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Procesot na rastot i razvojot kaj se-
koe dete e strogo individualiziran i 
zavisi od genetskata osnova i od raz-
li~nite sredinski vlijanija. Ova va`i 
za site deca. Kaj vizuelno o{tetenite 
deca razvojniot proces se odviva vo 
situacija {to e posebna zaradi nedos-
tatok na eden od najzna~ajnite kanali 
preku koj se dobivaat podatoci za re-
alnosta i sredinata {to ne opkru`uva. 
Od prvite denovi na `ivotot na de-
teto vidot e tesno povrzan so dopirot, 
sluhot, mirisot i drugite setila. Na 
toj na~in se sozdavaat slo`eni dina-
mi~ki sistemi na vrski koi ja so~inu-
vaat setilnata osnova za site psihi~ki 
aktivnosti i orientacijata na deteto 
vo prostorot. So pomo{ na vidot se 
razvivaat vizuelnite pretstavi, vizu-
elnoto vnimanie, vizuelno-motornoto 
pomnewe.  
So pomo{ na vidot se formira senzor-
no-soznajnoto iskustvo na deteto {to e 
osnova za ponatamo{en razvoj na vi-
{ite oblici na soznajnata dejnost. 
Zna~i, vidot ima tolku va`na uloga vo 
razvojot i `ivotnite aktivnosti na 
deteto, taka {to o{tetuvaweto na vi-
dot (vo zavisnost od vremeto na javu-
vawe i stepenot na o{tetuvawe) mo`e 
da uslovi pojava na otstapuvawe vo 
psihi~kiot i fizi~kiot razvoj na de-
cata. 

 The process of growth and development of 
each child is strictly individualized and 
depends on genetic base and on different 
environmental influences. Although this 
refers to children in general, the 
developmental process of children with 
damaged sight carries out in a special 
situation because of lack of one of the most 
important channels through which data for 
reality and environment are gained.  
Since birth, the sight is tightly connected 
with touch, hearing, smell and other senses. 
In that way, complex dynamic systems of 
relations which compose the sense base for 
all psychic activities and orientation of the 
child in space are created. The sight helps to 
develop visual ideas, visual attention, visual 
and motor remembering.  
The sight helps to form child’s sensor & 
knowledge experience which is the base of 
further development of knowledge activity.  
The sight has such an important role in the 
development and life activities of the child, 
so the sight damage (depending on the time 
of appearance and the level of damage) can 
cause deviation in children’s psychic and 
physical development. 
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Tiflolo{ka dijagnostika  
na decata so o{teten vid 

 Tyflological diagnostics of  
children with damaged sight 

Tiflolo{kata dijagnostika e speci-

fi~na nau~na disciplina, koja se zani-

mava so procenka na nivoto na sposob-

nost na decata so o{teten vid i bara-

wata na socijalnata sredina. 

Predmet na tiflolo{kata dijagnosti-
ka e otkrivawe na karakteristikite i 

kriteriumite za raspoznavawe i pro-

cenka na otstapuvawata vo celokup-

niot razvoj na decata so o{teten vid.  

Spored Zemcova, primarnite otstapu-

vawa vo razvojot se usloveni so povre-

da na organot za vid poradi zaboluva-

we ili travmatski povredi, a sekun-

darnite otstapuvawa se manifestira-

at vo oblik na privremena nedovolna 

razvienost na nekoi psihi~ki i motor-

ni funkcii, {to se vo tesna vrska so 

o{tetenite senzorni funkcii. Stepe-
not na izrazenost na sekundarnite ot-
stapuvawa vo razvojot zavisi od mnogu 
faktori: od vozrasta vo koja do{lo 

do o{tetuvaweto, od individualni-

te i tipolo{kite osobini na dete-

to, od raznite pri~initeli za nama-

luvawe ili gubewe na vidot, od 

strukturata i sostavot na o{tete-

nite funkcii, a isto taka i od kom-

penzatornite mo`nosti i uslovite 

za obrazovanie i vospituvawe. Sekun-

darnite otstapuvawa vo razvojot mo`e 

da se spre~at. 

 The tiflological diagnostics is a specific 
scientific discipline which deals with 
estimation of the capability level of children 
with damaged sight and requires of the 
social environment.  

The subject of the tiflological diagnostics 
is revealing of the characteristics and 
criteria for identification and estimation of 
deviations in complete development of 
children with damages sight.   

According to Zemcova, the primary devia-
tions in the development are caused by the 
damaged sigh organ due to illness or 
traumatic injuries, while the secondary 
deviations are manifested in the shape of 
temporary insufficient development of some 
psychic and motor functions which are in 
tight relations with the damaged sensor 
functions. The level of secondary devia-
tions in development depends on many 
factors: the age when the damage occurred, 
on individual and typological characteris-
tics of the child of different causes for 
reduction and loss of sight, on structure and 
composition of the damaged functions, as 
well as on compensatory possibilities and 
conditions for education and upbringing. 
The secondary deviations in the develop-
ment can be prevented. 
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Zna~i, celta na tiflolo{kata dijag-
nostika ne e samo otkrivawe i utvrdu-
vawe na ograni~uvawata poradi o{te-
tuvaweto na vidot, tuku i ubla`uvawe 
ili otstranuvawe na sekundarnite ot-
stapuvawa vo razvojot po pat na pro-
cesite na kompenzacija i korekcija. 
Razvojot na procesot za kompenzacija e 
povrzan so mobilizacija na preostana-
tite sposobnosti, kako vnatre vo vizu-
elniot sistem taka i vo drugite sen-
zorni sistemi. 
Osnovnata orientacija na tiflolo{-
kata dijagnostika ne e samo procenka i 
ocenka na sostojbata, tuku i otkrivawe 
na tretmanot i negovo svrtuvawe kon 
maksimalni promeni i napreduvawe.  

 Thus, the aim of tiflological diagnostics is 
not only revealing and determining of the 
limitations due to the sight damage, but 
lessening or removal of the secondary 
deviations in the development through 
processes of compensation and 
correction. The development of the process 
of compensation is connected with the 
mobilization of the rest abilities, both in 
visual and other sensor systems.  
The basic orientation of the tiflological 
diagnostics is not only an estimation and 
evaluation of the condition, but it is 
revealing of the treatment and its directing 
towards maximal changes and 
improvements.  

   
Procenka na vidnata funkcija 
vo razvojniot period 

Estimation of the sight function 
in the development period 

Vo prakti~en pogled ne e mo`no da se 
odredi ostrinata na vidot kaj decata 
do dve godini, no e mo`no da se utvrdi 
dali deteto gleda nekoj predmet ili 
ne, i toa so pomo{ na naizmeni~no zat-
vorawe (okluzija) na o~ite t.e. so tes-
tot na odbranbena reakcija. 

Informacija za vidot na deteto mo`e 
da dobieme preku: 

1. Objektivni testovi i opservacija 
na okoto; 

2. Subjektivni metodi; 

3. Nabquduvawe na odnesuvaweto na 
deteto. 

Objektivnite testovi i metodi spa|aat 
vo domenot na oftalmolozite. Tie 
vklu~uvaat nabquduvawe na nadvore{-
nite pojavi i vnatre{nata sostojba na 
o~ite, nivnata polo`ba i spontanite 
dvi`ewa i refleksite.  

Vo subjektivnite metodi spa|aat: 

 In practice, it is impossible to determine the 
keenness of sight of children up to the age 
of 2 years, but it is possible to determine 
whether the child sees an object or not, 
through alternating occlusion of eyes, i.e., 
defending reaction test.  

The information on child’s sight can be 
obtained through: 

1. Objective tests and eye observation; 

2. Subjective methods; 

3. Observations on child’s behavior. 

The objective tests and methods are 
included in the domain of ophthalmologists. 
They include observation of outer 
appearances and inner eye conditions, their 
position and spontaneous movements and 
reflexes.  

The subjective methods include:  
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• Metoda na spojuvawe, koja se sos-
toi vo poka`uvawe  na  razni  pred-
meti,  od koi po eden e pred deteto i se 
bara od nego da izbere ist takov pred-
met {to e pred nego. Potoa predmetot 
go oddale~uvame sé podaleku. Ova e 
mo{ne te{ko za decata, taka {to duri 
i normalno razvieno dete, na vozrast 
od 4 godini, ponekoga{ ne mo`e da 
dade pravilen odgovor. Vizuelno o{-
tetenite deca pote{ko go sovladuvaat 
prostornoto odreduvawe i odredu-
vaweto pravec na predmetot. 
• E-testot glavno se koristi za tes-
tirawe na vizuelnata ostrina na dale-
~ina. Testovnite karti se poka`uvaat 
na dale~ina od 5-6 metri i od deteto se 
bara da go poka`e pravecot na E-
krakot. E-testot e vklu~en vo Ffook-
soviot test za vid na blizina, a sli~en 
test se i Landholt-ovite prsteni. 
• STYCAR-testot go osmislila Mary 
Sheridan. Ovoj test se sostoi od serija 
na testovi {to ni davaat informacii 
za detskata percepcija na oblici, vi-
zuelnata ostrina (do nekoja mera) i za 
negovoto vidno pole. Ima dve verzii 
za ovoj test: [eridanov test so igra~-
ki, koj se koristi za odreduvawe vi-
dot na dale~ina; [eridanov test so 
topki, koj ovozmo`uva gruba indika-
cija za vidnoto nivo na deteto, za 
vidnoto pole i, vo pomala merka, nego-
vata vidna ostrina.  
• BUST-testot sodr`i karti so 
sliki vo dve serii. Se koristi za deca 
od ranata vozrast. Se sostoi od kombi-
nacija na percepcija na forma i 
vizuelna ostrina.  
• LH-testot mo`e da se koristi kaj 
deca na vozrast od 1,5 do 7 godini. 
Lesno e primenliv kaj deca so slab 
vid, so mentalna retardacija ili so 
o{teten sluh. 

 • Matching method, which means point-
ing at various objects in front of the child to 
match them with their pairs. Then, the 
object is put further on. This is really 
difficult for children because even a normal 
developed child at the age of four sometime 
is not able to give a right answer. Visually 
damaged children surmount harder the 
space determination and determination of 
the direction of the object.  
• E-test is mainly used to test the visual 
keenness in distance. The test cards are 
shown in distance of 5-6 meters and the 
child is asked to show the direction of E-
leg. E-test is included in Ffook test for close 
sight, and similar test is Landholt’s rings.  
• STYCAR-test was invented by Mary 
Sheridan. This test is composed of series of 
tests which give information for the child’s 
perception of shapes, keenness of sight (to 
some extent) and its field of vision. There 
are two versions of this test: Sheridan’s test 
with toys used for determination of sight for 
distance and Sheridan’s test with balls 
which enables rough indication of child’s 
sight level, the field of vision and at minor 
extent, its keenness of vision. 
• BUST-test consists of cards with 
pictures in two series. It is used for children 
at early age and it consists of combination 
of perception of forms and keenness of 
sight.  
• LH-test can be used for children at the 
age from 1.5 to 7 years. It is easy to be used 
for with children with weak sight, mental 
retardation or hearing damage. 
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LH-simbolite se dostapni kako karti 
za igrawe i kako domino. Ovie igri se 
za ve`bawe i testirawe, a mo`no e da 
se upotrebuva i lupa. 
Subjektivnite metodi se nerazdelni 
od opservacijata na odnesuvaweto na 
deteto. Nekolku subjektivni vizuelni 
metodi go vklu~uvaat detskoto odnesu-
vawe. Ponekoga{ mo`e da se koristat 
i dvata na~ina: edniot e nabquduvawe 
na detskite spontani reakcii na 
testovniot materijal, a vtoriot e 
davawe upatstva na deteto i barawe 
odgovori.  
Vo sekoj slu~aj deteto mora da se pod-
gotvi od odgovornite lica. Vizuelnite 
testovi obi~no gi izveduvaat stru~ni 
lica: medicinski sestri vo detskiot 
centar za nega, ortopti~arite, oftal-
molozite, remedijalniot u~itel-de-
fektolog. 
Nabquduvaweto na povedenieto na de-
teto e pomalku koristeno kako osnova 
za procenka. Opservacijata na 
odnesuvaweto na deteto e dobar na~in 
da se dade odgovor na pra{aweto: na 
koe nivo e vidot na deteto vo uslovi na 
prakti~no koristewe. Znaeme deka 
dr`eweto na deteto {to gleda, se 
bazira vrz vizuelnite vpe~atoci. Ova 
e klu~ za opservacijata na odnesuvawe-
to kako osnova za procenka na vizuel-
niot kapacitet. 
Deteto {to e aktivirano od vizuelni-
te, vpe~atoci reagira na sledniov 
na~in: 
• Deteto e zainteresirano, i stanuva 
vnimatelno; 
• Okulomotornata ve{tina e aktivi-
rana, deteto go fokusira i go sledi 
vizuelniot objekt; 
• Deteto gi fokusira predmetite i 
go naso~uva pravecot na dofa}awe; 

 LH-symbols are accessible as playing cards 
or dominoes. These cards are used for 
exercise and testing, magnifying class me 
be used, too.  

The subjective methods are inseparable 
from the observation of the child’s 
behavior. Several subjective and visual 
methods include the child’s behavior. 
Sometimes two ways can be used: the first, 
observation of child’s spontaneous reactions 
to the test material, and the second, to 
instruct the child to give answers.  

In any case, the child has to be prepared by 
the people in charge. The visual tests are 
carried out by experts: nurses in the children 
care center, ortho-opticians, ophthalmo-
logists, remedial teacher-special teacher.  

The observation of the child’s behavior is 
less used as an estimation base. The 
observation of the child’s behavior is a 
good way to answer the question: on which 
level is the child’s sight in conditions of 
practical usage. We know that the behavior 
of the child who can see is based on visual 
impressions. This is the key for observation 
of the behavior as a base of estimation of 
visual capacity. The child who is activated 
by visual impressions reacts in the 
following way:  

• The child is interested, the child 
becomes attentive;  

• Ocular-motor skill is activated, the 
child focuses and follows the visual object;  

• The child focuses the objects and 
directs the course of reaching; 
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• Deteto gi fokusira predmetite i 
polzi ili odi kon niv; 
• Deteto reagira emocionalno na vi-
zuelnite vpe~atoci, mu se sme{ka na 
liceto na majkata, igra~kata, {i{en-
ceto za mleko. 
Vizuelnata procenka se bazira vrz 
ovie ednostavni fakti. No toa ne 
zna~i deka deteto reagira i stanuva 
aktivno edinstveno od vizuelnite 
vpe~atoci {to gi gleda. Stepenot so 
koj deteto gi gleda objektite }e zavisi 
od oblikot, kontrastot, razlikite vo 
negovoto opkru`uvawe, goleminata na 
predmetot i negovata oddale~enost od 
deteto. 
Razlikuvame tri na~ini za ocenuvawe 
na funkcionalniot vid kaj decata od 
predu~ili{na vozrast: sobirawe os-
novni podatoci, nabquduvawe i struk-
turirano testirawe.  
a) Sobirawe osnovni podatoci 
Ocenuvaweto na funkcionalniot vid 
bara odredeni informacii za prena-
talniot period, istorijata na ra|awe-
to i intervju so roditelite i po{iro-
koto semejstvo. Osobeno se va`ni is-
kazite na roditelite vo procesot na 
ocenuvaweto poradi toa {to sé pove}e 
vreme so deteto i imaat razli~ni vpe-
~atoci povrzani so vizuelnite reak-
cii na deteto. 
b) Nabquduvawe na reakcija-odgovor 
na deteto 
Osnovna cel e da se sogledaat sponta-
nite pojavi na vizuelnoto dr`ewe na 
deteto: orientiraweto, gledaweto i 
ispituvaweto. Potrebno e ocenuva~ot 
da ja zabele`i sekoja reakcija na de-
teto povrzana so vizuelniot stimulus. 
Harel i Akeson razrabotile interesna 
postapka  za    ocenuvawe   na  decata od 

 • The child focuses the objects and 
crawls or goes towards them; 
• The child reacts emotionally to the 
visual impressions, smiles at mother’s face, 
toy and milk bottle. 

The visual estimation is based on these 
simple facts. But this does not mean that the 
child reacts is active only on visual 
impressions. The level of child’s vision of 
objects depends on the shape, contrast, the 
differences in the child’s environment, size 
of the object and its distance from the child. 

There are three ways for estimation of 
functional sight of preschool children: 
collecting of elementary data, observation 
and structural testing. 

a) Collecting of elementary data 
Estimation of functional sight requires 
certain information on prenatal period, birth 
background and interview with parents and 
family. The parents’ statements are very 
important in the process of estimation 
because they spend more time with the 
child and have different impressions 
connected with the child’s visual reactions.  

b) Observation of reaction-child’s answer
The basic goal is to consider the spontaneo-
us appearances of child’s visual behavior: 
orientation, looking and examining. It is 
necessary the evaluator to notice every 
reaction of the child related to the visual 
stimulus.  

Harrell and Akeson developed an interes-
ting procedure for estimation of preschool 
children based on the child’s behavior.  
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predu~ili{na vozrast zasnovana vrz 
vladeeweto na deteto. Spored niv ima 
dva na~ina za utvrduvawe dali deteto 
gleda: 
Toa mo`e da dade odgovor vrz osnova 
na poka`aniot predmet i pra{aweto: 
[to e ova? 
Deteto demonstrira motorna reakcija. 
Na primer, vrtewe na glavata kon iz-
vorot na svetlinata ili dofa}awe kon 
izvorot na svetlinata, {to poka`uva 
motorna reakcija kaj nego. 
Rezultatite od procenkata treba da se 
iskoristat za da se odgovori na sled-
nive pra{awa:  
• [to go privlekuva deteto za da 
po~ne procesot na u~ewe? 
• Koi se vizuelnite ograni~uvawa? 
• Kako da se postigne vizuelen na-
predok? 
• Na koe rastojanie treba da se po-
ka`uvaat predmetite, kolku blisku 
ili daleku? 
• Kade treba da bide osvetleno? 
• Koi boi treba da se koristat? 
• Na koja oddale~enost predmetot 
gi gubi kvalitetite? 
• Koi oblasti treba da bidat op-
fateni so obuka? 
Ova se va`ni pra{awa na koi treba da 
se dobie odgovor pred da se po~ne so 
primena na programata za vizuelna 
efikasnost.  
Poznati se nekolku skali za procenka 
na vizuelnata efikasnost. K. A. FE-
RRELL razrabotila skala za procenka 
na razvojot na vizuelnata funkcija od 
0-5 godini, nare~ena ^EKOR PO ^E-
KOR. Vo nea se dadeni postapki za 
odredena vozrast i toa po~nuvaj}i od 
ra|awe do 5 godina, so mo`ni otstapu-
vawa vo razvojot na vidnata funkcija i 
paralelni  postapki  za  razvivawe  na

 According to them, there are two ways to 
determine whether the child can see: 
The child can give the answer to the shown 
object and the question: What is this? 
The child demonstrates motor reaction. For 
example, turning the head towards the light 
source or reaching towards the light source, 
that shows child’s motor reaction.  
The results of the estimation should be used 
the following questions to be answered:  
• What attracts the child to start the 
learning process? 
• Which is the visual limitation? 
• How to achieve visual improvement? 
• What is the distance for objects to be 
shown? How close or how far away? 
• Where should be the light source? 
• What colors to be used? 
• At what distance the object loses its 
qualities? 
• What areas should be covered with 
training? 
These are important questions to be 
answered before starting the 
implementation of the program for visual 
efficiency.  
There are several scales for estimation of 
visual efficiency. K. A. FERRELL develo-
ped a scale for estimation of visual function 
development from 0 to 5 years so-called 
STEP BY STEP. It gives procedures for 
certain age starting from birth to 5 years, 
with possible deviations in visual function 
development and parallel procedures for 
development of certain visual functions,  
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odredeni vizuelni funkcii, nivna 
prakti~na primena i celta {to treba 
da se postigne na dadena vozrast. Ska-
lata im pomaga na terapevtite i rodi-
telite brzo i lesno da se orientiraat 
vo problemite i da pronajdat soodve-
ten na~in za obuka na sekoe dete od 
pret{kolska vozrast. 
Avtorot dava i pregled na specijalni-
te potrebi na decata so slab vid i toa: 
1. Razni aktivnosti; dali deteto go 
znae redosledot na aktivnostite i 
kako pominuva niz niv? 
2. Vremenskiot ritam vo prostorot; 
dali gi voo~uva promenite, bidej}i 
deteto {to gleda gi zabele`uva prome-
nite vo aktivnostite i ja o~ekuva sled-
nata aktivnost, dodeka na slabovidno-
to dete treba da mu se pomogne za da go 
razbere zna~eweto i da ja anticipira 
slednata aktivnost. 
[to pove}e da mu se ovozmo`i na dete-
to da steknuva iskustvo niz aktivnos-
ti. 
Aktivnosti pri hraneweto; dali znae 
da go lokalizira priborot za jadewe i 
samoto da go pobara? 
Socijalni aktivnosti; dali deteto ima 
iskustva za realniot svet {to go op-
kru`uva za da mo`e da u~estvuva vo 
igrite na imitacija ili poka~uvawe. 
Na primer, dali znae deka policaec go 
regulira dvi`eweto na ulica? Sekoj 
aspekt na predu~ili{noto iskustvo 
treba da bide aktivno voveduvan, bi-
dej}i na toj na~in deteto }e stekne 
doverba vo sebe i vo svoite zaewa.  

 their practical implementation and the aim 
that should be achieved at certain age. The 
scale helps both the therapists and parents 
to orientate fast and easily towards the 
problems and to find a convenient way for 
training of every preschool child. 
The author gives a survey for special needs 
of children with weak sight as follows: 
1. Various activities; Does the child know 
the order of activities and how to pass 
through them? 
2. Space time rhythm; Does the child 
notices the changes; because the child who 
can see notices the changes of activities and 
expects the following activity while the 
weak sighted child should be assisted in 
recognizing the meaning and in anticipating 
the following activity.  
The child should gain experience through 
activities as much as possible.  
Activities at feeding; Does the child know 
to locate the cutlery and ask for it? 
Social activities; Does the child have 
experience for the real world to participate 
in the games of imitation or demonstration. 
For example, does the child know that the 
policeman directs the traffic?  
Every aspect of preschool experience 
should be introduced actively because in 
such a way the child will have self-
confidence and self-knowledge. 

Rana razvojna intervencija Early developmental intervention  
Za obezbeduvawe normalen razvoj na 
decata so o{teten vid e potrebno da se 
organiziraat razni formi na obuka na 
decata i pomo{ na roditelite {to 
mo`e  da  se  primenat  od  momentot na 

 To provide normal development of children 
with damaged sight, it is necessary to orga-
nize different forms of training for the chil-
dren and assistance to parents which can be 
applied from the moment of identification, 
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identifikacija, odnosno otkrivaweto 
na razvojnite pre~ki poznati vo lite-
raturata kako "rana razvojna inter-
vencija#. Ranata razvojna intervencija 
e mnogu va`na za razvojot na decata so 
o{teten vid, bidej}i dosega{noto is-
kustvo vo rabotata so ovie deca poka-
`uva deka o{tetuvaweto na vidot vli-
jae vrz razvojot na deteto i toa na mo-
tornite funkcii, na konceptualniot 
razvoj, na komunikaciskite ve{tini, 
na iskustvoto, na sposobnosta da se 
dvi`i samostojno i vo igrata. 
Site navedeni pre~ki vo raniot razvoj 
ja nametnuvaat potrebata od primena 
na programi za ranata intervencija 
vedna{ po dijagnosticiraweto. Celi-
te na ranata intervencija se: 
• Da mu se pomogne na deteto so o{-
teten vid da postigne visoko nivo na 
samostojno funkcionirawe; 
• Da im se pomogne na roditelite vo 
unapreduvawe na razvojot na deteto;  
• Da se izgotvat postapki za in-
tervencija kaj sekoe dete {to }e bi-
dat adekvatni na individualnite se-
mejni vrednosti, kultura i potrebi.  
Ponatamo{niot trend na gri`ata za 
decata so o{teten vid treba da pro-
dol`i so opfatot na ovie deca so pro-
grami za ranata razvojna intervencija 
koja mo`e da se organizira preku ovie 
formi: 
• Doma{na poseta; 
• Sostanoci so roditelite; 
• Semejni obrazovni seminari; 
• Grupi za igra so vrsnici so norma-
len vid; 
• Pomo{ pri posetite na zdrav-
stvenite rabotnici;  
• Pomo{ pri preminuvawe na druga 
programa ili forma na intervencija.

 i.e., discovery of developmental difficulties 
known in the literature as “Early 
developmental intervention”. Early deve-
lopmental intervention is very important for 
the development of children with damaged 
sight because the previous experience in 
work with these children shows that the 
damage of the sight influences the 
development of the child’s motor functions, 
conceptual development, communication 
skills, experience and ability to move 
independently and in games.   
The above mentioned disabilities in early 
development impose the need for 
implementation of programs for early 
intervention immediately after diagnostics. 
The aims of early intervention are: 
• To help the child with damaged sight to 
acquire high level of independent function-
ing;  
• To assist the parents to improve the 
development of the child, and  
• To design procedures for intervention 
for every child adequate to individual 
family values, culture and needs. 
Further trend for care of children with 
damaged sight should continue with 
programs of early developmental interven-
tion for these children, organized through 
the following forms:  
• Home visit; 
• Parental meeting; 
• Family educative seminaries; 
• Play groups with schoolmates with nor-
mal sight; 
• Assistance during the visits of health 
service; 
• Assistance at joining another program 
or form of intervention. 
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Ranata razvojna intervencija mo`e da 
ja organiziraat: u~ili{teto za deca so 
o{teten vid, Sojuzot na slepi lica, 
Institutot za defektologija, O~nata 
klinika i dr.  

 Early developmental intervention can be 
organized by: schools for children with 
damaged sight, the Association for blind 
people, Institute for special education and 
rehabilitation and Eye Clinic and others. 
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