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CIIPOBEQYBAILE HA
NHTETPAIINJATA HA TELATA CO
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Pe3ume

HMuTerpanujata Ha faenata co MOCEOHH
00pa30BHU MNOTPeOH, KAaKO BO CBETOT
Taka u Bo MakenoHnuja, e nmounara. [1oj-
JIOBHA OCHOBa 3a YCIEIIHa WHTerpanuja
MPBEHCTBEHO Ce JIeTEPMUHUPA Off ONpefie-
JyBakETO KOW Jela co moceOHu oOpa-
30BHM MOTPeON MOKE J1a Ce MHTerpupaar
U Of] TOa WITO ce moppa3zbupa Moy MHTe-
rpauyja. Bo Tpygot ce enabopupaat oBue
JIBE Tpaniama.

Bo Makenonuja uHTerpanujata ce Crpo-
BenyBa Hu3 Knumnamukmor, EqykaTUBHUOT
u Coumo-ekoHOMCKHOT fen o CoBpeme-
HUOT cuUcCTeM 3a pexabunurtanuja. Crpo-
BEJICHH Ce€ HEOpraHu3MpaHd U OpraHu-
3MpaHd MHTETPATUBHU AaKTUBHOCTH Mpeq
U MO JOHECYBAaHETO Ha MEIYHAPOJHUTE
nokyMeHTu. CeTo Toa € enabopupaHo BO
TPYAOT.
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Abstract

The integration of children with special
needs education has started, both in the
world and in Macedonia. The starting point
for successful integration firstly is
determined by what kind of children with
special needs education can be integrated
and what integration means. These two

issues are elaborated in this paper.

The integration in Macedonia is carried out
through the clinical, educational and socio-
economic part of the contemporary system
of rehabilitation. Organised and unorga-
nised integration activities were carried out
before and after the international docu-
ments were made. This is elaborated in the

paper.
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Bo mepmopgoT Ha OpraHM3MPAHUOT TPHC-
Tamn, BO TPYAOT CE U3HECEHW CHTE aKTHB-
HOCTH BO CO3/1aBamk-ETO NMPEAYCIOBH 3 yC-
neiHa WHTerpanmja (W3BeyBame pas-
JIMYHY TPOEKTH 3a MHTeTpanyjaTa, paHa-
Ta WHTEPBEHIW]a, JEMHCTUTYIMOHATN3a-
[yjaTa, BOHNHCTUTYIMOHAIHOTO 3TPIKY-
Bame U JIp).

Bp3 ocHOBa Ha JOCEramrHOTO UCKYCTBO,
MaKO CKPOMHO, € MPEJJIOKEHO: H300p Ha
HOBH aJITEPHATHBHH OOJHMIM, HO He M
HANYWITalkbe Ha NMOCTOjHHTE; JOHECYBambe
CTaHJApPAM U MPOTPaMu; co3AaBambe NMPoC-
TOPHH, MAaTEPHjATHH ¥ TEXHUYKO-TEXHO-
JIOIIKH YCJIOBH; MOJArOTOBYBame HA Jiena-
Ta M HHBHUTE POJUTE]H; NOAYYyBame Ha
PelOBHHTE YYHTETH U NMPOAOIKYBAbE CO
CHCTEMATCKO NMOATrOTBYBame Ha Ke()eKTo-
JIOLIKHTE KaJpH 32 HUBHO BKIIyYyBame BO
HHTErPATHBHATE NPOILECH BO PeOBHHTE
YYWIHHITA-CETO TOA KaKO NPefyciIoB 3a
ycHelHa HHTerpanmja.

Kayunu 360posu: unitiezpayuja, umxay-
3uja, oeua co itocebHU 06PA308HU HOpe-
6u, pexabuauiiayuja, O0euHCIUUILYYUOHA-
auaauuja

ITojnoBHaTa OCHOBa 3a ycnelrHa MHTerpa-
yja Ha ferata co moceOHu OOpa30BHU
nOTpeOH, IPBEHCTBEHO € JIeTePMUHUpPaHa
071 ompepeyBame Ha Aenara (co noceOHM
00pa3oBHM TNOTpeOM) KOM MOXKE fja ce
UHTErpupaaT BO PEAOBHUTE YUMJIUIITA
Kako M Off Toa IITO ce MOApa3oupa mop
y»AHTerpammja“, Kom ce Hej3MHHUTE
NOCTYJIATH ¥ KOH YCJIOBH U HAYHHH Tpeda
/ia ce HCMOJIHAT 32 Taa ia ycnee.

Kaj nac Bo IIpaBuiHUKOT 3a onpepenyBa-
1€ BUJOT U CTENEHOT Ha MHBAJIMAHOCTA,
LITO Npou3yieryBa of KiacugukamnujaTa
C30, ce HaBeneHW CIIETHUTE BUNOBU W
CTEIIEH! Ha NHBAJIUJHOCT:
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During the period of organizational approach,
the paper includes all the activities in creation
of preconditions for successful integration
(realization of different projects for integration,
early intervention, deinstitutionalization, non-
institutional care and so on).

On the basis of previous experience,
although modest, the following was
suggested to be fulfilled as a precondition
for successful integration: choice of new
alternative forms without leaving the
existing ones; bringing table of norms,
programs; creating facilities as well as
material and technical and technological
conditions; preparation of children and
their parents; training of full-time
teachers and continuity of systematic
preparation of special teachers staff and
their inclusion in the integrative
processes in the regular schools.

Key words: integration, inclusion, children
with special needs education, rehabilitation,
deinstitutionalization.

The starting point for successful integration
of children with special needs education, is
determined by: determining children (with
special needs education) for integration in
regular schools; and what “integration”
means, what are its postulates and what
conditions should be fulfilled for its

success.

Our Rule Book for determining the kind
and level of disability, based on the
Classification of WHO, states the following
kinds or level of disability:
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JMIa CO omTeTeH BuA (ClIabOBHIHU U
CIIETIN); JINIIA CO OLITETEH CIyX (HarIyBH
U TJYBH); JUIa CO MPeYKH BO IJIACOT,
rOBOPOT M ja3MKOT, T€JeCHO WHBAIINIHU
JWIQ; MEHTAJHO PpeTapiupand JHIa
(TecHO, yMepeHO, TemKO W JIaboKo);
JMIA CO ayTH3aM; XPOHUYHO OOJIHM JUIA
U JIMa CO NOBeKe BHIOBH  MPEYKH
(xomOuHMpanu npeukn). (1)

Bo wusnaraweTo 3a wuHTerpanujata Ke
300pyBaMe TOKMY 3a OBHUE JINIA, OFHOCHO
fela U Ke ' OCJIOBYBaM€ CO OIIITHOT
TEpMHUH JIMNA €O WHBAJTHIHOCT, OTHOCHO
fiena co NoceoHu 00pa3oBHU NOTPEOH.

CocrojbaTa Ha nMIlaTa CO MHBAJIMUIAHOCT,
OJHOCHO JiellaTa co MoceOHu OOpa3oBHU
norpedbu (OpojHOCT, OmpaTeHOCT €O
TpeTMaH, YCJIOBH 3a TpeTMaH u Ap.),
HaME€THa 3arpukeHOCT W 3auHTepe-
CHPAHOCT BO CBETOT. 3aTOA CE aHraXKupaa
OOeguHeTuTe HAUIUMA H IIOBEKE Me-
fyHapOJHU OpraHM3alyu, a BO PaMKHUTE
Ha Toa M Hamata 3emja. Ce foHecoa ro-
aeM Opoj MefyHapOJHM M HAIMOHATHU
[eKJIapaluy, PE30JIyIuU, 3aKOHOMaBCTBa
U CTpaTETHH 3a paBaTa Ha OBUE JINIIA.

Bo Peny6nuka Makenonuja ce omnpepe-
JMBME W U3rpajuBME U BO IpPaKTHKa IO
CIIpOBEAyBaM€ HMHTETPATHBHUOT IpHUCTaIll
BO pexaOuiauTanyjaTa Ha JuiaTa co NHBa-
muaHOCT HU3 KumHmukwor aen (perek-
Mja, INjarHOCTHKA W paH TPETMaH); HU3
EnykaTuBHHOT fen (TpemydusIuInHO, Oc-
HOBHO, CPEJHO, BUIIO M BHCOKO 00pa3o-
BaHue); 1 HU3 COIMO-eKOHOMCKHOT Jel
(comujanm3anyja, MHTETpaIuja, Ocnocooy-
Bame, BpabOTyBame 1 fIp.).

ITapanenHo co pa3BOjOT Ha YCTAaHOBHTE
32 TaKOB TPETMAaH M IOJOOPYBamETO HA
yCIOBUTE 3a MOYCIEUIHO paboTeme, BO
JIOCEeTalIHAOT nepuoy, Penmybnuka Maxke-
noHnja kako wieHka Ha OOH u mortnuc-
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people with damaged sight (having poor
vision and blind); people with damaged
hearing (hard-of-hearing and deaf); people
with voice, speech and tongue problems;
people with physical disabilities; mentally
retarded people (easy, moderate, hard and
deep); autistic people; chronically sick
people; and people with many kinds of
problems (combined problems). (1)

In this paper on integration, we will discuss
about these people, i.e. children and we
shall use the general term persons i.e.
children with special needs education.

The condition of disabled persons i.e.
children with special needs education,
(number,  inclusion  with  treatment,
conditions for treatment and so on) imposed
concern and interest in the world. Therefore
the UN and a great number of international
organizations as well as our country, were
engaged in it. A great number of
international and national declarations,
resolutions, legislation and strategies for the
rights of these persons were brought.

In the Republic of Macedonia we
determined ourselves for and built up and
carried out in practice the integrative
approach in rehabilitation of people with
disabilities through: Clinical part (detection,
diagnostics and early treatment); Educa-
tional part (preschool, primary, secondary,
high and higher education); and Socio-
economic part (socialization, integration,
training, employment and so on).

Parallel with the development of the insti-
tutions for such treatment and improvement
of conditions for more successful work, so
far, the Republic of Macedonia as UN
member and signer of many international
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HUYKAa HAa MHOTY MelyHapOJIHU NOKyMEH-
TH 3a IpaBaTa Ha JMLATa CO WHBA-
JUAHOCT, Mpe3eMallle U Ipe3eMa MepKu,
OpraHu3MpajKu HOBHM aJITEPHATUBHU OO-
JUIM 32 TPETMaH Ha OBUE JIMIA, CIMYHO
KaKo BO MHOTY fipyru 3eMju Bo EBpona.

Ho, npen na ru m3HecaM HalIUTe UCKYC-
TBa O]l MUHTETpalyjaTa, TakBa KakBa IITO
Oelre copoBeflyBaHa, Tpeba fHa pgagemMme
OJICOBOP M HAa BTOPOTO Mpaliame MITO o
MOCTaBMBME BO MOYETOKOT HA M3Jarame-
To. VIMeHO, fa OAroBopuMe UITO C€
nopipazoupa MOj NOMMOT HHTerpauuja?
Bo Bpcka co Toa, HaKyco Ke I'l u3HeceMe
COCEM HAUENIHO HEKOM Off CBETCKUTE
NoryeNn 3a Ae(UHUPAHETO HA MHTErpa-
nujaTa, oOJMIMTE IITO Ce MpUMEHyBaaaT
U 3a/I0JKUTETHUTE MEPKU IITO ce mpese-
Maart 3a Hej3MHO YCIIELTHO CIPOBEYBAhE.

A) JEOHHHUIIUH JATEHH

O/ CTPYIWBALIH
Op MHOTYOpOjHHTE Ie(PMHULIMKA K€ CIOM-
HEME caMO HEKOJIKY:
Copaep-1976: Cnopen Hero, mocrou ¢u-
3M4Kka, (PYHKIMOHAIHA M  COLUjajiHa
UHTETpanuja:
o Ilox ,¢u3uuka naTEerpanuja“ Toj noj-
pazbupa BKIydyBame Ha jemara co
noceGHU 0Opa30BHU NOTPEOH BO PEOBHO
yumnunte 6e3 NOTpeOHUTE KOMYHHKa-
K 1 6e3 3ae[HIYKN aKTUBHOCTH CO JIpY-
rUTe Aena;
e Ilox ,¢pyskummonanna wuHTerpammja“
nofpa3oupa 3aelHIYKO CIPOBEyBahe Ha
HEKOM aKTUBHOCTH TOJ| UCTH YCJIOBH 3a
KOPHUCTEHE Ha HCTa OlpemMa, MpoCcTop U
NPOrpaMCKH COAPKUHM Off OfIe]THH Hac-
TaBHU NPEIMETH;
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documents on the rights of people with
disability has taken measures and organized
new alternative forms for treatment of these

people, similar to other European countries.

But, before 1 inform you about our
experience with integration we carried out,
we should give answer to the second
question put at the beginning of this paper.
Namely, to answer the question what
integration means. In this direction, I will
briefly present some of the worldwide
views for definition of integration, forms
which are applied and the compulsory
measures undertaken for its successful
realization.

A) DEFINITIONS GIVEN
BY SPECIALIST

Among numerous definitions, we will
mention some:

Soder-1976: According to him there is a
physical, functional and social integration:

e As  “physical integration” he
understands inclusion of children with
special needs education in regular schools
without necessary communications and
without mutual activities with the other
children;

o As integration” he
understands mutual realization of some
activities under the same conditions for
usage of the same equipment, facilities and
program contents related to separate school
subjects;

“functional

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2004; 1-2: 23-34
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e Iloxg ,commjanna wmHTerpanmja“ mnoj-
pa3bupa OBO3MOXYBalk€ U OCTBApyBamE
Ha MefyceOHM KOHTAaKTH ¥ KOMYHHUKaInja
Ha fenarta co u 0e3 nmoceOHM OOpa30BHU
noTpedu BO MCTO ofiiesieHue. (2)
®ypuoyn u Cyara-1979: Cnopepn HuB,
UHTErpanujaTa IpEeTCTaByBa OfEHE KOH
HOBY WHTErpaTUBHU OONIMIH, a HE YKUHY-
Bame Ha crtapure. (3)

I'ojko 30Bk0-1985: Bo nnTerpanujara Toj
MHCHCTUPA HA MOYNTYBakhe NMPUHIUIOT Ha
nocTerneHocra, Koj 6apa jenara co XeH-
JIUKEIl Jla ce BKJydyyBaaT BO PEJOBHHUTE
006N, Kajie MITO Ce UCIOIHETH HajHYXK-
HUTE YCIIOBH, U TIPETCTaByBaaT CBOCBUIHA
rapaHIyja, feka OBHE Jiella U BO HOBHTE
YCJIOBM ¥ NMPWJIMKHU K& MOXKAT yCIEelTHO Aa
HampeqyBaar. (4)

Ajmuackn Jbynm4o-1996: Murerpanujara,
anpyuopu, He 3HAUM BKIIyUyBaH-€ HA CUTE
fena co moceGHU 0Opa3oBHU MOTPeOU BO
PElOBHUTE OfiicNieHnja, TYKY HACTOjy-
Bamkh€ HU3 Pa3HU aJITEPHATUBHU OONMIU U
JIOKalluM, BKJydyBamke BO pEOBHATa
CpefuHa, cIopej BHUAOT M CTENEHOT Ha
MNONPEYEHOCTa, MOXKHOCTUTE M CIIOCOO-
HOCTHTE Ha OBHe fena. (5)

B) JIE®OHHHUIIHH BO MEI'YHA POJTHHUTE
AOKYMEHTH

Bo Cranmpapanurte npaBuia 3a u3egHavy-
Balhb€ Ha MOXHOCTHTE HA WHBAIMIHUTE
muma (1993) (IlpaBuno 6poj 6) e HaBe-
IEHO:

e Bo curyanmum, kajge mWTO ONIITHOT
00pa3oBeH CHUCTEM He TH 3aJ0BOJYyBa
aJlecKBaTHO NMOTpPeOHUTe Ha CHUTE fiela Co
MHBAJIMIHOCT, Tpeba Jla ce pa3MHUCIyBa 3a
cnenujanHo oOpa3oBaHHE, OCOOEHO 3a
CIIYBUTE, CICNUTE M Je€naTa CO TEIIKa
NCUXUYIKa MMOMPEIYCHOCT;,

JAEDPEKTOJ/IONIKA TEOPUJA U I[IPAKTHUKA 2004, 1-2: 23-34

e As “social integration” he understands
enabling and realization of mutual contacts
and communication of children with and
without special needs education in the same
class. (2)

Furnbul and Sulta-1979: According to
them, the integration means walking
towards new integrative forms and not
revoking the old ones. (3)

Gojko Zovko-1985: In integration, he
insists on respect of the principle of
placement that requires children with
handicap to be included in regular forms
where the most essential conditions are
fulfilled, meaning special warranty that
these children will be able to develop
successfully in new conditions and
circumstances. (4)

Ajdinski Ljupco-1996: The integration
does not mean inclusion of all children with
special needs education in regular classes,
but trying through different alternative
forms and locations to include them in
regular environment, according to the kind
and level of disabilities, possibilities and
abilities of these children. (5)

B) DEFINITIONS IN INTERNATIONAL
DOCUMENTS

In the Standard rules for equalization of
possibilities of people with disabilities

(1993) (Rule 6) is stated:

e In situations where the general

educational system does mnot satisfy
adequately the needs of all the children with
disabilities, special education should be
considered for deaf, blind and children with

hard psycical disabilities;
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e (OO0pa3zoBaHuETO Ha fieyaTa co noceo-
HU OOpa30BHM NOTpPeOU BO PEAOBHUTE
YUUJIMINTA, MPETIIOCTaByBa BKIYUyBame
Ha Je(eKTOoJOor, MOTpeOH! momaraia M
COOfIBETHU TPUAPYKHU  YCIYTU  WJIH
cayk6m. (6)

Bo m3Bemrajor nva YHECKO opn Cana-
MaHKa 3a CHeHujaJHOTO O0Opa3oBaHue
(1994), noxkpaj apyroro, ce HaBeiyBa:

e Cekoe feTe uMa cnenuUIHA Kapak-
TEPUCTUKH, UHTEPECH, CIOCOOHOCTH W
notpedu 3a yuewe. 3aToa oOpa30BHUTE
cucreMu Tpeba Ja ja 3emaT MpefBUfj
Pa3HOJIMKOCTa HAa OBHME KapaKTEPUCTUKU
U IOTpeou;

o Tpeba ma ce oOpHE 0COOEHO BHMMa-
HHUE 3a MOTpebuTe Ha jenara U MIIauH-
LUTE CO TEUIKHU UJIU CO MOBEKEKpaTHH He-
nocratonu. (7)

BakBaTa opueHTanyja HaMeTHYBa rojieM
Opoj anTepHAaTHUBHU MOJEJIN 33 UHTErpa-
1ja Ha BaKBUTE Jiella, IITO ce Mpemnopa-
yyBaaT M HyJaT BO CTpy4HaTa JIUTEpaTy-
pa, a ToJIeM JieNl Off HUB ce NpUMeHyBaaT
BO OIpEJENIeHN 3€Mju BO CBETOT, KaKO
IITO Ce: aMEpPUKAHCKUOT, OpPUTAHCKUOT,
FepPMaHCKUOT, WUTAINjaHCKUOT, IIBEJ-
CKHOT, CIOBEHEUKHUOT, XpBaTCKUOT, MaKe-
JIOHCKHOT ¥ APYTU MOJIEJIH.

Hema pa ru emaGopupame oBHE MOAENU
OfiieTHO, Oupiejku BO CHUTE HHUB Ce
cpeKkaBaaT peuncH MCTUTE alTepHATUBHU
o0nmuuM, a Toa Ce: CMecTyBame BO
PelOBHO oOfjelleHHe 0e3 cHemMjaaHa
NOMOIII;  CMEeCTyBak€ BO  PeIOBHO
ofjesieHne €O JOMOJHATEIHA MOMOII Of
fe(PeKToNor, OJHOCHO CO TOMOII Of
TaKaHapeYeHnTe ,MOOMJIHH JedeKTOoJI0-
31“; cMecTyBambe BO CHENUjaiHO ofjeie-
HHe NPU PEeOBHO YYHIHNINITE; CMECTYBambe
BO CHENHjaJHO YYHIHIITE NMOBP3aHO CO
PelOBHO YYWIMIITE BO HCTa 3rpaja;
cMecTyBamkhe BO CHEeNMjaJHi YYHIHIITA-
€KCTEPHH U CO IOMCKO cMecTyBame. (5)
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e The education of children with special
needs education in regular schools mean
inclusion of a special teacher, special aids

and appropriate supporting services. (6)

In UNESCO Report from Salamanca on
special needs education (1994) besides
other things is stated:

e Each child has specific characteristics,
interests, abilities and needs for learning.
That is why the educational systems should
take into consideration the variety of these

characteristics and needs;

e A special attention should be paid on the
needs of children and youth with hard or
complex disabilities. (7)

This kind of orientation imposes a great
number of alternative models of integration
of these children, suggested in the
professional literature a great number of
them are applied in certain countries in the
world, such as: American, British, German,
Italian, Swedish, Slovenian, Croatia, Mace-

donian and other models.

We will not present all of them separately
because they all have almost the same
alternative forms, such as: positioning in
regular class without special help;
positioning in regular class with
additional help of special teacher, i.e.,
help from so-called “mobile special
teachers”; positioning in special class at
regular school; positioning in special
school connected with regular school in
the same facilities; positioning in special
schools-external and boarding ones. (5)
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3a ycmemrHo copoBefyBame Ha MHTETpa-
ugjaTa ¥ HEj3MHOTO (PUHAHCHpPAHE, BO
3eMjUTe IITO ja CIpOBe[yBaaT, JTOHECEHU
ce HAIMOHAJIHU TPOrpaMu, 3aKOHU W
CTaHJapil BO KOM C€ COJp>KAHMU CUTE
NOTPeOHN YCIIOBU W KPHUTEPUYMH MITO
Tpeba fa ce MpUMEHyBaaT BO CIPOBEAY-
Bamhe¢ Ha MHTETrpaTUBHUTE Tporec. (5, 8)

NCKYCTBATA BO PEIIYBJIUKA
MAKEJOHMNJA BO THTETPATUBHUTE
IMPOLIECH, CITPOBEJEHN HU3
HNEJOKYIIHUOT CUCTEM HA
PEXABMINTALINJATA

1. ”THTETPATUBHN AKTUBHOCTHA
IPEJ TOHECYBABETO HA
MEI'YHAPOJHUTE NOKYMEHTU

a) Bo Kaunuuxkuow dea 00 cucuiemowd
Ha pexabuauiuayujaiua

Bo nepuogot mery 70-te u 80-Te roguHu
O]l MUHAaTHOT BEK HacTaHaa MPOTPECUBHU
IIBIKEHa U IPOMEHHM BO JeTEKLUjaTa, H-
jarHocTukaTa u TpetmaHoT. Ce ,u30pu-
maa“ KOJKy IITO € MOXHO ,cerperaTus-
HUTEe" Obesexja (TepMUHHTE: KaTEeropH-
3alMja, pelleHnja, mevyaT 1 Cil.).
JujarHocTkaTa UM ce JOBEpH Ha
CTPYYHM YCTaHOBH, IIpefi cé, BO 3]pas-
crBoTO. BO 0OBOj mepuop ce mojaBuja u
IPBUTE IOYETOLU HA PAHUOT TPETMaH CO
BKJIyuyBak€ Ha CTPYYHH THMOBH BO
paborarta. (9)

6) Bo Eoykaiuugnuoiu oea 00
cuciiemoiu Ha pexabuauiuayujauia

IIpBuTe WHTErpaTUBHM AaKTHUBHOCTU BO
obpa3oBaHueTo ce ciayuduja mefy 50-te u
70-Te TOOMHM O] MHHATHOT BEK CO
OTBOPAWETO Ha CIENMjaTHUTE OJieTICHHU-
ja 3a fema co JecHa INCHXMYKa IoIpe-
YEHOCT IpM PpEJOBHUTE YYWIMIITA 32
OCHOBHO 0O0Opa3oBaHuE, KOM padoTaT A0

JleHeCKa M T'M uMa okoay 60-TmHa BO
npxasata co okony 500 yuyeHum
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For successful integration and its financing,
in countries where it is implemented, nati-
onal programs and laws and standards are
adopted with all necessary conditions and
criteria that should be applied in realization

of the integrative processes. (5, 8)

THE EXPERIENCES IN THE REPUBLIC OF
MACEDONIA

IN INTEGRATIVE PROCCESSES, CARRIED
OUT THROUGH ENTIRE SYSTEM OF
REHABILITATION

1. INTEGRATIVE ACTIVITIES BEFORE
ADOPTING INTERNATIONAL
DOCUMENTS

a) In the clinical part of the system of
rehabilitation

Progressive movements and changes in

detection, diagnostics and treatment
occurred in 70’s and 80’s of the last
century. Elements of ‘“segregation” were
excluded, terms such as: categorization,
decisions, seals and so on.

The diagnostics was entrusted to special
institutions in the field of health. In this
period, the first beginnings of early
treatment with inclusion of professional

teams in work appeared. (9)

b) In the Educational part
of the system of rehabilitation

The first integrative activities in education
happened between 50°s and 70’s of the last
century with establishing of special classes
for children with easy psychical disabilities
at regular schools for primary education,

60 schools are still working nowadays with

about 500 pupils in the state.
29




SPECIAL EDUCATION-PROFESSIOINAL AND SCIENTIFIC ISSUES

Bo oBoj nepuop, ucro taka, roiem Opoj
MHBAMAN3UPAHT MIIAUHIM (CO OIITETEH
BUJ], CIIyX, T€JIECHO WHBAJIUIHU U JIp.), TIO
3aBpIIYBalkETO Ha CIENUjaJTHOTO OCHOB-
HO 0Opa3oBaHHE Ce BKJy4uHdja BO PEJOBHH-
Te cpemHu yammmmTa. (9)

6) Bo Coyuo-exonomckuoiu oen 00
cuciuemoiu Ha pexabuauiayujauia

3HauuTeneH Opoj O CIHaOOBUJHUTE W
CllenuTe JUIla W HEeUITO momai 6poj of
HATJIyBUTE W TIYBHUTE JIWIA, KAKO U Of
TEJIECHO WHBAIWIHUTE JHUIA, HITO 3aBp-
[IyBaa CpefHM, BUIIN U BUCOKYU yUMJIAII-
Ta, ce BpabOTyBaa Ha WHTEJIEKTyaJTHU
pabGOTHY 3aHUMAaKa KaKo U IPYTUTe JINLA.

3a MIagMHIUTE CO JIECHA MCUXUYKa TO-
MPEYSHOCT Ce CO3/Iajjoa yCIOBU 3a OCIO-
coOyBame U BpabOTyBame Ha MaHyEJIHH
3aHUMAaba.

3a yMepeHO INCUXWYKHU TONpPEUYEHUTE ce
OTBOpHWja TMOCeOHM OfjieJieHnja Tpu
MOoCceOHUTE YYWIIUINTA 32 YYCHHWIH CO
JeCHa TICHXWYKa TONMPEYEHOCT YIITE BO
1985 rommHa, a HEIITO MOAOIHA, 3a JIU-
1jaTa co TelIKa MCUXNYKa MOMPEYeHOCT ce
OTBOpHja MOCEOHN TPy MPU YCTAHOBUTE
3a JIMIAa CO yMepeHa MCHXMYKa Mompeye-
HOCT.

Bo 3amTumrara Ha Jgmmata co giaboxka
[ICUXWYKa MonpeyeHocT Bo 70-Te roguHu
O] MUHAaTHOT BEK CE€ CO3J[afoa MpOCTOp-
HU, MaTEPUJATHA U KaAPOBCKH YCIIOBH 32
nogoOpa 3ApaBCTBEHA 3allTUTAa M HeEra,
COOfIBETHA MCXpaHa U YCIOBU 3a Tepa-
NEeBTCKM TpeTMaH (usnorepanuja, My3u-
KoTepamnuja, paboTHa OKymamnwja u Aap.).

)
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During this period, a great number of youth
with disabilities (damaged sight, hearing
and physical disabilities and so on), after
finishing the special primary education,
were included in regular secondary schools.

)

¢) In socio-economic part

of the system of rehabilitation

A significant number of people with poor
vision or blind and fewer hard-of-hearing
and deaf people, as well as people with
finished

secondary, high or higher schools, were

physical  disabilities,  who
employed at intellectual occupations as

other people.
For the youth with easy physical disability

conditions for training and employment for

manual occupations were created.

For children with moderate psychical
disabilities, special classes at special
schools for pupils with moderate psychical
disability were opened in 1985, and later on
special groups with hard psychical

established at the

institutions for people with moderate

disabilities were

psychical disabilities.

In protection of people with deep psychical
disabilities, in the 70’s of the last century,
facilities, material and staff conditions for
better  health

appropriate nutrition and conditions for

protection and care,

therapeutic  treatment  (physiotherapy,
music-therapy, work occupation and so on)

were created. (9)
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2. UHTETPATUBHHU AKTUBHOCTH
110 IOHECYBABETO HA
MEI'YHAPOIHUTE IOKYMEHTH

a) Camounuyujauiuénu aKiuueHocluu

ITo npugpakamero HA MEr'yHAPOJHUTE JO-
KYMEHTU BO IIPBO BpEME CE€ OTIIOYHA CO
HEOPraHW3UpPaHO M CTUXHUJHO HUHTErpH-
pame U OTKOra Toa ce COIJIefla, Ha OBOj
MHTETPATUBEH NPOIEC OTIOYHA 1a My C€
IpucTanyBa CTPY4YHO U OPTaHU3UPAHO.

0) Opzanusupan ciupy4en upuciuai

e Bo 1994 ropuna om aBTOpPOT Ha OBO]j
TPyA Oea MpOyYeHU MHTETPATUBHUTE HC-
KyCTBa BO JIeCETHHA EBPOIICKH 3eMjU U
Oelle HammimaHa enabopanmja 3a OBHUE
UCKYCTBa, 00jaBeHa BO IOceOHa KHUTa BO
1995 rogmHa, MmO Koja Ha CTPYYHHOT
coOup, IWITO ce ofp>Ka HapeAHaTa rojjuHa,
ce pacrpaballle 110 U3HECEHUTE COTLIIENy-
Bawka U ce mobapa ja ce NpUMEHAT €B-
POTICKUTE MO3UTHUBHU HMCKYCTBa IITO Oea
HaBEJEHN BO M3rOTBEHaTa enabopanuja;

)

e Bo 1998 rommna mouyHa pga ce pea-
au3KMpa MPOEKT 3a MHTerpanuja Ha jena
co moceOHM OOpa30BHU MOTPeOHM BO MET
OCHOBHHM yumnuiita op bupoTo 3a pas3soj
Ha 00pa3oBaHMETO, CO (pUHAHCUPAHE Off
YHULUE® u co nmoggpmka Ha MwuHuC-
TEpPCTBOTO 3a oOpa3oBaHuE U Hayka. Bo
Peny6nuka Makefgonuja ce wu3BegyBaar
ylITe [Ba MPOEKTa 3a HWHTerpanuja Ha
fiera co noceOHn oOpa3oBHU MOTPEOH Of
npenyJnIniraa Bo3pacrt; (10)

e Bo 1999 u 2000 roguHa ce peanusupa
MefyHapOJeH NMPOEKT 3a paHa MHTEPBEH-
I[1ja Ha cJIeny ¥ TEIIKO clIabOBUAHM Aena
1o 7-roguiiHa Bo3pacT Mef'y MakenoHuja
u Xonanauja. EBanyanujaTta Ha pesyinra-
TUTE Ol OBOj MMPOEKT IOKa)Ka IeKa paHa-
Ta MHTEPBEHIMja Kaj fleraTa yCIelIHO €
U3BEJleHa U € IOCTUTHAaTa IOCTaBEeHaTa
uedr; (9)
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2. INTEGRATIVE ACTIVITIES AFTER
ADOPTING INTERNATIONAL
DOCUMENTS

a) Self-initiative activities

After adopting international documents, at
the Dbeginning unorganized integration
started, but later on this integrative process
was approached more professionally and
organizationally.

b) Organized professional approach

o In 1994, the author of this paper studied
the integrative experience in ten European
countries and wrote elaboration of these
experiences, published in a special book in
1995 which were discussed on professional
meeting the following year and it was stated
that the positive European experiences
mentioned in the elaboration should be
implemented; (9)

e In 1998 started the Project for
integration of children with special needs
education at five primary schools, realized
by the Bureau of Development in education,
financed by UNICEF and with support of
the Ministry of Education and Science. Two
other projects for integration of children
with special needs education at preschool
age are carried out in the Republic of
Macedonia; (10)

e In 1999 and 2000, an international
project with participation of Macedonia and
Holland on early intervention of blind and
children with hard poor vision until the age
of 7 was realized. The evaluation of this
project  results showed that early
intervention with children was successfully

performed and the aim was achieved; (9)
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o Bo despyapu 2001 rogusHa noyna aa
ce peanmsupa MPOEKT 3a AECUHCTUTYIHO-
HajJu3alyja Ha TEIIKO NCUXWYKHU IoIpe-
yeHu pena oj CrHenujalHuOT 3aBOJ BO
Hemup Kanuja u T0j e Bo Tex; (11)

e IlocnepnuBe romgvHM ce OTBOpHja
okony 20 HeHTpu 3a JHEBEH IpPecToj 3a
MaJiu fietia u 3a Bo3pacHu. (11)

On nocera U37I0KEHOTO MOKE Jla c€ BUAU
Jleka HallaTa fApsKaBa, HE OCTaHalla CTa-
TUYKH BO BOCIIOCTaBYBaHmETO M HEIPO-
MEHJIMBOCTA BO Pa3BOjOT Ha OBaa JIejHOCT.
Hanpotus, ceTo Toa ce mpoydyBallo U ce
IPUMEHYBAJIO CHOpEJ] YCIOBUTE U MOXK-
HOCTUTE.

M nokpaj Toa, KOJIKY 1 J1a HacCTOjyBaMe fa
uMa ycIex BO UHTEerpanyjara, noceOHUTe
YUHJIMIITA Ke Tpebda U Mopa IoOHaTaMy Ja
ocTaHaT M fa paboTar, Kako LITO € Toa
IpakTUKa BO HEKOM E€BPOIICKU 3EMJU Of
NOBEKE NPUYMHU:

e He ce co3mageHu cute ycloBH 3a
UHTEerpanuja ;

o Bo pa3Bojor Ha nHTErpanujara noceo-
HUTE y4uiaumTa Ke Tpeba fma pobujaT
HOBa yJIOra KaKO pecypcHU YeHiipu, Ofi-
HOCHO MHCTPYKTOPCKH YCTaHOBH CO MO-
buana Oegexitionowika cayxba 3apagu
JllaBarbe MOMOII BO PEOBHUTE YUMJIHUILITA
U BO CEME]jCTBATa CO TAKBH flelia.

IToceOnuTe yunmnminra cé nmoBeke Ke Tpe-
0a ma OMgAT OTBOPEHU 3a MPHUEM HA MO-
TEIIKY CIyYyan 3a TPETMaH, IIKOJyBamke U
pexabunuTanyja.

ITopapu ceTo TOa MOCEOHHUTE YUMIIMAIITA
Ke Tpeba NOMHTEH3UBHO Jla ja MPUCIOCO-
OyBaaT paboTaTa KOH HOBUTE WHTECHIUU;
1a TOATOTBYBAaT COOJBETHU POTPaMH 3a
MIOMOMUI Ha fieraTa co NoceOHn 0Opa30BHU
NOTpeOH U IOMOII Ha HUBHUTE POAUTEINH;
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e In February, 2001, the project on
deinstitutionalization of children with hard
psychic disabilities from the Special
institute in Demir Kapija started and it is
still in process; (11)

e For the last few years, 20 centers for
daily stay for both young children and
adults were opened. (11)

From the above mentioned, we can
conclude that our country did not stay static
in establishing and developing this activity.
On the contrary, it has been examined and
implemented according to the conditions

and possibilities.

However, no matter how much we try the
integration to be successful, the special
schools should exist and function in future
as it is a practice in some European

countries because of more reasons:

e All conditions for integration are not

created;

e In development of integration, the
special schools should gat new role as
resource centers, 1.e., institutions for
instructors with mobile Special Education
and Rehabilitation Service for assistance at
regular schools and families with such

children.

The special schools, having in mind all this,
should to adapt more intensively their work
towards new intentions; to prepare appro-
priate programs for help for children with

special needs education and their parents;
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oOyKa Ha pEIOBHATE HACTAaBHUIM M Ha
NIPYTUTE CTPyYHAld BO PENOBHUTE YUH-
JUIITA; fla BpLIAT AOKBainuduKanuja Ha
CBOWTE CTPYYHM KaJipy 3a BakBa paboTa;
Jla OBO3MOXAT KYCOTpajHa WU TOBpe-
MEHa CTpy4YHa IOMOII Ha BKIYyYCHHTE
YUYCHWIIM BO PEIOBHUTE YUYWIUIITA; Ja
BOCIIOCTaBaT TOTECHa copaboTKa co ce-
MejcTBaTa Ha TAaKBHUTE YUYCHUIW W J1a UM
llaBaT TIOMOII 3a MPOAYKTHBHO BPabOTYy-
Balbe.

IIpeoaosu

Bp3 ocHOBa Ha U3IIOKEHOTO BO BpPCKa CO
MHTETPATUBHUTE IpOLECH Ha fenara co
noceOHM 0OOpa30BHU NOTpedOH, ce Tpef-
nara:

1. Bo Hajckopo epeme e uoitipebHo Oa ce
Ooonece Hayuonaana iipozpama, 3axon 3a
uHilezpayuja, cilanoapou U CUCHeMCKU
peuileHuja 3a ¢puHaHcuparbeitio Ha 0860j
upouec,

2. Bo noctuaiikaina 3a unidezpavuja iupe-
6a Oa ce tiouuitlysaaill uHileZpailiugHuilie
CilocOOHOCHIU, UHIllepecuiltie U MOMHOC-
muitie cilope0 U0l U cilleileHoll Ha
floiipeyeHocllia Ha osue Oeud;

3. Cexoja ycitianosa u opyz o6auK 3a uH-
iezpayuja wipeba O0a 6kayuysa oOeghek-
iwoao3u 3a paboita co oeuyaitia U co 8pa-
bottieHuitie, 0a 06e3beou HOMOUIHU THex-
HUYKU cpeOcitisa ciloped 8UOOIll U Cilieiie-
HOWL Ha [oipeveHociia u 0a 2u ipe-
MOcCiiU apXuileKioHcKUitle bapuepu,

4. IIpeo unitiezpavujaitia UpetixoOHO MO-
pa oa buoaiti iL002zoiiseHU Oeyailid co U
be3 tioceOHU 00pasosHu UolipeOU, HUB-
Huitie poouitieau, yduitieauitie u o0a Ou-
oaill OoHeceHU Tpozpamu 3a paboila co
Oeuaiua,
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to train full-time teachers and other
professionals in regular schools; to retrain
their professional staff for such work; to
enable short-term and temporal professional
assistance to the included pupils in regular
schools; and to establish closer cooperation
with the families of such pupils and to give

assistance for productive employment.

Proposals

On the basis of above mentioned in regard to
integrative processes of children with special

needs education, it is suggested:

1. A National program and Law on integra-
tion, standars and system of financing of
this process should be adopted as soon as

possible;

2. In the integration procedure, integrative
abilities, interest and possibilities should be
respected according to the kind and level of
disabilities of these children;

3. Each institution and other form of
integration should include special teachers
to work with children and with the
employees, provide supporting technical
means according to the kind and level of
disabilities and to overcome architectonic

obstacles;

4. Before integration, children with or
without special needs education should be
prepared, as well as their parents and
teachers, norms and programs for work
with these children should be adopted;
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5. Tpeba oa ce bapaaiu Ho8u aniliepHa-
MusHU obauyu 3a uMilezpayuja, Upu
witio He iipeba 0a ce yKuHysaaiu iocitioj-
Huitle, 0coOero 3a UOMeUWKO UCUXULKU
iloiipeveruitie, 2aysuilie U caeiluitie oeua
co 000atiHa UolpedeHOCl KAKOo U 3d
AUYATLA CO KOMOUHUPAHA UHBAAUOHOCILL

6. IlocebHuilie ywuauwitia u yciiaHosu
ioipebHO e uwiitio Hobp3o Oa upucinaiait
KOH  iipaHcgopmayuja 60  pecypcHu
YeHiipu, 0OHOCHO 80 UeHIpU 3a Homa-
2arbe Ha pe0oBHUIe YUUAUULIILA.
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