment and so on). 

Parallel with the development of the insti-
tutions for such treatment and improvement 
of conditions for more successful work, so 
far, the Republic of Macedonia as UN 
member  and  signer  of  many   international  
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ni~ka na mnogu me|unarodni dokumen-
ti za pravata na licata so inva-
lidnost, prezema{e i prezema merki, 
organiziraj}i novi alternativni ob-
lici za tretman na ovie lica, sli~no 
kako vo mnogu drugi zemji vo Evropa. 

No, pred da gi iznesam na{ite iskus-
tva od integracijata, takva kakva {to 
be{e sproveduvana, treba da dademe 
odgovor i na vtoroto pra{awe {to go 
postavivme vo po~etokot na izlagawe-
to. Imeno, da odgovorime {to se 
podrazbira pod poimot integracija? 
Vo vrska so toa, nakuso }e gi izneseme 
sosem na~elno nekoi od svetskite 
pogledi za definiraweto na integra-
cijata, oblicite {to se primenuvaaat 
i zadol`itelnite merki {to se preze-
maat za nejzino uspe{no sproveduvawe.

 documents on the rights of people with 

disability has taken measures and organized 

new alternative forms for treatment of these 

people, similar to other European countries.  

But, before I inform you about our 

experience with integration we carried out, 

we should give answer to the second 

question put at the beginning of this paper. 

Namely, to answer the question what 

integration means. In this direction, I will 

briefly present some of the worldwide 

views for definition of integration, forms 

which are applied and the compulsory 

measures undertaken for its successful 

realization.  
   
A) DEFINICII DADENI  
     OD STRU^WACI 

 A)  DEFINITIONS GIVEN  
       BY  SPECIALIST 

Od mnogubrojnite definicii }e spom-
neme samo nekolku:  

Soder-1976: Spored nego, postoi fi-
zi~ka, funkcionalna i socijalna 
integracija: 

• Pod "fizi~ka integracija# toj pod-
razbira vklu~uvawe na decata so 
posebni obrazovni potrebi vo redovno 
u~ili{te bez potrebnite komunika-
cii i bez zaedni~ki aktivnosti so dru-
gite deca; 

• Pod "funkcionalna integracija# 
podrazbira zaedni~ko sproveduvawe na 
nekoi aktivnosti pod isti uslovi za 
koristewe na ista oprema, prostor i 
programski sodr`ini od oddelni nas-
tavni predmeti; 

 Among numerous definitions, we will 
mention some: 
Soder-1976: According to him there is a 
physical, functional and social integration: 
• As “physical integration” he 
understands inclusion of children with 
special needs education in regular schools 
without necessary communications and 
without mutual activities with the other 
children; 
• As “functional integration” he 
understands mutual realization of some 
activities under the same conditions for 
usage of the same equipment, facilities and 
program contents related to separate school 
subjects; 
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 • Pod "socijalna integracija# pod-
razbira ovozmo`uvawe i ostvaruvawe 
na me|usebni kontakti i komunikacija 
na decata so i bez posebni obrazovni 
potrebi vo isto oddelenie. (2)  
Furnbul i Sulta-1979: Spored niv, 
integracijata pretstavuva odewe kon 
novi integrativni oblici, a ne ukinu-
vawe na starite. (3) 
Gojko Zovko-1985: Vo integracijata toj 
insistira na po~ituvawe principot na 
postepenosta, koj bara decata so hen-
dikep da se vklu~uvaat vo redovnite 
oblici, kade {to se ispolneti najnu`-
nite uslovi, i pretstavuvaat svoevidna 
garancija, deka ovie deca i vo novite 
uslovi i priliki }e mo`at uspe{no da 
napreduvaat. (4) 
Ajdinski Qup~o-1996: Integracijata, 
apriori, ne zna~i vklu~uvawe na site 
deca so posebni obrazovni potrebi vo 
redovnite oddelenija, tuku nastoju-
vawe niz razni alternativni oblici i 
lokacii, vklu~uvawe vo redovnata 
sredina, spored vidot i stepenot na 
popre~enosta, mo`nostite i sposob-
nostite na ovie deca. (5) 

 

• As “social integration” he understands 
enabling and realization of mutual contacts 
and communication of children with and 
without special needs education in the same 
class. (2) 
Furnbul and Sulta-1979: According to 
them, the integration means walking 
towards new integrative forms and not 
revoking the old ones. (3) 
Gojko Zovko-1985: In integration, he 
insists on respect of the principle of 
placement that requires children with 
handicap to be included in regular forms 
where the most essential conditions are 
fulfilled, meaning special warranty that 
these children will be able to develop 
successfully in new conditions and 
circumstances. (4) 
Ajdinski Ljupco-1996: The integration 
does not mean inclusion of all children with 
special needs education in regular classes, 
but trying through different alternative 
forms and locations to include them in 
regular environment, according to the kind 
and level of disabilities, possibilities and 
abilities of these children. (5) 

   
B)  DEFINICII VO ME\UNARODNITE  
     DOKUMENTI 

 B)  DEFINITIONS IN INTERNATIONAL 
      DOCUMENTS 

Vo Standardnite pravila za izedna~u-
vawe na mo`nostite na invalidnite 
lica (1993) (Pravilo broj 6) e nave-
deno: 

• Vo situacii, kade {to op{tiot 
obrazoven sistem ne gi zadovoluva 
adekvatno potrebite na site deca so 
invalidnost, treba da se razmisluva za 
specijalno obrazovanie, osobeno za 
gluvite, slepite i decata so te{ka 
psihi~ka popre~enost; 

 In the Standard rules for equalization of 
possibilities of people with disabilities 
(1993) (Rule 6) is stated: 

• In situations where the general 
educational system does not satisfy 
adequately the needs of all the children with 
disabilities, special education should be 
considered for deaf, blind and children with 
hard psycical disabilities; 
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• Obrazovanieto na decata so poseb-
ni obrazovni potrebi vo redovnite 
u~ili{ta, pretpostavuva vklu~uvawe 
na defektolog, potrebni pomagala i 
soodvetni pridru`ni uslugi ili 
slu`bi. (6) 
Vo izve{tajot na UNESKO od Sala-
manka za specijalnoto obrazovanie 
(1994), pokraj drugoto, se naveduva: 
• Sekoe dete ima specifi~ni karak-
teristiki, interesi, sposobnosti i 
potrebi za u~ewe. Zatoa obrazovnite 
sistemi treba da ja zemat predvid 
raznolikosta na ovie karakteristiki 
i potrebi; 
• Treba da se obrne osobeno vnima-
nie za potrebite na decata i mladin-
cite so te{ki ili so pove}ekratni ne-
dostatoci. (7) 
Vakvata orientacija nametnuva golem 
broj alternativni modeli za integra-
cija na vakvite deca, {to se prepora-
~uvaat i nudat vo stru~nata literatu-
ra, a golem del od niv se primenuvaat 
vo opredeleni zemji vo svetot, kako 
{to se: amerikanskiot, britanskiot, 
germanskiot, italijanskiot, {ved-
skiot, slovene~kiot, hrvatskiot, make-
donskiot i drugi modeli. 
Nema da gi elaborirame ovie modeli 
oddelno, bidej}i vo site niv se 
sre}avaat re~isi istite alternativni 
oblici, a toa se: smestuvawe vo 
redovno oddelenie bez specijalna 
pomo{; smestuvawe vo redovno 
oddelenie so dopolnitelna pomo{ od 
defektolog, odnosno so pomo{ od 
takanare~enite "mobilni defektolo-
zi#; smestuvawe vo specijalno oddele-
nie pri redovno u~ili{te; smestuvawe 
vo specijalno u~ili{te povrzano so 
redovno u~ili{te vo ista zgrada; 
smestuvawe vo specijalni u~ili{ta-
eksterni i so domsko smestuvawe. (5) 

 • The education of children with special 
needs education in regular schools mean 
inclusion of a special teacher, special aids 
and appropriate supporting services. (6) 
In UNESCO Report from Salamanca on 
special needs education (1994) besides 
other things is stated: 
• Each child has specific characteristics, 
interests, abilities and needs for learning. 
That is why the educational systems should 
take into consideration the variety of these 
characteristics and needs; 
• A special attention should be paid on the 
needs of children and youth with hard or 
complex disabilities. (7) 
This kind of orientation imposes a great 
number of alternative models of integration 
of these children, suggested in the 
professional literature a great number of 
them are applied in certain countries in the 
world, such as: American, British, German, 
Italian, Swedish, Slovenian, Croatia, Mace-
donian and other models. 
We will not present all of them separately 
because they all have almost the same 
alternative forms, such as: positioning in 
regular class without special help; 
positioning in regular class with 
additional help of special teacher, i.e., 
help from so-called “mobile special 
teachers”; positioning in special class at 
regular school; positioning in special 
school connected with regular school in 
the same facilities; positioning in special 
schools-external and boarding ones. (5) 
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Za uspe{no sproveduvawe na integra-
cijata i nejzinoto finansirawe, vo 
zemjite {to ja sproveduvaat, doneseni 
se nacionalni programi, zakoni i 
standardi vo koi se sodr`ani site 
potrebni uslovi i kriteriumi {to 
treba da se primenuvaat vo sprovedu-
vawe na integrativnite procesi. (5, 8) 

 For successful integration and its financing, 
in countries where it is implemented, nati-
onal programs and laws and standards are 
adopted with all necessary conditions and 
criteria that should be applied in realization 
of the integrative processes. (5, 8) 

   
ISKUSTVATA VO REPUBLIKA 
MAKEDONIJA VO INTEGRATIVNITE 
PROCESI, SPROVEDENI NIZ 
CELOKUPNIOT SISTEM NA 
REHABILITACIJATA 

 THE EXPERIENCES IN THE REPUBLIC OF 
MACEDONIA 
IN INTEGRATIVE PROCCESSES, CARRIED 
OUT THROUGH ENTIRE SYSTEM OF 
REHABILITATION 

   
1. INTEGRATIVNI AKTIVNOSTI 
    PRED DONESUVAWETO NA  
    ME\UNARODNITE DOKUMENTI 

 1. INTEGRATIVE ACTIVITIES BEFORE 
    ADOPTING INTERNATIONAL  
    DOCUMENTS 

   
a) Vo Klini~kiot del od sistemot 
na rehabilitacijata 

 a) In the clinical part of the system of 
rehabilitation 

Vo periodot me|u 70-te i 80-te godini 
od minatiot vek nastanaa progresivni 
dvi`ewa i promeni vo detekcijata, di-
jagnostikata i tretmanot. Se "izbri-
{aa# kolku {to e mo`no "segregativ-
nite# obele`ja (terminite: kategori-
zacija, re{enija, pe~ati i sl.). 
Dijagnostikata im se doveri na 
stru~ni ustanovi, pred sé, vo zdrav-
stvoto. Vo ovoj period se pojavija i 
prvite po~etoci na raniot tretman so 
vklu~uvawe na stru~ni timovi vo 
rabotata. (9)  

 Progressive movements and changes in 
detection, diagnostics and treatment 
occurred in 70’s and 80’s of the last 
century. Elements of “segregation” were 
excluded, terms such as: categorization, 
decisions, seals and so on. 
The diagnostics was entrusted to special 
institutions in the field of health. In this 
period, the first beginnings of early 
treatment with inclusion of professional 
teams in work appeared. (9) 

   

b) Vo Edukativniot del od 
sistemot na rehabilitacijata 

 b) In the Educational part  
of the system of rehabilitation 

Prvite integrativni aktivnosti vo 
obrazovanieto se slu~ija me|u 50-te i 
70-te godini od minatiot vek so 
otvoraweto na specijalnite oddeleni-
ja za deca so lesna psihi~ka popre-
~enost pri redovnite u~ili{ta za 
osnovno  obrazovanie,  koi  rabotat  do 
deneska i gi ima okolu 60-tina vo 
dr`avata so okolu 500 u~enici 

 The first integrative activities in education 
happened between 50’s and 70’s of the last 
century with establishing of special classes 
for children with easy psychical disabilities 
at regular schools for primary education, 

60 schools are still working nowadays with 
about 500 pupils in the state. 
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Vo ovoj period, isto taka, golem broj 
invalidizirani mladinci (so o{teten 
vid, sluh, telesno invalidni i dr.), po 
zavr{uvaweto na specijalnoto osnov-
no obrazovanie se vklu~ija vo redovni-
te sredni u~ili{ta. (9) 

 During this period, a great number of youth 
with disabilities (damaged sight, hearing 
and physical disabilities and so on), after 
finishing the special primary education, 
were included in regular secondary schools. 
(9) 

 

v) Vo Socio-ekonomskiot del od 
sistemot na rehabilitacijata 

 c) In socio-economic part  
of the system of rehabilitation 

Zna~itelen broj od slabovidnite i 
slepite lica i ne{to pomal broj od 
nagluvite i gluvite lica, kako i od 
telesno invalidnite lica, {to zavr-
{uvaa sredni, vi{i i visoki u~ili{-
ta, se vrabotuvaa na intelektualni 
rabotni zanimawa kako i drugite lica. 

Za mladincite so lesna psihi~ka po-
pre~enost se sozdadoa uslovi za ospo-
sobuvawe i vrabotuvawe na manuelni 
zanimawa. 

Za umereno psihi~ki popre~enite se 
otvorija posebni oddelenija pri 
posebnite u~ili{ta za u~enici so 
lesna psihi~ka popre~enost u{te vo 
1985 godina, a ne{to podocna, za li-
cata so te{ka psihi~ka popre~enost se 
otvorija posebni grupi pri ustanovite 
za lica so umerena psihi~ka popre~e-
nost. 

Vo za{titata na licata so dlaboka 
psihi~ka popre~enost vo 70-te godini 
od minatiot vek se sozdadoa prostor-
ni, materijalni i kadrovski uslovi za 
podobra zdravstvena za{tita i nega, 
soodvetna ishrana i uslovi za tera-
pevtski tretman (fizioterapija, muzi-
koterapija, rabotna okupacija i dr.). 
(9)  

 

 
A significant number of people with poor 
vision or blind and fewer hard-of-hearing 
and deaf people, as well as people with 
physical disabilities, who finished 
secondary, high or higher schools, were 
employed at intellectual occupations as 
other people.  

For the youth with easy physical disability 
conditions for training and employment for 
manual occupations were created. 

For children with moderate psychical 
disabilities, special classes at special 
schools for pupils with moderate psychical 
disability were opened in 1985, and later on 
special groups with hard psychical 
disabilities were established at the 
institutions for people with moderate 
psychical disabilities.  

In protection of people with deep psychical 
disabilities, in the 70’s of the last century, 
facilities, material and staff conditions for 
better health protection and care, 
appropriate nutrition and conditions for 
therapeutic treatment (physiotherapy, 
music-therapy, work occupation and so on) 
were created. (9) 
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2. INTEGRATIVNI AKTIVNOSTI  
    PO DONESUVAWETO NA  
    ME\UNARODNITE DOKUMENTI 

 2. INTEGRATIVE ACTIVITIES AFTER 
    ADOPTING INTERNATIONAL  
    DOCUMENTS 

a) Samoinicijativni aktivnosti  a) Self-initiative activities 

Po prifa}aweto na me|unarodnite do-
kumenti vo prvo vreme se otpo~na so 
neorganizirano i stihijno integri-
rawe i otkoga toa se sogleda, na ovoj 
integrativen proces otpo~na da mu se 
pristapuva stru~no i organizirano. 

 After adopting international documents, at 
the beginning unorganized integration 
started, but later on this integrative process 
was approached more professionally and 
organizationally.  

 

b) Organiziran stru~en pristap b) Organized professional approach 

• Vo 1994 godina od avtorot na ovoj 
trud bea prou~eni integrativnite is-
kustva vo desetina evropski zemji i 
be{e napi{ana elaboracija za ovie 
iskustva, objavena vo posebna kniga vo 
1995 godina, po koja na stru~niot 
sobir, {to se odr`a narednata godina, 
se rasprava{e po iznesenite sogledu-
vawa i se pobara da se primenat ev-
ropskite pozitivni iskustva {to bea 
navedeni vo izgotvenata elaboracija; 
(9) 

• Vo 1998 godina po~na da se rea-
lizira proekt za integracija na deca 
so posebni obrazovni potrebi vo pet 
osnovni u~ili{ta od Biroto za razvoj 
na obrazovanieto, so finansirawe od 
UNICEF i so poddr{ka na Minis-
terstvoto za obrazovanie i nauka. Vo 
Republika Makedonija se izveduvaat 
u{te dva proekta za integracija na 
deca so posebni obrazovni potrebi od  
predu~ili{na vozrast; (10) 

• Vo 1999 i 2000 godina se realizira 
me|unaroden proekt za rana interven-
cija na slepi i te{ko slabovidni deca 
do 7-godi{na vozrast me|u Makedonija 
i Holandija. Evaluacijata na rezulta-
tite od ovoj proekt poka`a deka rana-
ta intervencija kaj decata uspe{no e 
izvedena i e postignata postavenata 
cel; (9) 

 

• In 1994, the author of this paper studied 
the integrative experience in ten European 
countries and wrote elaboration of these 
experiences, published in a special book in 
1995 which were discussed on professional 
meeting the following year and it was stated 
that the positive European experiences 
mentioned in the elaboration should be 
implemented; (9) 

• In 1998 started the Project for 
integration of children with special needs 
education at five primary schools, realized 
by the Bureau of Development in education, 
financed by UNICEF and with support of 
the Ministry of Education and Science. Two 
other projects for integration of children 
with special needs education at preschool 
age are carried out in the Republic of 
Macedonia; (10) 

• In 1999 and 2000, an international 
project with participation of Macedonia and 
Holland on early intervention of blind and 
children with hard poor vision until the age 
of 7 was realized. The evaluation of this 
project results  showed that early 
intervention with children was successfully 
performed and the aim was achieved; (9) 
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• Vo fevruari 2001 godina po~na da 
se realizira proekt za deinstitucio-
nalizacija na te{ko psihi~ki popre-
~eni deca od Specijalniot zavod vo 
Demir Kapija i toj e vo tek; (11) 

• Poslednive godini se otvorija 
okolu 20 centri za dneven prestoj za 
mali deca i za vozrasni. (11)  

Od dosega izlo`enoto mo`e da se vidi 
deka na{ata dr`ava, ne ostanala sta-
ti~ki vo vospostavuvaweto i nepro-
menlivosta vo razvojot na ovaa dejnost. 
Naprotiv, seto toa se prou~uvalo i se 
primenuvalo spored uslovite i mo`-
nostite.  

I pokraj toa, kolku i da nastojuvame da 
ima uspeh vo integracijata, posebnite 
u~ili{ta }e treba i mora ponatamu da 
ostanat i da rabotat, kako {to e toa 
praktika vo nekoi evropski zemji od 
pove}e pri~ini:   

• Ne se sozdadeni site uslovi za 
integracija ; 

• Vo razvojot na integracijata poseb-
nite u~ili{ta }e treba da dobijat 
nova uloga kako resursni centri, od-
nosno instruktorski ustanovi so mo-
bilna defektolo{ka slu`ba zaradi 
davawe pomo{ vo redovnite u~ili{ta 
i vo semejstvata so takvi deca. 

Posebnite u~ili{ta sé pove}e }e tre-
ba da bidat otvoreni za priem na po-
te{ki slu~ai za tretman, {koluvawe i 
rehabilitacija. 

Poradi seto toa posebnite u~ili{ta 
}e treba pointenzivno da ja prisposo-
buvaat rabotata kon novite intencii; 
da podgotvuvaat soodvetni programi za 
pomo{ na decata so posebni obrazovni 
potrebi i pomo{ na nivnite roditeli; 

 • In February, 2001, the project on 
deinstitutionalization of children with hard 
psychic disabilities from the Special 
institute in Demir Kapija started and it is 
still in process; (11)  

• For the last few years, 20 centers for 
daily stay for both young children and 
adults were opened. (11) 

From the above mentioned, we can 
conclude that our country did not stay static 
in establishing and developing this activity. 
On the contrary, it has been examined and 
implemented according to the conditions 
and possibilities.  

However, no matter how much we try the 
integration to be successful, the special 
schools should exist and function in future 
as it is a practice in some European 
countries because of more reasons: 

• All conditions for integration are not 
created; 

• In development of integration, the 
special schools should gat new role as 
resource centers, i.e., institutions for 
instructors with mobile Special Education 
and Rehabilitation Service for assistance at 
regular schools and families with such 
children. 

The special schools, having in mind all this, 
should to adapt more intensively their work 
towards new intentions; to prepare appro-
priate programs for help for children with 
special needs  education  and  their  parents; 
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obuka na redovnite nastavnici i na 
drugite stru~waci vo redovnite u~i-
li{ta; da vr{at dokvalifikacija na 
svoite stru~ni kadri za vakva rabota; 
da ovozmo`at kusotrajna ili povre-
mena stru~na pomo{ na vklu~enite 
u~enici vo redovnite u~ili{ta; da 
vospostavat potesna sorabotka so se-
mejstvata na takvite u~enici i da im 
davat pomo{ za produktivno vrabotu-
vawe. 

to train full-time teachers and other 
professionals in regular schools; to retrain 
their professional staff for such work; to 
enable short-term and temporal professional 
assistance to the included pupils in regular 
schools; and to establish closer cooperation 
with the families of such pupils and to give 
assistance for productive employment. 

 
  

Predlozi Proposals 
Vrz osnova na izlo`enoto vo vrska so 
integrativnite procesi na decata so 
posebni obrazovni potrebi, se pred-
laga: 
1. Vo najskoro vreme e potrebno da se 
donese Nacionalna programa, Zakon za 
integracija, standardi i sistemski 
re{enija za finansiraweto na ovoj 
proces; 

2. Vo postapkata za integracija tre-
ba da se po~ituvaat integrativnite 
sposobnosti, interesite i mo`nos-
tite spored vidot i stepenot na 
popre~enosta na ovie deca; 

3. Sekoja ustanova i drug oblik za in-
tegracija treba da vklu~uva defek-
tolozi za rabota so decata i so vra-
botenite, da obezbedi pomo{ni teh-
ni~ki sredstva spored vidot i stepe-
not na popre~enosta i da gi pre-
mosti arhitektonskite barieri; 

4. Pred integracijata prethodno mo-
ra da bidat podgotveni decata so i 
bez posebni obrazovni potrebi, niv-
nite roditeli, u~itelite i da bi-
dat doneseni programi za rabota so 
decata; 

 

On the basis of above mentioned in regard to 
integrative processes of children with special 
needs education, it is suggested: 
1. A National program and Law on integra-
tion, standars and system of financing of 
this process should be adopted as soon as 
possible; 

2. In the integration procedure, integrative 
abilities, interest and possibilities should be 
respected according to the kind and level of 
disabilities of these children; 

3. Each institution and other form of 
integration should include special teachers 
to work with children and with the 
employees, provide supporting technical 
means according to the kind and level of 
disabilities and to overcome architectonic 
obstacles; 

4. Before integration, children with or 
without special needs education should be 
prepared, as well as their parents and 
teachers, norms and programs for work 
with these children should be adopted; 
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5. Treba da se baraat novi alterna-
tivni oblici za integracija, pri 
{to ne treba da se ukinuvaat postoj-
nite, osobeno za pote{ko psihi~ki 
popre~enite, gluvite i slepite deca 
so dodatna popre~enost kako i za 
licata so kombinirana invalidnost; 
6. Posebnite u~ili{ta i ustanovi 
potrebno e {to pobrzo da pristapat 
kon transformacija vo resursni 
centri, odnosno vo centri za poma-
gawe na redovnite u~ili{ta. 

 5. New alternative forms for integration 
should be looked for, but the existing ones 
should not be revoked, especially for 
children with hard psychic disabilities, deaf 
and blind ones with additional disabilities 
and for people with combined disabilities; 

6. The special schools and institutions 
should start with their transformation as 
soon as possible in resource centers, i.e., in 
centers for assistance to regular schools. 
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